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Research Article

Prosocial behaviors are positive social behaviors that benefit others. Deprivation is an
observable and provable measure of absence in one’s social living standards
depending on the society or country to which they belong. The present study examines
levels of and correlations between prosocial skills and deprivation in Teachers of
Students with Visual Impairment student (TVIs). Environmental Deprivation Scale for
Teachers was developed by the researchers with 751 teacher participants. As one of
the quantitative research methods, this descriptive study was conducted using
correlation and screening to examine the relationship between two or more variables
and obtain clues about cause and effect. 68 TVIs in Turkey and 73 TVIs in the USA
participated in our web-based scale. The participants were also asked an open-ended
question about the reason(s) for choosing their profession. The answers were
analyzed, and themes and sub-themes were created. The study's main conclusion is
that the American TVIs have higher levels of prosocial skills and lower levels of
deprivation. In addition, there is a positive and significant relationship between
prosocial skills and deprivation. The reasons teachers choose their profession fell
under four themes and eight sub-themes for the American TVIs and six themes and
nine sub-themes for the Turkish ones. Several factors, such as the differences in the
education systems of the two countries and the levels of development, may impact
prosocial skills and deprivation levels.

Ozel Egitim Ogretmenlerinde Yoksunluk ve Prososyalligin Kiiltiirlerarasi
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Anahtar Kelimeler:
Gorme engelliler 6gretmeni,

Prososyal davranislar, baskalarina fayda saglayan olumlu sosyal davranislardir.
Yoksunluk, ait oldugu topluma veya Ulkeye bagh olarak, kisinin sosyal yasam
standartlarinda gozlemlenebilir ve kanitlanabilir bir yokluk olgustdir. Bu galisma,
gorme engelli 6grencilerin 6gretmenlerinde prososyal becerileri ve yoksunluk diizeyleri
arasindaki iliskileri incelemektedir. Ogretmenler icin Cevresel Yoksunluk Olgegi
arastirmacilar tarafindan 751 6gretmenin katilimi ile gelistirilmistir. Nicel arastirma
yontemlerinden biri olan betimsel arastirma, iki veya daha fazla degisken arasindaki
iliskiyi incelemek ve neden-sonug hakkinda ipuglari elde etmek igin hem korelasyon
hem de tarama kullanilarak yapilmistir. Web tabanli olarak uygulanan olgekte
Turkiye'den 68 ve ABD'den 73 gborme engelliler 6gretmeni katilmistir. Katimcilara

" Bu makaleye yazarlar esit miktarda katkida bulunmustur.
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Prososyal davranis, ayrica mesleklerini segme neden(ler)i ile ilgili agik uglu bir soru sorulmustur. Cevaplar
Yoksunluk diizeyi, analiz edilerek temalar ve alt temalar olusturulmustur. Calismanin ana sonucunda,
Ozel egitim. Amerika’daki gorme engelliler 6gretmenlerin daha yiksek diizeyde prososyal

becerilere ve daha dusuk seviyede yoksunluk dizeylerine sahip olduklari
bulgulanmistir. Ayrica prososyal beceriler ile yoksunluk arasinda pozitif yonlt anlamli
bir iliski bulunmaktadir. Ogretmenlerin mesleklerini secme nedenleri Amerika’daki
6gretmenler igin dort tema ve sekiz alt tema, Tiirk 6gretmenler igin alti tema ve dokuz
alt tema altinda toplanmustir. iki Glkenin egitim sistemlerindeki farkliliklar ve gelismislik
diizeyleri gibi gesitli faktorlerin olumlu sosyal beceriler ve yoksunluk diizeyleri Gizerinde
etkisi olabilir.

Introduction

Positive social behaviors, which are among the basics of socialization, involve prosocial behaviors
(Penner et al., 2005). Eisenberg et al. (2007) defined prosocial behaviors as voluntary behaviors aimed at
benefiting others and motivated by concern about others’ rights. Also, prosocial behaviors, referred to
as positive social behaviors, can be defined as performing a behavior that begins with developing the
empathy mechanism from the early years of life and is beneficial to other people. Prosocial behaviors
refer to emotional actions that aim to voluntarily benefit another person (Batson, 2009; Decety &
Jackson, 2004; Eisenberg, 1982; Zahn-Waxler et al., 1992).

Although prosocial behaviors manifest themselves in every period of life, they differ in life periods.
For example, while public prosocial behaviors performed in the preschool period are more common, it is
observed that anonymous prosocial behaviors are more common in adulthood perform more prosocial
behaviors than younger than themselves (Eisenberg et al., 2005; Ekin, 2019; Fabes & Eisenberg, 1998;
House et al., 2013; Yurdu, 2014). On the other hand, prosocial behaviors also depend on an individual’s
age and deprivation level (House et al., 2013).

Deprivation is an observable and provable measure of absence in one’s social living standards
depending on the society or country to which they belong (Townsend, 1987). It is well recognized that
deprivation is multidimensional, indicating that income poverty is only one of the dimensions, and it is
necessary to consider other features and dimensions (Atkinson, 2003). Bossert et al. (2007) stated that
people with high levels of deprivation might not fully participate in society. On the other hand, House et
al. (2013) showed that prosocial behaviors depend on an individual’s age and deprivation level. In
particular, it is clear that poorly educated teachers, lack of materials in the classroom, and limited social
environment can adversely affect the students both directly and indirectly.

According to Good et al. (2015) and Dane (2010), individuals with deeper awareness are more
efficient personally and socially. It seems likely that higher levels of awareness in teachers of students
with visual impairments (TVI) regarding their levels of deprivation and prosocial behavior can positively
affect their students’ academic success. The main goal of teacher training programs is to teach
educators how to implement best practices for their students. There are specific differences between
teacher training programs in Turkey and the US. To become a TVI in Turkey, one needs to complete a
bachelor’s program in the Special Education Department within the Faculty of Education. The TVIs can
work in three types of school settings: schools for the blind, special education centers for the blind (1 to
50-year-old students can attend these centers three hours per week), and public schools (as an inclusive
setting or resource room). Two professionals work with students with visual impairments (VI) in the US:
TVIs and Orientation and Mobility (O&M) Specialists. After obtaining a bachelor’s degree, teaching
certification training is required to be qualified as a TVI. Both TVIs and O&M specialists can work in
special schools for the VI students and in general schools (as an inclusive setting or resource room) as an
itinerant teacher. Pre-service training programs provide the necessary knowledge and skills for the
young teachers to create a positive classroom environment (Smith & Kelley, 2007). According to Girgin
(2010), teachers must first be spiritually happy and compatible in order to be able to provide a
successful education. If the teachers lack of awareness and altruism in their social behaviors, or if they
have high levels of deprivation, it is not possible for them to be fully beneficial to their students (Ferreira

77



Ata, Kirboyun Tipi, Aytekin & Artan — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(1), 2022, 76-105

et al., 2016; Gresham & Elliott, 1988; Ozsoy & Giinindi, 2011; Sarafidou & Chatziioannidis, 2013).
Therefore, the present study explores:

(a) TVIS’ level of prosocial skills,
(b) TVIs’ level of social environment and workplace deprivation and
(c) the correlations between TVIs’ levels of prosociality and deprivation,

(d) the reasons why teachers choose their profession. Moreover, we aim to investigate the
differences between special education teachers/TVIs in the US and Turkey.

The study is presented in two sections. The first section focuses on the development process of the
Environmental Deprivation Scale for Teachers (EDST). Exploratory Factor Analysis (EFA) and
Confirmatory Factor Analysis (CFA) were used to develop the scale. In the second section, the reasons
teachers choose their profession, prosocial behaviors, and deprivation states of the TVIs are examined

Method
Research Model

As one of the quantitative research methods, this descriptive study was conducted using both
correlation and screening to examine the relationship between two or more variables and to obtain
clues about cause and effect (Buyukoztirk et al., 2017). Screening researches provide a quantitative
(numerical) description of the attitudes, trends, and views of the population through studying the
sample, which represents the universe (Creswell, 2013). In the present study, the prosocial tendencies
and environmental deprivation levels of the TVIs were examined in terms of various variables, and the
size of the relationship between them was studied. The v25.0 SPSS package program was used for data
analysis.

Ethical approval (IRB) was obtained from the ethics committee of first author’s university with
E.9245 application number. Randomly accessible sampling method was used in the study to recruit
participants. The Turkish TVIs were contacted through social media, the schools they worked at, and the
teacher groups. In the United States, TVIs were contacted through email lists of various TVI associations.
Participants were informed about the volunteering and confidentiality of the study.

Development of Environmental Deprivation Scale for Teachers (EDST)

The 28-item scale was applied to 770 teachers but due to extreme values and incomplete answers
from 19 participants, only 751 data points were used for the statistical analysis. Likewise, the reliability
and validity studies of the scale were conducted with a total of 751 data points. Kiligc Cakmak et al.
(2014) emphasized that different sample groups should be used for Explanatory Factor Analysis (EFA)
and Confirmatory Factor Analysis (CFA). However, according to Dogan, Soysal, and Karaman (2017), EFA
and CFA can be conducted by dividing the study sample into two groups provided that the sample size is
large enough. Therefore, we randomly divided our participants into 2 groups for Exploratory Factor
Analysis (n1) and Confirmatory Factor Analysis (n2) to save time and financial resource (n1 = 449; n2 =
302). The AMOS package program v23.0 was used for CFA.

Study Group

The data required for the scale development was collected from 751 teachers of various branches
who voluntarily accepted to participate in the study on online platforms. Gender and age ranges of the
participants are given in Table 1.
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Table 1.

Gender and Age Distribution of Teachers Participating in the Scale Study

f %

Female 463 61.7
Gender
Male 288 38.3
Under 26 ages 199 26.5
27-32 age 324 431
33-38 age 113 15.0
Age

39-44 age 59 7.9

45-50 age 32 4.3

Above 51 ages 24 3.2
Total 751 100.0

463 females and 288 males participated in the scale development study. The majority of the
participants are between the ages of 27-32.

141 special education teachers (68 from the United States and 73 from Turkey) working with visually
impaired individuals participated in the application study. Demographic information of the participants
is as follows:

Distribution by gender: 76.71% of the Turkish respondents were women and 23.29% were men.
91.18% of the American respondents were women and 8.82% were men.

