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Abstract

Several factors such as being a migrant and refugee can lead to learning difficulties for students who learn
English. English language teachers can work with such students. To ensure all students in an English
language class can have access to teaching materials and become successful, inclusive practices should
be used in English language teaching. For the success of inclusive practices, inclusive education should
be included in English language teacher education. However, the literature has revealed that preservice
and in service English language teachers lack enough training on inclusive education. Therefore, the
present study aimed to evaluate the new English language teacher education program (ELTEP) of Turkey
to find out whether it trains preservice English language teachers on inclusive education. It was designed
as a qualitative study in which the new ELTEP of Turkey was used as the data collection tool and
document analyzed. The results have shown that the new ELTEP of Turkey includes six courses relating
to inclusive education, so it trains preservice English language teachers on inclusive education. The
results were discussed with the findings of the literature review. Limitations of the study were mentioned
and suggestions for further studies were made.
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Tiirkiye’nin Yeni Ingilizce Ogretmeni Egitim Programinda Kapsayici Egitimin
Yeri

Oz

Gé¢men ve miilteci olmak gibi bircok faktér, ingilizce 6grenen égrenciler icin 6grenme zorluklarina
neden olabilir. ingilizce 6gretmenleri béyle égrencilerle calisabilirler. Bir ingilizce sinifindaki tiim
ogrencilerin egitim materyallerine ulasabileceginden ve basarili olabileceginden emin olmak icin,
kapsayicl uygulamalar Ingilizce 6gretiminde kullanilmalidir. Kapsayicl uygulamalarin bagansi icin,
kapsayici egitim Ingilizce 6gretmeni yetistirme programinda bulunmalidir; fakat alan yazin égrenci ve
calisan ingilizce 6gretmenlerinin kapsayic egitim konusunda yeterli egitimleri olmadigim ortaya
cikarmigtir. Bu nedenle, bu nitel ¢alisma, Tiirkiye'nin yeni Ingilizce égretmeni egitim programim,
ogrenci Ingilizce ogretmenlerini kapsayici egitim konusunda egitip egitmedigini bulmak icin
degerlendirmeyi amaclamigtir. Tiirkiye’nin yeni ingilizce 6gretmeni egitim programy, veri toplama araci
olarak kullanilmis ve dokiiman analizine tabi tutulmustur. Bulgular, Tiirkiye'nin yeni Ingilizce
Ogretmeni egitim programinin kapsayici egitimle alakali alti dersi icerdigini ve boylelikle 6grenci
Ingilizce 6gretmenlerini kapsayicl egitim konusunda egittigini géstermistir. Bulgular, alan yazindan
elde edilen bulgular ile tartisilmistir. Calismanin sinirliliklarina deginilmis ve sonraki ¢alismalar igin
onerilerde bulunulmustur.

Anahtar Kelimeler: ingilizce 6gretmeni egitim programi, Kapsayic egitim, Tiirkiye.

Introduction

Being a member of displaced populations (Kennett, 2019) and minority ethnic groups
(Hutchinson, 2019), being a migrant and refugee student (Smith, 2018), gender (Ingram, 2019),
having special educational needs and disability (Dexter, 2019; Smith, 2018), and social, emotional,
and behavioral difficulties (Smith, 2018) may cause students learning English to have difficulty in
learning English in the classroom (Dexter, 2019; Hutchinson, 2019; Ingram, 2019; Kennett, 2019;
Smith, 2018). These situations may create barriers which may neglect students’ differences
during the instruction in the classroom (Dexter, 2019; Hutchinson, 2019; Ingram, 2019; Kennett,
2019; Smith, 2018) and so avoid their having equal chances to learn successfully (Smith, 2018).
That is, students learning English may have diverse learning needs due to these situations, but if
their needs are not met, they may not reach and understand the contents in English language
classrooms. Therefore, they may not be included in English language teaching and learning
process equitably (Smith, 2018).

Inclusive education and inclusion value all students (Smith, 2018; Van Kraayenoord, Miller,
Moni & Jobling, 2009). Valuing all students means appreciating that each student is different and
has their own strengths and weaknesses as well as their individual ways of learning English
(Smith, 2018). This feature of inclusion makes equity essential for inclusive education since equity
can provide students with learning difficulties with what is required for them to succeed in
learning English (Miller, 2016; Smith, 2018).

