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The purpose of the study is to examine Curriculum and Instruction (Cl) Postgraduate
Program in Turkey based on field experts’ views. This study focuses on problems of
Curriculum and Instruction Program (CIP) field and opinions on the organization of the
programs. The participants of the study, which is based on a case study for the purpose
of evaluation, were 50 instructors working in the CIP field in 33 institutions. An expert
panel model was used to collect the data. Under the model, the participants shared their
views with a moderator and a moderator assistant in five groups. The views were
recorded verbally and written by the reporters and analyzed through inductive analysis.
The findings of the study revealed the necessity of the development of CIP field, the
existence of various problems at the field of training instructors and students, and of
developing the programs in terms of level and content. The problems raised in the
development of the field were gathered under the themes of quality of the studies, basic
terms, expert recognition and cooperation with different institutions. By focusing on the
structures of Master’s and PhD programs, the views of determining the content of the
programs and the provision of standardization rise to prominence within the framework
of the organization of the programs. Regarding the structure of the courses in the
program, the arrangement of the courses, the course contents and the way of
processing them are among the outstanding findings.

Egitim Programlar ve Ogretim Alan Uzmanlarinin Goriislerine gore
Alanin Sorunlari ve Sorunlara Yonelik C6ziim Onerileri

Makale Bilgisi

Oz

DOI: 10.14812/cufej. 467718

Makale Gegmisi:

Gelis 17.11.2018
Diizeltme 09.01.2019
Kabul 01.04.2019

Anahtar Kelimeler:

Lisansusti programlar, Uzman
paneli, Program degerlendirme,
Durum galismasi.

Bu calismanin amaci, Tiirkiye’de Egitim Programlari ve Ogretim (EPO) lisansistii
programlarinin sorunlarinin belirlenmesi ve programlarin gelistiriimesine iliskin
goriislerinin incelenmesidir. Arastirmada EPO alanina ydnelik sorunlar ve programlarin
gelistirilmesine iliskin gorugsler Gzerinde durulmustur. Degerlendirme amagli durum
calismasi desenine gore gergeklestirilen arastirmanin katimcilari, 33 kurumda EPO
alaninda gorev yapan 50 6gretim elemanidir. Arastirmanin verilerinin toplanmasinda
uzman paneli modelinden yararlaniimistir. Model kapsaminda katilimcilar bes gruba
ayrilarak bir moderatér ve moderator yardimcisi esliginde goruslerini paylasmiglardir.
Raportorler tarafindan so6zIU ve yazili olarak kayda alinan gorisler timevarim analizi ile
¢6ziimlenmistir. Arastirmada ulasilan bulgular, EPO alanin gelisimi, 6gretim elemani ve
Ogrenci yetistirme alanlarina yonelik gesitli sorunlarin oldugunu, programlarin diizeyi ve
kapsami agisindan diizenlenmesi gerekliligini ortaya koymaktadir. Alanin geligsimi
konusunda ileri stiriilen sorunlar ¢alismalarin niteligi, temel kavramlar, uzman taninirhigi
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ve farkli kurumlarla isbirligi temalari altinda toplanmistir. Programlarin gelistirilmesi
kapsaminda yuksek lisans ve doktora programlarinin yapisi Uzerinde durularak,
programlarin kapsaminin belirlenmesi ve bir standardizasyonun saglanmasi gorusleri 6n
plana ¢ikmistir. Programdaki derslerin yapisina yonelik olarak da derslerin, ders
iceriklerinin ve iglenis bigimlerinin diizenlenmesi 6ne gikan bulgular arasindadir.

Introduction

The field of Curriculum and Instruction Program (CIP) takes its theoretical basis from the United States
of America, having been studied for 100 years as an academic field (Bimen and Aktan, 2014). The aim of
the field CIP in Turkey was determined as training experts and expert assistants for educational units at
the private sector and Ministry of Education (Kozikoglu and Senemoglu, 2015). According to Fidan and
Erden (1991:47), experts trained at this field are people who determine techniques for education,
instruction and course curriculum development to reach educational goals. Furthermore, the field experts
set out guidelines related to transforming goals to behaviors, preparing educational environments,
applying instruction, and determining educational goals by making use of findings of educational sciences.
The aim of CIP field is to improve the knowledge, skills and understanding of graduate students in the field
of educational sciences in general, to design, develop and evaluate the curriculum, to teach instructional
design and scientific research skills. Moreover, at undergraduate level, CIP plays a key role in teaching the
course of professional teaching knowledge in education faculties (Hazir-Bikmaz, Aksoy, Tatar, Atak-
Altinylizik, 2013).

According to the data from the year 2015, the undergraduate programs of CIP, providing postgraduate
education at 48 universities at the present, were closed in 1997 by a regulation made by the Higher
Education Council (HEC). This has been criticized for reducing the field of educational sciences to a
teacher-training level and for the loss of reputation of field graduates on subjects which requires expertise
such as in designing, developing and evaluating training programs (Bliimen and Aktan, 2014).

The past of curriculum development, which is one of the basic study subjects of the CIP field, can be
said to be quite old in Turkey. It can be observed that educational decisions, which were shaped more
according to religious beliefs at the end of 1800s and first quarter of 1900s, have become more
nationalitarian and positive in time with the effect of different names and philosophical approaches
(Aktan, 2014). After the announcement of the Republic in 1924, with the invitation of John Dewey to
Turkey, John Dewey presented his report on teacher training, curriculum development and structuring of
Ministry of Education. In the second half of 1940s, scholars such as Selahattin Ertlirk and Fatma Varis, who
founded the basis of curriculum and instruction field in today’s Turkey, were sent to the USA to expertise
in the field of education. These two developments are important steps showing that in general, education
and in specific, the field of curriculum development has been considered more in Turkey. Although these
steps are positive and hopeful, when the innovations on the field of education are evaluated within a
broader timeline, it is stated that the innovative attempts taken for these steps to advance in a positive,
consistent and determined way were not enough. Ozkan and Er (2017) conducted a comparative analysis
of the problems of curriculum development programs in the first ten and last fifteen years of the Republic
and found that in general the basic problem areas in 2000-2015 were “not being life-oriented, not being
able to fit variables such as social environment and geographical structure, not being flexible, not being
appropriate to and in harmony with the aim, values and desires of the state and society”. Furthermore,
new problem areas were displayed with the fact that the curriculum development activities were not
based on evaluation results, and the arrangements made caused ambiguous, incompatible problems and
problems in practice. It can be stated that the defined problem areas, as mentioned in the study, can be
caused because of not paying enough attention to curriculum evaluation and not accepting the idea that
developing curriculum is a profession.

When the literature related to CIP is analyzed, it can be seen that various studies have been conducted
in the field. However, these studies have received negative criticism in some areas such as research
method or curriculum evaluation model, its scope or subject areas. Saracaloglu and Dursun (2010)
conducted a study on finding out research tendency of MA and PhD theses at CIP department in Turkey.
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In the study, it was found that the 72 theses analyzed were more about curriculum, learning approaches,
computer and technology, and learning styles and strategies. A descriptive study aiming at determining
the research tendency at CIP field was conducted by Ozan and Kose (2014) and similar to previous study
findings, subjects such as teaching, teacher-student characteristics and learning were studied intensely.
The study by Hazir-Bikmaz et. al. (2013) examined 358 doctoral dissertations written in 1974-2009 in the
field of CIP in Turkey in terms of various variables, and they stated that the theses were mostly on the
effects of learning-teaching approaches on academic success and attitude, and this was followed in line
with the topics of the use of learning styles and strategies, teacher training and curriculum evaluation. In
the study of Gomleksiz and Bozpolat (2013) examining 243 masters and 48 doctoral dissertations, it was
revealed that the theses focused on subject areas such as curriculum evaluation, teaching approaches,
models, strategies, and methods and techniques. According to the research findings mentioned above, it
can be said that the curriculum evaluation studies are not given enough place in the CIP undergraduate
programs and it can be stated that only in a few evaluation studies, only a few dimensions are evaluated
with a holistic approach rather than the whole of the curriculum. The assembly study of Gékmenoglu
(2014), which examines research on curriculum evaluation in Turkey in 2004-2014, reached 18 articles
and 34 doctoral dissertations and the study presents findings supporting the view mentioned above.
Gokmenoglu (2014) criticized that only five of the studies which were conducted mostly at departments
other than educational sciences used a curriculum evaluation model, and adds that programs at similar
disciplines evaluated again similar dimensions, and that the studies were mostly research focused rather
than evaluation focused. Gokmenoglu (2014) raised the question “How many times more will we evaluate
the same program in similar way without using theoretical models?”

Curriculum evaluation and development processes, which are in a cyclical relationship, are of great
importance for any system that provides training services. The answers to the questions asked to
determine the person, community and subject area requirements in the curriculum development process
are changing at very short intervals of time and require continual updating of the programs. The CIP field
should also carry out the same processes in its own structure in order to be able to sustain its functionality
and effectiveness. Considering the studies in education and training programs, even though substantial in
number, a small number for the evaluation of educational programs and teaching postgraduate programs
in Turkey are to be found. It is hopeful that since the beginning of 2010, CIP experts have noticed this gap
in the field and conducted studies which are considered as steps taken to improve the field. One of these
studies is conducted by Gékmenoglu and Eret (2011). They aim at investigating the opinions of research
assistants on the main strengths and weaknesses of curriculum development in Turkey, and opportunities
and threats of the field. The most important finding of the study is that the scope of the CIP’s postgraduate
programs does not meet the expectations of the field; and therefore, there is the necessity to evaluate
the programs. Biimen and Aktan (2014) conducted a study on CIP and aimed at examining the basic theses
of reconceptualization movement, which emerged in 1970s in the USA, and the new perspectives it
brought to the field; and thus, they also aimed at resolving the status of CIP field in Turkey with their
study. The second stage of the study presents the grounds and basic theses of reconceptualization re-
evolving in the USA by examining the literature, and examines the historical and current tendencies of the
field of CIP in Turkey. Finally, in the study, the reasons why reconceptualization movement has not
received attention in Turkey and the problems of the field are discussed, and suggestions are made. At
this study, by providing a different perspective to the field of CIP, it is expressed that variety and options
in postgraduate programs are mostly ignored, and the programs lack philosophy, political science and
sociology. Moreover, it is stated that studies in the field are mostly conducted on learning-teaching
processes and teacher training. One of the suggestions made by this theoretical study, which examines
the field from various perspectives, is to discuss at various scientific meeting how the profile of graduate
students, student selection, new programs serving authentic and different goals can be made, how the
course credits can be increased, what the indispensable courses of the programs might be. This suggestion
seems important in terms of establishing the need for the evaluation of the CIP field.

Furthermore, Demirhan-iscan and Hazir-Bikmaz (2012) conducted a study with the purpose of
analyzing existing postgraduate education programs in the field of CIP or curriculum development in
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education in Turkey and abroad according to certain criteria. According to the data obtained from the
official websites of universities and printed sources, 27 Cl postgraduate programs and 13 doctorate
programs in Turkey were examined. In the study, student admission to postgraduate programs, courses
provided and graduation conditions were examined. Some of the findings are as follows: The CIP
compulsory and elective courses opened in the postgraduate programs in Turkey are quite similar. The
number of courses / credits to be taken in these programs, the duration of completion of the programs,
the proficiency exam, the thesis monitoring committee, the terms of the thesis process and the conclusion
of the program show commonness among the institutions. Moreover, one of the suggestions of the study
is that it is possible to conduct individual interviews with students and faculty members and to carry out
in-depth studies to determine the problems and solution proposals of the elements of the postgraduate
programs.

Also, Fazliogullari and Kurul (2012) carried out a study aiming at describing the various aspects of the
doctoral dissertations in the field of educational sciences. In the study, where 1083 doctoral dissertations
written in 1986-2007 were analyzed through content analysis, it was found that mostly there were themes
such as ways of increasing access and attitudes of students and teachers towards various subjects, their
problems, behaviors, and opinions. Furthermore, they found that there were not enough studies
conducted on educational sciences. On the other hand, the finding that only two of the 648 studies
examined were about postgraduate education is thought-provoking.

As a conclusion, when the literature is analyzed, while no study on improving postgraduate programs
on CIP can be found, it can be seen that there is a small number of studies on evaluating the programs of
the field. Indeed, Ozsoy (2007) puts forward that there are very few studies on the field of educational
sciences itself although there are a lot of studies on educational sciences conducted in Turkey every year,
and Ozsoy displays the fact that there is not enough discussion on the field remaining on the agenda. This
situation is thought to be one of the most important problems in the development of the field of education
in general and the development of the CIP field in specific. Especially when the mission and purpose of
the CIP field related to the field of educational sciences is considered, it is believed that this area needs
extensive curriculum evaluation studies, and it should be an example for other fields with applied studies
in this field. The field of CIP evaluates and develops its own postgraduate programs systematically in
accordance with day-to-day needs, and this will be reflected directly in positive manner to the graduate
competencies. As a result, this reflection will assist in accepting the idea that curriculum development and
evaluation is a profession. Thus, as in many countries showing success in the field of education, also in
Turkey, curriculum development and evaluation will be applied not only in line with the decisions taken
by politicians but also by the experts and stakeholders of the field taking part in the processes (Pietarinen,
Pyhalté and Soini, 2016). That the curriculum evaluation studies are based on one or more evaluation
models causes the need to provide “development value” and “widespread effect” in addition to the
research value (Gokmenoglu, 2014). Nonetheless, it is observed that there are not enough studies
conducted in the field of CIP; moreover, the studies conducted are not based on any evaluation model;
they provide single source, are mainly conducted through document analysis; and aim mostly at revealing
research tendencies in the field. The present study is designed by the need of evaluating the postgraduate
programs in CIP field comprehensively. As the first step of the study was conducted as a scientific research
project called “An Evaluation of Postgraduate Programs of Curriculum and Instruction: A Practice at
Anadolu University”, the elements of the programs providing postgraduate education at the field of CIP
in Turkey are analyzed descriptively, then based on expert opinion, it emphasizes the aspects of the CIPs
that need to be developed by focusing on strengths and weaknesses. In the final stage of the project, Cl
postgraduate programs at Anadolu University are analyzed with the views of stakeholders by using a
participant-oriented evaluation model. In this article, the findings obtained from the second stage of the
mentioned project are presented. In this aspect, the purpose of this study is to examine the CI
postgraduate programs according to expert views of the field. The study seeks answers to these questions:

What are the views of field experts related to:
1. The problems of the CIP field?
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2. The development of the Cl postgraduate programs?

It is believed that the answers for these questions will contribute to the description of the state of
Curriculum and Instruction postgraduate programs in Turkey and to the literature by explaining a sample
evaluation process of a program.

Method
Research Model

In this study, which aims at evaluating the Cl postgraduate programs in Turkey, a case study approach
was chosen among qualitative research approaches. McMillan (2004: 271) describes case study as an
approach that allows in-depth analysis of one or more events, an environment, a program, or social
groups. It can be said that case study, which has various types, generally provides an overview which
allows to describe, explain and evaluate. While the purpose of descriptive case studies is to describe and
conceptualize an event explicitly, the aim of case studies conducted with the purpose of explaining is
finding out the patterns among one or more phenomena. The case studies conducted for evaluation
purposes are carried out with the aim of describing the situation, explaining the situation, and making a
judgment (Gall, Gall and Borg, 1999; McMillan, 2004; Merriam, 1998). This is a case study because the
purpose is to evaluate the general state of the Cl postgraduate programs in Turkey in detail and to reach
a judgement.

In curriculum evaluation studies, the researchers can select the most appropriate model which fits
their aim and conditions or they can develop a model by benefiting from other models (Ozdemir, 2009;
Melrose, 1998; Erden, 1997). Each approach, in essence, aims at evaluating training programs in the most
appropriate and effective way. On the other hand, whichever approach is utilized, the success of
curriculum evaluation studies to provide healthy outcomes depends primarily on answering the questions
related to what to evaluate, why to evaluate, when to evaluate, by whom and how the evaluation is done.
Answering these questions can also ease the decision on what kind of an evaluation approach to follow.
In this study, it is planned to use the expert panel model, which is also called peer review, among the
curriculum evaluation models. The expert panel is a process in which professional evaluation of the quality
of the curriculum, teaching and learning is made and expert opinion is received. Peer review can be
conducted in many different ways. Often, experts are gathered in a panel environment by a university to
examine the content of the programs and the organization of the courses. The purpose of peer review is
to validate or accredit the program or to challenge the perceptions of curriculum developers and teachers
(Melrose, 1998). Within the scope of this model, in various universities, instructors studying curriculum
evaluation at the department of CIP are accepted as experts.