Average age: The average age of the Turkish and American participants was 31.68 and 44.84 years
respectively.

Academic level: 87.67% of the Turkish participants had a bachelor’s degree, and 12.33% had a
master’s degree. For the American participants, 95.59% had a master’s degree, and 4.41% had a
bachelor’s degree.

Exploratory Factor Analysis for EDST

The sampling adequacy and Bartlett Sphericity tests were primarily applied for the Exploratory
Factor Analysis. For the suitability of the data for factor analysis, Kaiser-Meyer-Olkin (KMO) should be
higher than .60, and the Bartlett Sphericity test should be significant (Tabachnick & Fidell, 2006). For our
scale, the KMO sample suitability coefficient was .844, and the Bartlett Sphericity test x2 value was
3625.705 (p <.001, df = 378). Based on expert opinions, the scale was planned to be four-dimensional;
hence, the Varimax rotation technique was used. EFA was performed by removing items with low
correlations, items with low factor loads, and items which loaded highly on more than one factor i.e.,
M8, M9, M12, M13, M14, M20, and M21 (KMO= .837, x?= 2704.663, p<0.01). As a result of the analysis,
a four-factor structure with 21 items, which explains 49.836% of the total variance, consisting of 21
items with factor loadings ranging from .478 to .804, was obtained. This is an acceptable variance rate as
Kline (1994) stated that any variance rate above 40% is an acceptable value. The Cronbach Alpha values
of the factors were: .80 for Factor 1, .69 for Factor 2, .68 for Factor 3, .74 for Factor 4, and .84 for the
total scale. Factors and item load values after the rotation are given in Table 2.
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Table 2.

Item Loads and Factor Variance Distributions of the Four-Factor Scale After Rotation

Items Factor 1 Factor 2 Factor 3 Factor 4
M17 .804
M21 .682
M15 .665
M10 .641
M20 .632
M16 .564
M19 497
M18 478
M14 714
M13 711
M8 .682
M9 .609
M6 .788
M11 775
M12 .594
M7 .528
M2 .729
M4 .640
M3 .581
M5 .551
M1 .545
Eigenvalue 5.222 2.399 1.674 1.170
Variance 24.866 11.424 7.974 5.573
Cumulative Variance 24.866 36.290 44.263 49.836

By scanning the relevant literature, the scale was named as the “Environmental Deprivation Scale for
Teachers” (EDST). Factors were named as: “Occupational Deprivation” for Factor 1, “Work Relations” for
Factor 2, “Financial Deprivation” for Factor 3, and “Social Deprivation” for Factor 4.

Confirmatory Factor Analysis for EDST

Confirmatory Factor Analysis was performed to determine the construct validity and goodness of fit
indices of the 4-factor structure. After CFA, items M7 and M5 were removed from the scale since their
factor loads were below .40. Exploratory Factor Analysis was repeated for the 19-item scale (KMO= .834,
x?= 2528.003, p<0.01). Consequently, a four-factor structure scale with factor loadings of .509 and .822,
explaining 52.919% of the total variance was obtained. As a result of the analysis, there were 3
modification proposals between M19 and M20; M10 and M21; M10 and M17. The fit indices before the
modifications were as follows: [x2/sd= 2.518 (p= .000); GFI= 0.888; RMSEA= 0.071; SRMR= 0.0647; CFI=
0.878]. However, after the necessary modifications, the appropriate model of the scale was identified.
The fit indices and reference values are given in Table 3.
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Table 3.

Calculated Fit Indices and Reference Values

Fit Indices Good fit Acceptable fit Calculated fit Results
CMIN/SD 0<y2/sd<2 2<y2/sd<3 2.209 Acceptable fit
RMSEA O<RMSEA<.05 .05sRMSEA<.10 .063 Acceptable fit
SRMR 0<SRMR<.05 .05sSRMR<.10 .0632 Acceptable fit
GFI .95<GFI<1.00 .90<GFI<.95 .908 Acceptable fit
CFI .95<CFI<1.00 .90<(F /.95 .905 Acceptable fit

Reliability for EDST

The Cronbach Alpha coefficients were: .82 for the sub-dimension of “Occupational Deprivation”; .71
for “Work Relations”; .75 for “Financial Deprivation”; .74 for “Social Deprivation”; and .86 for the total
scale. These values indicate that all the sub-dimensions and the total scale are reliable as Fraenkel et al.
(2012) and Buyikoztiirk (2007) stated that .70 reliability was sufficient for a psychological test. The
model is given in Figure 1.
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Figure 1. CFA Path Diagram of Environmental Deprivation Scale for Teachers (EDST)

After EFA, items M8, M9, M12, M13, M14, M20, and M21 were removed from the scale and
acceptable values were obtained (KMO= .837, x?= 2704.663, p<0.01). As a result of the analysis, a four-
factor structure with 21 items explaining 49.836% of the total variance was obtained. Fit indices were
examined to determine whether the model created by CFA was compatible with the data. As a result,
two more items were removed from the scale and EFA was reapplied (KMO= .834, x?= 2528.003,
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p<0.01). Upon achieving the conformity of the items, 3 modification proposals were found between
items M19 and M20; M10 and M17; M10 and M21. After making the necessary modifications, the fit
index values were obtained as [x2/sd=2.209 (p<.000); GFI=0.908; RMSEA= 0.063; SRMR= 0.0632; CFl=
0.905].

Finally, the Cronbach Alpha was calculated to examine the reliability of the scale, the reliability
values of the first, second, third, and forth factor were .82, .71, .75, and .74 respectively and the
reliability value of the total scale was .86. These values indicated that the scale had a reliable structure
(Buyikoztiirk, 2007; Tabachnick & Fidell, 2006).

Data Collection Tools

Two questionnaires were used in the study: First the Prosocialness Scale for Adults by Caprara et al.
(2005), Turkish version by Bagci (2015) and the second Environmental Deprivation Scale for Teachers
(EDST) which is developed by the researchers. Additionally, we included a survey question to collect
qualitative data that sought more opinions related to why our participants chose to become a TVI.

Prosocialness Scale for Adults: It measures the level of prosociality in adults and consists of 16 items
in 4 sub-dimensions, namely sharing, helping, taking care of others, and empathy. The scale items are
marked between 1 (Never/Almost Never True) and 5 (Almost Always/ Always True) (Bagci & Samur,
2016; Caprara et al., 2005). Higher scores indicate higher levels of prosocial behavior. The Cronbach
Alpha coefficients of the English and Turkish versions of the scale are .91 and .80 respectively.

Environmental Deprivation Scale for Teachers (EDST): Developed by the researchers, the EDST is a
four-factor and 5-grade Likert scale that measures the deprivation levels of working teachers. This 19-
item scale does not include reverse scoring. Higher scores indicate lower levels of deprivation. The scale
was translated from Turkish to English by 2 field experts with a good command of both languages. The 2
English versions were compared, and the final version was back-translated into Turkish. The translated
scale precisely matched the original scale, so the English version was approved. The Cronbach Alpha
coefficients of the Turkish and English versions of the scale were .85 and .90 respectively.

Data Analysis

Although the Shapiro-Wilk Test is reported to be stronger than the Kolmogorov-Smirnov Test in
investigating normality distribution (Field, 2005), we applied both tests. According to the results, our
study data was non-normally distributed. Additionally, Skewness-Kurtosis values, Q-Q Plot and
Histogram graphs also confirmed the non-normal distribution. The Mann-Whitney-U test was used to
examine the relationship between two independent variables, and Kruskal Wallis test was used to
examine the relationship between three or more independent variables. The Spearman’s Rho was used
to examine the correlation between the scales.

Findings

Table 4 shows the results of the Mann-Whitney-U Test, which was used to determine the difference
between the average scores of the Turkish and American participants on the scales.
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Table 4.

Mann Whitney U Test Results on Whether the Scores of TVIs on the Scales Vary According to Countries

Variable Country N Mean Rank Sum of Ranks S.d. U P
. Turkey 73 55.23 4031.50 *
Occupational USA 68 37.93 5979 50 6.611 1330.500 .000
Turkey 73 60.10 4387.50 "
Work USA 68 82.70 5623.50 2.606 1686.500 .001
. . Turkey 73 55.83 4075.50 "
Financial USA 68 8729 5935.50 3.114 1374.500 .000
. Turkey 73 55.57 4056.50 *
Social USA 63 3757 5954.50 2.711 1355.500 .000
Turkey 73 52.84 3857.50
D ivati le Total 12.171 1156. . *
eprivation Scale Tota USA 68 90.49 6153.50 56.500 000
. Turkey 73 59.76 4362.50
Prosocial 7.027 1661.500 .001*
USA 68 83.07 5648.50

*p<0.05

A statistically significant difference was found between the overall average scores of the TVIs in the
US and Turkey, including all sub-dimensions of the deprivation scale and prosocial scale (p<0.05). This
difference was in favor of the American TVIs in all sub-dimensions, i.e., their prosocial behavior was
higher and deprivation level was lower than the Turkish TVIs.

The Spearman’s Rho was calculated to examine the relationship between the TVIs’ deprivation levels
and their prosocial skills. The results are given in Table 5.

Table 5.

Spearman's Rho Correlation Table of the Relationship Between the Scales

Variable Spearman’s Occupational Work Financial Social Deprivation
Rho Total
Rho .397™ 4327 .314™ .384™ 456"
Prosocial p .000 .000 .000 .000 .000
N 141 141 141 141 141

**p<.01 (2-tailed)

According to the results, a positive moderate relationship between “Deprivation Total” and
“Prosocialness” (r=.456*%*, p<.01). It can be said that there is a positive correlation between all sub-
dimensions of the Deprivation Scale and Prosocialness. Therefore, it seems that as prosocial tendencies
increase, there is a decrease in deprivation levels.

Within the scope of the study, some questions were asked to the participants regarding their
profession. Information on the percentages of the responses is given in Table 6.
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Table 6.

Distribution of Participants' Answers to Questions Related to Their Profession

Question Variable Turkey (TR) ysA
n % n %

Where did you learn the majority of the training While studying 25 34.25% 17 25.0%
methods you use in your lessons? While working 48 65.75% 51 75.0%
Do you find your teacher training program Yes 16 21.92% 43 63.24%
syfflcu'ent fqr the education of students with No 57 78.08% 25  36.76%
visual impairments?

