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Introduction

Anxiety, acommon psychological problem for school-age children, is defined as a negative emotion in
unknown situations and events that negatively affect well-being (Tomb & Hunter, 2004). Children are
faced with anxiety types such as school, death, separation, social, test ,and performance anxiety since
birth (Van Starrenburg, Kuijpers, Hutschemaekers & Engels, 2013). Silverman, La Greca, and Wasserstein
(1995) stated that children generally experience anxiety about health and personal harm, exclusion, and
contempt by their friends, and family issues. Spielberger (1966) considers anxiety as state and constant
anxiety. While constant anxiety is defined as general dissatisfaction with one's life and feeling constantly
tense, state anxiety is defined as the uneasiness experienced by the individual as a result of
encountering negative life event (Spielberger, 1972). While it is normal to experience state anxiety on
certain issues in various periods, it can be a problem for mental health when the level of anxiety is
intense and continuous and if the child is faced with situations that prevent him from living healthily and
actively (Harrison, Vannest, Davis & Reynolds, 2012). For this reason, the current study investigated the
problem of anxiety experienced by children.

In studies examining the effects on the well-being of children with anxiety problems, it has been
observed that children with anxiety experience social and emotional problems, and their academic
success levels decrease (Donovan & Spence, 2000). McLoone et al. (2006) also stated that anxious
children stay away from relationships with other people, they become more and more lonely day by
day, and their coping skills and self-esteem are low. Therefore, children with high levels of anxiety
should receive professional psychological support to effectively cope with the problems they
experience. Otherwise, it is known that children's psychological well-being levels will decrease, they may
experience school dropouts, they may experience academic failure and they may experience psychiatric
disorders such as depression that require severe treatment, leading to substance addiction (Donovan &
Spence, 2000; Rapee, Kennedy, Ingram, Edwards & Sweeny, 2005).

Upon examining the intervention programs designed to effectively cope with childhood anxiety,
intervention programs can be found mostly for cognitive behavioral therapy (Barrington, 2005; Chiu et
al.,, 2013; Chorpita et al., 2002; Nauta, Scholing, Emmelkamp & Minderaa, 2013; Walkup, 2008).
However, school-based anxiety reduction program (Herzig-Anderson et al., 2012; Vassilopoulos et al.,
2013) mindfulness-based cognitive approach-based anxiety reduction program (Biegel et al., 2009;
Cotton et al., 2020), intervention program for evidence-based approach (Miller et al., 2011; Davis et al.,
2013), and intervention program for emotion control and attachment (Esbjorn, Bender, Reinholdt-
Dunne, Muck & Ollendick, 2012) and finally computer-based anxiety prevention programs (Khanna &
Kendall, 2010; Thompson, Robertson, Curtis & Frick,, 2013) can also be found. However, it is seen that
these studies are mostly based on a specific therapy model in terms of their structure, and the number
of multidimensional or eclectic interventions is less. In some studies, it has been concluded that eclectic
multidimensional interventions are more functional than other intervention methods (Goldfried, 1995;
Kelly, 1997).

A considerable amount of literature has been published in Turkey on the effectiveness of the
multidimensional intervention model (Eryilmaz, 2018; Eryilmaz & Altinsoy, 2021; Keven-Akliman &
Eryilmaz, 2017). Multidimensional intervention model conducted in these studies is based on
psychological problems encountered in non-clinical samples, cognitive-behavioral and positive
psychotherapy approaches, self-help skills, literature knowledge, and psychological functioning. In the
model, it is aimed to examine the dysfunctional feelings, thoughts, and behaviors of the clients with the
cognitive-behavioral approach and to create functional feelings, thoughts and behaviors. In the positive
psychotherapy approach, the balance model, which helps individuals to discover and understand
themselves, and the behavioral control technique, which helps individuals to see their problems,
feelings, thoughts, and behaviors as a whole, are used. Positive-based intervention programs aim to
develop positive emotions, thoughts, and behaviors (Sin & Lyubomirsky, 2009), enablingindividuals to
bring their current potentials to a higher level and helping to realize the strong sides (Keyes, 2003). Self-
help in the model is considered with the understanding that people will use their abilities and solve their
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problems while adapting to their environment (Eryilmaz, 2018; Eryilmaz & Altinsoy, 2021; Keven-
Akliman & Eryilmaz, 2017; Peseschkian, 1996,2000).

The onset of 75% of the anxiety problems experienced by children covers the age range of 11 to 21
(Kessler et al., 2005). However, the majority of children and adolescents with high levels of anxiety
cannot receive the treatment they need (Essau, 2003). When childhood anxiety problems are left
untreated or unrecognized, they may continue into the adult life (Reef, Diamantopoulou, van Meurs,
Verhulst & van der Ende, 2009). Although they experience feelings of anger and hopelessness, they may
have difficulty in controlling their life (Alladin, 2012), causing low the self-esteem and problems in
interpersonal relations of the individuals (Asendorpf, 2000). If the anxiety problemis left untreated, an
increase in negative emotions, thoughts, and behaviors of individuals can be observed and the rates of
substance use increase (Cheng & Page, 1989). It is therefore important to be able to deal with the
anxiety problem actively for a healthy identity development (Hamer & Bruch, 1994), to intervene in
children with anxiety problems as early as possible and to carry out preventive studies. According to
Spence and Dadds (1996), early interventions protect children's well-being and improve their problem-
solving skills. Early interventions and preventive studies may prevent anxiety problem reaching to an
advanced level, eliminating the needfor clinical treatment, and thus saving the cost of mental health
services. Lack of preventive studies may result in the failures in the interventions, discontinuation of the
treatmet by children and adolescents and unsuccessful temination of anxiety problem (Donovan &
Spence, 2000; Essau, 2005; Farmer, Burns, Phillips, Angold & Costello, 2007; Farrell & Barrett, 2007).
According to Donovan and Spence (2000), ineffective intervention plans and treatments and high
dropout rate due to late implementation, anxiety disorder and its effects ingrained in the child. For this
reason, it is important to intervene in the early stages of children's anxiety. Masia-Warner et al.(2006)
also state that school environments can be used to prevent anxiety in children and to intervene early.
Barrett and Pahl (2006) also stated that it would be a cost-effective initiative to combine anxiety
prevention studies with the course curricula because the studies carried out after the necessary
permissions are obtained outside of school hours, problems such as transportation, labeling, time and
place will be eliminated. Schools are therefore in a very important position to reach children and work
with anxiety problems (Chatterji, Caffray, Crowe, Freeman & Jensen, 2004).

In this study, a multidimensional intervention program was prepared for the anxiety experienced by
primary and middle school children , making use of the aforementioned studies. This model is based on
an eclectic (holistic) perspective based on many approaches. The eclectic (holistic) perspective is an
approach that utilizes many therapy approaches depending on the needs and the nature of the
problem, and works by bringing together the ways and techniques of of various therapy methods
(Luborsky & Barett, 2006; Wachtel, 2008). According to Norcross (2005), there are many therapeutic
techniques in the literature, and adopting an eclectic (holistic) approach to create various solution
options considering the needs of the client is valuable and provides benefits in solving the client's
problems. An eclectic approach to psychotherapy works well for people with more than one problem, as
it uses several different types of therapy as needed. Therefore, the eclectic (holistic) perspective enables
us to look at problems from different perspectives in a multidimensional manner and increases the
active participation and responsibility level of the client (Beutler, 1983; Gold & Wachtel, 1993;
Magnavita, 2002). As a result, multidimensional intervention to children's anxieties seems to be
functional.

In this study, the multidimensional intervention program for childred prepared with an eclectic
(holistic) perspective was used. This multidimensional intervention program prepared for the anxiety
experienced by children will contribute to pediatricians, psychiatrists, psychologists, psychological
counselors, psychotherapists and educators interested in this field to provide the psychological help that
children need. According to many studies,, the implementation of anxiety-oriented intervention
programs in school institutions, an important socialization tool for children who spend most of their
days at school, is efficient in terms of both crisis intervention and preventive purposes (Cooley-
Strickland, Griffin, Darney, Otte & Ko, 2011; Dadds, Spence, Holland, Barrett & Laurens, 1997; Dadds vd.,
1999; Donovan & Spence, 2000; Fox et al., 2012; Lock & Barrett, 2003; Miller et al., 2011; Neil &
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Christensen, 2009; Shangguan et al., 2020). The multidimensional intervention program applied in this
study may also contribute to the work of school psychological counselors. In addition, this researchi is
comprensive and importance since it includes interventions that will enable anxious children to embody
the problems they experience, to express their anxiety, to express other emotions and thoughts, to
actively cope with the problems they experience, to provide a multidimensional assessment of events,
and to gain new perspectives, and experimental and preventive interventions.

In a nutshell, the current study aimed to examine the effect of a multidimensional intervention
program on the anxiety levels of primary and middle school children . To this end, separate study groups
have been formed for primary and middle school children . The hypotheses for Study 1 and Study 2 are
as follows;

1. There will be a statistically significant decrease in the post-test anxiety scores of the students in
the experimental group compared to the students in the control group.

2. The anxiety levels of the students in the experimental group will be statistically significantly
decreased from the post-test scores and pre-test scores.