Inclusive education can assist English language teachers to develop an inclusive English
language teaching environment and differentiate their English language teaching to students with
learning difficulties (Smith, 2018; Van Kraayenoord et al.,, 2009). Thus, inclusive education in
English language teacher education has become significant now that English language teachers
can have knowledge about what may cause students to have difficulty in learning English and how
they can address students’ difficulties in their instruction through inclusive education in English
language teacher education (Smith, 2018). Knowledgeable English language teachers in terms of
inclusive education can apply different strategies such as contextualizing their instruction and
providing students with a lot of opportunities to be engaged in the contents of their lessons so
that they can be sure that all students in their classes can have access to instructional materials
used in the classroom and can be successful (Miller, 2016).
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Different studies have proved that inclusive practices in English language teaching can help
students with learning difficulties to improve themselves in different aspects of learning English
(Orosco & O’Connor, 2014) such as writing in English (Jozwick & Cuenca Carlino, 2020; Van
Kraayenoord et al., 2009) and understanding academic content and vocabulary (O’Connor et al.,
2019). Yet, the success of inclusive practices in English language teaching can be hindered by
national policies in English language teaching (Acufia & Cardenas, 2017) and lack of inclusive
education in English language teacher education (Aksu Ata¢c & Tasgi, 2020; Smith, 2006;
Zhalelkanova, 2019). It was found out that preservice English language teachers had positive
views on and attitudes toward inclusive education in teaching English (Aksu Atag¢ & Tasc1, 2020;
Zhalelkanova, 2019), but lacked enough training on inclusive education (Aksu Ata¢ & Tasci1, 2020;
Smith, 2006; Zhalelkanova, 2019). Because of the lack of training on inclusive education in English
language teacher education, inservice English language teachers may feel under-prepared (Smith,
2006) and lack enough confidence (Arribas, del Rio, Pefialver & Sigona, 2020; Rezai, Jabbari &
Ahmadi, 2018; Smith, 2006) and pedagogical skills (Heijnen Maathuis, 2019) to work with
students who have difficulties in learning English even though their attitudes toward inclusive
education in English language teaching were positive (Arribas et al., 2020). This situation may
cause stress and confusion (Rezai et al,, 2018) and the lack of awareness of difficulties (Heijnen
Maathuis, 2019; Rezai et al,, 2018) in inservice English language teachers. To avoid such issues,
English language teacher education was suggested to include and focus on inclusive education
(Aksu Atag & Tasel1, 2020; Arribas et al,, 2020; Kiyawa, 2015).

This literature review has indicated the significance of including inclusive education in
English language teacher education for the successful implementation of inclusive English
language teaching practices. Therefore, evaluating the new English language teacher education
program (ELTEP) of Turkey by the Higher Education Council of Turkey (2018) to find out whether
it trains preservice English language teachers on inclusive education becomes significant, but it
was not evaluated in terms of inclusive education because two evaluation studies related to it
were found in the literature. It was compared with the ELTEP prepared in 2006 (Yaman, 2018)
and with the ELTEPs prepared in 1998 and 2006 (Celik & Kasap, 2019). Therefore, the present
study aimed to evaluate it to find out whether it trains preservice English language teachers on
inclusive education by answering the research questions below:

e Does the new ELTEP of Turkey allocate any content to inclusive education?
a. Ifso, whatis/are the course/the courses?
b. What does/do the course/courses educate preservice English language teachers
on?

Method
Research design

The present study employed qualitative research design as qualitative research design allowed
for a detailed and complex understanding necessary for exploring inclusive education in the new
ELTEP of Turkey as a human and social issue as Creswell (2007) stated.

The data

The new English Language Teacher Education Program of Turkey by the Higher Education Council
of Turkey (2018) was used as the data collection tool.

It was content analyzed depending on the suggestions of Yildirim and Simsek (2013) for
content analysis. The researcher read it many times and derived six codes from it. He organized
and presented the data without making comments according to the derived codes. The data were
interpreted by him without any conflict with the description of the data.