Do you think you show empathy to your students'  Most of the time 52 71.23% 25 36.76%
parents? Almost always 21 28.77% 43 63.24%
Do your students' parents share their individual Yes 60 82.19% 50 73.53%
problems with you? No 13 17.81% 18 26.47%

According to the results:

e Most of the TVIs in Turkey and the US stated that they learned their practical teaching methods

while working (TR 65.75%, USA 75.0%).

e The majority of the Turkish respondents found their background academic education about
teaching the visually impaired individuals insufficient (78.08%), while most respondents in the

US consider their education sufficient (63.24%).

e The majority of the TVIs in Turkey empathized with the families of their students “most of the
time” (71.23%), while the majority of the TVIs in the US empathized “almost always” (63.24%).
e The majority of TVIs in Turkey (82.19%) and the US (73.53%) stated that the parents shared

their personal problems with them.

As mentioned before, the participants were also asked an open-ended question about the reason(s)
for choosing their profession. The answers were analyzed, and themes and sub-themes were created as
shown in Figures 2 and 3. It should not be neglected that the TVIs’ awareness of their choice of

profession may have an impact on their prosociality and deprivation levels.

For the TVIs in the US, the responses were collected under 4 themes and 8 sub-themes, and for the
ones in Turkey, the responses were categorized in 6 themes and 9 sub-themes. Two themes —namely “I

don’t know” and “Life problems”— emerged as different themes.
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Themes Subthemes Themes Subthemes
Havea
Disabled
Bl Relative

Figure 2. Reasons Why Teachers in USA Prefer Teaching Figure 3. Reasons Why Teachers in

Turkey Prefer Teaching

Some answers given by the American TVIs:

® “I have a son with a visual impairment. That’s how | realized the need for this specialized job. |
like helping my students to be more independent.”

®  “l enjoy working with my students and families and making a difference in their lives.”

® “I enjoy making a lifelong impact on the lives of students and families | work with, helping
individuals with visual impairments become as independent as possible.”

Some answers given by the Turkish TVIs:

® “It was a coincidence, but now I'm in a very good professional group. Working with the visually

impaired is more enjoyable than other types of disabilities, and their feedback is more
satisfying.”

®  “For the purpose of helping such children, as | have a disabled cousin and not every child is as
lucky as he is.”

®  “Having 60% vision loss in my own right eye and loving children were my motivation.”
®  “Because | know that | will not have any trouble finding a job after graduation.”

The frequency distributions of the TVIs in Turkey according to their motivation are given in Table 7.
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Table 7.
Frequency of Reasons for Choosing the Theme f the Profession of TVIs in Turkey
Themes
Subthemes D o :
Don’t Family Individual Life Profession Student Total
Know Reasons Problems
Being Useful 4 4
Curiosity 2 2
Don’t Know 5 5
Economically 13 13
Emotionally 6 6
H .
ave a Dllsabled 6 6
Relative
Helping 1 2 3
Love for the
Disabled 2 10 12
Love of Profession 9 2 2 22
Total 5 6 24 15 9 14 73

The theme and sub-theme with the highest frequencies among the Turkish TVIs were “individual

reasons” and “Passion for Profession”, respectively.

The frequency distributions of the TVIs in the US according to their motivation are given in Table 8.

Table 8.
Frequency of Reasons for Choosing the Theme of the Profession of TVIs in USA
Themes
Subthemes Family Individual Profession Student Total
Reasons
Being Useful 1 2 1 4
Curiosity 1 1
Economically 2 2
Emotionally 2 2 1 5
Have a Dllsabled 3 3
Relative
Helping 5 2 8 15
Love for the Disabled 4 10 14
Love of Profession 4 14 6 24
Total 3 17 22 26 68

The theme and sub-theme with the highest frequencies among the American TVIs were

“students” and “Passion for Profession”, respectively.

Discussion & Conclusion

This study explores TVIs’ (a) prosocial behaviors, (b) social environment and workplace deprivation
levels, and (c) correlations between prosocialness and deprivation. Additionally, we studied several
differences between American and Turkish TVIs and compared qualitative data collected via profession-

related questions.

Comparison of levels of deprivation and prosocialness of the TVIs in the US and Turkey reveals that
there are significant differences between the average score of all scales and sub-scales as shown in
Table 4. All sub scores and total scores of the deprivation and prosocial scales were higher for the TVIs in
the US. They had lower levels of deprivation and higher levels of prosocialness.
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Prosocial behaviors are positive behaviors (Bagci, 2015) and can be defined as behaviors that an
individual exhibits voluntarily to benefit others. It is likely that prosocial behaviors are higher among
TVIs who are in good psychological conditions. In addition, the high psychological well-being may also
contribute to lower levels of deprivation. If an individual is in a good psychological state, he/she feels
less deprived and, with a positive perspective, it may also reduce the effects of deprivation. In addition,
the fact that the US is a developed country increases the availability of better opportunities for TVIs;
whereas those in Turkey -with their country located between developing countries- may feel more
deprived.

Prosocial behaviors involve empathy, a sense of personal responsibility, helping, sharing,
cooperating, and volunteering—these acts are to be included in all curriculum subjects. Pekdogan (2017)
stated that prosocial behaviors as a part of values education are presented to children at an early age in
the US via school curricula and family interactions. In contrast, Elksnin and Elksnin (2000) indicated that
very limited direct training is offered in Turkey for prosocial behaviors as values; therefore, children
experience more of a challenge in exhibiting these behaviors. Personal, economical, and professional
problems of the TVIs in Turkey lead to greater burnout and decreased job satisfaction (Demirkiran,
2004; Vizh, 2005). Akman (2019) found a positive correlation between TVIs’ job dissatisfaction and
burnout.

The results of the correlation between the participants’ deprivation and prosocial skills are given in
Table 5. The findings show a significant relationship between the deprivation and prosocialness levels.
These findings align with the results reported by Hagen von and Tuti¢ (2019), who found that as
deprivation level decreases, there is an increase in prosocial behaviors. These findings suggest that an
individual with good prosocial skills is less likely to feel deprived. In contrast, an individual's empathy
levels decrease when the deprivation level increases; therefore, they help others less (Keskin, 2008;
Sayar, 2002). Consequently, it seems that higher levels of prosocial skills can lead to lower levels of
deprivation.

Examining how frequently the teachers empathizes with their students’ parents, we observed that
empathy is quite common in both groups of TVIs. The majority of American TVIs reported that they
almost always empathized with families, and these were the TVIs with higher prosocial skill scores. The
study results also indicated that prosocial behaviors are directly related to empathy (Eisenberg, 2003;
Smith et al., 2020). The direct relationship between empathy and prosocial skills is also reported in the
above-mentioned study. Gen¢ and Kalafat (2010) highlighted the importance of empathy and stated
that teachers with advanced empathy skills can better understand their students, communicate better
with them, and find positive and appropriate solutions to their problems. Similarly, empathy can enable
TVIs to better understand, guide, and support the parents, to produce individualized solutions by taking
each family’s specific situation into consideration, and ultimately to create a positive impact on their
students’ well-being.

Collaboration between teachers and parents is vital in improving the academic performance of the
students (Kog, 2018). A good parent-teacher relationship is critical for conveying a student’s educational
performance to the parent (Loughran, 2008). The communication between teachers and parents
indicates that both American and Turkish TVIs had a positive relationship with their students’ parents.

Table 7 and 8 represent the distribution of themes and sub-themes for the TVIs’ motivations for
choose their profession. The majority of the responses from the American TVIs falls in the “Student”
theme, whereas for the Turkish TVIs most of the responses were within the “Individual Reasons” theme.
The fact that 5 responses from the Turkish TVIs were in the “Don’t Know” theme, and 15 responses in
the “Life Problems” theme might be due to the educational system in Turkey. According to the Turkish
TVIs, their teacher training courses were inadequate, while the American TVIs were satisfied with their
trainings. This might be due to the differences in the structure of teacher training programs between the
two countries. Although there are minor differences in the content of teacher training programs in
different states and universities of the US, generally upon completing mandatory courses, the students
can choose their preferred teaching branch (Abazoglu, 2014; Kilekgi & Bulut, 2010). After graduation, a
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teaching certificate is necessary to be a qualified teacher in the US (Bolat, 2016). In Turkey, however,
students are placed in different teaching branches based on their scores on the Higher Education
Transition Exam (YKS) conducted by the Student Selection and Placement Center (OSYM). In other
words, while one needs to fulfill several criteria to become a qualified teacher in the US, the YKS exam
score is the only criteria for enrolling in a teaching program in Turkey (Abazoglu, 2014). Besides the YKS
exam score, which plays a critical role in the department that students can apply for, family
encouragement and cultural tendencies are among the most motivating factors in selecting teaching as
a profession (Can-Tiirkdogan, 2014). This might be the possible reason behind the “Don’t Know” and
“Life Problems” themes of the responses by the Turkish TVIs in our study. In addition, several studies
(Alkaya et al., 2017; Hurst Jessica & Good Linda, 2009; Temel et al., 2018; Zysberg & Berry, 2005)
reported that individuals living in the US choose their profession by evaluating their competence for the
job’s requirements, while choosing a profession in Turkey is mostly based on an individual’s living
condition. These differences between the two countries may explain why American teachers are more
satisfied with their education.

“Passion for the Profession” was a sub-theme of our participants’ motivations. In a study conducted
in Turkey by TEDMEM (2014), 1701 teachers were surveyed on their perspectives about their
profession. The findings showed that the teachers defined their profession as a valued, respected,
pleasant, and ideal job. It was also concluded that teaching was considered an essential job and that
teachers were individuals who lead the society. Similarly, our participants reported “Passion for the
Profession” as one of their reasons to become a teacher.

The sub-theme of “helping” with 15 American respondents was the second most frequent sub-
theme for the TVIs in the US. In contrast, there were only three Turkish respondents in this sub-theme.
Higher levels of prosocial skills and lower deprivation levels among the American TVIs might be a reason
behind this discrepancy in the sub-theme of “helping”.