Participants

With the aim of describing the Cl postgraduate programs in Turkey, the instructors working in this field
were selected as the participants of the study. Maximum variation sampling has been utilized to enable
an in-depth understanding and examination of the situation. Based on this, instructors who work at
different universities and have studies on curriculum evaluation were determined and sent an invitation
letter explaining the aim of the project and what is expected from them via email. 50 instructors from 33
institutions working at the department of CIP participated in the study. The number of the participants
according to the institutions they work is displayed in Table 1.
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Table 1.
Expert Panel Participants
Institution Number Institution Number Institution Number
Anadolu U. 14 Eastern 1 Necmettin 1
Mediterranean U. Erbakan U.
Abant izzet Baysal U. 1 Dokuz Eylul U. 1 Nigde U. 1
Adnan Menderes U. 1 Ege U. 1 Middle East 1
Technical U.
Akdeniz U. 1 Erciyes U. 1 Ondokuz Mayis U. 1
Ataturk U. 1 Esk.Osmangazi U. 2 Pamukkale U. 1
Balikesir U. 1 Gazi U. 1 Siirt U. 1
Bartin U. 1 inénii U. 1 Ufuk U. 1
Bogazici U. 1 Kafkas U. 1 Uludag U. 1
Canakkale Onsekiz 1 Kirikkale U. 1 Yeditepe U. 1
Mart U.
Cukurova U. 1 Marmara U. 1 Zirve U. 1
Dicle U. 2 Mehmet Akif 2 CIP Association 2
Ersoy U.

Data Collection Procedure

Expert panel model was used within the study. Five groups with ten members were formed in the
panel organized in Eskisehir on 11 June 2015. Attention was paid to form balanced groups of instructors
regarding different titles. In each group, an instructor took place as moderator. Moreover, to assist the
moderators, one instructor took part at each table. To record the group discussions, reporters were
arranged. The reporters were selected among students from Cl postgraduate program at Anadolu
University. The reporters transferred the views of the participants directly on the computer, and also with
the permission of the participants, they used voice recorders.

Before the study, the researcher made a presentation on the state of the postgraduate programs in
Turkey. An oral presentation was made displaying the descriptive analysis results related to the learning
outcomes, courses, the goals of the courses and their contents of postgraduate programs at 48
universities at the 3rd International Program in Education and Instruction Congress with cooperation of
Cukurova University EPODER (Program in Education and Instruction Association). After the results of the
descriptive analysis, discussion questions were presented to the panel groups. The questions were
structured as the strong and weak sides of the field in terms of learning outcomes, goals and contents,
learning-teaching process, measurement and evaluation, and suggestions for the future of the program.
The expert panel, which took place in four sessions with these questions, lasted for about five hours. After
the interviews were completed, the views which emerged with the help of the group moderator, assistant
and reporter were structured as reports, and then during an organized session, each moderator shared
the views emerging from their own groups with all the participants.

Data Analysis

The data collected through the panels were analyzed via inductive analysis, and NVivo 10 was used for
the analysis. Through the inductive analysis, it is aimed to find out the categories, themes and patterns in
the data (Patton, 2002). In line with this aim, during the data analysis process, first the voice recorders
were transcribed, then the preciseness of the transcription was mutually checked by the two researchers,
and at the same time, the reporters were interviewed related to the data collected during the panel
sessions. After that, based on the aim of the study, the coding and theming were carried out by the three
researchers. A professor at the department of CIP of Education Faculty at Anadolu University was asked
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to comment on the themes and subthemes which emerged from the data. After organizing the themes
based on the views of the professor, findings were revealed and were directly supported by excerpts.

The findings are presented below based on the research questions.
Findings

The data collected through the expert panels carried out with the field experts display various
problems related to the CIP field and various views and suggestion related to the development of the
curriculum. These are presented in line with the research questions as well as under these subtitles:
problems related to the field of CIP, views and suggestions related to the development of the Curriculum
and Instruction postgraduate programs.

Problems Related to the Field of CIP

In the first research question, it was aimed to find out expert opinions about the problems experienced
in the field of CIP. Three themes as the development of the field, instructors, and training students
emerged from the expert opinions are shown in Figure 1.

The Quality of the Expert Recognition

Studies K\M O /

The Development

f the Field

Basic Terme Cooperation with
Different
Institubions
PROEBLEMS
RELATED TO THE
FIELD

' Charactenstics of
Running Cc-urses‘-\\_ / \ Students

Instruct -
/ns e DFS\ Training Students.

Field Differences Course Selection Graduate
Competencies

Figure 1. Problems Related to the Field

As it can be seen from Figure 1, Basic Terms, The Quality of the Studies, Expert Recognition and
Cooperation with Different Institutions are the subthemes of the theme ‘development of the field’. One
of the topics which has been discussed about the theme the development of the field is related to Basic
Terms. In this respect, problems about the meanings of the basic terms, current terms in the field and the
equivalent meanings of these terms in English have been discussed. To illustrate, the experts mentioned
problems about the use of the terms plan and curriculum interchangeably, discussed terms which are not
updated such as formal, informal and nonformal, and they focused on the difference of the foreign terms
such as ‘syllabus’ and ‘curriculum’ not being revealed sufficiently. Finally, they stated that there is not a
consensus for the Turkish and English equivalents of the terms. One of the experts of the field stated
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his/her view about the subject as: “Let’s take the word ‘program’ (in Turkish) as ‘curriculum’, the
difference between curriculum and syllabus should be taught...If you write in Turkish, you need to
mention the difference between curriculum and instruction plan. Which one is that needs to be
developed? Curriculum or syllabus? This should be prioritized. There is no such thing.”

The field experts investigated the quality of the studies in the field of CIP in terms of model use, the
scope of the studies, insufficiency of international publishes and referencing, and the misuse of the terms.
In the curriculum development and evaluation studies in the field, usually, the quality of the studies is
affected negatively by factors such as not making use of models, using one type of data collection tool
such as surveys, the existence of few studies suggesting curriculum design or a model, low number of
course books contributing to the field at national level, and the misuse of the terms as mentioned before.
The following view can be presented as an example for the finding of use of models and one type of data
collection tool in studies: “Are most of the curriculum evaluations in Turkey curriculum evaluation
studies? In my opinion, unfortunately they are not curriculum evaluations. In fact, these make evaluation
via surveys and do not use any models.” In addition to these, the insufficiency of applied studies is
emphasized, and this is regarded as avoiding practice. Experts remark the study topics of the CIP field as
another problem. It is expressed that the study topics are determined in more abstained and limited way
because of the thought that the topics overlap with study topics of different departments or disciplines.
One of the experts states his/her opinion on the study field as: “I conducted a study, when | conducted
the study on 4+4+4 educational system, an administrator asked me the reason of studying this topic and
told that the topic belonged to another field. | think we have such a perception that only management
experts can study the topic education system, experts from the curriculum field should stay away.”

Field experts expressed the problem of recognition as one of the problems of CIP field. It was stated
that there are no field experts in curriculum development and evaluation commissions in different
institutions and organizations. One expert indicated his/her opinion as: “..a field expert, a Turkish
Literature expert, has a PhD, comes and states that s/he would prepare the curriculum for the Turkish
Course. OK, you can do that but you can assist me as a field expert, a content expert but there is already
an expert for curriculum development for the preparation of the curriculum. Then we will say please
include an expert of curriculum development in the curriculum commission at private schools,
universities, or wherever at Council of Higher Education (CHE)...”

Finally, experts focused on the lack of cooperation of experts at CIP field with different institutions
related to the development of the field. In this aspect, it is claimed that there is not enough cooperation
with both public institutions such as Ministry of Education, CHE and TUBITAK (The Scientific and
Technological Research Council of Turkey) and private sector. One of the experts underlines the
insufficiency in cooperation by stating his/her opinion as: “Nobody is aware of the others. The university
is doing something here, we make the students do something. But the other institution does not have a
clue about the curriculum s/he will use, the other is unaware of another thing.”

Another theme related to the problems of the field is the instructors. The subthemes which the
experts agree on are the way the instructors teach, their differences in terms of their disciplines and their
approach in making the students select their courses.

The problematic aspect of the teaching staff frequently discussed is related to the way the instructors
handle teaching. At this point, the opinions of the experts center on the problematic topics such as asking
the students to do presentations and avoiding variety in use of method-techniques. The experts criticized
this problem by stating that the students do not find their classmates reliable as a source and they study
just the topics they are going to present. One of the experts who finds the student presentations and the
use of direct instruction method problematic explains his/her view by stating as follows: “I notice that the
courses are carried out with the direct instruction method, the instructors are teaching or worse they give
the topics to the students for presentations, and under the name of the course seminar, insufficient and
disjointed presentations are made and the students are expected to learn in such an environment.”
Moreover, one expert made a suggestion for this problem: “The quality of the instructors should be
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developed in terms of making use of a variety of methods, techniques and tactics during the learning-
teaching process.”

“Differences in fields” theme is one of the themes emphasized at the dimension of instructors. Some
of the field experts also focused on the differences in undergraduate and postgraduate programs of the
instructors in terms of field. They stated that instructors of the department of CIP graduated from
different disciplines or are experts in different fields but they are now a staff member of the CIP field.
Field experts criticized the instructors of CIP field who graduated from different departments in terms of
their use of terminology related to the field, the opened courses related to their majors, and the
differences in their views towards the field. One of the experts sharing this view expressed his/her opinion
as: “It seems like there are many practices which do not overlap with one another in Turkey about what
the scope of curriculum development is. However, when each of the instructors, instructors from different
universities working as heads of the field or responsible of the field, is affected by the field they majored,
a very serious variety and a little bit of pollution come in sight.”

During the course selection process, prioritizing the preferences of the instructors on the other hand
offering a limited number of courses to the students are issues criticized as subthemes of instructors. One
of the experts stating this situation as a problem explains the rationale behind his view by relating it to
the field difference: “The number of the academicians is a little bit more, when you consider it, one third
of them is not directly related to the program but they are doing doctorate programs and as a result this
affects their course preference quite a lot.”

Another theme which emerged regarding the problems related to the field is student education. The
opinions of field experts on this subject are collected under the subtheme of student characteristics and
graduate qualifications in the program. Within the scope of the student characteristics of the program,
the discussed topics are the reasons why students prefer to study in the program, differences in
undergraduate programs, academic foundation and foreign language proficiency. While some of the
experts adopted the aim of contributing to the professional development of the students in the program
in CIP, some stated that they prefer the program in curriculum and instruction within their personal
development. Additionally, most of the experts evaluated the fact that the students enrolled in the
program had graduated from different undergraduate programs other than teacher education programs
as a problem in terms of the difference in their academic foundation. Furthermore, they pointed out that
although the foreign language proficiency meets the condition for entry into the program in terms of
points, they are not able to use the basic language skills effectively in practice. The main problem that this
creates is that they are not able to benefit from foreign sources effectively and that they experience
difficulties in meeting the requirements of the program. One of the experts who express language
proficiency as a problem discussed the topic as follows: “We are a university which teaches in foreign
language, and in fact the students come here with so-called high points but they have real deficiencies in
use of language skills... they cannot read texts...”

Another subtheme that is addressed under the student education theme is related to graduate
qualifications. In this aspect, experts have emphasized the necessity of clearly showing the qualifications
of graduates of postgraduate and doctoral programs. Experts indicated that this ambiguity will cause
problems at the point of developing the curriculum. They have made various suggestions about what the
scope of graduate qualifications should be. One of the experts expressed his view as: “it is also necessary
in postgraduate programs, in other words, awareness related to curriculum evaluation, approaches,
techniques related to theory evaluation, not only models but the strength of awareness in more detail,
selecting the appropriate model, turning it into a model as well” while another stated that: “ a curriculum
development expert may need to be competent in writing goals, designing learning-teaching processes,
measuring-evaluating, perhaps not as competent as a measurement-evaluation expert but good enough
to be a guide to show how to test a learning outcome. In other words, a curriculum development expert
isin real a philosopher. S/he may need to be aware of all the courses. S/he has to train in versatile way...”
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Views and Suggestions for the Development of Cl Postgraduate Programs

For the second research question, experts’ views on Cl postgraduate programs were examined. As
shown in Figure 2, experts’ views are examined under the headings the structure of postgraduate and

doctoral programs and the structure of courses in the program”.

The Scope of The
Postgraduate and Standardization of
Doctoral Programs the Programs

The Structure of
Postgraduate and
Doctoral Programs

THE
ORGANIZATION
OF THE
PROGRAM
The Organization . Measurement-
of the Courses Evaluation
Processes

The Structure of
the Courses in the

Program
The Organization The Organization
of the Course of Leamning-
Content Teaching
Processes

Figure 2. Views on the Development of CIP Postgraduate Programs

Under the theme of structure of postgraduate and doctoral programs, the scope of postgraduate and
doctoral programs and the standardization of programs among universities take place. The instructors
discussed what the scope of postgraduate and doctoral programs should be considering the descriptive
data presented. Focusing these discussions, the most emphasized issue is the dimensions differentiating
the postgraduate and doctoral programs not being clear cut. In addition, the need of determining the
theory-practice weight among the programs was stressed. While some experts emphasized the necessity
of the master's program to be practice-oriented, the others have argued that the doctoral program should
be practice-oriented. Furthermore, this view can be supported by this excerpt: “Master and PhD programs
must be independent of each other in terms of philosophy and content in other words if we want to
prevent overlapping, because the needs of the student coming for MA is far more different than of those
coming for PhD” According to this, in general, although there are views such as MA programs’ need of
teaching more basic skills at the field of curriculum development, and supporting the aim of training
scientists at PhD programs, there are differences in terms of expert views related to the scope of Cl
postgraduate and doctoral programs.

Another subject discussed by experts under the structure of master's and doctoral programs is the
standardization of CIP master's and doctoral programs. Experts generally suggest that Cl undergraduate
programs show differences in each university. For example, one of the experts indicated that: “...the MA
program at X university, depending on the competency of the instructor as well, and the curriculum

428



Demet SEVER et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(1), 2019, 419-451

development MA program consists of these courses, Y university includes all these and the other
university has none of them...” Nonetheless, as mentioned before, one instructor attributed the cause of
this differentiation as the proficiency of the instructors working at the program and expresses that the
courses and the content are influenced by this difference. In these discussions, it was emphasized that a
standard structure should be established to protect the authenticity of the universities. In order to achieve
this, it is stated that the outcomes of the core program should be created for all universities. This finding
can be supported by this excerpt: “What can be the curriculum outcomes which none of the universities
can give up? The others can be determined according to their own conditions since they are selective.
They can embrace the program outcomes, and pave the way for interdisciplinary studies. However, to be
honest, we find it beneficial to determine the outcomes for the core courses.” Field experts stated that
to be able to solve this problem, curriculum outcomes should be determined extensively and that there
is a need to revise the curriculum in accordance with these competencies. In the context of the theme
standardization of the program, the differences in the scientific preparation programs were also taken
into account. Considering this, the application and content of the scientific preparation programs are
emphasized. The majority of field specialists noted that it is important to implement the scientific
preparation program for students coming from different fields and it is stated that there is no
undergraduate education in the field of curriculum development so that students come from different
fields; and therefore, preparation should be a precondition. In the discussions that took place, some
experts stated that scientific preparations are implemented at their own universities, some experts told
they do not have scientific preparation program, and that difference is observed in the programs which
apply scientific preparation, too. One of the experts who draws attention to the need for scientific
preparation programs stated that: “for example because they come from different fields, at least in the
period of scientific preparation program, basic concepts in the scientific preparation program, course
content on the basic concepts of curriculum development, in other words like introduction to program
development...”

The implementation of the scientific preparation program and the courses and contents of the
program were also discussed. In this regard, it can be said that the experts think that the contents of the
scientific preparation program should be strengthened with topics such as strengthening the academic
background of the learners, learning-teaching theories, education system and education basics, content
which raise awareness although there are some disagreements among the experts.

