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Abstract: In this study, it was aimed to perform an in-depth examination of the 

opinions of social studies teachers on how citizenship education should be given. 

Phenomenology design, one of the qualitative research methods, was used in the 

research. The study group of the research was formed with 17 social studies 

teachers working in different regions of Turkey, having different professional 

seniority and also different genders, by using maximum diversity sampling. The 

data of the study were collected through a semi-structured interview form 

developed by the researchers. Descriptive analysis was used to analyze the data. 

As a result of the research, it was concluded that the perception of social studies 

teachers regarding the phenomenon of citizenship varied. It was determined that 

social studies teachers considered the main purpose of social studies as citizenship 

education and also as a course aimed at raising individuals that the society needs. 

In the study, it was also concluded that the teachers were of the opinion that 

appropriate content should be used, different teaching methods-techniques should 

be employed, and value education should be emphasized while giving citizenship 

education in the social studies course. Various suggestions were made based on the 

results of the research. 

1. INTRODUCTION 

Education is the process of bringing about a deliberate and desired change in an individual's 

behavior through his/her own experiences (Ertürk, 1973). The sum of the processes in which 

an individual acquires skills, orientation and behavioral patterns in the society he/she lives in is 

called education (Demirel & Kaya, 2002). Human is at the center of education. In other words, 

both the subject and the object of education are humans. All activities carried out through 

education are carried out with the aim of changing human behavior towards the desired 

direction (Sönmez, 1994). 

Human is a social being and has to live in a society. Living in peace and security in a society is 

possible with the establishment of social order. Accordingly, some written and unwritten rules 

have been set to establish social order in the historical process, and states have been established 
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(Bilge, 1990). While some rights and responsibilities are given to people in order to maintain 

the social order, some of their freedoms are also restricted to maintain this order. Unlimited 

freedoms do not seem possible in the social structure as they affect the freedoms of other people. 

Accordingly, it is important for all people to comply with social rules, whether written or 

unwritten (Ereş, 2015). 

In the historical process, societies have aimed to raise good and active citizens who have 

internalized the political systems and social structures of their countries. The reason for this is 

based on the view that it is possible to ensure the continuity of countries and to unite differences 

in common purposes by instilling citizenship awareness in people. Accordingly, in recent years, 

education systems have made an intense effort to serve the purpose of raising active and 

effective citizens. It is a result of these efforts that the socialist understanding built on the view 

that the individual is responsible to society forms the basis of citizenship education. This 

approach tries to establish a balance between social rights and responsibilities and 

individualism. At this point, citizenship education both tries to strengthen the social, political 

and moral duties and responsibilities of young people and functions as a social control 

mechanism on individuals. Citizenship knowledge, skills and values of individuals are tried to 

be strengthened through citizenship education (Wood, 2010). The definition of citizenship 

education is generally made on the basis of the following content: 

To bring young people in the roles and responsibilities they should have in order to grow up as 

effective citizens. Education experts define this process as "citizenship education". In 

citizenship education, subjects such as history, geography, economy, law, politics, linguistics, 

environmental knowledge and international studies, social studies, life skills and moral 

education have an important place. The content related to these fields and subjects is taught to 

primary and secondary school students through social studies education. Citizenship education 

is currently very up-to-date in many countries. Educational approaches that emerged in the new 

century are meticulously focused on how to perform citizenship education. As a matter of fact, 

it is important to prepare young people quickly for the difficulties, uncertainties and changing 

world conditions (Ichilov, 1998). The majority of IRCAF countries (Australia, Canada, 

England, France, Germany, Hungary, Italy, Japan, South Korea, Netherlands, New Zealand, 

Singapore, Spain, Sweden, Switzerland, USA, Hong Kong, Ireland) that give importance to 

citizenship education make important reforms in school curricula in which they develop 

projects for quality citizenship education. At the end of the 20th century, the level and speed of 

global change brought thematic studies to the fore. For example, the content and 

implementation approach of citizenship education in England is being reshaped in accordance 

with the requirements of the time. In this context, thematic study areas are formed for 

citizenship education (Crick, 1998; Kerr, 1999). Development of citizenship education in 

Turkey it happened in a different way (Üstel, 2005). After the World War I, the Ottoman Empire 

collapsed. Republic of Turkey established on October 29, 1923. After the establishment of the 

republic reforms have been carried out in many areas. One of these ares is education (Ata, 

2006). In the 1926 and 1936 curricula, it was aimed to strengthen national feelings and to 

consolidate the reforms made (Kuş, 2014). In the 1962 draft curriculum instead of the history, 

geography and civics course taught in the fourth and fifth grades, a new course called society 

and country studies took place. The name of social studies course in Turkey was included in 

the 1968 curriculum for the first time. The 1968 program was repealed in 1985. In 1985, social 

studies education was ended in secondary schools. Instead of social studies national geography 

and national history courses were took place. In 1992, the citizenship course has been placed. 