The sub-theme of “Economic Reasons” with 13 Turkish respondents was the second most frequent
sub-theme for the TVIs in Turkey. In contrast, there were only five American respondents in this sub-
theme. Previous studies (Hendricks, 2015; Tagay, 2014) have reported that a high salary could
potentially affect an individual’s choice of profession. Similarly, Cermik et al. (2010) stated that
economic factors play an essential role in choosing one’s profession. A previous study categorized
teachers’ motivations for choosing their profession into three fundamental categories: facts based on
self-devotion (such as the desire to serve others, to be beneficial to the society, etc.), internal factors
(such as loving the profession, loving children and people, one’s talents and abilities) and external
factors (such as the ease of finding a job, social security, extended summer vacation, etc.) (Younger et
al., 2004). Younger et al. (2004) indicated that cultural, social, and economical structures of their
societies may affect teachers’ preferences. According to the results of the study by Papanastasiou and
Papanastasiou (1997) with primary school teacher candidates in the US and Cyprus, while internal
factors were the main motivation among the American teachers, external factors were the strongest
preference reasons among those in Cyprus. It is stated that self-devotion/intrinsic factors are greater in
developed countries, whereas external factors are more common in developing countries. This can
explain the fact that in our study, more American teachers attributed their choice more to “helping” and
less to “economic” reasons, indicating that self-devotion and internal factors are more pronounced in
the US, which is a developed country.

In this study deprivation and prosocial skills of the TVIs in the US and Turkey were examined and
compared. It is concluded that in general the American TVIs have higher levels of prosocial skills and
lower level of deprivation than those in Turkey. Several factors such as the differences in the education
systems of the two countries and the levels of development may have an impact on prosocial skills and
deprivation levels.
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Recommendations

Based on our results, the following recommendations seem beneficial for the teachers, authorities,
and researchers:

According to the majority of TVIs in Turkey, the undergraduate training curriculum is
insufficient; therefore, TVIs need to be provided with additional support such as in-service
trainings, courses, and seminars. Moreover, the shortcomings and weaknesses of the
undergraduate curriculum need to be precisely identified and addressed by scientific research
to determine the specific needs of the teachers.

Considering the fact that the American TVIs were more empathic that their Turkish
counterparts, Turkish TVIs are advised to pay regular home visits to their students in order to
develop a sense of empathy with the families and consequently gain a higher level of
prosocialness (Junaedah & Ahmad, 2020).

TVIs in Turkey experience more professional, economical, and social deprivation than those in
the US. This level of deprivation needs to be minimized because it is likely that people who
suffer from deprivation are attached to their profession solely because of financial concerns
(Tagsoker & Celik, 2019). This can be solved by valuing teachers, increasing their personal
rights, and providing trainings, materials, and enriched teaching environments.

Limitations

This study has some limitations that need to be addressed. Firstly, our sample size was small, and
this was due to the fact that there are not many special education teachers and TVIs in particular.
Conducting the study with more comprehensive groups could potentially lead to more generalizable
results. Secondly, as face-to-face data collection was impossible due to the COVID-19 crisis, the data
were collected by mass e-mail groups and individual submissions through online surveys.

Ethical Approval

This study followed all the rules in the “Regulation of Higher Educational institutions Scientific
Research and Publication Ethics’ and realized none of the “Acts against Scientific Research and
Publication.
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Tiirkge Siirimui

Girig

Sosyallesmenin temelleri arasinda yer alan prososyal davraniglar, olumlu sosyal davraniglan
icermektedir (Penner vd., 2005). Eisenberg ve dig. (2007) prososyal davraniglari, baskalarina fayda
saglamayl amaglayan ve baskalarinin haklariyla ilgili endiselerle motive edilen gonilli davranislar olarak
tanimlamistir. Ayrica olumlu sosyal davranislar olarak adlandirilan prososyal davranislar, yasamin ilk
yillarindan itibaren empati mekanizmasinin gelismesiyle baslayan ve diger insanlara faydali olan bir
davranis olarak tanimlanabilir. Bir diger deyis ile prososyal davranislar, baska bir kisiye génilli olarak
fayda saglamayi amaclayan duygusal eylemleri ifade eder (Batson, 2009; Decety & Jackson, 2004;
Eisenberg, 1982; Zahn-Waxler vd., 1992).

Prososyal davranislar yasam dénemlerine gére farkliliklar gdsterebilmektedir. Ornegin okul &ncesi
donemde gergeklestirilen kamusal prososyal davranislar daha sik gorilirken, yetiskinlikte ise gizli
prososyal davranislarin daha yaygin oldugu ve kendilerinden daha geng olanlara gore daha fazla
prososyal davranislar sergiledikleri goriilmektedir (Eisenberg vd., 2005; Ekin, 2019; Fabes & Eisenberg,
1998; House vd., 2013; Yurdu, 2014). Ote yandan prososyal davranislar da bireyin yasina ve yoksunluk
diizeyine bagh olabilmektedir (House vd., 2013).

Yoksunluk, ait oldugu topluma veya llkeye bagh olarak, kisinin sosyal yasam standartlarinda yasadigi
yoklugun gézlemlenebilir ve kanitlanabilir bir 6lglstdiir (Townsend, 1987). Yoksunlugun ¢ok boyutlu
oldugu iyi bilinmektedir, gelir yoksullugu bu boyutlardan sadece birisidir ve diger 6zellik ve boyutlarin da
dikkate alinmasi gerektigini gosterir (Atkinson, 2003). Bossert ve dig. (2007) yiksek diizeyde yoksunluk
yasayan kisilerin topluma tam olarak katilmayabileceklerini belirtmislerdir. Ote yandan House ve dig.
(2013) prososyal davranislarin bireyin yasina ve yoksunluk dizeyine bagh oldugunu gostermistir.
Ozellikle &gretmenlerin yetersiz egitim almasi, siniftaki materyal eksikligi ve sinirli sosyal ¢evrenin
ogrencileri hem dogrudan hem de dolayli olarak olumsuz etkileyebilecegi agiktir.

Good ve dig (2015) ve Dane (2010)’e gore daha derin farkindaliga sahip bireyler, kisisel ve sosyal
olarak daha verimlidir. Gorme engelliler 6gretmenlerinin yoksunluk ve prososyal davranis diizeylerine
iliskin farkindalk dizeylerinin daha yiksek olmasi, 6grencilerin akademik bagarilarini olumlu yonde
etkileyebilecegi distinilebilir. Ogretmen yetistirme programlarinin temel amaci, egitimcilere dgrencileri
icin en iyi uygulamalari nasil uygulayacaklarini 6gretmektir. Tlrkiye ve Amerika'daki 6gretmen yetistirme
programlari arasinda belirli farkliliklar vardir. Turkiye'de gorme engelliler 6gretmeni olabilmek icin egitim
fakiltesi 6zel egitim boliminde lisans egitimini tamamlamak gerekmektedir. Gorme engelliler
O0gretmenleri Ug tlr okul ortaminda galisabilir: Gorme engelliler okullari, gorme engelliler igin 6zel egitim
merkezleri (1 ile 50 yasindaki 6grenciler bu merkezlere haftada li¢ saat gidebilir) ve kaynastirma okullari
(kapsayict bir ortam veya kaynak odasi). Amerika'da gorme engelli 6grencilerle iki profesyonel
calismaktadir: Gorme Engelliler Ogretmenleri ve Oryantasyon ve Hareketlilik (O&M) Uzmanlari. Bir lisans
derecesi aldiktan sonra, bir gorme engelliler 6gretmeni olarak kalifiye olmak icin 6gretmenlik sertifika
egitimi gerekmektedir. Hem goérme engelliler 6gretmenleri hem de O&M uzmanlari, gérme engelli
ogrenciler icin 6zel okullarda ve genel okullarda (kapsayici bir ortam veya kaynak odasi olarak) gezici
o6gretmen olarak galisabilmektedir. Hizmet 6ncesi egitim programlari, geng 6gretmenlere olumlu bir sinif
ortami olusturmalari igin gerekli bilgi ve becerileri saglar (Smith & Kelley, 2007). Girgin'e (2010) gore
ogretmenlerin basarili bir egitim verebilmesi icin 6ncelikle ruhsal olarak mutlu ve uyumlu olmalari
gerekmektedir. Ogretmenler sosyal davranislarinda farkindalik ve dzgecilikten yoksunsa veya yoksunluk
dizeyleri ylksekse o6grencilerine tam olarak faydali olmalari mimkin degildir (Ferreira vd., 2016;
Gresham & Elliott, 1988; Ozsoy & Giinindi, 2011; Sarafidou & Chatziioannidis, 2013). Bu nedenle yapilan
bu ¢alismanin arastirma sorulari:

(a) Gorme engelliler 6gretmenlerinin prososyal beceri dizeyi,
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(b) Gérme engelliler 6gretmenlerinin sosyal gevre ve isyeri yoksunlugu diizeyi,
(c) Gorme engelliler 6gretmenlerinin prososyal ve yoksunluk diizeyleri arasindaki iliskiler ve

(d) Gorme engelliler 6gretmenlerinin mesleklerini segme nedenleri. Ayrica, Amerika’daki ve
Turkiye'deki 6zel egitim 6gretmenleri/gorme engelliler 6gretmenleri arasindaki farkliliklari arastirma
amaglanmigtir.

Calisma iki béliim halinde sunulmaktadir. ilk bélim, Ogretmenler igin Cevresel Yoksunluk Olgeginin
(OCYO) gelistirme siirecine odaklanmaktadir. Olcegin gelistirilmesinde Agimlayici Faktér Analizi (AFA) ve
Dogrulayici Faktdér Analizi (DFA) kullanilmistir. ikinci bélimde, 6gretmenlerin mesleklerini secme
nedenleri, prososyal davranislari ve gérme engelliler 6gretmenlerinin yoksunluk durumlari incelenmistir.