Method
Research Model

This research was conducted according to the 2x2 (experimental group / control group x pretest /
post-test) design, which is two different experimental and control groups, to determine the
effectiveness of primary and middle school attendance on the anxiety scores of children participating in
the Multidimensional Intervention Program designed and developed by the researcher. Participants of
40 children (20 primary schools, 20 middle schools) selected from the population are assigned to two
the experimental and control groups impartially. The first factor in the model isexperimental treatment
groups (experimental and control) and the second factor shows repeated measurements (pretest and
posttest) of dependent variables (BlylUkoztirk, Cakmak, Akgiin, Karadeniz & Demirel, 2018; Karasar,
2016). The independent variable of the research is the 10-week Multidimensional Intervention Program
developed by the researcher and applied only to the experimental groups between the pre-test and
post-test measurements. The dependent variables of the study are the anxiety levels of primary and
middle school children . The design of the study is presented in Table 1.

Table 1.
Research Pattern

Working Group 1.Measurement Process 2.Measurement
Group

Study 1: Experiment Pre-Test Experimental Process (Multidimensional Post-Test
Primary Intervention Program)

school Control Pre-Test Post-Test
children

Study 2: Experiment Pre-Test Experimental Process (Multidimensional Post-Test
Middle Intervention Program)

school Control Pre-Test Post-Test
children
attending

Study Group

The sample group of the study was determined by the purposive sampling method. Purposive
sampling is used when the sample consists of people, events, objects, or situations that have the
qualities determined concerning the problem. The participants included in the study are children with
anxiety problems. In order to determine the participants of the research, firstly, the “Trait Anxiety
Inventory for Children” was applied to 256 primary school children and 302 middle school children. After
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the scale implementation, the school psychological counselors made predictions about the children who
had high anxiety scores and met the inclusion criteria, and their families, as well as the psychological
counselor in the research team. Inclusion criteria of children in both study groups were; not having
received a psychiatric diagnosis for anxiety and not using any psychiatric treatment for anxiety.

For study 1, the children in the experimental group consisted of 5 boys and 5 girls, a total of 10 state
primary school students. The age range of children is between 9-10 years old. The children in the control
group consisted of 5 boys and 5 girls, a total of 10 primary school students affiliated to the Ministry of
National Education. The age range of children is between 9-10 years old.

For study 2, the children in the experimental group consisted of 4 boys and 6 girls, a total of 10 state
middle school students. The age range of children is between 10-11 years old. The children in the
control group consisted of 5 boys and 5 girls, a total of 10 middle school students affiliated to the
Ministry of National Education. The children's age range is 10-11 years old.

Data Collection Tools
State-Trait Anxiety Inventory for Children:

The Turkish adaptation of the “State-Trait Anxiety Inventory for Children” was developed by
Spielberger (1973) and its validity and reliability study was carried out by Ozusta (1995). The scale aims
to evaluate temporary anxiety states such as tension, irritability, haste, and restlessness, and consists of
a total of 40 items, 20 items in the State Anxiety Scale and 20 items in the Trait Anxiety Scale. In this
study, only the Trait Anxiety Inventory was used. In the State Anxiety subscale of the scale, children are
asked to evaluate the situation they are in and how they feel at that moment, while in the Trait Anxiety
subscale, the child is generally evaluated according to the frequency of how they feel. In the scale
adaptation study, the Cronbach Alpha Coefficient of the State Anxiety Scale was found as .82, and the
Trait Anxiety Scale as .81 (Ozusta, 1995).

Process

The multidimensional intervention program applied in this study consists of pre-group preparation,
determining the content of group sessions, institutional and school support, selection of group
members, and preparation of the group leader, in accordance with the order followed in Delucia-
Waack's (2006) group work for children and adolescents. Since the research was carried out in two
different schools and at two different educational levels, the counseling process was carried out with
two separate study groups and two separate groups. In order to determine the participants of the
research, firstly, the “Trait Anxiety Inventory for Children” was applied to 256 primary school children
and 302 middle school children . After the scale application, preliminary interviews were conducted with
the children with high anxiety scores by the school psychological counselors, and interviews were
conducted with the children who met the inclusion criteria and their families. After the scale
implementation, individual interviews were conducted with the children who had high anxiety scores
and met the criteria for inclusion in the study by the school psychological counselor, and they were
informed about the multidimensional intervention process. After the preliminary interviews, the parents
of 40 children from 20 primary schools and 20 middle schools who wanted to join the groups were also
informed about the group process and informed consent and child consent forms were filled out. In
addition, the school administrators where the research was carried out were informed about the
psychological counseling process with the group, and ethics committee approval was obtained from the
Yildiz Technical University Social and Human Sciences Ethics Committee (Meeting No: 2021/02). In line
with the interviews with the children and the results of the scale, the theoretical basis and purpose of
the group were determined, and the group process was planned accordingly.Twentyprimary school
children whowant to join the group and 20 middle school children who want to join the group were
divided into experimental and control groups by drawing lots. The group processes carried out in the
psychological counseling and guidance service room consisted of a 10 weeks period in both study
groups. The duration of of the implementation, on the other hand, lasted approximately 60 minutes
each week.
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Structure and Content of the Program

The "Multidimensional Intervention Program for Anxiety" developed and implemented in this study
was carried out as a group counseling practice. The content of the program is presented below:

Creating a framework for descriptive analysis

e  First Session: Taking the definition of anxiety, taking the stories of children about the
situations in which they experience anxiety, examining the anxiety experience with 5W1W
questions.

e Second Session: The questions of how did you feel, what did you think, and how did you
behave before, during and after the event with the behavioral control technique to describe
the effects of anxiety? were asked toandanalyze the activity and how the child experiences and
solves the problem of anxiety.

o Third Session: Examining the effects of anxiety on the body, relationship, achievement, and
spirituality with the balance model to identify the symptoms of anxiety.

e  Fourth Session: Examining the causes of anxiety and examining the effects of problems that
cannot be solved for a long time, traumatic situations, events and situations that cause anxiety
in daily life, and the presence of developmental problems on anxiety.

e  Fifth Session: Regulation of distorted thoughts that make the child anxious and out of control
with the application of cognitive interventions.

e Sixth Session: Transferring alternative thoughts to life with the application of cognitive
interventions and doing the activity to solve the problem that causes the child's anxiety.

e Seventh Session: Implementing the role-playing technique to develop the ability to cope with
anxiety with the application of behavioral interventions and performing the activity / calm my
anxiety.

e Eighth Session: Learning to calm down in times of anxiety with the application of behavioral
interventions, self-talk, relaxation exercise, and breath control exercise.

e Session Ninth: The effectiveness of distraction from anxiety with the implementation of self-
help interventions for anxiety, the effectiveness of those worse off than me to prevent
catastrophe, and the application of letter writing to anxiety.

o Tenth session: Evaluating the group process to conclude.

Findings

The findings ofthe effectiveness of the multidimensional intervention program to reduce anxiety and
the findings of the program conducted with primary school children are given as study 1, and the
findings of the program carried out with middle school children are given as study 2. In this context, first
of all, descriptive statistics regarding the pre-test and post-test data obtained from the experimental
and control groups are given. Then, the pre-test and post-test data obtained from the experimental and
control groups were analyzed by way of comparison between the groups. Then, the pre-test and post-
test measurements of the experimental group and the pre-test and post-test measurements of the
control group were compared within themselves. Thus, the effectiveness of the intervention program to
reduce anxiety was examined in terms of children's anxiety scores.

1109



Eryilmaz, Yildirim-Kurtulus & Uzun — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 51(2), 2022, 1104-1127

1. Study 1: The Effectiveness of a Multidimensional Intervention Program for Anxiety
Experienced by Primary School Children

Table 2.
Descriptive Statistics Results

Pre Test PostTest PreTest PostTest Pre T Test Pro-Test

Score Groups Average  Average SD SD SE SE
Anxiet Experimental 64.20 34.40 23.95 11.39 7.57 3.60
¥ Control 51.60 54.80 19.17 17.90 6.06 5.66

As seen in Table 2, while the anxiety pre-test mean score of the children in the experimental group
was 65.10 (SD: 16.96; SH: 5.36), the anxiety post-test mean score was 38.90 (SD: 15.04; SE: 4.75). On the
other hand, while the anxiety pre-test mean score of the children in the control group was 50.50 (SD:
15.13; SE: 4.78), the anxiety post-test mean score was 56.90 (SD: 18.39; SE: 5.81).

Comparison of Experimental and Control Group Pre-Test and Post-Test Scores:

The results of the Mann Whitney U Test performed to compare the groups based on the pre-test and
post-test scores are presented in Table 3.

Table 3.
Group Comparison Results Based on Pre-Test and Post-Test Scores
Score Groups n X > U Z p
Experimental 10 12.95 129.50
Pre Test Control 10 8.05 80.50 25.50 -1.853 .06
Total 20
Experimental 10 7.10 71.00
Post Test Control 10 13.90 139.00 16.00 -2.572 .00

As seen in Table 3, according to the results of the Mann Whitney U Test conducted to compare the
experimental and control groups as a result of the pre-test and post-test applications, no significant
difference was found between the anxiety pre-test scores of the children in the comparison between
the groups. However, when the experimental and control groups were compared, a significant
difference between the anxiety post-test scores of the children in favor of the control group was found.
However, the effect size of the post-test scores of the experimental and control groups was high (n? =
.58).

Findings Regarding the Comparison of the Pre-Test and Post-Test Scores of the Experimental
Group:

The findings regarding the comparison of the pre-test and post-test scores of the primary school
children in the experimental group are presented in Table 4.