There are four sub-themes under the theme courses of the CIP, namely, the organization of courses,
the organization of course contents, the teaching-learning processes of the courses, and the
measurement and evaluation processes. In terms of the theme organization of the courses, the
participants focused on what the basic courses should be, what the courses to contribute to professional
development might be, courses which are not needed in the program, the relation of the courses and the
prerequisite relation among the courses.

Field experts indicated that the main areas of CIP are curriculum development, curriculum evaluation,
teaching-learning process, teacher education and scientific research methods. For example, one of the
participants commented on this issue: "We have three main stakeholders: curriculum development and
evaluation, teacher education and training, but in the same way we must add research skills in our
postgraduate training too." In addition to these basic areas, it is stated that the courses that are thought
to contribute to the professional competences of the students should be included in the program as well.
Practical courses for curriculum development and evaluation, instructional design, new trends in
education, project writing, scale and test development, action research and educational technologies are
examples of this. For example, a participant who believes that educational technologies will contribute to
professional development expressed that: “... we have to add courses such as educational technologies
and innovations in the context of educational technologies or technology and innovation in education ...
we are expected to do that, besides we need it.” Furthermore, taking into account the scope of scientific
preparation, postgraduate and doctoral programs, it is stated that courses in the program that include
the topics of lifelong learning, adult education, educational foundations and education systems can be
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offered as elective courses. One of the participants who supported this view stated that: “lifelong learning,
adult education is aimed at postgraduate and doctoral programs. Curriculum developers can work in the
context of a curriculum, but it is not the main theme directly ... absolutely it must be put in elective
courses.” On the other hand, field experts indicated that it is not necessary to be included in the
postgraduate programs for the courses in education management and inspection, measurement and
assessment and field teaching that are seen in some programs. One of the shared views on this is: “...
measurement and evaluation does not need to be put directly into postgraduate or doctoral programs. In
fact, we need scale development in our graduate education.” Field experts also stressed the importance
of relating courses to one another and of considering the gradual relationship between courses. To
illustrate, they claimed that the relation between courses such as curriculum design, curriculum
development, curriculum evaluation and learning-teaching processes cannot be adequately established
and especially stressed that this causes overlapping in the course content. In this respect, it was stated
that a student must have taken the course of scientific research methods in order to be able to take
qualitative research methods course. At the same time, it is considered important to pay attention to this
relationship in field courses. Additionally, it is indicated that a student who has not had a curriculum
development course should not be given a curriculum evaluation course. To sum up, the field experts
think that it is important to pay attention to courses which must take place in developing the curriculum
of the CIP program, courses contributing to professional development, relation among the courses, and
the design of the order of the courses.

Under the subtheme organization of the course content, the updating of the course contents and
increasing the functionality, eliminating the topic distribution imbalance in the course contents, creating
the theory application balance and dividing the courses were revealed.

For the dimension of updating the course content and increasing its functionality, the experts stated
that the course contents in the master's and doctoral programs do not contain enough updated
information and developments about the field when they considered the descriptive data and experience
of Curriculum and Instruction undergraduate programs. Moreover, some sub-problems emerged from the
data. For example, the cognitive dimension in the courses is related to the curriculum quite more. In
addition, the emotional and kinetic domain is ignored. The other sub-problems can be listed as lack of
teacher education models, lack of emphasis on new tendencies in teaching-learning processes, and the
programs not being examined comparatively in the scope of comparative education course. Examples of
the participants who support these views are as follows: “Therefore, we need to reflect this by updating
the thing, on the curriculum/program, how to express it, how can we express it, especially following the
new tendencies in the learning teaching processes, it is not enough to follow but to apply”, “not the
general problems of the educational system but rather program in education, new tendencies related to
curriculum development, current problems, new tendencies.” In addition, it was also emphasized to
remove the similarities by updating the course content in the programs. One of the experts stated that:
“...in curriculum development which is offered as the continuation of a course at scientific preparation
and another course may have the same content in other words one instructor teaches a course at scientific
preparation, the other teaches a course at freshmen year but both instructors teach the same thing.”

At the point of imbalanced topic distribution, experts emphasized that considering the content of the
course, some subjects are ignored while others gain importance and that some subjects are discussed
again and again in different subjects. For example, one of the experts stated that while goal-setting in
curriculum development gains importance, backtracking happens for content-editing approaches. S/he
also added that: “... we have a problem with content editing, for example, in our own content editing. We
use the existing content in the program in curriculum development, for example, one of our students
cannot create her/his own content. S/he has to gain that qualification.” Another expert expressed topic
revision as a problem in the scope of different courses. S/he explained her/his opinion as: “...curriculum
evaluation and curriculum development have overlapped...”

One of the topics covered by experts under the organization of course content is the failure in
establishing the theory practice balance. Field experts who mention about the existence of serious
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problems in the field criticize the lack of applications such as practicing especially for courses requiring
practice in-house and outside the institution; emphasizing the theoretical dimension in the course
contents, and developing, evaluating and designing a program which is a basic necessity of the field.
Considering the problems mentioned, one expert stated that: “we never practice in the field. When we
study in the field, there is no practice regarding this in the studies we conduct, perhaps one suggestion
especially for PhD” while another expressed her/his opinion as follows: “... | mean we work at uhmm,
higher education but | mean we do not provide service to the practitioners and students, parents teachers.
| mean everything is always in theory. Especially at PhD, about practicing learning-teaching processes in
the field...  mean we rarely go to the classrooms.” Therefore, experts indicate that importance should be
given to practicing in courses at CIP and a student gaining profession at this field should at least be
qualified enough to develop and design a curriculum.

The final topic focused in the discussions on the organization of the course contents is the division of
the courses. The discussions about the division of the courses emerged as a result of the lack of time as a
reason for less practice at courses and prioritizing the theoretical dimensions as for the nature of the
course. Some of the experts who think theory and practice are important suggested the idea of division
of courses. For instance, one of the experts supporting this view suggested that: “Perhaps not three hours
but four hours of practice in Curriculum Development courses. A course of two semesters may take place,
and the student may be directed to take the first semester theories and then move on practice for the
second term.” Furthermore, experts pointed out that in the event of the division of the courses, the
courses should constitute an integrity among each other and that they should be given as a continuation
of each other. Experts shared the view that during the regulation of learning-teaching processes, practice
is often lagging behind the theoretical dimension during the course, sometimes due to the inadequacy of
the course durations and sometimes due to the density of the course contents. One of the experts
supporting this view stated that “To sum up, during the learning-teaching process, there should be a
practice dimension of the course, methods used to create opportunities for students to learn
independently and to share the results...” Another expert indicated that “it is a serious deficiency not to
practice during the learning-teaching process...we teach on theoretical basis but we cannot move forward
link it to real life.”

Within the scope of the measurement-evaluation dimension of the programs, the experts emphasized
that the evaluation was carried out fairly in the context of pre-determined criteria and that the process
evaluation as well as the product evaluation were given weight. An expert who believes that the
measurement is not carried out on the basis of the criteria stated that: “there is doubt and suspicion at
the instructors homework gets AA but why it received that is not clear, did the instructor grade the
homework as AA or link the homework with the learning-teaching process and graded it as AA | mean
besides some personal things and then the student perceives it like that.” An expert who supports the
need for versatility in measurement and evaluation expressed her/his view: "It has to be versatile, so we
all agree that you cannot make evaluations only by doing exams, just doing projects or just presenting
them."

Discussion & Conclusion

The findings of this research aiming at examining existing situation in Turkey of the Curriculum and
Instruction postgraduate programs show that there are several problems within the field. When these
problems raised by field experts are examined, it can be said that the focus is on the development of the
field, student and teaching staff and the structure of the courses in the program.

The first problem related to the field is about the development of the field. In this aspect, the experts
think that the basic terms related to the field are not updated; different terms are used synonymously
and there is not a consensus for the Turkish equivalents of the terms. As a matter of fact, Workshop on
Terminology in Education was held on March 31, 2016 by the Association of Educational Curriculum and
Instruction, hosted by Eastern Mediterranean University. At this workshop, the meanings of the terms
were discussed by focusing on the conflict of the terms in the field; however, no report related to the
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result of this work was published. The fact that such a workshop was organized indicates that the domain-
specific concepts are seen as a significant problem in terms of development of the field and that a step
towards resolution has been taken with such a workshop.

Regarding the quality of the studies related to the development of the field, it was observed that most
of the time, development and evaluation models of the field are not used, international publications and
citations are not sufficient and that the terms are misused. There are various studies supporting the
findings of the present study. In the study of Gokmenoglu (2014) examining the studies conducted in
curriculum evaluation field in the last ten years, Gokmenoglu stated that the evaluation processes were
carried out without any curriculum evaluation models in the literature, and that most of the time surveys
were used and were narrow in the scope. In addition to this, Gkmenoglu (2014) indicated that most of
the studies on curriculum evaluation were mostly carried out at other fields rather than CIP field, and
observed that the data in the studies were collected from people who apply the curriculum rather than
the stakeholders benefiting from the curriculum. Similarly, Ozan and Kése (2014) examined articles
published in the field of CIP and found that during the data collection process, surveys of Likert type scales
were used and the participants were undergraduate students. The studies of Gémleksiz and Bozpolat
(2013) and Hazir Bikmaz et. al. (2013) revealed that the studies used mostly data collection tools such as
surveys or scales. Moreover, it is one of the important conclusions reached by these studies that
evaluation studies focus on the elements of learning-teaching process at the CIP (Gomleksiz and Bozpolat,
2013; Hazir Bikmaz et. al., 2013; Kozikoglu and Senemoglu, 2015; Ozan and Kose, 2014). Nonetheless,
Eristi (2013) whose purpose was to determine the profiles of the instructors in the field of CIP in his study
indicated that the most frequently preferred study field that the instructors showed interest is the
learning-teaching process.

Furthermore, one of the judgements in the Education Observation Report (2016-2017) related to
instruction programs, which was prepared by the Education Reform Initiation (ERI), is the vagueness of
the model which the new Instruction Programs are based on (Diker-Coskun, 2017). In terms of the aim
and scope of the field, it is highly thought-provoking situation that while the lack of curriculum evaluation
models both in studies in the fields other than CIP and in programs prepared by the Ministry of Education
is criticized, a similar case exits in studies in the field of CIP too. It is important for CIP experts to adopt a
more precise approach to design exemplary studies in terms of the purpose of the field and for the main
study topics. This approach will both positively affect the quality of the work and contribute to the
recognition of the area. On the other hand, recognition of the field of CIP is another problem which
emerged in the present study. Field experts think that they are not included in the curriculum
development and evaluation commissions of different institutions and organizations, which also adversely
affects the recognition of field experts. Similarly, in the studies of Eristi (2013), Goziitok, Alkin and Ulubey
(2010) and Biimen and Aktan (2014) it can be observed that expert recognition is a problem in the field.
Ozkan and Er (2017) and La Velle (2011) explain this situation by stating that curriculum evaluation and
development are not yet considered as a field of expertise alone. This can be also supported with the
articles of Bimen and Aktan where they discuss conceptualization once again. In the article, they
emphasize the neglect of field experts in the national education reform movement in the USA in 1960s.
Moreover, they add that problems such as the decrease of interest in the field, field educators taking the
place of experts in the field of curriculum led the field into a serious crisis. These problems have been
experienced in our country for years, too and curriculum development; or with a broader term,
educational sciences is getting gradually closer to lose its functionality except in offering professional
teaching knowledge. Many studies and articles stressed that the opinions of the experts at the field of
curriculum development are not consulted enough, and the changes done have not been based on needs
analysis in the curriculum studies conducted by the Ministry of Education in Turkey. Therefore, the
necessity of finding a place in educational decisions that affect our country becomes an essential and
important responsibility which can be done by renewing the field. Also a finding of the present study,
another cause of this problem is the lack of field studies of the experts and insufficient cooperation with
the related institutions.

432



Demet SEVER et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(1), 2019, 419-451

Another problem that needs to be addressed in relation to the field is the way the instructors teach
their courses. Field experts criticized the fact that instructors prefer to have the students do presentations
during the learning-teaching process more and that they do not apply a variety of teaching methods and
techniques. The Cl postgraduate programs in Turkey were compared in the thesis by Capuk (2014), and it
was indicated that while teacher-centered methods and techniques are used in Turkey, student-centered
instruction methods and techniques are used weigh more in the USA. It is found as an interesting finding
that while the preferred study topics in theses and studies and preferred study topics of academicians
display that topics related to teaching-learning processes are densely worked on, instructors use less
variety in terms of methods and techniques while teaching. This shows that the instructors do not make
the necessary benefits of their study results while teaching. Another issue addressed by field experts for
instructors is the problems created by having majored in different fields. In this aspect, the language used
by instructors who majored in different fields, the differences in their point of views, and their paying
more attention to courses of their profession cause concerns in terms of creating distance between the
goals of the field and what they do. Eristi (2013) stated that the number of instructors who have
completed at least one undergraduate, postgraduate, or doctoral degree in a different field of science, or
who are still pursuing it, and the number of instructors who have a different undergraduate and
postgraduate education are in a position not to be underestimated. In the study of Gozitok, Alkin and
Ulubey (2010), the topic of instructors majoring at a different field is considered as a problem. However,
although the topic of instructors majoring at different fields is considered as a problem, the fact that the
postgraduate program of CIP does not exist can be seen as a cause for this situation. One of the solutions
for this problem can be determining the conditions of instructor selection specific to the field.

Another subject that is emphasized in terms of the problems related to the field is training students.
The application to CIP undergraduate programs by students with different characteristics is one of the
most frequently discussed issues in training students. The causes of the differences in cognitive
competencies related to the field and deficiencies in foreign language proficiency were discussed as the
students who apply to the program come from different faculties or from different departments of the
same faculty. Additionally, students who apply to PhD programs come from different graduate programs
were discussed (Demirhan-iscan and Hazir-Bikmaz, 2012; Géziitok, Alkin and Ulubey, 2010). On the other
hand, the experts emphasized the necessity of determining the graduate qualifications of masters and
doctoral degree graduates in the CIP field rather than focusing on different characteristics of the students
in the program. Determining masters and doctoral graduate qualifications will also provide information
on what kind of information should be given as basic and skills to students with different characteristics,
while at the same time this kind of information will contribute to the discussion of what the scope of
Curriculum and Instruction master and doctoral programs should be.

According to the findings of the present study, while the scientific qualification of the doctoral
programs is emphasized, there were significant discussions on the topics such as the scope of the MA and
PhD programs and determining the weight of theory and practice. Determining the theoretical and
application weight of the courses and the PhD and MA programs in the development of the programs is
an important decision that should be given in terms of the quality of the trainees and the benefits for
them. When the opinions of the instructors are considered, it can be obviously understood that there is
not a clear view on this topic. For the question of what the scope of the CIP field should be, it is thought
that a solution can be found by determining the competencies of the curriculum development expert.

The current study and other studies show that there are differences in Cl postgraduate programs
among the universities (Karim-Yapicioglu, Atik-Kara, and Sever, 2015; Yildiran, 2012). The reasons for
these differences can be related to the number of instructors that universities have and related to the fact
that the instructors have majored in different institutions and programs as previously emphasized. These
differences, along with creating richness and diversity, can reveal huge differences in terms of
qualifications which graduates possess. For example, some universities do not offer courses on basic
topics such as curriculum evaluation and teacher education, or in some universities, research skills are
taught in detail such as with scale development in specific fields, advanced statistics, mixed method

433



Demet SEVER et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(1), 2019, 419-451

research techniques, and others, and they organize courses so that the students learn the basic scientific
research process.

In this case, as stated by some experts in the current study, a core curriculum which aims at teaching
the basic skills of the field should be created, and each institution may be in need to develop their own
curriculum out of the core curriculum and reflect their authenticity with that curriculum. The most
important point to be highlighted in creating such a structure is to train field experts with specific
standards in each institution in the same way and to preserve the authenticity of the institution. In fact,
also Yildiran (2012) indicated that teaching the basic knowledge and skills related to the field and
universities’ integration of their authenticities to this process will enrich the field.