Yontem
Arastirma Modeli

Nicel arastirma yontemlerinden biri olan betimsel arastirma, iki veya daha fazla degisken arasindaki
iliskiyi incelemek ve neden-sonug hakkinda ipuglari elde etmek icin hem korelasyon hem de tarama
kullanilarak yapilmistir (Blyukoztirk vd., 2017). Tarama arastirmalari, evreni temsil eden 6rneklem
Uzerinde ¢alisarak evrene iliskin tutum, egilim ve gorislerin nicel (sayisal) bir tanimini saglar (Creswell,
2013). Bu ¢alismada, gérme engelliler 6gretmenlerinin prososyal egilimleri ve cevresel yoksunluk
diizeyleri gesitli degiskenler agisindan incelenmis ve aralarindaki iliskinin boyutu incelenmistir. Verilerin
analizi igin v25.0 SPSS paket programi kullaniimistir.

ilk yazarin Gniversitesinin etik kurulundan E.9245 bagvuru numarasi ile etik onay alinmistir.
Arastirmada katilimcilari segmek igin rastgele erisilebilir 6rnekleme yéntemi kullanilmistir. Tarkiye’deki
gorme engelliler 6gretmenleri ile sosyal medya, calistiklari okullar ve 6gretmen gruplari araciligiyla
iletisime gecilmistir. Amerika'da ise gesitli gérme engelliler 6gretmenleri derneklerinin e-posta listeleri
aracihigiyla gérme engelliler 68retmenleriyle iletisime gecilmistir. Katihmcilar, calismanin gonGllalaga ve
gizliligi konusunda bilgilendirilmistir.

Ogretmenler icin Cevresel Yoksunluk Olgeginin Gelistiriimesi (OGYO)

28 maddelik 6lgek 770 6gretmene uygulanmis ancak ug¢ degerler ve 19 katilimcinin eksik cevaplari
nedeniyle istatistiksel analiz i¢in sadece 751 veri kullanilmigtir. Ayni sekilde o&lgegin glvenirlik ve
gecerlilik calismalari da toplam 751 veri ile yapilmistir. Kiligc Cakmak ve dig. (2014) Acimlayici Faktor
Analizi (AFA) ve Dogrulayici Faktor Analizi (DFA) igin farkli 6rneklem gruplarinin kullaniimasi gerektigini
vurgulamistir. Ancak, Dogan ve dig. (2017) 6rneklem biytkligu yeterince blyilik olmak kaydiyla calisma
orneklemi iki gruba ayrilarak AFA ve DFA yapilabilecegini belirtmektedir. Bu nedenle zaman ve finansal
kaynaktan tasarruf etmek igin (n1 = 449; n2 = 302) katihmcilar rastgele Agimlayici Faktor Analizi (n1) ve
Dogrulayict Faktor Analizi (n2) igin 2 gruba ayrilmistir. DFA icin AMOS paket programi v23.0
kullantimustir.

Calisma Grubu

Olgek gelistirme icin gerekli veriler, cevrim ici platformlarda arastirmaya katilmayi géndllii olarak
kabul eden ¢esitli branslardaki 751 6gretmenden toplanmistir. Katilimcilarin cinsiyet ve yas araliklar
Tablo 1'de verilmistir.
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Tablo 1.

Olgek Arastirmasina Katilan Ogretmenlerin Cinsiyet ve Yas Dagilimi

f %
o Kadin 463 61,7
Cinslyet Erkek 288 38,3
26 yas ve alti 199 26,5
27-32 yas 324 43,1
33-38 yas 113 15,0

Yas

39-44 yas 59 7,9

45-50 yas 32 4,3

51 yas ve uzeri 24 3,2
Toplam 751 100,0

Olgek gelistirme calismasina 463 kadin ve 288 erkek katilmistir. Katilimcilarin ¢ogunlugu 27-32 yas
arasindadir.

Uygulama c¢alismasina gorme engelli bireylerle calisan 141 6zel egitim 6gretmeni (ABD'den 68 ve
Tirkiye'den 73) katilmistir. Katilimcilarin demografik bilgileri asagidaki gibidir:

Cinsiyete gore dagihm: Turkiye’deki katilimcilarin %76,71'i kadin, %23,29'u erkektir. Amerika’daki
katilimcilarin %91,18'i kadin ve %8,82'si erkektir.

Ortalama yas: Tlrkiye'deki ve Amerika’daki katilimcilarin yas ortalamasi sirasiyla 31,68 ve 44,84’dir.

Akademik seviye: Turkiye'deki katihmcilarin %87,67'si lisans, %12,33'U yiksek lisans derecesine
sahiptir. Amerika’daki katihmcilarin %95,59'u yiksek lisans derecesine ve %4,41'i lisans derecesine
sahiptir.

OYCO icin Agimlayici Faktor Analizi

Olgegin Acimlayici Faktdr Analizi igin dncelikle drneklem uygunlugu (sampling adequacy) ve Barlett
Kiresellik testleri incelenmistir. Verilerin faktér analizine uygunlugu icin KMO 0,60’tan yiiksek ve Barlett
testinin anlamh ¢ikmasi gerekmektedir (Tabachnick & Fidell, 2006). Bu c¢alismada KMO o6rneklem
uygunluk katsayisi 0,844, Barlett Kiiresellik testi x2 degeri ise 3625,705 (p<0,001; sd= 378) olarak
bulunmustur. Olcek uzman goérisleri alinarak dért boyutlu olmasi planlandigi icin, AFA’da Varimax
dondiirme teknigi kullaniimistir. Madde agiklanan korelasyonlari diisiik olan, binisik maddeler ve madde
faktor yikleri dislik olan M8, M9, M12, M13, M14, M20 ve M21 numaral maddeler 6lgekten c¢ikartilarak
yeniden acimlayici faktdr analizi yapilmistir (KMO= 0,837; x?= 2704,663; p<0,01). Yapilan analiz
sonucunda toplam varyansin %49,836’sini aciklayan, 21 maddeden olusan madde faktor yikleri ,478 ile
,804 arasinda degisen 6z degerleri 1’den biyilk dort faktorll bir yapi elde edilmistir. Elde edilen varyans
degeri Kline'in (1994) %40'in Gzerindeki herhangi bir varyans oraninin kabul edilebilir bir deger oldugunu
belirttigi gibi kabul edilebilir bir varyans oranidir. Faktorlerin Cronbach Alpha degerleri Faktor 1 igin ,80,
Faktor 2 icin ,69, Faktor 3 icin ,68, Faktor 4 icin ,74 ve Olgegin tamami icin ,84'tlir. Dondirme sonrasi
faktoér ve madde yiik degerleri Tablo 2'de verilmistir.
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Tablo 2.

Déndiirme Sonrasi Dért Faktérlii Olcegin Madde Yiikleri ve Faktor Varyans Dagihmlar

Maddeler Faktor 1 Faktor 2 Faktor 3 Faktor 4
M17 ,804
M21 ,682
M15 ,665
M10 ,641
M20 ,632
M16 ,564
M19 ,497
M18 ,478
M14 ,714
M13 ,711
M8 ,682
M9 ,609
M6 ,788
M11 , 775
M12 ,594
M7 ,528
M2 ,729
M4 ,640
M3 ,581
M5 ,551
M1 ,545
@Zdeéer 5,222 2,399 1,674 1,170
Varyans 24,866 11,424 7,974 5,573
Kamaulatif Varyans 24,866 36,290 44,263 49,836

ilgili literatiir taranarak 6lgege “Ogretmenler icin Cevresel Yoksunluk Olcegi (OCYO)” adi verilmistir.
Fakt&rler, Faktor 1 icin “Mesleki Yoksunluk”, Faktdr 2 igin “is iliskileri”, Faktér 3 icin “Mali Yoksunluk” ve
Faktoér 4 icin “Sosyal Yoksunluk” olarak adlandiriimistir.

O¢YO icin Dogrulayici Faktor Analizi

4 faktorlt yapinin yapi gegerligi ve uyum iyiligi indekslerini belirlemek igin Dogrulayici Faktdr Analizi
yapilmistir. DFA sonrasinda M7 ve M5 maddeleri faktor yikleri ,40'In altinda oldugu igin 6lgekten
cikarilmistir. 19 maddelik dlgek icin Agimlayici Faktor Analizi tekrarlanmistir (KMO=,834; x2= 2528,003;
p<0,01). Sonug olarak, toplam varyansin %52,919'unu agiklayan faktor yukleri ,509 ve ,822 olan dort
faktorli bir yapi olcegi elde edilmistir. Analiz sonucunda M10 ve M21; M10 ve M17; M19 ve M20
arasinda 3 adet modifikasyon oOnerisi oldugu saptanmistir. Modifikasyon onerileri yapilmadan onceki
uyum indeksleri asagidaki gibidir: [x2/sd= 2,518 (p=,000); GFl= 0,888; RMSEA= 0,071; SRMR= 0,0647;
CFl= 0,878]. Ancak gerekli degisiklikler yapildiktan sonra 6l¢egin uygun modeli belirlenmistir. Uyum
indeksleri ve referans degerleri Tablo 3'te verilmistir.
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Tablo 3.

Hesaplanmis Uyum Iindeksleri ve Referans Dederleri

Uyum indeksleri fyi Uyum Kabul Edilebilir Hesaplanan Sonuglar
CMIN/SD 0<y2/sd<2 2<y2/sd<3 2,209 Kabul edilebilir
RMSEA 0<RMSEA<,05 ,05sRMSEA<,10 ,063 Kabul edilebilir
SRMR 0<SRMR<,05 ,05sSRMRZ,10 ,0632 Kabul edilebilir
GFI ,95<GF1<1,00 ,90<GFIL,95 ,908 Kabul edilebilir
CFI ,95<CFI1<1,00 ,90<(F/<,95 ,905 Kabul edilebilir

OCYO igin Giivenirlik

Cronbach Alpha katsayilari incelendiginde “Mesleki Yoksunluk” alt boyutu icin ,82; “Is iliskileri” alt
boyutu igin ,71; “Finansal Yoksunluk” alt boyutu igin ,75; “Sosyal Yoksunluk” alt boyutu igin ,74 ve
toplam 6lgek icin ,86 olarak bulgulanmistir. Fraenkel, Wallen ve Hyun (2012) ve Biyukoztirk (2007) ,70
glvenirlik degerinin psikolojik bir test icin yeterli oldugunu belirtmislerdir. Bu sebeple 6lgegin hem ayri
ayri olan faktérleri hem de toplam kullanimi glvenilir dizeyde oldugu soylenebilir. Model Sekil 1'de

verilmistir.
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Sekil 1. OCYO DFA Yol Semasi

Acgimlayici faktér analizi sonrasinda M8, M9, M12, M13, M14, M20 ve M21 maddeleri 6lgekten
cikartilarak uygun degerler saglanmistir (KMO=,837; x2= 2704,663; p<0,01). Yapilan analiz sonucunda
toplam varyansin %49,836’sin1 agiklayan 21 maddeli 4 faktorli bir yapi ortaya ¢ikmistir. Dogrulayici
faktor analizi yapilarak olusturulan modelin veriler ile uyumlu olup olmadigini anlayabilmek i¢cin uyum
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indeksleri incelenmistir. Yapilan incelemeden sonra iki madde daha o&lgekten cikartilarak yeniden
acimlayicr faktdr analizi uygulanmistir (KMO= ,834; x2= 2528,003; p<0,01). Maddelerin uygunlugu
saglandiktan sonra DFA igerisinde M19 ve M20; M10 ve M17; M10 ve M21 maddeleri arasinda 3
modifikasyon onerisi bulgulanmistir. Gerekli modifikasyonlar yapildiktan sonra uyum indeks degerleri
[x2/sd= 2,209 (p=,000); GFI= 0,908; RMSEA= 0,063; SRMR= 0,0632; CFI= 0,905] seklinde elde edilmistir.