EURASIA JOURNAL OF TEACHER EDUCATION, 2021, 2(1), 1-9



INCLUSIVE EDUCATION IN ENGLISH TEACHER EDUCATION 4

Trustworthiness

A colleague of the researcher also content analyzed the new ELTEP of Turkey. After completing
their content analyses, the researcher and his colleague compared their analyses with each other
and dealt with the differences in their analyses by reaching a consensus.

Results

The findings were presented according to the six codes derived from the new ELTEP of Turkey:
special education, attention deficit hyperactivity disorder, hospitalized children, inclusive
education, learning difficulty, and individualization.

Special education

Special education is the focus of the special education and inclusion course. This course informs
preservice English language teachers on the basic concepts, principles, identification, and
evaluation of special education. It also teaches them

how to individualize their instruction,

what inclusion and special education services are,

what the features of different ability and inability groups are,

how to manage a classroom effectively, and

what kind of instructional approaches and techniques are relevant to different ability and
inability groups.

Attention deficit hyperactivity disorder (ADHD)

The attention and deficit hyperactivity course focuses on ADHD. It educates preservice English
language teachers on the definition, symptoms, features, types, and causes of ADHD. Moreover, it
trains them on how ADHD can affect students socially, emotionally, and academically. Preservice
teachers also learn how they can deal with, train, and guide students with ADHD.

Hospitalized children

Educating hospitalized children is the focus of the education of hospitalized children course.
Preservice English language teachers are trained on the interests, psychological situations, needs,
and development features of hospitalized children in different age groups. In addition, they learn
how to interact with hospital staff, hospitalized children, their families, and their teachers. They
study how to develop and prepare instructional plans for hospitalized children as well.

Inclusive education

Inclusive education is taught in the inclusive education course. Preservice English language
teachers learn the definition, importance, content, standards, and approaches of inclusive
education. Moreover, they are taught teacher roles, education programs, practices, values, lesson
preparation, materials, and attitudes in inclusive education. Additionally, the course gives them
information about how

to differentiate and plan instruction,

to develop inclusiveness in lesson materials and inclusive activities,
to understand and realize the features that differentiate students,
to instruct effectively,

to use language, and

e to provide psycho-social support.

Learning difficulty

Learning difficulties are studied in the learning difficulty course. Preservice English teachers
study the definition, classification, features and causes of learning disabilities. Furthermore, they
learn the factors, identification, and prevalence of learning difficulties. They are also trained how
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to support the academic and nonacademic skills of students with learning difficulties through
scientific practices.

Individualization

Individualization is focused on in the individualization and adaptation of teaching course.
Preservice English language teachers learn:

e what individualization is,

e why itis significant in education,

e how they can individualize instruction,

e how they can determine long-term and short-term learning objectives in individualized
teaching,

e what the regulations for inclusion in classes and schools are,

e how they can adapt instruction, and

e how they can develop different assessment tools and evaluation rules for individualized
instruction.

Discussion

The findings of the present study have shown that the new ELTEP of Turkey can train preservice
English language teachers on inclusive education through six courses so that they can have enough
information about inclusive education unlike the ones who were reported to lack sufficient
inclusive education training (Aksu Atag¢ & Tasc1, 2020; Smith, 2006; Zhalelkanova, 2019). In the
special education and inclusion, education of hospitalized students, learning difficulty, and
attention deficit hyperactive disorder courses, preservice English language teachers learn the
definitions, features, and causes of the factors that cause students to have difficulties in learning
English in the classrooms. Thus, they can have enough knowledge about what may cause students
to have difficulty in learning English and how they can address students’ difficulties in their
instruction by raising their awareness of such difficulties (Heijnen Maathuis, 2019; Rezai et al,,
2018).

The special education and inclusion, education of hospitalized students, learning difficulty,
and attention deficit hyperactive disorder courses also train preservice English language learners
on how to work with students with learning difficulties since they inform preservice English
language teachers on how to develop and prepare instructional plans relevant to the features and
learning needs of such students. Therefore, preservice English language teachers can identify
what may cause learning difficulties in their classes, develop an inclusive English language
learning environment, apply different inclusive strategies, and differentiate their instruction for
students with learning difficulties as Miller (2016) and Smith (2018) mentioned.