The findings of the study revealed the need for the reorganization of the courses in Cl postgraduate
programs. The findings related to the courses focus on the updated course contents, the similarity in the
course content, unbalance of theory and practice, and the variety in courses. Additionally, the teaching-
learning and measurement-evaluation processes of the courses are discussed. One of the most criticized
topics was about the courses which do not include the developments in the field adequately. This is
explained by Bimen and Aktan (2014) with neglecting the variety and the options in our education system
most of the time, and the education system’s distance to philosophy, politics and sociology. Moreover,
for instance, when the topics of the studies in CIP field and courses in program are associated, studies on
teaching-learning processes are a lot like the number of courses in the field. Besides, although curriculum
evaluation is studied quite often, the weigh of curriculum evaluation courses in the program is quite low
(Kurim-Yapicioglu, Atik-Kara, and Sever, 2015). The descriptive study of Kiirim-Yapicioglu, Atik-Kara, and
Sever (2015) displays that the courses related to teaching and learning processes are more in terms of
both in number and variety than the other topics in the field. Based on this, it is revealed that the CIP field
requires both the diversity of the courses and the need of structuring of the content in light with the
developments. Besides updating the contents, the imbalance between theory and practice is another
topic which attracts attention. The field experts state that the courses are usually theoretical and the
practice is in the background. In fact, another study conducted by the researchers revealed that the name,
goals and contents of the courses are usually theory-based. A similar criticism is mentioned in a chapter
Simer (2014) wrote for the international curriculum studies handbook. In addition, in the comparative
study of Caput (2014), it is stated that while in the USA the focus is on practice-based courses, Turkey
does not have courses of that kind. The expression of not having practice-based courses in Turkey is quite
generic. However, according to both field experts and content and objectives of the courses in the
program, it can be possible to state that practice-based content or courses are not enough to teach skills
of field courses. Therefore, by considering the balance of theory and practice at postgraduate education,
it should be a target to provide variety in courses which teach basic knowledge and skills of the field and
sustainability of the program by updating the course content in line with the developments in the field.

The findings of the study reveal the obstacles hindering the development of the field based on the
problems stated by the field experts. Moreover, when the views on organizing the program are
considered, it can be seen that the organization is based on problems, and because similar problems can
be seen in various studies evaluating the postgraduate programs in terms of structure and content, it can
be stated that these problems have not been solved yet. This indicates that Cl graduate programs should
be approached more critically. Furthermore, it is remarkable that studies contributing to the recognition
and prestige of the field and field experts are not enough. The role of CIP field is quite significant in
designing and developing more qualified programs in Turkish education system. Hence, it is believed that
itis obligatory to enhance the Cl graduate programs by determining graduate competencies and providing
course variety supporting these competencies and by conducting extensive studies in terms of teaching
content and evaluation process.
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Tiirkge Siirimu

Giris

Egitim Programlari ve Ogretim (EPO) akademik bir alan olarak temellerinin Amerika’da atildigi ve 100
yili askin bir zamandir gesitli diizeylerde ¢alismalarin yapildigi bir disiplindir. (Bimen ve Aktan, 2014)
Amerika ve sonrasinda Avrupa’da devam eden EPO alanina yonelik ¢alismalarin Tiirkiye’deki program
gelistirme calismalarina etki ettigi ve yliksekogretim diizeyinde yapilandirildigi sdylenebilir. Tiirkiye’de bir
bélim dizeyinde yapilandiriimasi 1964-1965 6gretim yilinda Ankara Universitesi Egitim (Bilimleri)
Fakiiltesi’'nde gerceklesen (akt. Eristi, 2013, 5.314) EPO alaninin Tiirkiye’deki amaci Milli Egitim Bakanlig
ve Ozel sektoriin egitim birimleri icin uzman ve/veya uzman yardimcisi yetistirilmesi olarak belirlenmistir
(Kozikoglu ve Senemoglu, 2015). Fidan ve Erden’e (1991: 47) gbre bu alanda yetisen uzmanlar, egitim
amaglarina ulagmak igin egitim, 6gretim ve ders programlarinin gelistiriimesi igin teknikler belirleyen,
egitim bilimlerinin bulgularindan yararlanarak egitim amaglarinin saptanmasi, amaclarin davranisa
donistirilmesi, egitim ortamlarinin hazirlanmasi ve 6gretim isinin uygulanmasi ile ilgili esaslari ortaya
koyan kisilerdir. Giinimiizde, EPO alani, genel olarak lisansiistii diizeyde dgrencilerin egitim bilimleri alani
ile ilgili bilgi, beceri ve anlayislarinin gelistirilmesini, programlarin tasarlanmasini, gelistiriimesini,
degerlendirilmesini, 6gretim tasarimi ve bilimsel arastirma becerilerinin kazandirilmasini amaglamaktadir.
Ote vyandan, lisans diizeyinde de egitim fakiiltelerindeki &gretmenlik meslek bilgisi derslerinin
verilmesinde rol oynamaktadir (Hazir-Bikmaz, Aksoy, Tatar, Atak-Altinyuzik, 2013).

EPO alaninin temel calisma konularindan biri olan program gelistirmenin Tiirkiye’deki gecmisinin
oldukga eski oldugu soylenebilir. 1800°Iu yillarin sonu ve 1900°lG yillarin ilk ¢eyreginde daha ¢ok dini
inanislar dogrultusunda sekillenen egitim kararlarinin zaman icinde farkli isimler ve felsefi yaklasimlar ile
daha ulusalci ve pozitivist bir hal aldigi gérilmektedir (Aktan, 2014). Cumhuriyetin ilanindan sonra 1924
yilinda John Dewey’in Tirkiye’'ye davet edilmesi; 6gretmen egitimi, program gelistirme ve egitim
bakanliginin yapilandirilmasina iliskin rapor sunmasi; 1940’h yillarin ikinci yarisinda Amerika’ya egitim
alaninda uzmanlagmalari igin Selahattin Ertiirk ve Fatma Varis gibi buglin Tirkiye’deki program gelistirme
ve 0gretim alaninin temellerini atan kisilerin génderilmesi genelde egitimin ve 6zelde program alaninin
daha fazla 6nemsendigini gosterir adimlardir. S6zi edilen bu adimlar her ne kadar olumlu ve umut verici
olsa da egitim alaninda gergeklestirilen yenilikler daha genis bir zaman dilimi ele alinarak
degerlendirildiginde bu adimlarin olumlu yonde tutarlilik ve kararlilik icinde ilerlemesine yonelik yeni
girisimlerin yeterli diizeyde olmadigi ifade edilmektedir. Ozkan ve Er (2017) Cumhuriyet’in ilk on bes ve
son on bes yilindaki egitim programlari alaninda yasanan sorunlarin karsilastirmali analizini
gerceklestirdikleri galismalarinda genel olarak “yasama doéniik olmama, sosyal gcevre ve cografi yapi gibi
degiskenlere uygun olmama, esnek olmama, devletin ve toplumun amag, deger ve isteklerine uygun ve
uyumlu olmama” sorunlarinin 2000-2015 yillari arasinda da temel sorun alanlari olduklarini belirtmisledir.
Bunlara ek olarak, program gelistirme etkinliklerinin degerlendirme sonuglarina dayandirilmamasi, yapilan
diizenlemelerin nedenlerinin belirsiz, birbiri ile uyumsuz ve uygulamada sorunlar olusturmasi yeni sorun
alanlari olarak gosterilmistir. Ortaya konan sorun alanlarinin arastirmada da belirtildigi (izere program
degerlendirmenin yeteri kadar énemsenmemesi ve program gelistirmenin bir uzmanlik alani oldugu
anlayisinin yerlesmemesinden kaynaklandigi séylenebilir.

2015 yili verilerine gére 48 (niversitede lisansiisti diizeyde egitim veren EPO alaninin lisans
programlari 1997 yilinda Yiiksek Ogretim Kurulu (YOK) tarafindan yapilan bir diizenleme ile kapatiimistir.
Bu durum egitim bilimleri alaninin yalniz 6gretmen vyetistiren bir diizeye indirgenmesi ve egitim
programlarinin tasarlanmasi, gelistiriimesi ve degerlendirilmesi gibi uzmanlik gerektiren konularda alan
mezunlarinin itibar kaybina ugramasi nedeniyle elestirilmistir (Blimen ve Aktan, 2014).

EPO alanyazini incelendiginde, cok cesitli arastirmalarin yapildigi gériilmektedir. Ancak yapilan
calismalar; kullanilan arastirma yaklasimi veya program degerlendirme modeli, kapsami veya konu alani
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gibi noktalarda olumsuz elestiriler almaktadir. Ornegin, Saracaloglu ve Dursun (2010), Tiirkiye’deki EPO
anabilim dalinda ylksek lisans ve doktora diuizeyinde yapilan tezlerdeki arastirma egilimlerini ortaya
¢ikarmayl amaclayan bir arastirma yapmislardir. Arastirmada incelenen 72 tezin daha cok ders
programlari, 6grenme yaklasimlari, bilgisayar ve teknoloji ve 6grenme stil ve stratejileriyle ilgili oldugu
gorilmiistiir. Ozan ve Kése (2014) EPO alanindaki arastirmalarda dgretme, 6grenci-6gretmen &zellikleri
ve 6grenme konu alanlarinin yogunlukla ele alindigi bulgusuna ulasmislardir. Hazir-Bikmaz ve digerleri
(2013) de Tirkiye’de EPO alaninda 1974-2009 vyillari arasinda yapilan 358 doktora tezini cesitli
degiskenlere gore inceledikleri calismada, tezlerin agirlikli olarak 6grenme-6gretme yaklasimlarinin
akademik basari ve tutuma etkilerini konu aldigini, bunu sirasiyla 6grenme stilleri ve stratejilerinin
kullanimi, 6gretmen egitimi ve program degerlendirme konulu tezlerin takip ettigini belirtmislerdir.
Gomleksiz ve Bozpolat'in (2013) da, EPO alanindaki 243 yiiksek lisans ve 48 doktora tezini inceledikleri
calismalarinda tezlerde ¢ogunlukla program degerlendirme, 6gretim yaklasimlari, modelleri, stratejileri,
yontem ve teknikleri gibi konu alanlari Uzerinde duruldugunu belirtmislerdir. S6zi edilen arastirma
bulgularina bagl olarak EPO lisansiistii programlarinda program degerlendirme calismalarina yeterince
yer verilmedigi, az sayidaki degerlendirme g¢alismasinda ise bitlncil bir yaklasimla programin timinin
degil sadece birka¢ boyutunun degerlendirildigi soylenebilir. Bu gorisi destekleyecek bulgular sunan
arastirmasiyla Gokmenoglu (2014) 2004-2014 yillari arasinda Turkiye’de yapilan program degerlendirme
arastirmalarini inceledigi derleme ¢alismasinda 18 makale ve 34 doktora tezine ulasmistir. Cogunlugu
egitim bilimleri bolimi disindaki bolimlerde gergeklestirilen bu galismalarin sadece besinde program
degerlendirme modellerinden vyararlanildigini, benzer disiplinlerdeki programlarin yine benzer
boyutlarinin degerlendirildigini ve calismalarin degerlendirmeden ¢ok arastirma odakli olmalarini elestiren
Gokmenoglu (2014) “Daha kag¢ kez ayni programi, benzer sekilde, teorik modeller kullanmadan
degerlendirecegiz?” sorusunu ydneltmistir.

Dongusel bir iliski icinde bulunan program degerlendirme ve gelistirme siiregleri egitim hizmeti sunan
her sistem icin bliyiik 6nem tasimaktadir. Egitim programi gelistirme sirecinde kisi, toplum ve konu alani
gereksinimlerinin belirlenmesi igin sorulan sorularin yanitlari bugiin ¢ok kisa zaman araliklarinda
degismekte ve programlarin siirekli giincellenmesini gerekli kilmaktadir. EPO alaninin islevselligini ve
etkililigini siirdlrebilmesi icin ayni siregleri kendi yapisi icinde de yiiriitmesi gerekmektedir. EPO
alanyazininda vyapilan arastirmalar azimsanmayacak sayida olsa da, Tirkiye’de EPO lisansistii
programlarinin degerlendirilmesine yonelik az sayida arastirmaya rastlanmaktadir. 2010’lu yillarin
basindan bu yana EPO uzmanlarinin alandaki bu boslugu fark ederek gerceklestirdikleri calismalar alanin
iyilestirilmesi yoniinde atilacak adimlara girdi olusturmasi yoniiyle sevindiricidir. Bu galismalardan biri
Gokmenoglu ve Eret (2011) tarafindan Turkiye’de program gelistirme alaninin baslica gliglii ve zayif yonleri
ile alana yonelik firsatlar ve tehditler konusunda arastirma goérevlilerinin gorislerinin alinmasi amaciyla
yapilmistir. Arastirmada ulasilan en &nemli bulgu, EPO lisansiistii programlarinin kapsaminin alanin
beklentilerini karsilamadigi ve bu nedenle programlarin degerlendirilmesinin gerekliligi yoniindedir. EPO
alaniyla ilgili Biimen ve Aktan (2014) ABD’de 1970’lerde ortaya ¢ikan yeniden kavramsallastirma akiminin
temel tezlerini ve alana getirdigi yeni bakis acisini incelemek ve buradan hareketle Tiirkiye’deki EPO
alaninin durumunu ¢éziimlemeyi amaclayan bir arastirma yapmislardir. EPO alanina farkli bir bakis
saglayan bu arastirmada lisansistl programlarda gesitliligin ve seceneklerin cogunlukla gézardi edildigi ve
programlarin felsefe, siyaset bilimi ve sosyolojiden yoksun oldugu ve alanda ¢ogunlukla 6grenme-6gretme
slregleri ile 6gretmen yetistirmeye yonelik calismalarin yapildigi belirtiimektedir. Alanin ¢ok yonli
tartisildigl bu kuramsal calismada sunulan 6nerilerden biri ise, lisansilistli 6grencilerinin profilleri, 6grenci
sec¢imi, 6zgin ve farkli amaglara hizmet edebilecek yeni programlarin nasil olabilecegi, ders kredilerinin
nasil ve ne sekilde artirilabilecegi, programlarin vazgecilmez derslerinin neler olabileceginin gesitli bilimsel
toplantilarda ele alinmasi yéniindedir. Bu éneri, EPO alaninin degerlendirilmesinin gerekliligini ortaya
koymasi agisindan 6nemli gorilmektedir.

Bir baska calisma Demirhan-iscan ve Hazir-Bikmaz (2012) tarafindan yapilan arastirma EPO ya da
egitimde program gelistirme alaninda Tirkiye’de ve yurt disindaki mevcut lisansilisti egitim programlarini
belirli dlgiitlere gdre analiz etmek amaciyla gergeklestirilmistir. Tiirkiye’de 27 EPO yiiksek lisans programi
ile 13 doktora programi incelendigi arastirmada, lisanslistli programlara 6grenci alimi, verilen dersler ve
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mezuniyet kosullari irdelenmistir. Ulasilan sonuglardan bazilari sdyledir: Tirkiye’de EPO lisansistii
programlarinda agilan zorunlu ve segmeli dersler birbirine olduk¢a benzerdir. Bu programlarda alinmasi
gereken ders/kredi sayisi, programlari tamamlama siresi, yeterlik sinavi, tez izleme komitesi, tez slireci ve
sonuglanmasi ile ilgili kosullar enstitiiler arasinda ortaklik géstermektedir. Ote yandan, arastirmada
getirilen Onerilerden bir tanesi ise lisansistl programin 6gelerine iliskin sorunlari ve ¢ézim 6nerilerini
belirlemeye yonelik olarak 6grenci ve ogretim Uyeleriyle bireysel goriismeler yapilip derinlemesine
calismalar gergeklestirilebilecegi yonindedir.

Fazliogullari ve Kurul (2012) tarafindan da egitim bilimleri alaninda gergeklestirilmis olan doktora
tezlerinin gesitli boyutlariyla betimlenmesinin amaglandigi bir calisma yapilmistir. 1986—-2007 yillari
arasinda hazirlanmig 1083 doktora tezinin igerik analizi yontemiyle incelendigi arastirmada ulasilan
bulgulardan biri, en fazla, erisiyi arttirmanin yollari ve 6grenci ve 6gretmenlerin gesitli konulardaki
tutumlari, sorunlari, davranislari, gérusleri vb. temalarin islendigi ve egitim bilimlerinin kendisi izerine
yeterince arastirma yapilmadigiyla ilgilidir. Ote yandan incelenen 648 calismadan yalnizca ikisinin
lisansiistu egitimle ilgili oldugu bulgusu da distndiricudur.