Son olarak 6lgegin glvenirlik degerleri Cronbach Alpha yéntemi kullanilarak incelenmistir. Birinci
faktoérun givenirlik degeri ,82; ikinci faktorin givenirlik degeri ,71; Gglncu faktérin givenirlik degeri
,75; dordincli faktérin givenirlik degeri ,74 ve O6lgegin toplam givenirlik degeri ise ,86 olarak
bulgulanmistir. Bu degerler 1siginda 6lgegin giivenilir bir yapiya sahip oldugu soylenebilir (Bluyukoztiirk,
2007; Tabachnick & Fidell, 2006).

Kullanilan Veri Toplama Araglari

Arastirmada iki 6lgek kullanilmistir: Birincisi Caprara ve dig. (2005) tarafindan gelistirilen ve Bagci
(2015) tarafindan Tiirkge uyarlamasi yapilan Yetiskin Prososyallik Olgegi ikinci olarak da arastirmacilar
tarafindan gelistirilen Ogretmenler icin Cevresel Yoksunluk Olgegi’dir. Ayrica, katiimcilarimizin neden
gorme engelliler 6gretmeni olmayi tercih ettiklerine iliskin daha fazla fikir arayan nitel verileri toplamak
icin bir anket sorusu eklenmistir.

Yetiskin Prososyallik Olcedi: Yetiskinlerde toplum yanlisi olma diizeyini élcmektedir. Olgek; paylasma,
yardim etme, baskalariyla ilgilenme ve empati olmak Uzere 4 alt boyutta 16 maddeden olusmaktadir.
Olgcek maddeleri 1 (Hic/Neredeyse Hichir Zaman Dogru) ile 5 (Neredeyse Her Zaman/Her Zaman Dogru)
arasinda isaretlenmektedir (Bagci & Samur, 2016; Caprara vd., 2005). Yiksek puanlar, daha ylksek
diizeyde prososyal davranisa isaret etmektedir. Olgegin ingilizce ve Tiirkge versiyonlarinin Cronbach
Alpha katsayilari sirasiyla ,91 ve ,80'dir.

Ogretmenler icin Cevresel Yoksunluk Olcedi: Arastirmacilar tarafindan gelistirilen OCYO, calisan
o6gretmenlerin yoksunluk diizeylerini 6lcen dort faktorli ve 5 dereceli Likert tipi bir 6lgektir. 19 maddelik
dlcekte ters puanlama yoktur. Olcekten alinan yiiksek puan yoksunluk diizeylerinin diisiik oldugunu ifade
etmektedir. Olgek her iki dile hakim 2 alan uzmani tarafindan Tirkceden ingilizceye cevrilmistir. 2
ingilizce versiyon karsilastinlmistir ve son versiyon tekrar Tiirkgeye cevrilmistir. Terciime edilen &lgek
orijinal élgege tam olarak uydugundan ingilizce versiyonu da onaylanmistir. Olcegin Tiirkge ve ingilizce
versiyonlarinin Cronbach Alpha katsayilari sirasiyla ,85 ve ,90'dir.

Veri Analizi

Shapiro-Wilk Testinin normallik dagilimini incelemede Kolmogorov-Smirnov testinden daha gicla
oldugu bildirilse de (Field, 2005), calismada her iki test de uygulanmistir. Sonuclara gore, calisma verileri
normal dagihm goéstermemistir. Ek olarak, ¢arpiklik-basiklik degerleri, Q-Q Plot ve Histogram grafikleri de
normal olmayan dagilimi dogrulamistir. iki bagimsiz degisken arasindaki iliskiyi incelemek icin Mann-
Whitney-U testi, U¢ veya daha fazla bagimsiz degisken arasindaki iliskiyi incelemek igin Kruskal Wallis
testi kullanilmistir. Olgekler arasindaki iliskiyi incelemek igin de Spearman's Rho kullaniimistir.

Bulgular

Tablo 4’te ABD-Tirkiye katilimcilarinin o6lgeklerden aldigi puan ortalamalari arasindaki farkin
belirlenmesi icin yapilan Mann Whitney-U Test sonuglari verilmistir.
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Tablo 4.

Ogretmenlerin Olgeklerden Aldiklari Puanlarin Ulkelere Gére Degisiklik Gésterip Géstermedigine iliskin
Mann Whitney U Testi Sonuglari

Degisken Ulke N Sira Ort. Sira Top. S.S. U p
. Tarkiye 73 55,23 4031,50 *
Mesleki ABD 68 87.93 5979,50 6,611  1330,500 ,000
. Tirkiye 73 60,10 4387,50 *
Is ABD 68 82,70 5623,50 2,606 1686,500 001
. Tirkiye 73 55,83 4075,50 "
Finansal ABD 68 87.29 5935,50 3,114 1374,500 ,000
Tarkiye 73 55,57 4056,50 "
Sosyal ABD 63 87,57 5954, 50 2,711 1355,500 ,000
Tarkiye 73 52,84 3857,50 "
Yoksunluk Toplam ABD 68 90,49 6153.50 12,171 1156,500 ,000
Tirkiye 73 59,76 4362,50
Prososyal 7,027 1661,500 ,001*
ABD 68 83,07 5648,50

*p<0,05

Yoksunluk olgeginin tiim boyutlari ve toplam puanlarinda ve prososyallik 6lgeginde ABD ve
Tirkiye'deki 6gretmenlerin puan ortalamalari arasinda istatistiksel agidan anlamh fark bulunmustur
(p<0,05). Farkliigin, tim boyutlarda ABD’de yasayan 6gretmenlerin lehine oldugu gériilmektedir. Buna
gore ABD’de yasayan O6gretmenlerin yoksunluk diizeyleri Tiirkiye’de yasayanlara gére daha disiik iken
prososyal davranislari daha yliksektir.

Ogretmenlerin yoksunluk diizeyleri ile prososyal becerileri arasindaki iliskiyi incelemek amaciyla
Spearman’s Rho korelasyon tablosu Tablo 5’te verilmistir.

Tablo 5.

Olcekler Arasindaki iliskinin Spearman’s Rho Korelasyon Tablosu

Degisken Spe;rrr:)an s Mesleki is Finansal Sosyal Y?';;T::k
Rho ,397" ,432" ,314" ,384" ,456™
Prososyal p ,000 ,000 ,000 ,000 ,000
N 141 141 141 141 141

**p<0,01 (2-yonli)

Elde edilen sonuglara gore “Yoksunluk Toplam” ile “Prososyallik” arasinda pozitif yonli orta diizey bir
iliski bulunmaktadir (r=,456**; p<,01). Yoksunlugun tim alt boyutlari ile prososyallik arasinda pozitif
yonli bir iliski oldugu soylenebilir. Bir diger deyis ile prososyal egilimler arttikca yoksunluk diizeyinde bir
azalmanin oldugu soylenebilir.

Arastirma kapsaminda katilimcilara meslekleri ile ilgili bazi sorular sorulmustur. Cevaplarin
ylizdelerine iliskin bilgiler Tablo 6'da verilmistir.
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Tablo 6.

Katilimcilarin Meslekleriyle ilgili Sorulara Verdikleri Cevaplarin Dagilimi

.. TR ABD
Sorular Degisken
N % n %
Derslerinizde kullandiginiz egitim yontemlerinin Ogrenciyken 25 34,25 17 25,0
cogunu nereden 6grendiniz? Calisirken 48 65,75 51 75,0
Ogretmen yetistirme programinizi gérme engelli Evet 16 21,92 43 63,24
ogrencilerin egitimi icin yeterli buluyor musunuz? Hayir 57 78,08 25 36,76
. S . - e Cogu Zaman 52 71,23 25 36,76
Ogrencilerinizin ailelerine empati gosterdiginizi Hemen Hemen
dislniyor musunuz? 21 28,77 43 63,24
Her Zaman
Ogrencilerinizin ebeveynleri bireysel sorunlarini Evet 60 82,19 50 73,53
sizinle paylasiyor mu? Hayir 13 17,81 18 26,47
Elde edilen sonuglara gore:
e Tirkiye ve ABD'deki ogretmenlerin ¢ogu uygulamali Ogretim yontemlerini galisirken

ogrendiklerini belirtmistir (TR %65,75; ABD %75,00).

e Turkiye'den yanit verenlerin ¢ogunlugu gérme engelli bireylere egitim vermekle ilgili arka

plan akademik egitimlerini yetersiz bulurken (%78,08), ABD'deki katilimcilarin gogu (%63,24)

egitimlerini yeterli bulmaktadir.

e Turkiye'de 6gretmenlerin ¢ogunlugu o6grencilerinin aileleriyle “¢cogu zaman”

(%71,23),

ABD'deki 6gretmenlerin ¢ogu ise “hemen hemen her zaman” (%63,24) empati kurdugunu

belirtmistir.

e Turkiye'de (%82,19) ve ABD'de (%73,53) 6gretmenlerin cogunlugu velilerin kisisel sorunlarini

kendileriyle paylastigini belirtmistir.