After the eight-year compulsory and uninterrupted primary education came into effect in 1997, 

national history and national geography courses have been removed from primary schools. 

Citizenship education started to be given through the social studies course (Şen, 2019). The 

social studies course, which is taught at primary and secondary school levels in our country, 
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has started to be taught within the framework of thematic study areas in accordance with the 

constructivist approach since 2005. Citizenship education is one of these themes. This course 

helps children grow up as active citizens who successfully integrate into the society and perform 

the socialization process.  

Socialization of citizens is considered important in a democratic society. This socialization 

process should start in childhood and primary schools. In this period, social studies course has 

an important mission both in terms of character, moral and values education of children and in 

gaining citizenship knowledge, skills and values (Althof & Berkowitz, 2006). While citizenship 

is performed by binding people to the state with a legal bond, raising an active citizen who is 

aware of his/her rights and responsibilities is possible with an effective citizenship education. 

Citizenship education serves to establish a healthy social structure by strengthening the bonds 

between the individual and the society. In this direction, the social studies course, which serves 

to ensure the adaptation of individuals to social life by internalizing democratic principles and 

values, helps individuals to apply the citizenship knowledge, skills and values they have 

acquired within the scope of citizenship education in their daily life (Merey, 2009). 

The special objectives of social studies curriculum such as raising the individuals as citizens of 

the Republic of Turkey who love their homeland and nation, know and use their rights, fulfill 

their responsibilities, and have national consciousness, and having them understand the 

historical processes of the concepts of human rights, national sovereignty, democracy, 

secularism, republic and their effects on today's Turkey and organize their lives according to 

democratic rules (MoNE, 2018) clearly show the importance of citizenship education in this 

course. When the literature is reviewed, it is possible to find studies on citizenship education 

(Şen, 2019; Bıçak & Ereş, 2018; Önal et al., 2018; Önal et al., 2017; Şentürk et al., 2017; Gürel, 

2016; İpek & Karataş, 2015; Deveci & Selanik Ay, 2014; Memişoglu, 2014; Ichilov, 2013; 

Geboers et al., 2013; Merey et al., 2012; Hablemitoğlu & Özmete, 2012; Kennedy, 2012; Hebert 

& Sears, 2001; Kerr, 1999). Considering both the relevant literature and social studies 

curriculum, it is observed that citizenship education is very important for this course. The fact 

that the social studies course was started to be taught with the aim of raising active citizens 

further reinforces this importance. For all these reasons, the opinions of the social studies 

teachers, who teach this course, on how citizenship education should be gain importance. It is 

thought that this study will contribute to the existing literature by revealing the views of social 

studies teachers on how citizenship education should be. 

In this study, it was aimed to perform an in-depth examination of the opinions of social studies 

teachers on how citizenship education should be given. For this purpose, answers were sought 

to the following questions: 

• What is the perception of social studies teachers about the phenomenon of citizenship? 

• What are social studies teachers’ views about the role of social studies course in citizenship 

education? 

• What are social studies teachers’ views on the way to be followed while giving citizenship 

education in social studies course? 

2. METHOD 

Qualitative research methods were used in the study. Qualitative research is a method that 

examines events, facts and situations in their own conditions and forms and aims to collect in-

depth information (Glesne, 2016). The reason for using the qualitative research method in the 

study is to collect information by examining the views of the participants on the research topic 

in depth. This research was conducted within the scope of the permission obtained by the 

decision of scientific research ethics committee of Ağrı İbrahim Çeçen University, dated 

23.02.2022 and numbered 56. 
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2.1. Design 

In this study, in which the views of social studies teachers on how citizenship education should 

be given were researched, phenomenology, one of the qualitative research designs, was used. 

Phenomenology focuses on people's perceptions and views that develop depending on their 

lives (Creswell & Poth, 2018). The reason for using the phenomenology design in this study is 

to reveal the experiences of the social studies teachers participating in the research on 

citizenship education and their views on how citizenship education should be given in the social 

studies course by examining in detail. The stages followed in the research conducted using the 

phenomenology design are shown in Figure 1. 

Figure 1. Stages followed in the research process. 

 

As seen in Figure 1, a gradual process was followed in the research. Five stages were followed, 

from the determination of the data collection tool to the reporting of the process, in the research. 

In the research process, the research fit matrix (Kaya & Bayram, 2021) was used to control the 

compatibility between the variables of the research. 