Sonug olarak, ilgili alanyazin incelendiginde dncelikle EPO lisansiistii programlarinin gelistiriimesine
yonelik herhangi bir ¢alismaya rastlanmazken, alan programlarinin degerlendirilmesine yonelik az sayida
calismanin yapildigi gériilmektedir. Nitekim, Ozsoy (2007) da Tiirkiye’de egitim bilimleri alaninda her yil
¢ok sayida arastirma yapilmasina karsilik, egitim bilimlerinin kendisini konu edinen ¢alismalarin ¢ok az
oldugunu ileri sirmekte ve bunun kaniti olarak da bu alanla ilgili glindemde yeterince tartismanin
olmamasini géstermektedir. Bu durumun genelde egitim bilimleri 6zelde ise EPO alaninin gelistirilmesinin
dniindeki en 6nemli sorunlardan biri oldugu disiiniilmektedir. Ozellikle egitim bilimleri alanina bagli EPO
alaninin misyonu ve amaci distinildigiinde, bu alanda kapsamh program degerlendirme ¢alismalarina
gereksinim oldugu ve bu alanin yapilan uygulamali ¢alismalar ile diger alanlara 6rnek olmasi gerektigi
diisinilmektedir. EPO alaninin kendi lisansiistii programlarini giiniin gereksinimleri dogrultusunda
sistematik olarak degerlendirmesi ve gelistirmesi mezun vyeterliklerine dogrudan olumlu bigimde
yansiyacak, bu durum program gelistirme ve degerlendirmenin bir uzmanlik alani oldugu anlayisini
yerlestirmeye yardimci olacaktir. Boylece egitim alaninda basari gosteren pek cok tlkede oldugu gibi
program gelistirme ve degerlendirme yalniz politikacilar tarafindan alinan kararlar dogrultusunda degil,
konu alani uzmanlari ile birlikte pek ¢cok paydasin rol aldigi siireclerde gergeklestirilebilecektir (Pietarinen,
Pyhalté ve Soini, 2016). Program degerlendirme calismalarinin bir ya da birka¢ degerlendirme modeli
temele alinarak yapilmasi, arastirma degerinin yani sira “gelistirme degeri” ve “yaygin etki” saglamasi
gerekmektedir (Gokmenoglu, 2014). Ancak, EPO alaninda iyilesmeyi ve gelismeyi saglayacak yeterince
calisma yapilmadigil, 6te yandan yapilan arastirmalarin bir degerlendirme modeline dayandiriimaksizin,
temel olarak dokiiman analizi yoluyla, tek kaynaktan veri saglayarak ¢ogunlukla bu alandaki arastirma
egilimlerini ortaya koymayi amaglayan calismalar oldugu anlasiimaktadir.

Bu arastirma, EPO alaninin lisansiistii programlarinin kapsamli bir bicimde degerlendirilmesi
gereksiniminden hareketle desenlenmistir. “Egitim Programlari ve Ogretim Lisansiistii Programlarinin
Degerlendirilmesi: Anadolu Universitesinde Bir Uygulama” baslikh bilimsel arastirma projesi olarak
gerceklestirilen arastirmanin ilk asamasinda Tiirkiye’”de EPO alaninda lisansiistii egitim veren
iniversitelerin programlari, 6geleri agisindan betimsel olarak analiz edilmis, daha sonra alan uzmanlarinin
gorislerine dayali olarak EPO lisansiistii programlarinin giilii ve gelistirilmesi gereken yénleri tizerinde
durulmustur. Projenin son asamasinda ise Anadolu Universitesi EPO lisansiistii programlari katilimci odakli
degerlendirme modeli kullanilarak paydas gorisleri irdelenmistir. Bu makalede s6zi edilen projenin ikinci
asamasinda elde edilen bulgular sunulmaktadir. Bu baglamda, bu calismanin amaci EPO lisansiistii
programlarinin alan uzmanlarinin gérislerine gére incelenmesidir. Calismada su sorulara yanit aranmistir.
Alan uzmanlarinin;

1. EPO alaninin sorunlarina iliskin gorisleri nelerdir?

2. EPQ lisansiistii programlarinin gelistirilmesine ydnelik gériisleri nelerdir?
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Bu sorulara verilecek yanitlarin Tiirkiye’de uygulanmakta olan EPO Lisansiistii egitim programlarinin
yapisi (YL ve DR diizeyinde) ve kapsaminin durumunun betimlenmesi ve bir program tzerinden 6rnek bir
degerlendirme siirecinin agiklanmasi yoluyla alanyazina katki saglayacagi disuniilmektedir.

Yontem
Arastirma Modeli

Tirkiye’de uygulanmakta olan EPO Lisansiistii programlarinin degerlendirilmesinin amaclandigi bu
arastirmada nitel arastirma yaklasimlarindan degerlendirme amagli durum c¢alismasi yaklasimi
benimsenmistir. Degerlendirme amaciyla yapilan durum c¢alismalari, lzerinde durulan durumun
betimlenmesi, agiklanmasi ve bir yargiya varilmasi amaciyla gergeklestiriimektedir (Gall, Gall ve Borg,
1999; McMillan, 2004; Merriam, 1998). Bu arastirmada Tiirkiye’de uygulanmakta olan EPQO Lisansiistii
programlarinin genel durumunun ayrintih bir bicimde degerlendirilerek bir yargiya varilmasi
amaglandigindan arastirma degerlendirme amach durum ¢alismasi niteligindedir.

Program degerlendirme c¢alismalarinda arastirmacilar kendi amag ve kosullarina en uygun modeli
secebilir veya bu modellerden yararlanarak yeni bir model gelistirebilirler (Erden, 1997; Melrose, 1998;
Ozdemir, 2009). Her bir yaklasim 6ziinde, egitim programlarinin en uygun ve etkili bir sekilde
degerlendirilmesini amacglamaktadir. Ote yandan hangi yaklasimdan yararlanilirsa yararlanilsin program
degerlendirme c¢alismalarinin saglikli sonuglar verebilmesi, dncelikle neyin, nigin, ne zaman ve kim
tarafindan ve nasil yapilacagina iliskin sorularin yanitlanmasina baghdir. Bu sorularin yanitlanmasi, ne tir
bir degerlendirme yaklasiminin izlenmesi gerektigi kararini da kolaylastirici bir etkiye sahip olabilir. Bu
calismada program degerlendirme modelleri arasinda yer alan uzman incelemesi olarak da adlandirilan
uzman paneli modelinden yararlanilmistir. Uzman paneli, programin kalitesi, 6gretme ve 6grenme ile ilgili
profesyonel degerlendirmenin yapildigi ve bilirkisi gérisiintin alindigi bir siiregtir. Uzman incelemesi pek
¢ok farkli bicimlerde gergeklestirilebilmektedir. Cogunlukla bir tniversite tarafindan uzmanlarin, panel
ortaminda toplanarak programin igerigini ve derslerin organizasyonunu incelemeleri bunlardan biridir.
Uzman incelemesinin amaci programi gegerli kilmak ya da akredite etmek ya da program gelistiricilerin ve
dgreticilerin algilarini zorlamaktir (Melrose, 1998). Bu model kapsaminda, gesitli liniversitelerde EPO
anabilim dalinda program degerlendirme calisan 6gretim Gyeleri uzman olarak kabul edilmislerdir.

Katilimcilar

Tiirkiye’de uygulanmakta olan EPO Lisansiistii egitim programlarinin degerlendirilmesi kapsaminda bu
alanda c¢alisan Ogretim elemanlari arastirmanin  katilimcilarini  olusturmustur.  Katihmcilarin
belirlenmesinde durumun derinlemesine anlasilabilmesi ve incelenebilmesine olanak saglamasi amaciyla
maksimum o6rnekleme tekniginden yararlanilmistir. Buna gore program degerlendirme alaninda
calismalari olan ve farkl Universitelerde gorev yapan 6gretim (yeleri belirlenmis ve e-posta araciligiyla
projenin amaci ve kendilerinden ne beklendigine iliskin bir davet mektubu gonderilmistir. Calismaya 33
kurumda egitim programlari ve 6gretim alaninda gérev yapan 50 6gretim elemani katilmistir. Katiimcilarin
kurumlara gore sayilari Tablo 1’de yer almaktadir.
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Tablo 1.

Uzman Paneli Katilimcilari
Kurum Sayi Kurum Sayi Kurum Sayi
Anadolu U. 14 Dogu Akdeniz U. 1 Necmettin Erbakan U. 1
Abant izzet Baysal U. 1 Dokuz Eylal U. 1 Nigde U. 1
Adnan Menderes U. 1 Ege U. 1 Orta Dogu Teknik U. 1
Akdeniz U. 1 Erciyes U. 1 Ondokuz Mayis U. 1
Atatiirk U. 1 Esk.Osmangazi U. 2 Pamukkale U. 1
Balikesir U. 1 Gazi U. 1 Siirt U. 1
Bartin U. 1 inéna U. 1 Ufuk U. 1
Bogazigi U. 1 Kafkas U. 1 Uludag U. 1
Canakkale Onsekiz Mart U. 1 Kirikkale U. 1 Yeditepe U. 1
Cukurova U. 1 Marmara U. 1 Zirve U. 1
Dicle U. 2 Mehmet Akif Ersoy U. 2 EPO Dernegi 2

Kullanilan Veri Toplama Araglari

Calismada yararlanilan program degerlendirme modeli kapsaminda uzman paneli diizenlenmistir.
Eskisehir'de 11 Haziran 2015 tarihinde gergeklestirilen panelde 10 kisilik bes grup olusturulmustur.
Gruplarin olusturulmasinda farkli unvanlara sahip 6gretim tyelerinin dengeli bir bicimde yerlestirilmesine
dikkat edilmistir. Her grupta, bir 6gretim lyesi moderatorliik yapmis; bir 6gretim elemani da moderatore
yardimci olmustur. Grup tartismalarinin kayda alinmasi siirecinde raportérlerden yararlaniimistir.
Raportérler Anadolu Universitesi EPO alaninda lisansiistii 5grenim géren dgrenciler arasindan segilmistir.
Raportorler, katilimcilarin gorislerini dogrudan bilgisayar ortamina aktarmis, ayni zamanda katilimcilarin
izinleri dogrultusunda ses kayit cihazi kullanmislardir.

Calisma oncesinde arastirmacilar tarafindan Tirkiye’de 48 (niversitenin lisanslistlii programlarinin
¢iktilari, dersleri, derslerin amaglari ve igeriklerine iliskin yapilan betimsel analiz sonuglarina iliskin bir
sunum yapilmistir. Betimsel analiz sonuglarinin ardindan panel gruplarina tartisma sorulari sunulmustur.
Sorular program ciktilari, amac ve icerikler, 6grenme-6gretme siireci, 6lcme ve degerlendirme 6gelerine
yonelik olarak alanin glicli yonleri, zayif yonleri ve programin gelecegine yonelik oneriler bigciminde
yapilandiriimistir. Dort oturum bigiminde gergeklesen uzman panelinde her oturumda bir boyut lizerinde
durulmus ve panel yaklasik bes saat slirmistlr. Gorismelerin tamamlanmasinin ardindan grup
moderatori, yardimcisi ve raportor tarafindan ortaya ¢ikan gorisler raporlastiriimis, ardindan diizenlenen
bir oturumda her moderatér kendi grubunda ortaya ¢ikan goérusleri tim katiimcilarla paylagsmislardir.

Veri Analizi

Uzman paneli oturumlarindan toplanan veriler, timevarim analizi yoluyla ¢6ziimlenmis ve bu amagla
NVivo 10 paket programindan yararlaniimistir. Timevarim analizi ile veriler {izerinde kategorilerin,
temalarin ve orintilerin ortaya cikarilmasi (Patton, 2002) amacglanmaktadir. Bu amagla analiz slirecinde
oncelikle ses kayitlarinin dékimi yapilmis ve dékiimlerin dogrulugu iki arastirmaci tarafindan karsihkli
olarak kontrol edilmis, ayni zamanda raportorlerle de sorumlu olduklari panel oturumunda elde edilen
verilerle ilgili gorisilmistlir. Verilerin analizinde katiimcilarin hem bireysel olarak dile getirdikleri
gorisleri hem de bulunduklar gruplarda ortaya ¢ikan gorisler dikkate alinmistir.  Bu sirecin ardindan
arastirma amacina bagh kalinarak {i¢ arastirmaci tarafindan bagimsiz bir bicimde kodlama yapilmistir. Ug
arastirmacinin  ortaya koymus oldugu kodlar birlikte degerlendirilerek bir kodlama anahtari
olusturulmustur. Ardindan kodlama anahtarina dayali olarak tema ve alt temalar belirlenmistir. Bu
sirecte (¢ arastirmaci birlikte calismis; ulasilan tema ve alt temalar uzman paneline katilan bir profesériin
gorusiine sunulmustur. Uzman teyidi alindiktan sonra temalar diizenlenmis ve bulgular ortaya konmustur.
Bulgular dogrudan alintilarla desteklenerek sunulmustur.
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Bulgular

Alan uzmanlariyla yapilan uzman panelinden elde edilen bulgular EPO alanina yénelik cesitli sorunlari
ve programlarin gelistiriimesine yonelik ¢esitli gorlis ve Onerileri ortaya koymaktadir. Bunlar
degerlendirme sorularina paralel olarak EPO alanina yénelik sorunlar, EPO lisansiistii programlarinin
gelistiriimesine yonelik gérusler ve dneriler bashklari altinda sunulmustur.

EPO Alanina Yonelik Sorunlar

Arastirmada yaniti aranan birinci soru kapsaminda, EPO alaninda yasanan sorunlar konusunda Sekil
1’de gosterilen “alanin gelisimi”, “6gretim elemani” ve “6grenci yetistirme” olmak Uzere U¢ temaya
ulagilmustir.

Caligmalann n'neIQ’i\ /Uzman taninichgs
/ Alanin geligimi

Temel kavramlar Farkh kurumlaria
isbirligi
. . . . U
Derslenn l$|em% / Odrenci ozellikleri
\ " /4
Ogretim elema{ Ogrenci yetistirme

N\

Alan farkliliklan Ders secimi Mezun yeterlikleri

Sekil 1. Alana Yonelik Sorunlar

Sekil 1."de gorildiaga gibi alanin gelisimi temasi altinda temel kavramlar, ¢alismalarin niteligi, uzman
taninirligr ve farkh kurumlarla isbirligi alt temalari yer almaktadir. Alanin gelisimine yonelik olarak siklikla
tartisilan konulardan biri temel kavramlarla ilgilidir. Bu kapsamda alana yonelik temel kavramlarin
anlamlari, giincel kavramlar ve alana yénelik ingilizce kavramlarin karsiliklari konusunda sorunlar oldugu
tizerinde durulmustur. Ornegin plan ve program gibi kavramlarin birbirinin yerine kullaniimasi, formal,
informal, nonformal gibi kavramlarin anlamlarinin glincellenmemesi, “syllabus” ve “curriculum” gibi
yabanci kavramlar arasindaki farklarin yeterince ortaya koyulamamasi, kavramlarin Tiirkge ve ingilizce
karsiliklari konusunda fikir birliginin olmamasi sorun olarak dile getirilmistir. Alan uzmanlarindan biri bu
konudaki gorislini su sekilde agiklamistir: “Program sozcuglinl curriculum olarak alalim, curriculum ve
syllabus arasindaki farkin verilmesi... Tiirkce yazacaksaniz program ve Ogretim plani arasindaki farkin
islenmesi. Gelistirilmesi gerek olan hangisidir? Curriculum midir, syllabus midir? Bunun 6nce verilmesi
gerek. Bu yok...”.