Table 4.
Comparison of Pre-Test and Post-Test Results of the Experimental Group
Compared Scores  Groups n X 2 z p
Pre Test-Post Declining 10 5.50 55.00
Test Increases 0 0.00 0.00 -2.805 .00
Equal 0
p<.05

The Wilcoxon Signed Rank Test was conducted to examine the effectiveness of the multidimensional
intervention program. The findings showed that the program had a significant effect on reducing anxiety
for the children in the experimental group (z=-2.805, p<.05). As a result of the multidimensional
intervention program, the anxiety levels of all children decreased significantly. However, the effect size
of the experimental group regarding the pre-test
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2. Study 2: The Effectiveness of a Multidimensional Intervention Program for Anxiety
Experienced by Children Attending Middle School

Descriptive Statistics:

Descriptive statistics findings are presented in Table 5. As seen in Table 5, the anxiety score of the
experimental group was 65.10 in the pre-test, while the anxiety score of the control group was 50.50.
While the mean anxiety score of the experimental group was 38.90 in the posttest, the anxiety score of
the control group was 56.90.

Table 5.
Descriptive Statistics Results
Score Groups Pre Test Post Test Pre Test Post Pre Test Post Test
P Average Average SD Test SD SE SE
Experimental 65.10 38.90 16.96 15.04 5.36 4.75
Anxiety
Control 50.50 56.90 15.13 18.39 4.78 5.81

Comparison of Groups Based on Pre-Test and Post-Test Scores:

The results of the Mann Whitney U Test performed to compare the groups based on the pre-test and
post-test scores are presented in Table 6.

Table 6.

Group Comparison Results Based on Pre-Test and Post-Test Scores

Score Groups n Xgira Z sira U z p
Experimental 10 12.90 129.00

Pre Test Control 10 8.10 81.00 26.00 -1.817 .07
Total 20
Experimental 10 7.70 77.00

Post Test Control 10 13.30 133.00 22.00 -2.124 .03
Total 20

As seen in Table 6, according to the results of the Mann Whitney U Test conducted to compare the
experimental and control groups as a result of the pre-test and post-test applications, no significant
difference between the anxiety pre-test scores of the children in the comparison between the groups
was found. However, when the experimental and control groups were compared, there was a significant
difference between the anxiety post-test scores of the children in favor of the control group. However,
the effect size of the post-test scores of the experimental and control groups was high (n%= .47)

Findings Regarding the Comparison of the Pre-Test and Post-Test Scores of the Experimental Group

The findings for the comparison of the pre-test and post-test scores of the middle school children in
the experimental group are presented in Table 7.

Table 7.
Comparison of Pre-Test and Post-Test Results of the Experimental Group
Compared Scores  Groups n )‘(S"a > z p
Pre Test- Declining 10 5.50 55.00
Post Test Increases 0 0.00 0.00 -2.807 .00
Equal 0
p<0,05
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As seen in Table 7, the Wilcoxon Signed Ranks Test was used to examine the effectiveness of the
multidimensional intervention program. The findings showed that the program had a significant effect
on reducing anxiety for the children in the experimental group (z=-2.807, p<.05). As a result of the
multidimensional intervention program, the anxiety levels of all children decreased significantly.
However, the effect size of the experimental group regarding the pre-test and post-test scores was high
(n?=.89).

Discussion & Conclusion

According to the results of the research, it was concluded that the multidimensional intervention
program developed for anxiety was effective in reducing the anxiety levels experienced by children.
When the studies on anxiety in Turkey are examined, different intervention types such as cognitive
awareness-based cognitive therapy (Demir, 2017), forgiveness-oriented psycho-education (Cardak,
2012), and recreational activities (Birtlrk, 2014) are studied. In the international literature, school-based
anxiety prevention and early intervention programs (Feldner et al., 2004; Greenberg et al., 2001; Neil &
Christensen, 2009), anxiety reduction interventions based on mindfulness meditations (Miller, Fletcher
& Kabat-Zinn, 1995), yoga-based lifestyle interventions (Gupta, Khera, Vempati, Sharma & Bijlani, 2006),
and music anxiety reduction interventions (Bradt, Dileo & Shim, 2013) can be found. In the currentstudy,
an intervention program for the multidimensional intervention method prepared with an eclectic
(holistic) perspective was applied. The content of the program is based on cognitive-behavioral and
positive psychotherapy approaches, self-help skills, literature knowledge, and psychological functioning.
In this context, when the studies on anxiety are examined the number of studies on intervention to
anxiety with cognitive behavioral therapy method is quite high (Barrett, 1998; Barrett & Turner, 2001;
Chiu, McLeod, Har & Wood, 2009; Flannery-Schroeder, Choudhury & Kendall, 2005; Hudson et al., 2009;
Kendall & Treadwell, 1996; Muris, Meesters & van Melick, 2002; Saavedra, Silverman, Morgan-Lopez &
Kurtines, 2010; Shortt, Barrett ve Fox, 2001; Silverman et al., 1999; Wergeland et al., 2014). However, in
the related literature, holistic (eclectic) approach (Ahmadi, Mustaffa, Haghdoost & Mansor, 2017;
Chongruksa, Parinyapol, Sawatsri & Pansomboon, 2012; Mohr et al., 2017) and positive psychotherapy-
oriented anxiety studies (Goodwin, 2010; Heydari, Shirazi & Sanagouyemoharer, 2018; Noferesty et al.,
2015; Rezaei Dehnavi, Tavakkoli & Montajabian, 2020) were found and these studies are mostly carried
out with clinical sample groups. In this study, an anxiety intervention program was organized with non-
clinical primary and middle school students with the multidimensional intervention method prepared
with an eclectic (holistic) perspective. Due to the limited number of studies on anxiety with non-clinical
groups, this cuurent study will contribute to the field and guide practitioners.

Studies have shown that anxiety is one of the most common psychological disorders that individuals
encounter (Lépine, 2002). Anxiety levels of individuals who encounter anxiety at any time of their lives
has increased exponentially over the years unless they can cope with anxiety in a functional way (Beck &
Clark, 1988). Accordingly, intervening anxiety in childhood can be a critical intervention for the rest of
life. Oltmanns and Emery (2012) stated that the rate of children experiencing anxiety in childhood is
more than 12%. Similarly, in a study conducted with 600 children between the ages of 6 and 14 in
Turkey, the prevalence level of children with anxiety was 13% (Bilag, Ercan, Uysal & Aydin, 2014). As can
be seen, it is important to carry out preventive and crisis intervention plans in the early period taking
into account the situations that may cause anxiety in children. Otherwise, the effectiveness of
intervention studies for the solution of anxiety problems decreases, children who experience anxiety do
not continue the program or they stop receiving psychological support. In this case, the well-being of the
child is interrupted individually, his social and emotional development is negatively affected, and his
anxiety problems increase. However, from an economical perspective which also has a direct effect on
society, the health sector suffers economically (Donovan & Spence, 2000; Spence & Dadds, 1996). The
intervention studies for primary and middle school students are important to early detect and treat the
anxiety problem. In the related literature, primary school (Barrett & Turner, 2001; Bochis & Sandra,
2018; Ghaffar et al., 2019) and middle school (Franco, Mafias, Cangas & Gallego, 2010; Osborne, Kenny
& Cooksey, 2007; Putwain & Pescod, 2018; Wigfield & Eccles, 1989; Wigfield & Meece, 1988)
intervention studies have been conducted for students' anxiety. However, in this study, a
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multidimensional intervention program was designed for the anxiety experienced by both primary and
middle school students. Implementation of the program and testing its effectiveness for two different
sample groups is an indicator of the strength of this study. However, it is seen in the literature that
family involvement is also effective in studies on the anxiety experienced by children (Ginsburg,
Silverman & Kurtines, 1995; Kennedy, Rapee & Edwards, 2009; Manassis et al., 2002, Manassis et al.,
2014; Mendlowitz et al., 1999; Shortt et al., 2001; Silverman, Kurtines, Jaccard & Pina, 2009; Thulin,
Svirsky, Serlachius, Andersson & Ost, 2014). The fact that the anxiety levels of the students did not
completely disappear in this study may be due to the lack of direct family participation.

This study is based on the Multidimensional Intervention Approach andprepared with an eclectic
(holistic) perspective to reduce the anxiety experienced by children. In future studies, different
experimental studies can be carried out with different age groups by using a multidimensional
intervention approach and different theoretical techniques. Anxiety levels of children participating in
the program can be followed by monitoring and longitudinal studies. However, in this study, the
effectiveness of the program was tested with quantitative methods. In future research, the
effectiveness of the multidimensional intervention program can be tested with mixed designs in which
quantitative and qualitative methods are used together. This research on the multidimensional
intervention approach to the anxiety experienced by children can be applied by restructuring in
accordance with the developmental levels of students living in various parts of the country and studying
at different levels, and the results can be presented comparatively. Teachers and parents can also be
included in future intervention studies, and the content and effectiveness of the program can be
strengthened by training both groups. Individual psychological counseling may be recommended in
cases where the anxiety levels of children participating in group work on coping with anxiety do not
decrease and they cannot benefit from group counseling practices.

In this study, a multidimensional intervention program was prepared for the anxiety experienced by
children attending primary school (4th grade) and middle school (5th grade). Since providing external
validity is an important criterion in experimental studies, the program was applied to two different
groups (Buyukoztirk vd., 2018). External validity is defined as the generalizability of the results of
studies conducted under similar conditions (Daymon & Holloway, 2010). Thus, the repetition of the
findings of studies with the same or similar samples can be seen (Baskale, 2016). Another reason for
creating two different groups in this study is the characteristics of the period in which the children live.
Students attending the 5th grade of middle school may have high levels of anxiety about adaptation
because they have started a new school (Arslan & Tanhan, 2019).