Daha once de belirtildigi gibi, katilimcilara meslegi tercih etme neden(ler)i ile ilgili acik uglu bir soru
da sorulmustur. Cevaplar analiz edilerek Sekil 2 ve 3'te gosterildigi gibi temalar ve alt temalar
olusturulmustur. Ogretmenlerin meslek secimine iliskin farkindaliklarinin toplum yanlisi ve yoksunluk

dizeylerini etkileyebilecegi gbz ardi edilmemelidir.

ABD'deki 6gretmenler igin cevaplar 4 tema ve 8 alt tema altinda, Tirkiye'deki 6gretmenler igin ise 6
tema ve 9 alt tema altinda toplanmistir. “Bilmiyorum” ve “Hayat sorunlari” olmak Uzere iki tema farkli

temalar olarak ortaya ¢ikmistir.
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Amerika’daki 6gretmenler tarafindan verilen bazi cevaplar:

e “Gérme engelli bir o§lum var. Bu ézel ise olan ihtiyaci béyle anladim. Odrencilerimin daha

bagimsiz olmalarina yardimci olmayi seviyorum.”

e  “Odrencilerim ve ailemle birlikte ¢calismaktan ve onlarin hayatlarinda fark yaratmaktan keyif

aliyorum.”

e “Birlikte ¢calistigim 6grencilerin ve ailelerin yasamlari lizerinde 6miir boyu bir etki birakmaktan,
goérme engelli bireylerin miimkiin oldugunca bagimsiz olmalarina yardimci olmaktan keyif

aliyorum.”
Tlrkiye'deki 6gretmenler tarafindan verilen bazi cevaplar:

e  “Bu meslekte olmam tesadiif bir secimdi, ama su an iyi ki dedigim bir meslek grubundayim.

Gorme engellilerle ¢calismak diger yetersizlik tiirlerine gére daha zevkli ve geri déniitleri daha

somut tatmin edici.”

e “Engelli bir kuzenim oldugu ve her ¢ocugun onun kadar sansl olmadigi icin bu tiir ¢ocuklara

yardim etmek amaciyla.”

e  “Kendisag géziimde %60 gérme kaybim olmasi ve ¢cocuklari sevmem éncelik etti.”
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e  “Atanma konusunda sikinti yasamayacadimi bildigim icin.”

Tirkiye'deki 6gretmenlerin meslegini tercih etme sebeplerinin tema sikliklari Tablo 7’de verilmistir.

Tablo 7.
Tiirkiye’deki Ogretmenlerin Meslegini Tercih Etme Sebeplerinin Tema Sikliklar
Temalar
Alt Temalar . ) Kisisel Yasam Meslegi e
Bilmiyor Aile Ned§enler Proélemi Sevmg Ogrenci Toplam
Yararli Olma 4 4
Merak 2 2
Bilmiyor 5 5
Ekonomik 13 13
Duygusal 6 6
Engelli Akraba 6 6
Yardim 1 2 3
Engellileri Sevme 2 10 12
Meslegi Sevme 2 9 2 22
Toplam 5 6 24 15 9 14 73

Tirkiye'deki 6gretmenler arasinda en yiksek frekansa sahip tema ve alt tema sirasiyla “Kisisel
Nedenler” ve “Yasam Problemi” olmustur.

ABD'’deki 6gretmenlerin meslegini tercih etme sebeplerinin tema sikliklari Tablo 8'de verilmistir.

Tablo 8.
ABD’deki Ogretmenlerin Meslegini Tercih Etme Sebeplerinin Tema Sikliklar
Temalar
Alt Temalar Aile Kisisel Nedenler ~ Meslegi Sevme Ogrenci Toplam
Yararli Olma 1 2 1 4
Merak 1 1
Ekonomik 2 2
Duygusal 2 2 1 5
Engelli Akraba 3 3
Yardim 5 2 8 15
Engellileri Sevme 4 10 14
Meslegi Sevme 4 14 6 24
Toplam 3 17 22 26 68

ABD’deki dgretmenler arasinda en yiiksek frekansa sahip tema ve alt tema sirasiyla “Ogrenci” ve
“Meslegi Sevme” olmustur.

Tartisma ve Sonug

Bu calisma, gorme engelliler 6gretmenlerinin (a) prososyal davranislarini, (b) sosyal gcevre ve isyeri
yoksunluk diizeylerini ve (c) prososyal davranis ve yoksunluk arasindaki iligkileri aragtirmaktadir. Ayrica,
Amerika’daki ve Tirkiye’deki gorme engelliler 6gretmenleri arasindaki gesitli farkliliklar incelenmistir ve
meslekle ilgili sorular araciligiyla toplanan nitel veriler karsilastirilmistir.

Amerika’daki ve Tirkiye'deki gorme engelliler 6gretmenlerinin yoksunluk ve prososyal dizeylerinin
karsilastirilmasinda, Tablo 4'te gosterildigi gibi tim Olgek ve alt Olgeklerin ortalama puanlari arasinda
anlamh farkhhklar oldugu tespit edilmistir. Yoksunluk ve prososyal 6lgeklerinin tim alt puanlari ve
toplam puanlari Amerika'daki gorme engelliler 6gretmenleri icin daha yiksek elde edilmistir. Ayrica,
daha dusik dizeyde yoksunluk ve daha yiiksek diizeyde prososyalliklerinin oldugu gorilmastar.
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Prososyal davranislar olumlu davranislardir (Bagci, 2015) ve bireyin baskalarina fayda saglamak igin
gonilla olarak sergiledigi davranislar olarak tanimlanabilir. Psikolojik durumlari iyi olan gérme engelliler
O0gretmenleri arasinda prososyal davranislarin da daha yiiksek olmasi muhtemeldir. Ek olarak, yliksek
psikolojik iyi olus, daha disik yoksunluk seviyelerine de katkida bulunabilir. Bireyin psikolojik durumu
iyiyse kendini daha az yoksun hisseder ve olumlu bir bakis agisiyla yoksunlugun etkilerini de azaltabilir.
Ayrica, ABD'nin gelismis bir Ulke olmasi gérme engelliler 6gretmenleri icin daha iyi firsatlarin
mevcudiyetini arttirmaktadir. Gelismekte olan Ulkelerden biri olan Tirkiye'de ise gérme engelliler
ogretmenleri kendilerini daha yoksun hissedebilirler.

Prososyal davranislar empati, kisisel sorumluluk duygusu, yardim etme, paylasma, is birligi yapma ve
gonalli olmay igerir, bu davranislar tim mifredat konularina dahil edilmelidir. Pekdogan (2017)
degerler egitiminin bir pargasi olan prososyal davraniglarin, Amerika’daki ¢ocuklara erken yasta okul
miifredatlari ve aile etkilesimleri araciligiyla sunuldugunu belirtmistir. Buna karsilik Tirkiye'de ise
prososyal davranislarin ¢ok sinirli olarak verildigini; bu nedenle, ¢ocuklar bu davranislari sergilemede
daha fazla zorluk yasadiklarini belirtmistir. Tiirkiye'de gérme engelliler 6gretmenlerinin kisisel, ekonomik
ve mesleki sorunlari daha fazla tikenmislige ve is tatmininin azalmasina neden olmaktadir (Demirkiran,
2004; Vizh, 2005). Akman (2019) 6gretmenlerin is tatminsizligi ile tikenmislik arasinda pozitif bir iligki
oldugunu bulmustur.

Katilimcilarin yoksunluklari ile prososyal becerileri arasindaki iliskinin sonuglari Tablo 5'te verilmistir.
Bulgular yoksunluk ve prososyallik dizeyleri arasinda anlamli bir iliski oldugunu gdstermektedir. Bu
bulgular, yoksunluk diizeyi azaldikga prososyal davraniglarda bir artis oldugunu bulan Hagen von ve
Tuti¢'in (2019) elde ettigi sonuglarla uyumludur. Bu bulgular, iyi sosyal becerilere sahip bir bireyin
yoksunluk hissetme olasiliginin daha distik oldugunu gostermektedir. Buna karsilik yoksunluk dizeyi
arttikca bireyin empati dlzeyi azalmakta; dolayisiyla baskalarina daha az yardim etmekte olduklari
soylenebilir (Keskin, 2008; Sayar, 2002). Sonug olarak, daha yiksek dizeyde prososyal becerilerin daha
diisuk yoksunluk diizeylerine yol agabilecegi goriilmektedir.

Gorme engelliler 6gretmenlerinin velilerle ne siklikta empati kurduklari incelendiginde, her iki gérme
engelliler 6gretmenleri grubunda da empatinin olduk¢a yaygin oldugu gozlemlenmistir. Amerika’daki
gorme engelliler 6gretmenlerinin ¢ogu, neredeyse her zaman velileriyle empati kurduklarini ve bunlarin
daha yiksek prososyal beceri puanlarina sahip olan gérme engelliler 06gretmenleri oldugu
bulgulanmistir. Calisma sonuglari ayrica olumlu sosyal davranislarin dogrudan empati ile iliskili oldugunu
gostermistir (Eisenberg, 2003; Smith vd., 2020). Empati ve prososyal beceriler arasindaki dogrudan iliski,
yukarida bahsedilen galismada da rapor edilmistir. Geng¢ ve Kalafat (2010) empatinin 6nemine vurgu
yaparak, empati becerisi gelismis 6gretmenlerin 6grencilerini daha iyi anlayabildigini, onlarla daha iyi
iletisim kurabildigini, sorunlarina olumlu ve uygun ¢ozimler bulabildigini ifade etmislerdir. Benzer
sekilde empati, gorme engelliler 6gretmenlerinin ebeveynleri daha iyi anlamasini, yonlendirmesini ve
desteklemesini, her ailenin 6zel durumunu dikkate alarak bireysellestirilmis ¢dziimler Gretmesini ve
nihayetinde 6grencilerinin refahi izerinde olumlu bir etki yaratmasini saglayabilir.

Ogrencilerin akademik performanslarinin iyilestiriimesinde &gretmen ve veli is birligi cok dnemlidir
(Kog, 2018). lyi bir ebeveyn-6gretmen iliskisi, bir 6grencinin egitim performansini ebeveyne iletmek icin
kritik dBneme sahiptir (Loughran, 2008). Ogretmenler ve veliler arasindaki iletisim hem Amerika’daki hem
de Tirkiye'deki gérme engelliler 6gretmenlerinin velileriyle olumlu bir iliski icinde oldugunu
gostermektedir.