The learning of preservice English language teachers related to inclusive education can be
promoted more by the inclusive education and individualization and adaptation of teaching
courses. The inclusive education course provides them with a comprehensive training on
inclusive education from its definition to developing instruction relevant to students who have
different difficulties in learning English due to different reasons. This comprehensive training can
enhance preservice English language teachers’ understanding of inclusive education, their roles
in inclusive education, and their ways of promoting inclusiveness in their classes. As
differentiating instruction for students with learning difficulties is targeted in inclusive English
language teaching (Smith, 2018), differentiating instruction requires individualizing and adapting
teaching to such students. What preservice English language teachers can learn in terms of
differentiating instruction in the special education and inclusion, education of hospitalized
students, learning difficulty, and attention deficit hyperactive disorder courses can be promoted
and enhanced by the individualization and adaptation of teaching course. Preservice English
language teachers can individualize and adapt their instruction, determine long-term and short-
term learning objectives of their individualized instruction, and develop different assessment
tools and evaluation rules for their individualized instruction in this course.
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Lack of training on inclusive education in English language teacher education may lead to
feeling under-prepared (Smith, 2006), the lack of enough confidence (Arribas et al., 2020; Rezai
et al.,, 2018; Smith, 2006) and pedagogical skills (Heijnen Maathuis, 2019), the lack of awareness
of difficulties (Heijnen Maathuis, 2019; Rezai et al, 2018), and feeling stressed and confused
(Rezai et al, 2018) in working with students who have difficulties in learning English. Yet,
preservice English language teachers may not experience such problems when working with such
learners due to six courses included in the new ELTEP of Turkey.

The Higher Education Council of Turkey (1998, 2007) prepared two ELTEPs before the
new ELTEP. Any of the courses available in the new ELTEP were not included in the 1998 ELTEP,
while the special education course was included in the 2006 ELTEP. Therefore, the new ELTEP of
Turkey can help train preservice English language teachers about inclusive education and prepare
them to deal with the issues requiring inclusive education in their English classes more compared
to the other ELTEPs of Turkey.

Conclusion

The findings of the present study have shown that preservice English language teachers can
receive sufficient training on inclusive education in the new ELTEP of Turkey through six courses.
These courses are as follow:

special education and inclusion,

education of hospitalized students,

learning difficulty,

attention deficit hyperactive disorder,
inclusive education, and

individualization and adaptation of teaching.

These courses educate them on the features of students who have learning difficulties in learning
English and how they can contribute to such students in their English classes.

Limitations of the Study and Suggestions for Further Studies

The study is limited to the ELTEP of Turkey. However, a similar curriculum evaluation can be
made for the ELTEPs of different countries. Thus, ELTEP developers can find out the strengths
and weaknesses of their teacher education programs in terms of inclusive education and can
improve their programs by dealing with the weaknesses of the programs. Further studies can also
be made by the lecturers of the courses found in the new ELTEP of Turkey in order to find out how
these courses may affect preservice English language teachers’ attitudes toward, perceptions
about, and knowledge on the different aspects of inclusive education.
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Genisletilmis Ozet

Giris

Yerinden edilmis topluluklar (Kennett, 2019) ve kiigilik etnik gruplarin (Hutchinson, 2019) bir
liyesi olmak, gocmen ve miilteci bir 6grenci olmak (Smith, 2018), cinsiyet (Ingram, 2019), 6zel
egitim ihtiyaclar1 ve engeli olmak (Dexter, 2019; Smith, 2018) ve sosyal, duygusal ve davranis
zorluklar1 (Smith, 2018) Ingilizce 6grenen ogrencilerin sinifta ingilizce 6grenirken zorluk
yasamalarina neden olabilir (Dexter, 2019; Hutchinson, 2019; Ingram, 2019; Kennett, 2019;
Smith, 2018). Bu durumlar, 6grencilerin ders sirasinda farkliliklarini géz 6niinde bulundurmayan
bariyerler olusturabilir (Dexter, 2019; Hutchinson, 2019; Ingram, 2019; Kennett, 2019; Smith,
2018) ve basarili bir sekilde 6grenmeleri i¢in onlarin esit firsatlara sahip olmasini engelleyebilir
(Smith, 2018). Bu nedenle, Ingilizce egitimi ve 6gretiminde esit bir sekilde dahil edilmeyebilirler
(Smith, 2018).