There are limitations to this research. The data obtained from the study is limited to the data from
40 primary and middle school children and the answers given by the children to the inventory. With the
multidimensional intervention approach of this research, although the anxiety levels experienced by
children decreased, they did not disappear completely. Therefore, the limitation of the sessions of the
program applied in the research can be considered as a limitation.
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Tiirkge Siirimui

Giris

Okul ¢agindaki ¢ocuklar igin en yaygin psikolojik problemlerden biri olarak gérilen kaygi, iyilik halini
olumsuz yonde etkileyen, tam olarak ne oldugu bilinmeyen durumlar ve olaylar karsisinda hissedilen
olumsuz bir duygu olarak tanimlanmaktadir (Tomb & Hunter, 2004). Cocuklar dogumdan itibaren okul
kaygisi, 6lim kaygisi, ayrilik kaygisi, sosyal kaygi, sinav kaygisi ve performans kaygisi gibi kaygi tiirleri ile
karsilasmaktadirlar (Van Starrenburg, Kuijpers, Hutschemaekers & Engels, 2013). Silverman, La Greca ve
Wasserstein’a gore (1995) cocuklar genellikle saghk ve kisisel zarar basta olmak lizere arkadaslari
tarafindan dislanma, hor goriilme durumlarinda ve ailesi ile ilgili konularda kaygi yasamaktadirlar.
Spielberger (1966) kaygilyl durumluk ve siirekli kaygi olarak ele almaktadir. Surekli kaygi, kisinin
yasamiyla ilgili genel bir memnuniyetsizligi ve siirekli gergin hissetmesi olarak tanimlanirken, durumluk
kaygi ise herhangi bir olumsuz yasam olayiyla karsilasilmasi sonucu bireyin o an icinde yasadig
huzursuzluk hali olarak tanimlanmaktadir (Spielberger, 1972). Belirli konularda, cesitli zaman
dilimlerinde durumluk kaygi yasanmasi normal iken, kaygi diizeyinin yogun ve sirekli olmasi ve ¢ocugun
yasamini saglikli ve aktif sekilde yuriitmesini engelleyen durumlarla karsilagmasi ruh saghgi igin problem
teskil etmektedir (Harrison, Vannest, Davis & Reynolds, 2012). Bu dogrultuda bu arastirmada g¢ocuklarin
yasadiklari kaygi problemi tzerinde gahsiimistir.

Kaygi problemi yasayan cocuklarin iyilik hallerine yonelik etkilerinin incelendigi calismalarda, kaygi
yasayan cocuklarin sosyal ve duygusal agidan problemler yasadiklari, akademik agidan da basari
dizeylerinin dastiglu gorialmistir (Donovan & Spence, 2000). McLoone ve dig. (2006) de kaygih
cocuklarin diger insanlarla olan iliski kurmaktan uzak durduklarini, glinden giine yalnizlastiklarini, basa
¢tkma becerilerinin ve benlik saygilarinin disik oldugunu ifade etmislerdir. Bununla birlikte yapilan
arastirmalarda, kaygl duzeyleri yiksek olan g¢ocuklarin yasadigi problemlerle etkin sekilde bas
edebilmeleri agisindan profesyonel bir psikolojik destek almalari gerektigi ifade edilmektedir. Aksi
durumda cocuklarin psikolojik iyi olus dizeylerinin azalacagi, okul terki, akademik basarisizhk ve
depresyon gibi agir tedavi gerektiren psikiyatrik rahatsizliklar yasayabilecekleri ve son olarak bu
durumun madde bagimhhigina yol acabilecegi bilinmektedir (Donovan & Spence, 2000; Rapee, Kennedy,
Ingram, Edwards & Sweeny, 2005).

Cocukluk ¢aginda yasanan kaygi ile etkili sekilde basa ¢ikmak amaciyla hazirlanan midahale
programlarina yonelik arastirmalar incelendiginde, ¢ogunlukla bilissel davranisgi terapi yaklasimina
yonelik midahale programlarinin oldugu gorilmektedir (Barrington, 2005; Chiu vd., 2013; Chorpita vd.,
2002; Nauta, Scholing, Emmelkamp & Minderaa, 2013; Walkup, 2008). Bununla birlikte, okul temelli
kaygiyi azaltma programi (Herzig-Anderson vd., 2012; Vassilopoulos vd., 2013), bilingli farkindalik temelli
bilissel yaklasima dayal kaygi azaltma programi (Biegel vd., 2009; Cotton vd., 2020), kanita dayali
yaklasima yonelik miidahale programi (Miller vd., 2011; Davis, Gervin, White, Williams, Taylor & McGriff,
2013), duygu kontroliine ve baglanmaya yonelik miidahale programi (Esbjorn, Bender, Reinholdt-Dunne,
Muck & Ollendick, 2012) ve son olarak bilgisayar temelli kaygi 6nleme programlari (Khanna & Kendall,
2010; Thompson, Robertson, Curtis & Frick,, 2013) bulunmaktadir. Ancak bu midahale ¢alismalarinin
yapisi incelendiginde bu ¢alismalarin, daha g¢ok belirli bir terapi modeline dayal olarak gergeklestirildigi;
cok boyutlu ya da eklektik miidahalelerin sayisinin ise daha az sayida oldugu gorilmektedir. Oysaki bazi
arastirmalarda, eklektik olarak ifade edilen ¢ok boyutlu miidahalelerin diger miidahale yontemlerine
gore daha islevsel oldugu sonucuna ulasilmistir (Goldfried, 1995; Kelly, 1997).

Tiurkiye’de de ¢ok boyutlu midahale modelinin etkililiginin incelendigi cesitli c¢alismalar
bulunmaktadir (Eryilmaz, 2018; Eryilmaz & Altinsoy, 2021; Keven-Akliman & Eryilmaz, 2017). Bu
calismalarda yuritilen ¢ok boyutlu midahale modelinin klinik olmayan 6rneklemlerde karsilagilan
psikolojik sorunlari, bilissel-davranisgi ve pozitif psikoterapi yaklasimlarini, kendi kendine yardim
becerilerini, alanyazin bilgisini ve psikolojik isleyisi temel aldigi gorilmektedir. Modelde, bilissel
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davranisci yaklagim ile danisanlarin islevsel olmayan duygu, diistince ve davraniglarin incelenmesi ve
islevsel olan duygu, duslince ve davraniglarin olusturulmasi amaglanirken; pozitif psikoterapi
yaklasiminda bireylerin kendilerini kesfetmeleri ve anlamalarina yardimci olan denge modeli ve
bireylerin problemlerini, duygu, diisiince ve davranislarini bir bltin olarak gérmelerine yardimci olan
davranigsal kontrol teknigi kullanilmistir. Pozitif temelli midahale programlari olumlu duygu, dislince ve
davranis gelistirmeyi hedeflemekle birlikte (Sin & Lyubomirsky, 2009) bireylerin mevcut potansiyellerinin
daha ileri bir seviyeye getirilmesini ve glicli taraflarini fark edilmesini saglamaktadir (Keyes, 2003). Kendi
kendine yardim ise insanlarin gevrelerine uyum saglarken yeteneklerini de kullanacagi ve sorunlarini
¢Ozecegi anlayisiyla modelde ele alinmistir (Eryilmaz, 2018; Eryilmaz & Altinsoy, 2021; Keven-Akliman &
Eryilmaz, 2017; Peseschkian, 1996, 2000).