Alan uzmanlari EPO alanindaki galismalarin niteligini model kullanimi, arastirmalarin kapsami,
uluslararasi yayin ve atif yetersizligi, terimlerin hatali kullanimi boyutlarinda irdelemislerdir. Alan
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uzmanlari program gelistirme ve degerlendirme arastirmalarinda ¢ogunlukla model kullanilmamasini, veri
toplama siirecinde anket gibi tek tip veri toplama aracindan yararlaniimasini, program tasarisi ya da model
onerisinde bulunan arastirmalarin sayisinin az olmasini, ulusal nitelikte alana katki saglayacak ders
kitaplarinin sayica yetersiz olmasini, daha 6nce de dile getirildigi gibi terimlerin hatali kullanimini da
calismalarin niteligini olumsuz yonde etkiledigini ifade etmislerdir. Arastirmalarda model kullanimi ve tek
tip veri toplama araglarindan yararlanilmasi bulgusuna “Turkiye’de program degerlendirmelerinin gogu
program degerlendirme ¢alismasi midir? Bana gére ama maalesef program degerlendirme degil. Bunlar
daha cok anketle degerlendirme yapiliyor hicbir sekilde model kullanilmiyor.” gorisii 6rnek verilebilir.
Bunlara ek olarak, uygulama galismalarinin yetersizligine de vurgu yapilmis ve bu durum 6zellikle “sahaya
inilmemesi” olarak nitelendirilmistir. Uzmanlar bir diger sorun olarak EPO alaninin calisma konularina
dikkat cekmislerdir. Arastirmalarin farkli anabilim ya da bilim dallarinin konulariyla 6rtustigu disincesiyle
arastirma konularinin belirlenmesinde daha ¢ekimser ve sinirli disinaldiga belirtilmistir. Uzmanlardan
biri calisma alani ile ilgili gérisiinii asagidaki biciminde ifade etmistir:

“.. Ben bir calisma yaptim bu 4+4+4 egitim sistemiyle ilgili bir calisma yaptigimda bir yonetici arkadas,
‘Bu, senin alanina girmiyor ki, sen ne diye ¢alisiyorsun?’ diye sdylenmisti bana. Bizde béyle bir algi var
sanki egitim sistemi denince dncelikle yonetimcilerin ¢alismasi gerekiyor, programcilar biraz daha uzak
duruyorlar.”

Alan uzmanlari, EPO alaninin taninirhk sorunu oldugunu dile getirmislerdir. Farkli kurum ve
kuruluslarda program gelistirme ve degerlendirme komisyonlarinda alan uzmanlarina yer verilmedigi
belirtilmistir. Bir uzman, goérusiini su sekilde agiklamistir:

“

.. alan uzmani gelip Tiurk edebiyati uzmani, hayatinda doktora yapmis, Tiirkce programini ben
hazirlarim diyor tamam kardesim hazirlayabilirsin de sen de alan uzmani olarak icerik uzmani olarak bana
yardimci olabilirsin ama programi nasil hazirlayacagin konusunda program gelistirme uzmani var. O zaman
diyecegiz ki litfen 6zel okullarda, tiniversitelerde, YOK’te nerde olursa olsun program gelistirme uzmani
olmadan program komisyonu olamaz...”

Uzmanlar, alanin gelisimine yénelik son olarak EPO alan uzmanlarinin farkli kurumlarla isbirliginin
eksikligi tizerinde durmuslardir. Bu kapsamda, hem MEB, YOK ve TUBITAK gibi devlet kurumlari hem de
ozel sektdr ile yeterli ishirligi saglanmadigl belirtiimektedir. isbirliginin yetersizligine vurgu yapan
uzmanlardan biri bu konudaki gériisiinii “Kimsenin kimseden haberi yok. Universite burada bir sey yapiyor
kendi 6grencimize bir sey yaptirlyoruz. Ama 6bir kurumun onu kullanacagl programdan haberi yok,
berikinin bagka bir seyden haberi yok.” bigiminde ifade etmistir.

Uzmanlarin alana yoénelik sorunlar ile ilgili Gzerinde durduklari diger bir tema 6gretim elemanlarina
iliskindir. Ogretim elemanlarinin ders isleme bicimleri, alan farkhliklari ve &grenciye ders sectirme
yaklasimi uzman gorislerinin toplandigi alt temalardir. Ogretim elemani boyutunda uzman gruplarinda
siklikla belirtilen sorun, 6gretim elemanlarinin ders isleme bigimleriyle ilgili olmustur. Bu noktadaki
gorusler 6grencilere sunum yaptirilmasi ve yontem-teknik kullaniminda cesitlilige gidilmemesi lizerinde
yogunlasmistir. Uzmanlar bu durumu 6grencilerin kaynak olarak sinif arkadaslarini glivenilir bulmamalari
ve sadece kendi hazirlayacaklari sunu konusuna odaklanmalari nedeniyle elestirmislerdir. Bir sorun olarak
derslerde diz anlatim yénteminin kullanilmasi ve 6grencilere sunum vyaptirilmasini 6ne siren
uzmanlardan biri bu konudaki goérisini su sekilde agiklamistir: “Anlatim yontemiyle derslerin islendigini
goriyorum ben hocalar anlatiyor ya da daha kotiist konu basliklarini 6grencilere dagitiyorlar s6ziim ona
seminer adi altinda kopuk yetersiz bir takim sunular yapiliyor ve 6grencilerin bunun Uzerine 6grenmesi
bekleniyor.” Bununla birlikte, bir uzman da bu soruna yénelik olarak “Ogrenme-6gretme siirecinde farkli
strateji yontem teknik taktiklerden vyararlanilmasi konusunda 06gretim elemanlarinin niteligi
gelistirilmelidir” bigiminde bir 6neride bulunmustur.

Alan farkliliklari 6gretim elemani boyutunda (izerinde durulan temalardan biridir. Programda gorev
yapan Ogretim elemanlarinin 6grenim goérdigi lisans ve lisansiusti programlarindaki farkliliklar ve farkl
alanlardan 6gretim elemanlarinin EPO alaninda kadro sahibi olmalari kimi alan uzmanlarinca iizerinde
durulan bir konu olmustur. Farkli alanlardan mezun olup EPO alaninda calisan 6gretim elemanlari, alana
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yonelik terminoloji kullanimi, kendi uzmanlik alanlarina agirhk veren dersler agmalari ve alanla ilgili
uygulamalara bakiglarinin farkli olmasi alan uzmanlarinca elestirilen konulardan biri olmustur. Bu goriise
sahip uzmanlardan biri diistincelerini soyle dile getirmistir: “Program gelistirmenin kapsaminin ne oldugu
ile ilgili Tiirkiye’de ¢ok birbiriyle drtiismeyen uygulamalar var gibi. Ote yandan her bir hocamiz bu alanin
yoneticiligini ya da sorumlulugunu yuruten farkli Gniversitelerden hocalarimiz kendi yetistigi alandan da
etkilenince ortaya ¢ok ciddi bir gesitlilik ve birazda sanki kirlilik ¢cikiyor.”

Ders segimi slirecinde 6gretim elemaninin tercihlerinin 6n planda tutulmasi, 6te yandan 6grenciye
sinirli sayida ders sunulmasi 6gretim elemani temasi altinda elestirilen konulardir. Bu durumu sorun olarak
belirten uzmanlardan biri sorunun nedenini alan farkhhgiyla iliskilendirerek gortsiuni su sekilde ifade
etmistir: “Akademisyenlerin sayisi biraz daha fazla baktigimizda burada Ugte birine yakini programla
dogrudan iliskisiz olan ama doktora programi yiritiyor dolayisiyla bunlarin ders tercihlerini ¢ok fazla
etkiliyor.”

Alana yonelik sorunlara iliskin 6ne sirilen gorislerden ulasilan bir diger tema 6grenci yetistirmedir.
Alan uzmanlarinin bu konudaki gértsleri programdaki 6grenci 6zellikleri ve mezun yeterlikleri alt temalari
altinda toplanmistir. Programdaki 6grenci 6zellikleri kapsaminda 6grencilerin programda 6grenim
gormeyi tercih etme nedenleri, lisans programlarindaki farkliliklar, akademik altyapilari ve yabanci dil
yeterlikleri ele alinmigtir. Uzmanlarin bir kismi programa kayit yaptiran 6grencilerin mesleki gelisimlerine
katki saglamak amacini benimserken, kimilerinin de kisisel gelisimleri kapsaminda programi tercih
ettiklerini belirtmislerdir. Buna ek olarak, uzmanlarin bilyik bir bolimi programa kayit yaptiran
ogrencilerin 6gretmenlik egitimi programlari disinda farkh lisans programlarindan mezun olmalarini
akademik alt yapilarinin farklilasmasi noktasinda sorun olarak degerlendirmislerdir. Ayrica yabanci dil
yeterliklerinin puan anlaminda programa giris kosullarini saglamasina karsilk, uygulamalarda temel dil
becerilerini etkili bicimde kullanamadiklarini ifade etmislerdir. Bu durumun yarattigi temel sorunun ise
yabanci alanyazindan etkili bir bigiminde yararlanamama ve programin gereklerini yerine getirmede
aksakliklarin yasanmasi olarak belirtmislerdir. Dil yeterliligini bir sorun olarak ifade eden uzmanlardan
birinin gorisi su sekildedir: “Biz yabanci dille 6gretim yapan bir liniversiteyiz ve gercekten 6grenciler
s6zim ona iyi dil puanlariyla geliyorlar ama ona karsin dil becerilerinde ¢ok buyiik eksiklikler var. ...
metinleri okuyamiyor...”

Ogrenci yetistirme temasi altindaki bir diger alt tema mezun yeterlikleridir. Bu kapsamda uzmanlar
ylksek lisans ve doktora programlarindan mezun olan 6grencilerin hangi yeterliklere sahip olacaklarinin
net bicimde ortaya koyulmasi gerekliligi Gzerinde durmuslardir. Uzmanlar mezun yeterliklerine iliskin
belirsizligin programlarin diizenlemesi noktasinda sorunlara neden olacagini belirtmislerdir. Mezun
yeterliklerinin  kapsaminin ne olmasi gerektigi noktasinda da cesitli onerilerde bulunmuslardir.
Uzmanlardan biri gértsind “simdi soyle hocam vyiksek lisansta da bu gerekiyor yani modellerin
farkindahgi program degerlendirme ile ilgili, yaklasimlarin kuram degerlendirme ile ilgili tekniklerin sadece
modeller degil daha ayrintida burada farkindaligin ¢cok giclii olmasi ve uygun bir modeli segebilmesi,
uygulamaya donustirebilmesi” biciminde belirtirken bir digeri;

“bir program gelistirme uzmani eline kalemi alip bir hedef yazmasini, 6grenme- 6gretme sireglerinin
tasarimini yapmasi, 6lgme-degerlendirme, 6lcme-degerlendirme uzmani kadar degil ise bile bir kazanimin
nasil test edecegi hakkinda yol gosterici olacak kadar da buna hakim olmasi gerekebilir. Bitiin derslerden
haberdar olmasi gerekebilir. Cok yonli yetistirmek zorundadir...

biciminde ifade etmistir.
EPO Lisansiistii Programlarinin Gelistirilmesine Yonelik Goriisler ve Oneriler

Arastirmanin ikinci sorusu kapsaminda EPO lisansiistii programlarin gelistiriimesine yénelik uzman
gorusleri incelenmistir. Sekil 2’de gosterildigi gibi uzman gorisleri “yiksek lisans ve doktora
programlarinin yapisi” ve “programdaki derslerin yapisi” temalari altinda toplanmistir.
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Sekil 2. EPO Lisansiistii Programlarinin Gelistirilmesine Yénelik Goriisler

Yiiksek lisans ve doktora programlarinin yapisi temasi altinda yiiksek lisans ve doktora programlarinin
kapsami ve Universiteler arasinda programlarin standardizasyonu yer almaktadir. Ogretim elemanlari
kendilerine sunulan betimsel verileri de dikkate alarak yiksek lisans ve doktora programlarinin kapsaminin
nasil olmasi gerektigini tartismislardir. Bu tartismalar kapsaminda lizerinde en ¢ok durulan konu yiiksek
lisans ve doktora programlarini birbirlerinden ayiran boyutlarin net olmamasidir. Bununla birlikte,
programlar arasinda kuram-uygulama agirli§inin belirlenmesinin de gerekliligi tzerinde durulmustur.
Uzmanlardan kimileri yiksek lisans programinin uygulama agirlikh olmasi gerekliligi Gzerinde dururken,
kimileri de doktora programinin uygulama agirlikh olmasi gerektigini savunmuglardir. “Master ve doktora
programlarinin felsefe ve icerik agisindan birbirinden bagimsiz olmasi lazim yani binisikligi engellemek
istiyorsak c¢lnkli masterin, master icin gelen Ogrencinin ihtiyaglariyla doktora icin gelen 6grencinin
ihtiyaclar cok farkh.” gorlisi bu bulguyu destekler niteliktedir. Buna gore, genel olarak yuksek lisans
programlarinin program gelistirme alaninda daha temel becerileri kazandirmaya yonelik olmasi,
doktoranin da bilim insani yetistirmeyi amag edinmesi gibi gorisler ortaya koyulmus olsa da, uzmanlarin
EPO yiiksek lisans ve doktora programlarin kapsami konusunda gériis farkliliklari bulunmaktadir.

Yiiksek lisans ve doktora programlarinin yapisi kapsaminda uzmanlarin tartistigi bir diger konu EPO
yiiksek lisans ve doktora programlarinin standardizasyonudur. Uzmanlar genel olarak EPO lisansistii
programlarinin Gniversiteden tniversiteye farklilastigini 6ne siirmektedir. Ornegin bir uzmanin bu konuyla
ilgili gorasu “... x Gniversitesinde master programi, hocanin da yetkinligine bagh olarak program gelistirme
master programi su derslerden olusuyor, y tiniversitesinde sunlarin hepsini kapsiyor 6buriinde hig yok...”
bicimindedir. Ote yandan, bir 6gretim elemani bu farklilasmanin nedenini daha dnce de belirtildigi gibi
programda gorev yapan Ogretim Uyelerinin yeterlikleri kapsaminda farklilasmasina dayandirmis ve
dolayisiyla derslerin ve igeriklerinin bu farklilasmadan etkilendigini belirtmistir. Bu tartismalarda
iniversitelerin 6zglnliginl koruyacak sekilde standart bir yapi olusturulmasi gerekliligi tzerinde
durulmustur. Bunun gergeklestirilebilmesi icin ilk olarak tiim tniversitelere yonelik olusturulacak ¢cekirdek
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programin ciktilarinin olusturulmasi gerektigi ifade edilmistir.  Bu bulguya “tim Gniversitenin
vazgecemeyecegi ortak program giktilari ne olabilir? Digerleri tabi se¢meli olarak insanlar kendi kosullarina
gore belirler. Program giktilarini benimseyebilirler, disiplinler arasi ¢alismaya yol agabilir. Ama biz 6ncelikle
core (cekirdek) derslerimizi, giktilarini belirlemede yarar goriyoruz agikgasi...” goriisii 6rnek verilebilir.
Alan uzmanlari bu sorunun ortadan kaldirilabilmesinde program ciktilarinin kapsaml bir bicimde
belirlenmesi ve bu yeterliliklere uygun olarak programlarin yeniden gézden gecirilmesi gerekliligini ifade
etmislerdir. Programlarin standardizasyonu temasi kapsaminda bilimsel hazirhk programlarindaki
farkhhklar da dikkate alinmistir. Bu kapsamda bilimsel hazirlik programinin igerigi ve uygulanmasi tizerinde
durulmustur. Alan uzmanlarinin ¢ogunlugu farkli alanlardan gelen &grenciler igin bilimsel hazirlik
programinin uygulanmasinin dnemli olduguna dikkat ¢ekmis ve burada o6zellikle program gelistirme
alaninin lisans egitiminin olmamasi, dolayisiyla farkli alanlardan 6grencilerin geldigini ve bu nedenle
hazirligin bir 6n kosul olmasi gerektigi ifade edilmistir. Gergeklesen tartismalarda kimi uzmanlar kendi
Universitelerinde bilimsel hazirligin uygulandigini, kimi uzmanlar ise uygulanmadigini, 6te yandan
uygulanan programlarda da farkliliklar oldugunu ifade etmislerdir. Bilimsel hazirhk programinin
gerekliligine dikkat ceken uzmanlardan biri bu konudaki goriisini “mesela farkh alanlardan geldigi icin en
azindan bilimsel hazirlik programi, bir dénem de olsa bilimsel hazirlik programinda temel kavramlar
program gelistirmenin temel kavramlari Uzerine ders igerigi olustursak yani program gelistirmeye giris
gibi...” bigiminde ifade etmistir.