Kapsayic egitim ve kapsayici degerler tiim o6grencilere deger verir (Smith, 2018; Van
Kraayenoord, Miller, Moni & Jobling, 2009). Tiim 6grencilere deger vermek; her bir 6grencinin
farkh oldugunu ve kendi bireysel ingilizce 6grenme yollarimin yam sira kendi giiclii ve
gelistirilmesi gereken yonleri oldugunu kabul etmek demektir (Smith, 2018). Kapsayiciligin bu
ozelligi kapsayici egitim icin esitligi gerekli kilmaktadir ¢linkii esitlik, 6grenme zorluklar1 olan
ogrencilere Ingilizce 6grenmede basarih olmalarn icin gerekeni veya gerekenleri saglayabilir
(Miller, 2016; Smith, 2018).

Farkh calismalar; ingilizce 6gretiminde kapsayici uygulamalarin 6grenme zorluklar: olan
ogrencilerin, yazma (Jozwick & Cuenca Carlino, 2020; Van Kraayenoord et al., 2009) ve akademik
icerigi ve kelimeleri anlama (0’Connor et al., 2019) gibi ingilizce 6grenimin farkli boyutlarinda
kendilerini gelistirmelerine yardimci oldugunu ortaya koymustur. Fakat, kapsayici uygulamalarin
basaris1 ulusal ingilizce 6gretim politikalar1 (Acufia & Cardenas, 2017) ve ingilizce 6gretmen
egitiminde kapsayici egitimin eksiligi (Aksu Atac & Tasc1, 2020; Smith, 2006; Zhalelkanova, 2019)
tarafindan engellenebilir. Ogrenci Ingilizce égretmenlerinin kapsayici egitimle ilgili olumlu
tutumlarinin oldugu (Aksu Atac¢ & Tasc1, 2020; Zhalelkanova, 2019); ancak yeterli egitimlerinin
olmadig1 (Aksu Atac & Tase¢1, 2020; Smith, 2006; Zhalelkanova, 2019) bulunmustur. Bu egitim
eksikliginden dolay, Ingilizce 6gretmenleri Ingilizce 6grenmede zorluk yasayan ogrencilerle
¢alismak icin kendilerini hazir hissetmeyebilirler (Smith, 2006) ve gerekli 6zgiiven ve pedagojik
becerilere sahip olmayabilirler (Arribas, del Rio, Pefialver & Sigona, 2020; Rezai, Jabbari &
Ahmadi, 2018; Smith, 2006). Bu nedenlerden dolay Ingilizce 6gretmeni egitim programlarinin
kapsayica egitimi icermeleri ve kapsayici egitime odaklanmalar tavsiye edilmistir (Aksu Ata¢ &
Tasci, 2020; Arribas et al., 2020; Kiyawa, 2015).

Bu calismanin amac da Yiiksek Ogretim Kurumu tarafindan hazirlanan yeni Ingilizce
O0gretmeni egitim programinin 6grenci Ingilizce 6gretmenlerini kapsayici egitim acisindan egitip
egitmedigini bulmaktir. Bu amacla asagidaki arastirma sorular1 yanitlanmaya c¢alisilmistir:

e Tiirkiye'nin yeni ingilizce 6gretmeni egitim programinda kapsayici egitime icerik ayrilmis
midir?

a. Ayrilmis ise, bu hangi ders veya derslerdir?
b. Ders veya dersler Ingilizce 6gretmen adaylarini ne hakkinda egitmektedir?

Yontem
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Arastirma, nitel bir ¢alisma olarak tasarlanmistir. Yiiksek Ogretim Kurumu tarafindan 2018
yilinda yayinlanan Ingilizce 6gretmeni egitim programy, veri toplama araci olarak kullanilmigtir
ve icerik analizi kullanilarak analiz edilmistir. icerik analizi, Yildirim ve Simsek (2013) tarafindan
belirtilen adimlar takip edilerek yapilmistur.