Cocuklarin yasadiklari kaygi problemlerinin %75'inin baslangici 11 ile 21 yas dilimlerini kapsamaktadir
(Kessler vd, 2005). Buna ragmen kaygi dizeyi yiiksek olan ¢ocuklarin ve ergenlerin biiyik ¢ogunlugu
ihtiyaci olan tedaviyi alamamaktadirlar (Essau, 2003). Cocukluk ¢agi kaygi problemleri tedavi edilmeden
birakildiginda ya da fark edilmediginde, cocugun yetiskinlik yasaminda da devam edebilmektedir (Reef,
Diamantopoulou, van Meurs, Verhulst & van der Ende, 2009). Kaygi yasayan bireyler; 6fke ve timitsizlik
duygularini yasamakla birlikte hayatin kontroliinii saglamakta zorlanabilirler (Alladin, 2012). Bu durum
bireylerin benlik saygilarini diisirmekte ve kisilerarasi iliskiler konusunda sorun yasamasina neden
olabilmektedir (Asendorpf, 2000). Kaygi problemi ile basa ¢ikilmadigi takdirde bireylerin olumsuz duygu,
distince ve davranislarinda artis gorilebilmekle ve madde kullanimi oranlari artmaktadir (Cheng & Page,
1989). Bununla birlikte Hamer ve Bruch’a (1994) gore saglikh bir kimlik gelisimi icin kaygi problemiyle
aktif olarak basa ¢ikabilmek olduk¢ca 6nemlidir. Kaygi problemi yasayan cocuklara olabildigince kisa
siirede miidahale etmek ve kaygi problemine sebep olabilecek bir durumla karsilasma ihtimaline karsi
onleyici calismalar yapmak gocuk ruh saghgi icin 6nemli olacaktir. Spence ve Dadds’e (1996) gére de
kaygiya yonelik erken midahaleler ¢ocuklarin iyi olusunu korumakta ve problem ¢dzme becerisini
gelistirmektedir. Erken midahaleler ile kaygi problemi ileri seviyeye gelmedigi icin klinik tedavi ihtiyacina
gerek kalmamasi, ruh saghgi hizmetlerinin maliyeti agisindan tasarruf edilmesi de 6nleyici ¢alismalarin
avantajlarindandir. Kaygiya yonelik olarak onleyici ¢calismalarin yapilmadigi durumlarda, miidahalelerde
istenilen faydanin elde edilemedigi, gecmisteki 6rneklere gore cocuk ve ergenlerin tedaviyi yarida
biraktiklari ve basariyla sonlandiramadiklari gorilmistir (Donovan & Spence, 2000; Essau, 2005;
Farmer, Burns, Phillips, Angold & Costello, 2007; Farrell & Barrett, 2007). Donovan ve Spence’e (2000)
gore, midahale planlarinin ve uygulanan tedavilerin etkili olmamasi ve ¢ocuklarin yarida birakmasinin
sebebi uygulamalara geg kalinmasi, kaygi bozuklugu ve etkilerinin cocuk lGzerinde iyice kéklesmis bir hal
almasindan kaynaklanmaktadir. Bu dogrultuda ¢ocuklarin yasadiklari kaygiya erken dénemde midahale
etmenin 6nemli oldugu disliniilmektedir. Masia-Warner ve dig. (2006) da ¢ocuklarda kaygiy1 6nleme ve
erken midahale etmek i¢in okul ortamlarindan yararlanilabilecegini belirtmektedirler. Barrett ve Pahl
(2006) da kaygiy1 6nleme galismalarinin ders mufredatlari ile birlestiriimesinin ya da okul saatleri disinda
gerekli izinler alindiktan sonra yapilmasinin ulagim, etiketleme, zaman, yer gibi sorunlari ortadan
kaldiracag igin tasarruflu bir girisim olarak dile getirmislerdir. GéruldiGgl gibi, cocuklara ulasabilme ve
kaygi problemi ile ¢alismak igin okullar cok dnemli bir konumdadirlar (Chatterji, Caffray, Crowe, Freeman
& Jensen, 2004).

Bu arastirmada ise anilan ¢alismalardan yararlanilarak, ilkokula ve ortaokula devam eden gocuklarin
yasadiklari kaygiya yonelik olarak ¢cok boyutlu miidahale programi hazirlanmistir. Arastirmada ele alinan
bu model, bircok yaklasimi temel alarak eklektik (bitincil) bir bakis agisina dayanmaktadir. Eklektik
(buttincil) bakis agisi, ihtiyaca ve sorunun niteligine gére birgok terapi yaklasimindan faydalanan, cesitli
terapi yontemlerinin bireyi anlama bigimini ve tekniklerini bir araya getirerek galisan bir yaklasimdir
(Luborsky & Barett, 2006; Wachtel, 2008). Norcross’a (2005) gore alanyazinda terapilere ait birgok teknik
vardir ve danisanin ihtiyaclari g6z oniinde bulundurularak gesitli ¢6ziim secenegi olusturmak adina
eklektik (buttincil) yaklasimi benimsemek biytk bir zenginliktir ve danisanin sorunlarinin ¢éziimiinde
fayda saglar. Psikoterapide eklektik bir yaklasim, gerektiginde birkag¢ farkli terapi turd kullanan bir
yaklasim oldugundan, birden fazla sorunu olan insanlar igin iyi sonug verir. Dolayisiyla eklektik (bitincal)
bakis agcisi, sorunlara farkli pencerelerden ve ¢ok boyutlu olarak bakmamizi saglamakta, danisanin aktif
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katiimini ve sorumluluk Ustlenme dlzeyini artirmaktadir (Beutler, 1983; Gold & Wachtel, 1993;
Magnavita, 2002). Sonug¢ olarak, cocuklarin kaygilarina ¢ok boyutlu miidahale edilmesi islevsel
gorinmektedir.

Bu arastirmada, cocuklara yonelik hazirlanan bu programda eklektik (butlinctl) bakis agisi ile
hazirlanan ¢ok boyutlu midahale programi temel alinmistir. Cocuklarin yasadiklar kaygiya yonelik
hazirlanan bu ¢ok boyutlu midahale programi sonucunda elde edilecek bulgularin, ¢cocuklara ihtiyaci
olan psikolojik yardimi sunabilmek agisindan pediatristlere, psikiyatristlere, psikologlara, psikolojik
danismanlara, psikoterapistlere ve bu alanla ilgilenen egitimcilere katki saglayacagi diistiniilmektedir.
Yapilan arastirmalarda, gunlerinin ¢cogunu okulda gegiren ¢ocuklar igin dnemli bir sosyallegme araci olan
okul kurumlarinda kaygiya yonelik hazirlanan miidahale programlarinin uygulanmasi hem krize
miidahale hem de oOnleyici amagl olmasi agisindan verimli oldugu goérilmektedir (Cooley-Strickland,
Griffin, Darney, Otte & Ko, 2011; Dadds, Spence, Holland, Barrett & Laurens, 1997; Dadds vd., 1999;
Donovan & Spence, 2000; Fox vd., 2012; Lock & Barrett, 2003; Miller vd., 2011; Neil & Christensen,
2009; Shangguan vd., 2020). Bu dogrultuda, bu arastirmada uygulanan c¢ok boyutlu midahale
programinin okulda galisan psikolojik danismanlarin ¢alismalarina da katki saglayacagi distnilmektedir.
Bununla birlikte bu arastirma, kaygili gocuklarin yasadiklari sorunlari somutlastirabilmeleri, kaygiyi ifade
edebilmeleri, diger duygu ve dislincelerini ifade edebilmeleri, yasadiklari problemlerle aktif sekilde bas
edebilmeleri, olaylara yonelik ¢cok boyutlu degerlendirme saglayabilme ve yeni bakis agilari kazanabilme
becerileri kazandiracak miidahaleler icermesi, deneysel ve Onleyici miidahaleleri de kapsamasi
bakimindan olduk¢a 6nemlidir.

Sonug olarak bu arastirmanin amaci, ¢ok boyutlu miidahale programinin ilkokula ve ortaokula devam
eden c¢ocuklarin kaygi diizeylerine etkisini incelemektir. Bu amag¢ dogrultusunda, ilkokula ve ortaokula
devam cocuklar icin ayri ¢alisma gruplar olusturulmustur. Calisma 1 igin ve Galisma 2 arastirmanin
hipotezleri sunlardir;

3. Deney grubundaki 6grencilerin kontrol grubundaki 6grencilere gore son test kaygi puanlarinda
istatistik olarak anlaml diizeyde azalma olacaktir.

4. Deney grubundaki 6grencilerin kaygi diizeyleri son test puanlari 6n test puanlarindan istatistiksel
olarak anlamli diizeyde azalma olacaktir.

Yontem
Arastirma Modeli

Bu arastirma, arastirmaci tarafindan gelistirilen Cok Boyutlu Miidahale Programi’na katilan ilkokula
ve ortaokula devam cocuklarin kaygi puanlari tzerindeki etkililigini belirlemek amaci ile iki farkli deney
ve kontrol grubu olan 2x2’lik (deney grubu / kontrol grubu x o6ntest / son-test) desene gore
tasarlanmistir. Bu desene gore evrenden segilen katilimcilar yansiz olarak deney ve kontrol gruplarina
atanir. Bu arastirmada da evrenden segilen 40 gocuk (20 ilkokul, 20 ortaokul) yansiz olarak iki farkli
deney ve kontrol gruplarina atanmistir. Modeldeki birinci etmen; deneysel islem gruplarini (deney ve
kontrol); ikinci etmen ise bagimh degiskenlere iliskin tekrarli Glcimleri (6n test ve son test)
gostermektedir (Blylkoztiurk, Cakmak, Akglin, Karadeniz & Demirel, 2018; Karasar, 2016). Arastirmanin
bagimsiz degiskeni on test ve son test Olglimleri arasinda sadece deney gruplarina uygulanan ve
arastirmaci tarafindan gelistirilen 10 haftalik Cok Boyutlu Midahale Programidir. Arastirmanin bagimli
degiskenleri ise ilkokula ve ortaokula devam eden cocuklarin kaygi dizeyleridir. Arastirmanin deseni
Tablo 1’de sunulmustur.

Tablo 1.
Arastirma Deseni
Calisma Grup 1.06I¢iim islem 2.0I¢lim
Grubu
Calisma 1: Deney On Test Deneysel islem (Cok Boyutlu Miidahale Programi) Son Test
ilkokula Kontrol On Test Son Test
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devam eden
gocuklar

Galisma 2: Deney On Test Deneysel islem (Cok Boyutlu Miidahale Programi) Son Test

Ortaokula Kontrol On Test Son Test
devam eden
cocuklar

Calisma Grubu

Arastirmanin 6rneklem grubu, amagli 6rnekleme yéntemi ile belirlenmistir. Amagl 6rnekleme,
orneklemin problemle ilgili olarak belirlenen niteliklere sahip kisiler, olaylar, nesneler veya durumlardan
olusmasidir. Bu arastirmada da arastirmaya alinan katihmcilar kaygi problemi yasayan c¢ocuklardir.
Arastirmanin katihmcilarini belirlemek amaciyla ilk olarak ilkokula devam eden 256 ¢ocuga ve ortaokula
devam eden 302 cocuga “Cocuklar icin Siirekli Kaygi Envanteri” uygulanmistir. Olgek uygulamasi
sonrasinda, okul psikolojik danismanlari tarafindan kaygi puani yiksek olan ve arastirmaya alinma
kriterlerini tasiyan cocuklar ve aileleri ile arastirma ekibinde yer alan psikolojik danisman tarafindan 6n
gorismeler yapilmistir. Her iki calisma grubunda da cocuklarin arastirmaya alinma kriterleri; kaygi
konusunda psikiyatrik bir tani almamis olmak, kaygi konusunda herhangi bir psikiyatrik sagaltim ilaci
kullanmiyor olmaktir.