Bilimsel hazirhk programinin uygulanmasi, programdaki dersler ve igerikleri de tartisilan konular
arasinda yer almistir. Bu konuda uzmanlar arasinda kimi goris farkliliklari olmakla birlikte bilimsel hazirhk
programi kapsaminda programlarin irdelenmesi, 6grenme 6gretme kuramlari, egitim sistemi, egitimin
temelleri gibi konularla 6grencinin akademik alt yapisinin giiclendirilmesi, farkindaligin gelistirmesine
yonelik iceriklerin olusturulmasi gerektigi goriistinde olduklari séylenebilir.

Programdaki dersler temasi altinda derslerin diizenlenmesi, ders igeriklerinin diizenlenmesi, derslerin
o0gretme-0grenme siireglerinin diizenlenmesi ve 6lgme-degerlendirme siiregleri olmak Gizere dort alt tema
yer almaktadir. Derslerin diizenlenmesi alt temasi kapsaminda katilimcilar programdaki temel derslerin
neler olmasi gerektigi, mesleki yeterlige katki saglayacak derslerin neler olabilecegi, programda yer
verilmesi gerekli gortilmeyen dersler, derslerin iliskilendirilmesi ve dersler arasindaki dnkosulluk iliskisi
Uzerinde durmuglardir.

Alan uzmanlari EPO’niin temel alanlarinin program gelistirme, program degerlendirme, 6grenme-
dgretme siireci, dgretmen egitimi ve bilimsel arastirma yéntemleri oldugunu belirtmislerdir. Ornegin
katilimcilardan biri bu konu lizerindeki gérusini su climlelerle agiklamistir: “Bizim U¢ ana ayagimiz var
program gelistirme ve degerlendirme, 6gretmen egitimi ve 6gretim ancak buna es olarak bizim lisansisti
egitimde arastirma becerilerini de mutlaka eklememiz gerekiyor.” Bu temel alanlarin yani sira 6grencilerin
mesleki yeterliklerine katki saglayacagl disinilen derslerin de programda yer almasi gerektigi ifade
edilmistir. Program gelistirme ve degerlendirmeye yonelik uygulamali dersler, 6gretim tasarimi, egitimde
yeni yonelimler, proje yazma, dlcek ve test gelistirme, eylem arastirmalari ve egitim teknolojileri buna
drnek olarak gésterilmistir. Ornegin egitim teknolojilerinin mesleki gelisime katki saglayacagini diisiinen
bir katilimcinin gorisu soyledir: “... egitim teknolojileri baglaminda egitim teknolojileri ve yenilikgilik veya
egitimde yenilikgilik ve teknoloji gibi dersler eklememiz lazim ... bizden bu isteniyor, artik bu da ihtiyag
durumuna distd artik.” Bununla birlikte, bilimsel hazirlk, yliksek lisans ve doktora programlarinin kapsami
dikkate alinarak programlarda yer alan yasam boyu 6grenme, yetiskin egitimi, egitimin temelleri ve egitim
sistemleri temalarini iceren derslerin de segmeli dersler olarak verilebilecegi dile getirilmistir. Bu gorisl
destekleyen katilimcilardan biri “yasam boyu 06grenme, vyetiskin egitimi yliksek lisans doktora
programlarinda amaglari igerisindedir. Programcilarda program baglaminda ¢alisabilir ama direk ana tema
olmaz ...kesinlikle se¢meli dersler icerisinde mutlaka konulmasi gerekir.” biciminde gorisini dile
getirmistir. Ote yandan, alan uzmanlari bazi programlarda gériilen egitim ydnetimi ve denetimi, dlgme ve
degerlendirme ve alan 6gretimine yonelik derslerin lisanslistii programlarda yer almasinin gerekli
olmadigini belirmislerdir. Buna iliskin olarak paylasilan gérislerden biri séyledir: “...6lcme degerlendirme
dogrudan bir ders olarak lisansilistii doktorada falan konulmasina gerek yok istatistik. Aslinda bizim
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lisansiistu egitimde Olgek gelistirme dersine ihtiyacimiz var.” Alan uzmanlari derslerin iliskilendirilmesi
konusu Uzerinde de durarak derslerin iligkilendirilmesi ve dersler arasinda asamali iliskinin dikkate
alinmasinin énemli oldugunu vurgulamislardir. Ornegin, program tasarimi, program gelistirme, program
degerlendirme ve 6grenme-6gretme siregleri gibi dersler arasindaki iliskilerin yeterince kurulamadigini
ve bununda 6zellikle ders iceriklerinde binisiklige neden oldugunu ifade etmislerdir. Bu dogrultuda, bir
o6grencinin nitel arastirma yoéntemleri dersini alabilmesi igin 6ncesinde bilimsel arastirma yéntemleri
dersini almis olmasi gerektigi ifade edilmistir. Ayni zamanda alan derslerinde de bu iliskiye dikkat
edilmesinin 6nemli oldugu disliniimektedir. Program gelistirme dersini almayan bir 6grenciye, program
degerlendirme dersinin verilmemesi gerekliligi belirtilmistir. Kisacasi, programdaki derslerin
dizenlenmesinde programda mutlaka yer verilmesi gereken dersler ile birlikte, mesleki gelisime katki
saglayacak derslerin dikkate alinmasi; 6te yandan dersler arasinda iliskilerin kurulmasi ve derslerin
sirasinin nasil olmasi gerektigi dnemli gérilmustir.

Derslerin iceriklerinin dizenlenmesi alt temasinin altinda ders iceriklerinin glincellenmesi ve
islevselliginin arttirilmasi, ders iceriklerindeki konu dagihimi dengesizliginin giderilmesi, kuram uygulama
dengesinin olusturulmasi ve derslerin bélinmesi temalarina ulasiimistir. Ders iceriklerinin glincellenmesi
ve islevselligini arttirlmasi boyutunda uzmanlar EPQ lisansiistii programlarina iligkin betimsel verileri ve
deneyimlerini dikkate alarak ylksek lisans ve doktora programlarinda yer alan ders igeriklerinin alanla ilgili
guncel bilgi ve gelismeleri yeterince icermedigini ifade etmislerdir. Program ile ilgili derslerde bilissel
boyutun agirhkli olmasi, duyussal ve devimsel alanin gz ardi edilmesi, 6gretmen egitimi modellerine yer
verilmemesi, 6gretme-6grenme sireclerinde yeni yonelimlerin Gzerinde durulmamasi, karsilastirmali
egitim dersi kapsaminda programlarin karsilastirmali olarak incelenmemesi degindikleri diger alt
sorunlardir. Bu gérusleri savunan katihmcilarin ifadelerinden 6rnekler sdyledir: “Dolayisiyla bu glincelligin
seye yansimasl lazim programa yansimasl lazim onu nasil ifade edelim 6zellikle 6grenme 6gretme
sureglerindeki yeni yonelimlerin yeni yonelimler yeni yonelimleri izleme, izlemekte yeterli degil
uygulama.”; "Egitim sisteminin genel sorunlarindan ziyade egitim programlari egitimde p. gelistirme ile
ilgili yeni yonelimler, glincel sorunlar yeni yénelimler.” Bununla birlikte, programlarda verilen derslerin
icerikleri glincellenerek boylece benzerliklerin de giderilmesinin 6nemi lizerinde durulmustur. Bu konuda
uzmanlardan biri: “... bilimsel hazirlikta verilen bir dersin devami olan program gelistirmede baska bir ders
birbiri ile ayni icerige sahip olabiliyor yani béliimde bir hoca bilimsel hazirliktaki derse giriyor 6biir hoca
da birinci siniftaki bir derse giriyor ama ikisi de ayni seyi isliyor” bigciminde gorlisiini belirtmistir.

Konu dagilimi dengesizligi noktasinda uzmanlar ders igeriklerinde kimi konularin agirlik kazanirken
kimilerinin goéz ardi edildigi ve bazi konularin da farklh dersler kapsaminda tekrar tekrar ele alindigi
tizerinde durmuslardir. Ornegin, program gelistirme dersi kapsaminda amag belirleme konusuna agirhk
verilirken, icerik diizenleme yaklasimlarinin geri plana atilmasi lizerinde duran bir uzman “... icerik
diizenleme mesela kendimize o6zgiin icerik dizenlemede bir sorunumuz var: program G&gretim
programindaki mevcut iceriklerini kullaniyoruz. Mesela bir 6grencimiz kendi icerigini olusturamiyor bu
yeterliligi kazanmali” bigiminde gorlisini dile getirmistir. Farkli dersler kapsaminda konu tekrarini bir

sorun olarak belirten uzmanlardan biri de bu konudaki gorisiini su sekilde agiklamistir: “... program
degerlendirme ile program gelistirme i¢ ice gegmis ...”.

Ders igeriklerinin diizenlenmesi kapsaminda uzmanlarin ele aldigi konulardan biri de kuram uygulama
dengesinin kurulamamasidir. Bu konu kapsaminda alanda ciddi sorunlarin varligindan s6z eden alan
uzmanlari 6zellikle uygulama gerektiren derslerde kurum ici ve kurum disinda uygulama yaptirilmamasi,
derslerin iceriklerinde kuramsal boyuta agirlik verilmesi, alanin temel gerekliligi olan bir programin
tasarlanmasi, degerlendirilmesi ve gelistirilmesi gibi uygulamalara yer verilmemesini elestirmektedir.
Belirtilen sorunlara iliskin olarak “... biz alana hi¢ inmiyoruz. indigimiz alanda da Urettigimiz ¢alismalarda
uygulama olmuyor buna yonelik belki bir 6neri 6zellikle doktorada” bigiminde ifade ederken, benzer
sekilde bir baska uzman da bu konudaki gorlUsini su sekilde ifade etmistir: “ .. yani seyde
yiksekogretimde calisiyoruz ama yani sey hizmet etmiyoruz uygulamacilara iste 6grencilere velilere
dgretmenlere hizmet etmiyoruz. Yani teorikte kaliyor hep. Ozellikle doktorada &grenme 6gretme
slireglerinin alanda uygulanmasiyla ile ilgili ... yani siniflara ¢ok az gidiyoruz.” Dolayisiyla uzmanlar
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programda derslerin uygulama boyutunun énemsenmesi ve bu alanda yetisen bir 6grencinin en az bir
program gelistirme ve program tasarimi yapabilmesi yeterliklerine sahip olmasi gerektigini
belirtmektedirler.

Derslerin igeriklerinin diizenlenmesine iliskin tartismalarda lzerinde durulan son konu derslerin
bolinmesidir. Derslerin béliinmesine iliskin tartismalar derslerde uygulamaya agirlik verilememesinin
zaman yetersizliginden kaynaklandigi ve dersin yapisi geregi kuramsal boyutun 6n planda tutulmasi
sonucunda ortaya ¢ikmistir. Kuram ve uygulamanin énemli oldugunu diisiinen uzmanlardan kimileri
derslerin béliinmesi goérisiinii 6ne sirmistiir. Ornegin, program gelistirme dersinde kuram kadar
uygulamanin da énemli oldugunu belirten uzmanlardan biri “... belki G¢ saat degil de dort saat uygulama
olmali Program Gelistirme derslerinde. iki dénemlik bir ders olabilir birinci ddnem kuramsalini alip &grenci
ikinci donem uygulamasini yapmaya yonlendirilebilir” biciminde bir éneri sunmustur. Uzmanlar ayrica
derslerin bélinmesi durumunda derslerin kendi arasinda bir biitiinlik olusturmasina ve birbirinin devami
niteliginde verilmesine dikkat cekmislerdir.

Uzmanlar 6grenme-6gretme sireglerinin diizenlenmesi asamasinda kimi zaman ders iceriklerinin
yogunluguna kimi zaman da ders sirelerinin yetersizligine bagl olarak derslerin islenisi siirecinde
uygulamanin ¢ogunlukla kuramsal boyutun gerisinde kaldig1 gorisiini paylagsmiglardir. Bu goriiste olan
uzmanlardan biri diisiincesini “Ozetlemek gerekirse dgrenme-dgretme siirecinde dersin mutlaka bir
uygulama boyutu olmasi, 6grencinin bagimsiz 6grenebilmesine firsat verecek yontemler kullanilmasi ve
sonuglarini da paylasabilme firsati vermesi...” sozleriyle paylasirken, bir digeri “6grenme-6gretme siireci
icerisinde uygulama yapilmamasi bu ciddi eksikliklerden birisi ...teorik bazda gidiyoruz ama asagiya
gidemiyoruz seye hayata baglayamiyoruz.” biciminde goristni belirtmistir.

Programlarin 6lgme-degerlendirme boyutu kapsaminda uzmanlar degerlendirmenin 6nceden
belirlenmis ol¢itler baglaminda adil bir bicimde gergeklestirilmesi ve Uriin degerlendirme kadar siireg
degerlendirmeye de agirlik verilmesi Gzerinde durmuslardir. Degerlendirmenin olgitlere bagli olarak
gerceklestirilmedigi gorisiinde olan bir uzman bu gorisini “.. bir muallaklik var, bir kapaniklik var
hocalarda bir 6deve AA vermis neden AA verdigi belli degil AA’y1 6deve mi vermis 6grenme 6gretme
sureciyle birlestirerek mi vermis ne oldugu belli degil yani ayrica kisisel bir seyine gére simdi o zaman iste
dgrencide dyle bir algi olusuyor.” biciminde ifade etmistir. Olcme ve degerlendirmenin ¢ok yénlii olmasi
gerekliligini savunan bir uzman da bu gorustinit soyle dile getirmistir: “Cok yonli olmak zorunda yani
sadece sinav yaparak ya da sadece proje yaparak ya da sadece sunum yaparak degerlendirme
yapamayacagimizi herhalde hepimiz bir fikiriz.”

Tartisma ve Oneriler

Tirkiye’deki EPO lisansistii egitim programlarinin uzman paneli modeliyle degerlendirildigi bu
calismanin bulgulari EPO alaniyla ilgili cesitli sorunlarin oldugunu géstermektedir. Alan uzmanlarinca dile
getirilen bu sorunlar irdelendiginde, alanin gelisimi, 6grenci ve 6gretim elemani ile programdaki derslerin
yapisi Uzerinde yogunlasildigi sdylenebilir.

Alana yoénelik sorunlardan ilki, alanin gelisimiyle iliskilidir. Bu baglamda, uzmanlar alanla ilgili temel
kavramlarin gincellenmedigini, farkli kavramlarin esanlamh kullanildigini ve kavramlarin Tirkge
karsiliklarinda fikir birliginin olmadigini diisinmektedir. Nitekim Egitim Programlari ve Ogretim Dernegi
araciligiyla 31 Mart 2016 tarihinde Dogu Akdeniz Universitesi’'nin ev sahipliginde Egitimde Terim Birligi
Calistayr dizenlenmistir. Bu ¢alistayda, uzmanlar tarafindan alanda yasanan terim karmasasi ele alinarak
terimlerin anlamlari Gzerinde tartisilmis, ancak yapilan ¢alismanin sonucuna iliskin herhangi bir rapor
heniliz yayinlanmamistir. Bu tir bir calistayin diizenlenmis olmasi alanin gelisimi agisindan alana 6zgl
kavramlarin 6nemli bir sorun olarak géruldiglini ve ¢oziimiine yonelik bir adim atildigini gostermektedir.

Alanin gelisimiyle ilgili olarak galismalarin niteligi kapsaminda c¢ogunlukla program gelistirme ve
degerlendirme modellerine yer verilmemesi, uluslararasi yayin ve atiflarin yetersiz kalmasi ve terimlerin
hatali kullanilmasi sonucuna ulasiimistir. Bu arastirma sonucunu destekleyen cesitli arastirmalar da
bulunmaktadir. Gokmenoglu (2014) son on yilda program degerlendirme alaninda yapilan arastirmalari
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inceledigi calismasinda degerlendirme sireglerinin alanyazinda varolan herhangi bir program
degerlendirme modeli kullaniimaksizin, ¢ogunlukla anket odakli ve dar kapsamli bigimde
gerceklestirildigini belirtmistir. Buna ek olarak, program degerlendirme calismalarinin EPO alaninin
disindaki alanlar tarafindan da yogunlukla gergeklestirildigini belirten Gokmenoglu (2014), calismalarda
programdan vyararlanan paydaslardan ¢ok programi uygulayan kisilerden veri toplandigl sonucuna
ulasmustir. Ayrica EPO alanindaki arastirmalarda cogunlukla veri toplama siirecinde anket ya da Likert tipi
olgeklerin kullanildigi ve daha gok lisans 6grencileri ile ¢calisildigi gorilmektedir (Gomleksiz ve Bozpolat,
2013; Hazir-Bikmaz ve dig., 2013; Ozan ve Kose, 2014). Tim bunlara ek olarak, degerlendirme
¢alismalarinin programin 6grenme-6gretme sireci 6gesi tUzerinde yogunlastigini belirleyen ¢alismalar da
vardir (Gomleksiz ve Bozpolat, 2013; Hazir Bikmaz ve dig., 2013; Kozikoglu ve Senemoglu, 2015; Ozan ve
Kose, 2014). Nitekim Eristi (2013) EPO alanindaki 6gretim elemanlarinin profillerini belirlemeyi amagladig
calismasinda 6gretim elemanlarinin en yogun ilgi duyduklari calisma alaninin 6grenme-6gretme sireci
oldugunu belirtmistir.