Bulgular

Yeni Ingilizce 6gretmeni egitim programindan alt1 kod elde edilmistir: dzel egitim, dikkat eksikligi
ve hiperaktivite bozuklugu, hastanede yatan cocuklar, kapsayici egitim, 6grenme giicliigli ve
bireysellestirme.

Ozel egitim: Ozel egitim, 6zel egitim ve kaynastirma dersinin odak noktasidir ve dgrenci ingilizce
o0gretmenlerini 0zel egitimin konseptleri, ilkeleri, belirlenmesi, degerlendirilmesi ve siif
icerisinde nasil ilgilenilecegi hakkinda bilgilendirir.

Dikkat eksikligi ve hiperaktivite bozuklugu: Dikkat eksikligi ve hiperaktivite bozuklugu dersi buna
odaklanmaktadir. Ogrenci ingilizce 6gretmenlerini, bu rahatsizhigin tamim, belirtileri, 6zellikleri,
tiirleri, nedenleri ve sinif icerisinde nasil ilgilenilecegi konusunda egitir.

Hastanede yatan ¢ocuklar: Hastanede yatan ¢ocuklar, hastanede yatan ¢ocuklarin egitimi dersinin
odagidir ve o6grenci Ingilizce 6gretmenlerini, bu cocuklarin ilgileri, psikolojik durumlari,
ihtiyaclar1 ve gelisimsel 6zellikleri ile nasil egitim alacaklar1 hususlarinda bilgilendirir.

Kapsayia egitim: Kapsayia egitim dersi, 6grenci Ingilizce 6gretmenlerini kapsayicl egitimin
tanimi, Onemi, icerigi, standartlari, yaklagsimlari ve sinifta nasil uygulanacagi hakkinda egitir.

Ogrenme giigliigii: Ogrenci Ingilizce o6gretmenleri; 6grenme giicliigiiniin tanimlariny,
siniflandirmalarini, 6zelliklerini ve nedenleri ile bu giigliiklere sahip 6grencilere nasil egitim
vereceklerini 6grenirler.

Bireysellestirme: Bireysellestirme, bireysellestirme ve uyarlama dersinin temel odak noktasidir.
Ogrenci Ingilizce 0Ogretmenleri; bireysellestirmenin tanimini, 6nemini ve sinifta nasil
yapilabilecegini bu derste 6grenirler.

Tartisma ve Sonug

Calismanin bulgulari; Tiirkiye'nin yeni Ingilizce 6gretmeni egitim programinin, 6grenci Ingilizce
ogretmenlerini alti ders vasitasiyla kapsayial egitim hakkinda egitecebilecegini ve Ogrenci
Ingilizce 6gretmenlerinin, yeterli kapsayic1 egitim almadig: belirtilenlerin aksine (Aksu Ata¢ &
Tasci, 2020; Smith, 2006; Zhalelkanova, 2019), kapsayici egitimle ilgili yeterli bilgilere sahip
olabilecegini gostermistir. Ozel egitim ve kaynastirma, dikkat eksikligi ve hiperaktivite bozuklugu,
hastanede yatan cocuklarin egitimi, kapsayic1 egitim ile 68renme giicliigli derslerinde, 6grenci
Ingilizce 6gretmenleri 6grencilerin Ingilizce 6greniminde zorluk yasamalarina neden olan
etmenlerin tanimlarini, ézelliklerini ve nedenlerini 6grenirler. Boylelikle, 6grencilerinin Ingilizce
o0greniminde zorluk yasamalarina neyin veya nelerin neden oldugu ve 6grencilerinin yasadigi
zorluklari derslerinde nasil ilgilenecekleri hakkinda bu zorluklarla ilgili farkindaliklarini artirarak
bilgileri yeterli bilgileri olabilecektir (Heijnen Maathuis, 2019; Rezai vd., 2018). Bu farkindaligi,
ogretimi bireysellestirme ve uyarlama dersi de bireysellestirmenin nasil yapilacagini1 gostererek
katkida bulunur.
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