Calisma 1 igin; deney grubundaki ¢ocuklar devlete bagh bir ilkokula devam eden 5 erkek 5 kiz
toplamda 10 6grenciden olusmaktadir. Cocuklarin yas araligi 9-10 yas araligindadir. Kontrol grubundaki
cocuklar Milli Egitim Bakanligina bagl bir ilkokula devam eden 5 erkek 5 kiz toplamda 10 6grenciden
olusmaktadir. Cocuklarin yas araligi 9-10 yas araligindadir.

Calisma 2 icin; deney grubundaki ¢ocuklar devlete bagh bir ortaokula devam eden 4 erkek 6 kiz
toplamda 10 6grenciden olusmaktadir. Cocuklarin yas araligi 10-11 yas araligindadir. Kontrol grubundaki
cocuklar Milli Egitim Bakanlgina bagh bir ortaokula devam eden 5 erkek 5 kiz toplamda 10 6grenciden
olusmaktadir. Cocuklarin yas araligi 10-11 yas araligindadir.

Kullanilan Veri Toplama Araglari
Cocuklar i¢in Durumluk-Siirekli Kaygi Envanteri:

Spielberger (1973) tarafindan gelistirilen “Cocuklar icin Durumluk-Sirekli Kaygi Olgeginin” Tiirkceye
uyarlama, gecerlilik giivenirlik calismasi Ozusta (1995) tarafindan yapilmistir. Olcek, gerginlik, sinirlilik,
telas ve tedirginlik gibi gecici kaygl durumlarinin degerlendirilmesini amaglamaktadir. Durumluk Kaygi
Olgegi'nde 20 madde ve Siirekli Kayg Olgegi’'nde 20 madde olmak iizere toplam 40 maddeden
olusmaktadir. Bu arastirmada ise sadece Siirekli Kaygi Olcegi kullaniimistir. Olgegin, Durumluk Kayg alt
olgeginde cocuklardan iginde olduklari durum, o anda cocuklarin kendilerini nasil hissettiklerinin
degerlendirmeleri istenirken, Siirekli Kaygi alt dlgeginde ise ¢cocugun genellikle nasil hissettigini olus
sikligina gore degerlendirilmektedir. Olcek uyarlama calismasinda Durumluk Kaygi Olgegi’nin Cronbach
Alfa Katsayisi .82, Siirekli Kaygi Olcegi’nin ise .81 olarak bulunmustur (Ozusta, 1995).

islem

Bu arastirmada uygulanan ¢ok boyutlu midahale programi, Delucia-Waack’in (2006) c¢ocuk ve
ergenler igin grup calismalarinda izlenen siraya uygun olarak, grup éncesi hazirlik, grup oturumlarinin
iceriginin belirlenmesi, kurum ve okul destegi, gruba Uyesi se¢imi ve grup liderinin hazirlig
asamalarindan olugsmaktadir. Arastirma iki farkli okul ve iki farkh egitim seviyesinde gercgeklestirildigi icin,
iki ayri calisma grubu ve iki ayri grupla psikolojik danisma slireci yaritilmustir. Arastirmanin
katilimcilarinin belirlemek amaciyla ilk olarak ilkokula devam eden 256 ¢ocuga ve ortaokula devam eden
302 cocuga “Cocuklar icin Siirekli Kaygi Envanteri” uygulanmistir. Olgek uygulamasi sonrasinda, okul
psikolojik danismanlari tarafindan kaygi puani yiksek olan ve arastirmaya alinma kriterlerini tasiyan
gocuklar ve aileleri ile 6n gériismeler yapilmistir. Olgek uygulamasi sonrasinda, okul psikolojik danismani
tarafindan kaygi puani ylksek olan ve arastirmaya alinma kriterlerini tasiyan cocuklar ile bireysel
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goriismeler yapilarak ve cok boyutlu midahale siireci ile ilgili bilgi verilmistir. On gériismeler sonrasinda
gruplara katilmak isteyen 20 ilkokula ve 20 ortaokula devam eden toplam 40 ¢ocugun velileri de grup
sureci ile ilgili bilgilendirilmis ve bilgilendirilmis onam ve g¢ocuk riza formu doldurulmustur. Bununla
birlikte, arastirmanin gerceklestirildigi okul yoneticileri grupla psikolojik danisma sireci hakkinda
bilgilendirilmis ve Yildiz Teknik Universitesi Sosyal ve Beseri Bilimler Etik Kurulundan (Toplanti No:
2021/02) etik kurul izni ahinmistir. Cocuklar ile yapilan gérismeler ve 6lgek sonuglari dogrultusunda
grubun kuramsal temeli ve amaci belirlenmis, bu dogrultuda grup siireci planlanmstir. ilkokula devam
eden ve gruba katilmak isteyen 20 ¢ocuk ve ortaokula devam eden ve gruba katilmak isteyen 20 gocuk
kura yontemi ile deney ve kontrol gruplarina ayrilmistir. Psikolojik danisma ve rehberlik servisi odasinda
gerceklestirilmis olan grup siiregleri her iki ¢galisma grubunda da 10 haftalik bir siiregten olusmustur.
Gruplarin slresi ise her hafta yaklasik 60 dakika sirmistar.

Programin Yapisi ve icerigi

Bu arastirmada gelistirilen ve uygulanan “Kaygiya Yonelik Cok Boyutlu Miidahale Programi” grupla
psikolojik danisma uygulamasi seklinde gerceklestirilmistir. Programin icerigi asagida sunulmustur.

e  Birinci Oturum: Kayginin tanimi, ¢ocuklarin kaygi yasadigi durumlara iliskin oykdlerini alma,
5N1K sorulari ile kaygi deneyiminin incelenmesi.

e ikinci Oturum: Kayginin etkilerini tanimlamak icin davranissal kontrol teknigi ile kaygl yasanan
olay 6ncesi, olay ani ve olay sonrasinda neler hissettin, neler diisiindiin ve nasil davrandin?
Etkinligi ve cocugun kaygi problemini nasil yasadigini ve nasil ¢6zdGgini analiz etmek.

e Uciincii Oturum: Kayginin belirtilerini belirlemek icin denge modeli ile kayginin beden, iliski,
basari ve maneviyat tizerindeki etkilerinin incelenmesi.

e Dordiincii Oturum: Kayginin nedenlerinin incelenmesi ile uzun zamandir ¢6zilemeyen
problemlerin, travmatik durumlarin, giinlik yasantida kaygilandiran olaylarin, durumlarin ve
gelisimsel problemlerin varliginin kaygi Gzerindeki etkilerinin incelenmesi.

e Besinci Oturum: Bilissel miidahalelerin uygulanmasi ile ¢ocugu kaygilandiran ve kontrolden
cikaran carpitilmis diistincelerin diizenlenmesi.

e Altinci Oturum: Bilissel mudahalelerin uygulanmasi ile alternatif dusiincelerin yasama
aktarilmasi ve cocugun kaygisina neden olan problemi ¢6zecegi etkinligin yapilmasi.

e Yedinci Oturum: Davranissal miidahalelerin uygulanmasi ile kaygiyla bas etme becerisi
gelistirmek igin rol oynama teknigi uygulanmasi ve kaygi duygumu sakinlestiriyorum etkinliginin
yapilmasi.

e Sekizinci Oturum: Davranissal midahalelerin uygulanmasi ile i¢sel konusmalar, gevseme
egzersizi ve nefes kontroll egzersizi ile kaygi aninda sakinlesmeyi 6grenme.

e Dokuzuncu Oturum: Kaygiya yonelik kendi kendine yardim miidahalelerin uygulanmasi ile
dikkati kaygidan uzaklastirma etkinligi, felaketlestirmeyi 6nlemek adina benden daha koti
durumda olanlar etkinligi ve kaygiya mektup yazmanin uygulanmasi.

e  Onuncu oturum: Sonlandirma amaci ile ve grup siirecini degerlendirme.

Bulgular

Bu bolimde kayglyl azaltmaya yonelik ¢ok boyutlu miidahale programinin etkililigini sinamaya
yonelik bulgular, ilkokula devam cocuklar ile yirutilen programin bulgulari ¢alisma 1 ve ortaokula
devam eden c¢ocuklar ile yiritilen programin bulgulari ¢alisma 2 olarak verilmistir. Bu baglamda
oncelikle deney ve kontrol grubundan elde edilen 6n test ve son test verilerine iliskin betimsel
istatistikler verilmistir. Ardindan deney ve kontrol grubundan elde edilen 6n test ve son test verileri
gruplar arasi karsilastirma yoluyla incelenmistir. Daha sonra deney grubunun o6n-test ve son-test
olgliimleri ile kontrol grubunun 6n test ve son test Olgiimleri kendi iginde karsilastiriimistir. Boylece
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kayglyl azaltmaya yonelik midahale programinin etkilili§i cocuklarin kaygl puanlari agisindan
incelenmistir.