Ote yandan, Egitim Reformu Girisimi (ERG) tarafindan dgretim programlarina iliskin hazirlanan Egitim
izleme Raporunda (2016-2017) yapilan degerlendirmelerden biri yeni 6gretim programlarinin hangi
modele dayandirildigi konusundaki belirsizliktir (Diker-Coskun, 2017). Hem EPO alani disinda yapilan
arastirmalar, hem de MEB tarafindan hazirlanan programlarda o6zellikle program degerlendirme
modellerinin kullaniimamasi elestirilen bir durum iken; EPO alaninda yapilan ¢alismalarda da benzer bir
duruma rastlanmasi alanin amaci ve kapsami agisindan son derece diisiindiiriiciidiir. Bu nedenle, EPO
alaninda c¢alisan arastirmacilarin alan igin 6rnek olabilecek calismalar yapma konusunda daha hassas
davranmalari 6nemli gérilmektedir. Bu yaklasim hem calismalarin niteligini olumlu anlamda etkileyebilir
hem de alanin taninirhgina katki saglayabilir. Nitekim EPO alanin taninirhig bu arastirmada ortaya ¢ikan
bir baska sorundur. Alan uzmanlari, farkli kurum ve kuruluslarda program gelistirme ve degerlendirme
komisyonlarinda alan uzmanlarina yer verilmedigini, bu durumun da alan uzmanlarinin taninirhgini da
olumsuz etkiledigini diistinmektedirler. Benzer bigimde Eristi (2013), G6ézutok, Alkin ve Ulubey (2010) ile
Bimen ve Aktan’nin (2014) calismalarinda da alanda uzman taninirligi boyutunda sorunlar oldugu
gorilmektedir. Ozkan ve Er (2017) ve La Velle (2011) bu durumu program degerlendirmenin ve
gelistirmenin heniz tek basina bir uzmanhk alani olarak gorilmedigi biciminde agiklamaktadirlar. Bu
goriisi destekler bicimde Biimen ve Aktan da yeniden kavramsallastirmayi ele aldiklari makalelerinde
1960’larda ABD’de gerceklestirilen ulusal egitim reformu hareketinde alan uzmanlarinin dikkate
alinmadigini vurgulamakta ve alana yonelik ilginin azalmasi, program alaninda uzman kisilerin yerini alan
egitimcilerinin almasi gibi sorunlarin alani 6nemli bir krize surikledigini ifade etmektedir. Bu sorunlar
tilkemizde de uzun yillardir yasanmakta ve program gelistirme ya da daha genis ifade edilecek olursa,
egitim bilimleri 6gretmenlik meslek bilgisi derslerinin verilmesi disinda islevini kaybetme tehlikesine her
gecen giin daha fazla yaklasmaktadir. Ulkemizde 6zellikle MEB tarafindan gerceklestirilen program
calismalarinda program gelistirme uzmanlarinin gorislerine yeterince basvurulmadigl, yapilan
degisikliklerin belirli bir gereksinim analizine dayandiriimadigi pek ¢cok arastirma ve yazi da vurgulanmustir.
Bu sorunun bir bagka nedeni ise yine bu arastirmada da ortaya ¢ikan alan uzmanlarinin sahaya inmemesi
ve ilgili kurumlarla yeterli isbirligi kurulmamasi olarak distnilmektedir. Dolayisiyla alanin kendini
yenileyerek, kendine llkemizi etkileyen egitim kararlarinda yer bulma gereksinimi zorunluluk ve énemli
bir sorumluluk haline gelmistir.

Alana yonelik lizerinde durulmasi gereken bir diger sorun ise 6gretim elemanlarinin ders isleme
bicimlerine iliskindir. Alan uzmanlari 6gretim elemanlarinin 6grenme-6gretme sirecinde daha cok
o6grencilere sunum yaptirmay! tercih ettiklerini ve 06gretim yontem ve tekniklerinde c¢esitlilige
gitmemelerini elestirmislerdir. Capuk (2014) ABD’de ve Tiirkiye’deki EPO lisansiisti programlarini
karsilastirdigi tez calismasinda ABD’de daha ¢ok 6grenci merkezli 6gretim yontem ve tekniklerine agirlik
verilirken, Tiirkiye’de 6gretmen merkezli yontem ve tekniklerin kullanildigini belirtmistir. Calisilan tezlerde
ve arastirmalarda tercih edilen konular ve akademisyenlerin galisma konusu tercihlerine iliskin bulgular,
6gretme-0gretme surecine iliskin konularin yogunluklu olarak ele alindigini goésterirken, 6gretim
elemanlarinin ders isleme siireglerinde yéntem ve teknik cesitliligine daha az yer vermeleri ilging bir sonug
olarak degerlendirilmektedir. Bu durum 6gretim elemanlarinin yaptiklari arastirmalarin sonuglarindan
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derslerinde yeterince yararlanmadiklari izlenimini olusturmaktadir. Ogretim elemanlarina yonelik olarak
alan uzmanlarinin ele aldigi bir diger konu farkh alanlarda yetismis olmanin yarattigi sorunlardir. Bu
kapsamda, farkli alanlardan yetisen 6gretim elemanlarinin kullandiklari dil ve alana bakis agilarindaki
farkliliklar ile kendi uzmanlik alanlarina yonelik derslere agirlik vermeleri alanin amacindan uzaklagmasina
neden olacagi endisesini yaratmaktadir. Eristi (2013) lisans, yiksek lisans ya da doktora derecelerinde en
az birini farkh bir bilim alaninda tamamlayan ya da hala siirdiiren 6gretim elemani ile birlikte, lisans ve
lisanslisty egitimini farkli bir alanda yapan 06gretim elemanin azimsanmayacak sayida oldugunu
belirtmistir. Gozlitok, Alkin ve Ulubey (2010) tarafindan yapilan calismada da 6gretim Uyelerinin farkli
alanlardan yetismesi bir sorun olarak ele alinmistir. Ote yandan alandaki 6gretim elemanlarinin farkli
alanlardan yetismis olmasi bir sorun olarak goriilmesine karsilik lisans programinin olmamasi bu soruna
bir neden olarak disiiniilebilir. Ogretim elemani seciminde alana 6zgii kosullarin belirlenmesi bu sorunun
ortadan kalkmasi igin ¢6ziim yollarindan biri olabilir.

Alana yonelik sorunlar kapsaminda iizerinde durulan bir diger konu &grenci yetistirmedir. EPO
lisanslisti programlarina farkh ozelliklerde 6grencilerin basvurmasi 6grenci yetistirmede en cok dile
getirilen konulardan biridir. Alanyazinda EPO lisansiistii egitim programlarina basvuran égrencilerin farkli
fakiltelerden, ayni fakiltenin farkli programlarindan mezun olma, doktoraya bagvuran 6grencilerin ise
farkli yiiksek lisans programlarindan gelmis olmalari dolayisiyla alana yonelik bilissel yeterliklerinin farkli
olmasi, ayrica yabanci dil yeterlikleri noktasinda da eksiklere sahip olmalari dile getirilmistir (Demirhan-
iscan ve Hazir-Bikmaz, 2012; Géziitok, Alkin ve Ulubey, 2010). Ote yandan, uzmanlar programlardaki
dgrencilerin farkli 6zelliklere sahip olmalarindan daha cok EPO alanindaki yiiksek lisans ve doktora
programi mezunlarinin sahip olmasi gereken mezun vyeterliklerinin belirlenmesinin gerekliligini
vurgulamislardir. Yiiksek lisans ve doktora mezun vyeterliklerinin belirlenmesi farkli 6zelliklerdeki
ogrencilere ne tur bilgilerin temel bilgi ve becerilerin kazandiriimasi gerektigine iliskin bilgi saglarken, ayni
zamanda EPO yiiksek lisans ve doktora programlarinin kapsamlarinin ne olmasi gerektigine iliskin siiren
tartismalara da katki saglayabilir.

Elde edilen bulgulara goére doktora programlarinin bilimsel niteligi nemli 6lgiide vurgulanirken, yiiksek
lisans ve doktora programlarinin kapsami, kuram ve uygulama agirliginin belirlenmesi konusunda 6nemli
tartismalar bulunmaktadir. Programlarin dizenlenmesinde derslerin ve yiliksek lisans ve doktora
programlarinin kuram-uygulama agirliginin belirlenmesi yetistirilecek 6grencilerin niteligi ve is gorisi
acisindan verilmesi gereken 6nemli bir karardir. Uzmanlarin gorislerine bakildiginda bu konuda net bir
goriisiin olmadigl da ortadadir. EPO alaninin kapsaminin ne olmasi gerektigi sorununa ise program
gelistirme uzmaninin yeterliklerinin saptanmasi ile ¢6ziim bulunabilecegi disiiniilmektedir.

Bu calisma ve alanda vyapilan diger calismalar EPO lisansiistii programlarinda (niversiteden
Universiteye farkhlklarin oldugunu gostermektedir (Kirim-Yapicioglu, Atik-Kara, Sever, 2015; Yildiran,
2012). Bu farkhlklarin nedeni tniversitelerin sahip oldugu 6gretim elemani sayisi ve 6gretim elemanlarinin
daha once vurgulandigi gibi farkli kurum ve programlarda yetismis olmalari ile iliskilendirilebilir. Bu
farkhliklar bir zenginlik ve gesitlilik olusturmakla birlikte, mezunlarin sahip oldugu yeterlikler agisindan ¢ok
biyik farkliliklari ortaya cikarabilmektedir. Ornegin, bazi {niversitelerde program degerlendirme,
o6gretmen egitimi gibi alanin temel konularina yonelik derslere yer verilmemekte ya da arastirma becerileri
bazi Giniversitelerde ileri istatistik, belirli alanlara iliskin 6lgek gelistirme, karma arastirma yontemleri gibi
ayrintili sekilde ele alinmakta bazilarinda ise temel bilimsel arastirma slrecini kazandiracak sekilde
diizenlenmektedir. Bu durum da, bu ¢alismada da belirtildigi gibi, alanin temel becerilerini kazandirmaya
yonelik ¢ekirdek bir programin ortaya konmasi, bununla birlikte her kurumun g¢ekirdek program lzerinden
kendi 6zglinliklerini yansitabilecekleri diizenlemeleri icerecek bir bicimde programlarini gelistirmelerini
gerektirebilir. Boylesi bir yapi olusturma da altinin gizilmesi gereken en 6nemli noktanin alan uzmanlarinin
yetistirilmesinde belirli bir standardin her kurumda ayni sekilde saglanmasi ve bunun yaninda kuruma
6zgliliglin korunmasidir. Nitekim Yildiran (2012) da alan ile ilgili temel bilgi ve becerilerin kazandiriimasi
ve bu slrece Universitelerin 6zginliklerinin entegre edilmesinin bir zenginlik saglayacagini ifade
etmektedir.
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Arastirma bulgulari EPO lisansiistii programlarinda derslerin yeniden diizenlenmesi gerektigini ortaya
koymustur. Derslerle ilgili ortaya ¢ikan bulgular ders iceriklerinin glincelligi, ders igeriklerindeki benzerlik,
kuram ve uygulama dengesizligi, ders gesitliligi Uzerinde yogunlasmaktadir. Bunun yani sira derslerin
0grenme-0gretme ve 6lgme-degerlendirme siregleri de ele alinmistir. Derslerin alanyazindaki gelismeleri
yeterince icermemesi en ¢ok elestirilen konulardan biri olmustur. Bu durumu Biimen ve Aktan (2014) EPO
lisansilistu egitim slrecinde gesitliligin cogunlukla goz ardi edildigi ve programlarin felsefe, siyaset ve
sosyolojiden daha uzak duran bir goriiniime sahip olmasi biciminde aciklamaktadir. Ote yandan, EPO
alaninda yapilan g¢alismalarin konulari ile programdaki dersler iliskilendirildiginde, 6rnegin 6grenme-
O0gretme surecleriyle ilgili yapilan g¢alismalar bu alandaki dersler gibi fazladir. Ayrica, program
degerlendirme de siklikla galisiimasina karsin, program degerlendirme derslerinin programlardaki agirligi
oldukgca dusuktlr (Kurim-Yapicioglu, Atik-Kara, Sever, 2015). Ayni galisma, 6grenme ve Ogretme
sireglerine iliskin derslerin hem sayica hem de c¢esitlilik agisindan alanin diger konularindan daha fazla
oldugunu da gostermektedir. Buna dayali olarak EPO alaninin gerek derslerin cesitliligi ve gerekse
iceriklerinin gelismelere paralel bigimde yapilandiriimasinin gerekli oldugu soylenebilir. igeriklerin
gincelliginin yani sira kuram uygulama arasindaki dengesizlikte oldukc¢a dikkat ceken konulardan biridir.
Alan uzmanlar derslerin daha ¢ok kuramsal oldugunu ve uygulama boyutunun geri planda kaldigini
belirtmektedir. Nitekim arastirmacilar tarafindan yapilan diger ¢alismada da derslerin adi, amag ve
iceriklerinin agirhkh olarak kuramsal oldugunu goéstermistir. Simer (2014) uluslararasi program
arastirmalari el kitabinda Tiirkiye'ye iliskin yazdig1 bolimde benzer bir elestiriye yer vermektedir. Buna ek
olarak, Caput (2014) ise yaptigi karsilastirmali calismada ABD’de uygulama derslerine yer verilirken,
Tirkiye’de bu tur derslerin olmadigini belirtmistir. Turkiye’de uygulama derslerinin olmadigi ifadesi
oldukga genelleyicidir. Ancak hem alan uzmanlarinin gérislerine hem de uygulanmakta olan programlarin
ders amag ve iceriklerine gore uygulamaya yonelik igerik ya da derslerin alanin becerilerini kazandirmaya
yonelik yeterli diizeyde olmadigini séylemek olanakhdir. Bu nedenle, lisansiistii egitimde kuram uygulama
dengesini gozeterek, alanin temel bilgi ve becerilerini kazandiracak ders gesitliligini saglamak, ders
iceriklerinin de alandaki gelismelere paralel bigimde giincellenerek programin siirekliliginin saglanmasi
hedeflenmelidir.

Bu calismanin bulgulari, alanin gelisimi 6nlindeki engelleri ortaya c¢ikarmaktadir. Ayni zamanda
programin gelistirilmesine yonelik goruslerine bakildiginda da 6nemli Olgiide sorunlara dayali bir
diizenleme vyoluna gidildigi, EPO lisansiistii programlarini gerek yapi gerekse icerik agisindan
degerlendiren g¢esitli arastirmalarda da benzer sorunlarla karsilasilmasi bu sorunlarin asilamadigini
gostermektedir. Bu durum, EPQ lisansiistii programlarina daha elestirel bir bakis agisiyla yaklasiimasi
gerektigini bir kez daha ortaya koymaktadir. Bununla birlikte, alanin ve alan uzmanlarinin taninirligi ve
sayginligina katki saglayacak calismalarin yeterli olmadigi gérisia de oldukga dikkat gekicidir. Tirk egitim
sisteminde nitelikli programlarin tasarlanmasi ve gelistiriimesinde EPO alaninin rolii oldukga biiyiiktiir.
Dolayisiyla, nitelik sorununun ¢éziimlenebilmesinde &ncelikle EPO lisansiistii programlarinin mezun
yeterlikleri ve bu yeterlikleri destekleyecek ders cesitliligi, iceriklerin kazandiriimasi ve degerlendirilmesi
sureci agisindan kapsamli galismalarin yapilarak iyilestirilmesi bir zorunluluk olarak goérilmektedir.
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