Tablo 7 ve 8, gorme engelliler 6gretmenlerinin mesleklerini se¢gme motivasyonlarina iliskin temalarin
ve alt temalarin dagilimini géstermektedir. Amerika’daki gérme engelliler 6gretmenlerinden gelen
yanitlarin cogu “Ogrenci” temasina girerken, Tiirkiye’deki gérme engelliler 6gretmenlerinin yanitlarinin
cogu “Kisisel Nedenler” temasi icindedir. Tirkiye’deki gérme engelliler 6gretmenlerinin 5 yanitinin
“Bilmiyorum” temasinda, 15 yanitinin ise “Yasam Problemleri” temasinda yer almasi Tirkiye'deki egitim
sistemiyle ilgili olabilir. Tirkiye’deki gérme engelliler 6gretmenleri 6gretmen yetistirme kurslarini
yetersiz bulurken, Amerika’daki gorme engelliler 6gretmenleri ise egitimlerinden memnun oldugunu
belirtmistir. Bunun nedeni, iki (ilke arasindaki 6gretmen yetistirme programlarinin yapisindaki farkliliklar
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olabilir. Amerika’nin farkli eyaletlerinde ve Universitelerinde 6gretmen vyetistirme programlarinin
iceriginde kiigik farkhliklar olsa da 6grenciler genellikle zorunlu dersleri tamamladiktan sonra tercih
ettikleri 6gretim dalini secebilmektedir (Abazoglu, 2014; Kilekgi & Bulut, 2010). Mezun olduktan sonra
Amerika’da nitelikli 6gretmen olabilmek icin 6gretmenlik sertifikasi gereklidir (Bolat, 2016). Turkiye'de
ise dgrenciler, Ogrenci Secme ve Yerlestirme Merkezi (OSYM) tarafindan yapilan Yiksekdgretime Gegis
Sinavi'ndan (YKS) aldiklari puanlara gore farkli 6gretim dallarina yerlestirilmektedir. Diger bir deyisle,
Amerika'da nitelikli 6gretmen olabilmek icin bircok kriteri yerine getirmek gerekirken, Tirkiye'de
dgretmenlik programina kayit olabilmek icin tek kriter YKS sinav puanidir (Abazoglu, 2014). Ogrencilerin
basvurabilecekleri bélimde kritik bir rol oynayan YKS sinav puaninin yani sira aile tesvikleri ve kiltirel
egilimler, 6gretmenligi meslek olarak segmede en motive edici faktorler arasinda yer almaktadir (Can-
Turkdogan, 2014). Calismada Turkiye'deki gérme engelliler 6gretmenlerinin yanitlarinda “Bilmiyorum”
ve “Yasam Sorunlarl” temalarinin olasi nedeni bu olabilir. Ayrica birgok ¢alisma (Alkaya vd., 2017; Hurst
Jessica ve Good Linda, 2009; Temel vd., 2018; Zysberg & Berry, 2005) Amerika'da yasayan bireylerin
mesleklerini, degerlendirme yaparak sectikleri bildirilmistir. Tlirkiye'de meslek segerken isin gereklerine
yonelik yeterlilikleri cogunlukla bireyin yasam kosullarina baghdir. iki ilke arasindaki bu farkliliklar,
Amerika’daki 6gretmenlerin neden egitimlerinden daha memnun olduklarini agiklayabilir.

“Meslegi Sevme” katilimcilarin motivasyonlarinin bir alt temasidir. TEDMEM (2014) tarafindan
Tirkiye'de yapilan bir arastirmada 1701 6gretmenin meslege bakis acilari arastinlmistir. Bulgular,
O0gretmenlerin mesleklerini degerli, saygin, keyifli ve ideal bir is olarak tanimladiklarini géstermistir.
Ayrica 6gretmenligin asli bir is olarak gorildugu ve 6gretmenlerin topluma ydn veren bireyler oldugu
sonucuna varilmistir. Benzer sekilde katilimcilarimiz da 6gretmen olma nedenlerinden biri olarak
“Meslegi Sevme”yi belirtmislerdir.

15 Amerikali katimci ile “yardim etme” alt temasi, Amerika'daki gorme engelliler 6gretmenleri igin
en sik gorilen ikinci alt tema olarak yer almistir. Buna karsilik, bu alt temada sadece ii¢ Tiurk katilimci
bulunmaktadir. Amerika’daki gérme engelliler 6gretmenlerinin daha ylksek dlzeyde prososyal
davranislar ve daha diisiik yoksunluk diizeylerinin olmasi “yardim etme” alt temasindaki bu farkhhgin bir
nedeni olabilir.

Tirkiye’den 13 katilimci ile “Ekonomik” alt temasi Turkiye'deki gérme engelliler 6gretmenleri icin
ikinci en sik gorilen alt tema olmustur. Buna karsilik, bu alt temada yalnizca bes Amerikali gérme
engelliler dgretmeninin yaniti yer almistir. Onceki arastirmalar (Hendricks, 2015; Tagay, 2014) yiiksek
maasin, bireyin meslek secimini potansiyel olarak etkileyebilecegini bildirmistir. Benzer sekilde Cermik ve
dig. (2010) meslek segiminde ekonomik faktorlerin 6nemli bir rol oynadigini belirtmislerdir. Daha 6nce
yapilan bir arastirma, 6gretmenlerin meslegini segme motivasyonlarini li¢ temel kategoriye ayirmistir:
kendini adamaya dayali gercekler (baskalarina hizmet etme arzusu, topluma faydali olma vb.), igsel
faktorler (meslegi sevmek gibi), cocuklari ve insanlari sevmek, kisinin yetenekleri ve yapabildikleri ve dis
etkenler (is bulma kolayhgi, sosyal glvence, uzun yaz tatili vb.) oldugunu gostermistir (Younger vd.,
2004). Younger ve dig. (2004) icinde bulunulan toplumlarin kiltlrel, sosyal ve ekonomik yapilarinin
o6gretmenlerin tercihlerini etkileyebilecegini belirtmislerdir. Papanastasiou ve Papanastasiou (1997)
Amerika ve Kibris'taki ilkokul 6gretmen adaylari ile yaptiklari arastirma sonuglarina gore, Amerikali
ogretmenler arasinda i¢ etkenler temel motivasyon olurken, Kibris'ta en glicli tercih nedenleri ise dis
etkenlerdir. Gelismis Ulkelerde kendini adama/igsel faktorlerin daha fazla oldugu, gelismekte olan
Ulkelerde ise dis faktorlerin daha yaygin oldugu belirtiimektedir. Bu durum, calismada daha fazla
Amerikali 6gretmenin tercihlerini daha ¢ok “yardim etme” ve daha az “ekonomik” nedenlere
baglamalarini agiklayabilir, bu da gelismis bir (ilke olan Amerika'da kendini adama ve igsel faktérlerin
daha belirgin oldugunu gosterir.

Bu calismada Amerika’daki ve Tirkiye'deki gorme engelliler 6gretmenlerinin yoksunluk ve prososyal
becerileri incelenmis ve karsilastiriimistir. Genel olarak Amerika’daki gorme engelliler 6gretmenlerinin
Tirkiye'dekilere gore daha yiksek diizeyde prososyal becerilere ve daha disik diizeyde yoksunluga
sahip oldugu sonucuna varilmistir. iki Glkenin egitim sistemlerindeki farkhliklar ve gelismislik diizeyleri
gibi cesitli faktorlerin prososyal beceriler ve yoksunluk diizeyleri Gizerinde etkisi olabilir.
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Oneriler

Elde edilen sonuglara gore, asagidaki oneriler 6gretmenler, yetkililer ve arastirmacilar icin faydal
gorulmektedir:

e Turkiye'deki gorme engelliler 6gretmenlerinin coguna gore lisans egitim muifredati yetersizdir;
bu nedenle, gérme engelliler 6gretmenlere hizmet igi egitimler, kurslar ve seminerler gibi ek
destekler saglanmalidir. Ayrica, 6gretmenlerin 06zel ihtiyaglarini belirlemek igin lisans
mufredatinin eksiklikleri ve zayif yonleri bilimsel arastirmalarla kesin olarak belirlenmeli ve ele
alinmaldir.

e Amerika’daki gorme engelliler 6gretmenlerinin Tlrkiye’deki meslektaslarina gére daha empatik
oldugu goz oniinde bulundurularak, Tirkiye’'deki gérme engelliler 6gretmenlerinin ailelerle
empati duygusu gelistirmeleri ve dolayisiyla daha yiksek bir toplum yanlisi olma dizeyi
kazanmalari icin 6grencilerine diizenli ev ziyaretleri yapmalari tavsiye edilmektedir (Junaedah &
Ahmad, 2020).

e Tirkiye'deki gorme engelliler 6gretmenleri Amerika'dakilere gore daha profesyonel, ekonomik
ve sosyal yoksunluk yasiyor. Bu yoksunluk dizeyinin en aza indirilmesi gerekmektedir. Cuink
yoksunluk yasayan kisilerin meslege yalnizca maddi kaygilar nedeniyle baglanmalari olasidir
(Tagsoker & Celik, 2019). Bu da 6gretmenlere deger verilmesi, 6zlik haklarinin artiriimasi,
egitim, materyal ve zenginlestirilmis 6gretim ortamlarinin saglanmasi ile ¢dzilebilir.

Sinirhiliklar

Bu calismanin ele alinmasi gereken bazi sinirliliklari vardir. Oncelikle cok sayida dzel egitim 6gretmeni
ve gérme engelliler 6gretmenleri olmamasi nedeniyle érneklem sayisi kiigiiktir. Calismayi daha kapsamli
gruplarla yiritmek, potansiyel olarak daha genellenebilir sonuglara yol agabilir. ikinci olarak, COVID-19
krizi nedeniyle yiz ylze veri toplanmasi imkansiz oldugundan, veriler toplu e-posta gruplari ve gevrim igi
anketler yoluyla bireysel basvurular yoluyla toplanmistir.

Etik Beyan

Bu calismada, “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonetmeligi”nde yer alan
tim kurallara uyulmus ve “Bilimsel Arastirma ve Yayina Karsi Eylemlerin” hicbirini gerceklesmemistir".
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