1. Calisma 1: ilkokula Devam Eden Cocuklarin Yasadiklari Kaygiya Yénelik Cok Boyutlu Miidahale
Programinin Etkililigi

Tablo 2.
Betimsel Istatistik Sonuglari
On Test Son Test .. SonTest OnTestSH  Son Test
Puan  Gruplar Ortalama Ortalama On Test S5 SS SH
Kaver Deney 64.20 34.40 23.95 11.39 7.57 3.60
Y&l kontrol 51.60 54.80 19.17 17.90 6.06 5.66

Tablo 2’de gorildigl tizere, deney grubundaki cocuklarin kaygi 6n test puan ortalamalari 65.10 (SS:
16.96; SH: 5.36) iken kaygi son test puan ortalamalari 38.90 (SS: 15.04; SH: 4.75)'dir. Bununla birlikte
kontrol grubundaki ¢cocuklarin kaygi 6n test puan ortalamalari 50.50 (SS: 15.13; SH: 4.78) iken kaygi son
test puan ortalamalari 56.90 (SS: 18.39; SH: 5.81)’dr.

Deney ve Kontrol Grubu On Test ve Son Test Puanlarinin Karsilastiriimasi

On test ve son test puanlarina dayal olarak gruplarin karsilastiriimasi icin yapilan Mann Whitney U
Testi sonuglari Tablo 3’de sunulmustur.

Tablo 3.
On Test ve Son Test Puanlarina Dayali Olarak Gruplarin Karsilastirilma Sonuclari

Puan Gruplar n Xira z sira U Z p
Deney 10 12.95 129.50

On Test Kontrol 10 8.05 80.50 25.50 -1.853 .06
Toplam 20
Deney 10 7.10 71.00

Son Test Kontrol 10 13.90 139.00 16.00 -2.572 .00
Toplam 20

Tablo 3’de gorlldugi tzere, 6n test ve son test uygulamalari sonucunda deney ve kontrol gruplarinin
karsilastirilmasi i¢in yapilan Mann Whitney U Testi sonuglarina gore, gruplar arasi karsilastirmada
¢ocuklarin kaygl on test puanlari arasinda anlamh bir farklilik olmadigi gérilmustiir. Bununla birlikte,
deney ve kontrol gruplari karsilastirildiginda, ¢ocuklarin kaygi son test puanlari arasinda kontrol grubu
lehine anlamli bir farklilik oldugu gérilmistiir. Bununla birlikte deney ve kontrol gruplarinin son test
puanlarina iliskin etki biyiikligiiniin yiksek oldugu gérilmistir (n 2= .58).

Deney Grubunun On Test ve Son Test Puanlarinin Karsilastirilmasina Yonelik Bulgular

ilkokula devam eden deney grubundaki ¢ocuklarin 6n test ve son test puanlarinin karsilastiriimasina
yonelik bulgular Tablo 4’te sunulmustur.

Tablo 4.

Deney Grubuna iliskin On Test ve Son Test Sonuglarinin Karsilastirilmasi

Karsilastirilan Gruplar n Xeira 3 Z p

Puanlar

On Test-Son Test Azalanlar 10 5.50 55.00
Artanlar 0 0.00 0.00 -2.805 .00
Esit 0

p<0,05

Cok boyutlu midahale programinin etkililigini incelemek icin Wilcoxon isaretli Siralar Testi
yapilmistir. Bulgular, deney grubundaki c¢ocuklar igin kayginin azalmasinda programin belirgin bir
etkisinin oldugunu gostermistir (z=-2.805, p<.05). Cok boyutlu miidahale programi sonucunda ¢ocuklarin
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tamaminin kaygi diizeyleri anlamli diizeyde azalmigstir. Bununla birlikte deney grubunun 6n test ve son
test puanlarina iligkin etki biytkliginiin yiksek oldugu gérilmistir (n 2= .89).

2. Caligma 2: Ortaokula Devam Eden Cocuklarin Yasadiklari Kaygiya Yonelik Cok Boyutlu Miidahale
Programinin Etkililigi

Betimsel istatistik

Betimsel istatistik bulgulari Tablo 5te sunulmustur. Tablo 5'te gorildiGgi Gzere, deney grubunun
kaygl puani ortalamasi 6n testte 65.10 iken kontrol grubunun kaygi puani ise 50.50°dir. Deney grubunun
kaygl puani ortalamasi son testte 38.90 iken kontrol grubunun kaygi puani ise 56.90°dir.

Tablo 5.
Betimsel Istatistik Sonuglari

Puan  Gruplar On Test Son Test Bn Test S§ SonTest OnTestSH  Son Test
P Ortalama Ortalama SS SH
Deney 65.10 38.90 16.96 15.04 5.36 4.75
Kaygi
Kontrol 50.50 56.90 15.13 18.39 4.78 5.81

On Test ve Son Test Puanlarina Dayali Olarak Gruplarin Karsilastirilmasi

On test ve son test puanlarina dayali olarak gruplarin karsilastirilmasi icin yapilan Mann Whitney U
Testi sonuglari Tablo 6’da sunulmustur.

Tablo 6.
On Test ve Son Test Puanlarina Dayali Olarak Gruplarin Karsilastirilma Sonuclari
Puan Gruplar n Xira Z sira U Z p
Deney 10 12.90 129.00
On Test Kontrol 10 8.10 81.00 26.00 -1.817 .07
Toplam 20
Deney 10 7.70 77.00
Son Test Kontrol 10 13.30 133.00 22.00 -2.124 .03
Toplam 20

Tablo 6’te gorildiugl lGzere, 6n test ve son test uygulamalari sonucunda deney ve kontrol gruplarinin
karsilastirilmasi icin yapilan Mann Whitney U Testi sonuglarina gbre, gruplar arasi karsilastirmada
cocuklarin kaygi on test puanlari arasinda anlamh bir farkliik olmadigi goriilmustir. Bununla birlikte,
deney ve kontrol gruplan karsilastirildiginda, cocuklarin kaygi son test puanlari arasinda kontrol grubu
lehine anlamh bir farkhlik oldugu gorilmustir. Bununla birlikte deney ve kontrol gruplarinin son test
puanlarina iliskin etki biyikligiiniin yiiksek oldugu gériilmistir (n 2= .47)

Deney Grubunun On Test ve Son Test Puanlarinin Karsilastirilmasina Yonelik Bulgular

Ortaokula devam eden deney grubundaki c¢ocuklarin 6n test ve son test puanlarinin
karsilastiriimasina yonelik bulgular Tablo 7’de sunulmustur.

Tablo 7.

Deney Grubuna iliskin On Test ve Son Test Sonuglarinin Karsilastiriimasi

Karsilastirilan Gruplar n )‘(S"a 3 z p

Puanlar

On Test-Son Test Azalanlar 10 5.50 55.00
Artanlar 0 .00 .00 -2.807 .00
Esit 0

p<0,05
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Tablo 7’de gorildugu lzere, cok boyutlu miidahale programinin etkililigini incelemek igin Wilcoxon
isaretli Siralar Testi yapilmistir. Bulgular, deney grubundaki cocuklar icin, kayginin azalmasinda
programin belirgin bir etkisinin oldugunu gostermistir (z=-2.807, p<.05). Cok boyutlu midahale programi
sonucunda ¢ocuklarin tamaminin kaygi dizeyleri anlamh dizeyde azalmistir. Bununla birlikte deney
grubunun 8n test ve son test puanlarina iliskin etki biyiikligiiniin yiiksek oldugu gérilmistir (n 2= .89).

Tartisma ve Sonug

Arastirma sonuglarina gore, kaygiya yonelik gelistirilen ¢ok boyutlu miidahale programinin gocuklarin
yasadiklari kaygi diizeylerini azaltmada etkili oldugu sonucuna ulagiimistir.

Turkiye’de kaygiya yonelik yapilan ¢alismalar incelendiginde, biligsel farkindalik temelli bilissel terapi
(Demir, 2017), affedicilik yonelimli psiko-egitim (Cardak, 2012), rekreaktif etkinlikler (Birtiirk, 2014) gibi
farkh miidahale tirleri ile calisildigi gorilmektedir. Yurt disi alanyazinda ise okul temelli kaygiyr 6nleme
ve erken midahale programlari (Greenberg ve ark., 2001; Feldner ve ark., 2004, Neil & Christensen,
2009), farkindalik meditasyonlarina dayal kaygi azaltma miuidahaleleri (Miller, Fletcher ve Kabat-Zinn,
1995), yoga temelli yasam tarzi miidahaleleri (Gupta, Khera, Vempati, Sharma & Bijlani, 2006) ve muzikle
kayglyl azaltma midahaleri (Bradt, Dileo & Shim, 2013) bulunmaktadir. Bu arastirmada ise eklektik
(btuncil) bakis agisi ile hazirlanan gok boyutlu midahale yéntemine yonelik bir program uygulanmistir.
Programin igerigine bakildiginda, biligsel-davranisgi ve pozitif psikoterapi yaklasimlarini, kendi kendine
yardim becerilerini, alanyazin bilgisini ve psikolojik isleyisi temel aldigi1 gérilmektedir. Bu kapsamda kaygi
ile ilgili yapilan c¢alismalar incelendiginde, bilissel davranis¢i terapi yontemiyle kaygiya midahale
calismalarinin sayisinin oldukga fazla oldugu gorilmektedir (Barrett, 1998; Barrett & Turner, 2001; Chiu,
MclLeod, Har & Wood, 2009; Flannery-Schroeder, Choudhury & Kendall, 2005; Hudson ve ark., 2009;
Kendall & Treadwell, 1996; Muris, Meesters & van Melick, 2002; Saavedra, Silverman, Morgan-Lopez &
Kurtines, 2010; Silverman ve ark., 1999; Shortt, Barrett & Fox, 2001; Wergeland ve ark., 2014). Bununla
birlikte ilgili alanyazinda, butlincil (eklektik) yaklasim (Ahmadi, Mustaffa, Haghdoost & Mansor, 2017;
Chongruksa, Parinyapol, Sawatsri & Pansomboon, 2012; Mohr ve ark., 2017) ve pozitif psikoterapi
yonelimli kaygi calismalari (Goodwin, 2010; Heydari, Shirazi & Sanagouyemoharer, 2018; Noferesty ve
ark., 2015; Rezaei Dehnavi, Tavakkoli & Montajabian, 2020) ile ilgili yapilan ¢alismalara rastlanmistir.
ilgili alanyazin incelendiginde, calismalarin ¢ogunlukla klinik érneklem gruplariyla gerceklestirildigi
goriilmektedir. Bu galismada ise eklektik (blttuncll) bakis agisi ile hazirlanan gok boyutlu miidahale
yontemiyle klinik olmayan ilkokul ve ortaokul 6grencileri ile kaygiya miidahale programi diizenlenmistir.
Kaygl konusunda klinik olmayan gruplarla yapilan ¢alismalarin kisitli olmasi nedeniyle bu galismanin
alana katki saglayacagi ve uygulamacilara yol gosterici nitelikte olacagi disinilmektedir.

Yapilan arastirmalarda, bireylerin en ¢ok karsilastiklari psikolojik rahatsizliklarin basinda kaygi geldigi
gorulmektedir (Lepine, 2002). Hayatinin herhangi bir zaman diliminde kaygi durumu ile karsilasan
bireylerin, kaygi ile islevsel bir bicimde basa ¢ikmadigi stirece kaygi diizeyleri yillar gectikce daha da
katlanarak artmaktadir (Beck & Clark, 1988). Bu dogrultuda kaygiya gocukluk ¢aginda midahale
edilmesi, yasamin geri kalan yillari igin kritik bir miidahale olabilir. Oltmanns ve Emery (2012) gocukluk
doéneminde kaygi yasayan ¢ocuklarin oraninin %12’den fazla oldugunu ifade etmislerdir. Benzer sekilde,
Tirkiye’de de 6-14 yas araligindaki 600 cocuk ile gergeklestirilen bir arastirmada, kaygi yasayan
¢ocuklarin yayginlik diizeyinin %13 oldugu gorlUlmistir (Bilag, Ercan, Uysal & Aydin, 2014). Goéraldagu
gibi, kaygi yasayan cocuklarda kaygl yasayabilecek durumlar goéz 6niinde tutularak erken dénemde
onleyici ve krize midahale planlarinin yapilmasi ve yiritiilmesi 6nem teskil etmektedir. Aksi takdirde
kaygi problemlerinin ¢6zimiine yonelik yapilan miidahale calismalarinin etkililigi dismekte, kaygi
yasayan ¢ocuklar programa devam etmemekte ya da psikolojik destek yardimini yarida birakmaktadirlar.
Bu durumda hem bireysel agidan ¢ocugun iyi olusu sekteye ugramakta, sosyal ve duygusal gelisimi
olumsuz etkilenmekte hem de yasadigi kaygi problemleri artmaktadir. Bununla birlikte toplumsal agidan
saghk sektori ekonomik olarak zarar gérmektedir (Donovan & Spence, 2000; Spence & Dadds, 1996).
Tim bu bilgilerden hareketle ilkokul ve ortaokul 6grencilerine yonelik yapilan kayglya midahale
calismalarinin oldukca &nemli oldugu séylenebilir. ilgili alanyazinda ilkokul (Barrett & Turner, 2001;
Bochis ve Sandra, 2018; Ghaffar ve ark., 2019) ve ortaokul (Franco, Mafias, Cangas, & Gallego, 2010;
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Osborne, Kenny & Cooksey, 2007; Putwain & Pescod, 2018; Wigfield & Eccles, 1989; Wigfield & Meece,
1988) 6grencilerinin yasadiklari kaygiya midahale ¢alismalarinin yapildigi goriilmektedir. Ancak yapilan
bu calismada, hem ilkokul hem de ortaokul &grencilerinin yasadiklari kaygiya yénelik ¢ok boyutlu
miidahale programi diizenlenmistir. iki farkli érneklem grubuna yénelik olarak programin uygulanmasi
ve etkililiginin sinanmasi bu galismanin glicli yaninin bir gostergesidir. Bununla birlikte, alanyazinda
cocuklarin yasadiklari kaygi Gzerine yapilan ¢alismalarda aile katiliminin da etkili oldugu gorilmektedir
(Ginsburg, Silverman & Kurtines, 1995; Kennedy, Rapee & Edwards, 2009; Manassis ve ark., 2002;
Manassis ve ark., 2014; Mendlowitz ve ark., 1999; Shortt ve ark., 2001; Silverman, Kurtines, Jaccard &
Pina, 2009; Thulin, Svirsky, Serlachius, Andersson & Ost, 2014). Bu calismada ogrencilerin kayg
dizeylerinin tamamen ortadan kalkmamasi aile katiliminin saglanmamis olmasindan kaynaklanabilir.

Bu calismada, cocuklarin yasadiklari kayglyi azaltmaya yonelik eklektik (bitlincdl) bakis agisi ile
hazirlanan ¢ok boyutlu midahale yaklasimi temel alinmistir. Gelecekte yapilacak c¢alismalarda, cok
boyutlu midahale yaklasimi ile farkli kuramsal teknikler bir arada kullanilarak farkli deneysel ¢alismalar
farkh yas gruplan ile yapilabilir. Programa katilan c¢ocuklarin kaygi dizeyleri izleme ve boylamsal
arastirmalar ile takip edilebilir. Bununla birlikte bu arastirmada programin etkililigi nicel yontemler ile
test edilmistir. Bundan sonraki arastirmalarda nicel ve nitel ydntemlerin bir arada kullanildigi karma
desenler ile ¢ok boyutlu miidahale programinin etkililigi test edilebilir. Cocuklarin yasadiklar kaygiya
yonelik cok boyutlu midahale yaklasimi konulu bu arastirma, tlkenin cesitli yerlerinde yasayan ve farkli
kademelerde okuyan 6grencilere yonelik gelisim dizeylerine uygun olarak yeniden yapilandirilarak
uygulanabilir ve ¢ikan sonuglar karsilastirmali olarak sunulabilir. Bundan sonra yapilacak midahale
calismalarina 6gretmenler ve veliler de dahil edilebilir ve iki gruba da egitimler verilerek programin
icerigi ve etkililigi gliclendirilebilir. Kaygi ile basa ¢ikma konusunda grup g¢alismalarina katilan gocuklarin
kaygi diizeylerinin azalmadigl, grupla psikolojik danisman uygulamalarindan yararlanamadigi durumlarda
bireysel psikolojik danisma yapilmasi dnerilebilir.

Bu arastirmada ilkokula (4. Sinif) ve ortaokula (5. Sinif) devam eden cocuklarin yasadiklari
kaygiya yonelik olarak ¢ok boyutlu midahale programi hazirlanmistir. Deneysel ¢alismalarda dis gegerligi
saglamak onemli bir olgit oldugu icin bu arastirmada iki farkli gruba program uygulanmistir
(Buyukoztirk ve Ark., 2018). Dis gegerlik, benzer kosullarda yapilan c¢alismalarin sonuglarinin
genellenebilirligi olarak tanimlanmaktadir (Daymon & Holloway, 2010). Boylelikle ayni ya da benzer
orneklemli arastirmalarin bulgularinin tekrarlanma durumlari gorilmis olur (Baskale, 2016). Bu
¢alismada iki farkh grup olusturulmasinin bir baska sebebi de g¢ocuklarin icinde bulundugu dénem
ozellikleridir. Ortaokul 5. sinifa devam eden &grencilerin yeni bir okula bagladiklari igin uyum konusunda
kaygi diizeyleri yluksek olabilmektedir (Arslan & Tanhan, 2019).

Bu arastirmaya ait sinirhliklar bulunmaktadir. Yapilan ¢alismadan elde edilen veriler ilkokula ve
ortaokula devam eden 40 ¢ocuktan elde edilen veriler ile ve ¢ocuklarin envantere verdikleri cevaplar ile
sinirhidir. Bu arastirma ¢ok boyutlu midahale yaklagiminin gocuklarin yasadiklari kaygi diizeylerini
azalmakla birlikte, tamamen ortadan kaldirmadigini ortaya koymustur. Bu dogrultuda arastirmada
uygulanan programin oturumlarin kisithhgi da bir sinirlilik olarak sayilabilir.

Yazar Katki Orani

Arastirmanin yazarlari arastirmanin planlanmasindan sonu¢ raporunun yazilmasina kadar tim
asamalarda esit bir sekilde katki sunmuslardir.

Etik Beyan

Bu arastirmada “Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan
tim kurallara uyulmus ve yodnergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine
Aykir Eylemlerden” higbiri gerceklestirilmemistir.

Catisma Beyani

Mevcut arastirmada herhangi bir ¢ikar catismasi bulunmamaktadir.
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Tesekkiir Bildirimi

Bu calismadaki verilerin toplanmasi sirasinda galismaya gonilli olarak katilip, deneyimlerini paylasan
psikolojik danigsman adaylarina tesekkiir ederiz.
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