2.2. Study Group 

Maximum diversity, one of the purposive sampling methods, was used in the study. The main 

purpose of maximum diversity sampling is to reflect the diversity of the individuals 

participating in the study at the maximum level. The aim of maximum diversity sampling is not 

to generalize, but to determine whether there are shared phenomena among the diverse 

situations (Yıldırım & Şimşek, 2016). The reason for using maximum diversity sampling in this 

study was that the social studies teachers who worked in different geographical regions and had 

different professional seniority and different genders were planned to be included in the study. 

Information about the social studies teachers participating in the research is presented in Table 

1. 

In Table 1, it is seen that 47.05% of the participants in the participant group were female and 

52.95% were male. In the table, it is observed that 23.53% of the participants were 25-35 years 

old, 41.17% were 36-45 years old, 17.65% were 46-55 years old, and 17.65% were over 55. In 

addition, the table shows that 29.41% of the participants worked in the Marmara region, 23.3% 

in Central Anatolia, 17.65% in the Mediterranean, 11.76% in the Black Sea, and 17.65% in the 

Southeastern Anatolia region. Since social studies teachers in Eastern Anatolia and Aegean 

regions could not be reached, participants from these two regions were not included in the study. 

Within the scope of the information in the table, it is understood that 23.53% of the participants 

had a professional seniority of 1-5 years, 41.17% of them 6-10 years, 17.65% of them 11-15 

years and 17.65% of them had a professional seniority of more than 15 years. 
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Table 1. Information on social studies teachers included in the study. 

Variable Feature f % 

Gender 

Female 8 47.05 

Male 9 52.95 

Total 17 100 

Age 

25-35 4 23.53 

36-45 7 41.17 

46-55 3 17.65 

55+ 3 17.65 

Total 17 100 

The Region of Duty 

Marmara Region 5 29.41 

Central Anatolia Region 4 23.53 

Mediterranean Region 3 17.65 

Black Sea Region 2 11.76 

Southeastern Anatolia Region 3 17.65 

Total 17 100 

Professional Seniority Between 1-5 years 4 23.53 

Between 6-10 years 7 41.17 

Between 11-15 years 3 17.65 

Over 15 years 3 17.65 

Total 17 100 

 

The names of the participants in the research were kept confidential within the scope of ethical 

rules, and a code name was formed for each participant. The code names in question were 

formed by adding a number to the letter "T", which is the first letter of the word teacher, 

according to the order of the interview. In this context, the first interviewed participant was 

included in the research with the code name T1, the second participant T2, and the third 

participant T3. 

2.3. Data Collection Tools and Data Collection 

The data of the study were collected through a semi-structured interview form developed by 

the researchers. During the development of the interview form used in collecting the data of the 

research, the views of the experts on qualitative research were obtained three times. The 

interview form developed by the researchers was first sent to two experts, and they were asked 

to express their opinions in terms of its suitability to the subject of the research. Within the 

scope of the feedback received, all the questions in the interview form were rearranged. Then 

it was presented to the experts again for their opinions. At this stage, feedback was received, 

indicating that some of the questions in the form were repeated. Depending on the feedback 

received, some of the questions in the form were combined, and the number of questions was 

decreased. Finally, the opinion of a different expert was asked and the final version of the 

interview form was formed. Based on the opinions of the experts, it was decided that the 

interview form was appropriate for this research. Therefore, it was not necessary to conduct a 

pilot application for the interview form. 

The data of the research were collected face-to-face and web-based. The fact that the 

participants in the study were working in different regions of Turkey was determined as the 

limitation of the study, and the participants were interviewed using the teleconference method, 

where the researchers could not find the opportunity to collect data face-to-face. In this context, 
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while face-to-face interviews were held with the participants in the South-East Anatolia region, 

teleconferences were held with the participants in the other regions. Voice recordings were 

made with the permission of the participants, both in face-to-face interviews and in interviews 

made by teleconference method. These recordings were transcribed in electronic environment 

and arranged for the analysis phase. 

2.4. Analysis of Data 

The data obtained through the interview forms were analyzed through descriptive analysis, one 

of the qualitative data analysis methods. The descriptive analysis includes performing the 

analysis process within the scope of predetermined themes (Yıldırım & Şimşek, 2016). The 

reason why descriptive analysis was used in the analysis of the data of this research is that the 

coding was done according to the themes were predetermined. 

The data transcribed in the computer environment were analyzed in four stages. In the first 

stage, the data were read superficially to have an idea about the data set. In the second stage, 

the data were read again and the first coding was done. In the third stage, the main coding was 

done. In the fourth stage, all the codes determined were brought together and themes were 

formed. In order to ensure the reliability of the research during the analysis process, the fourth 

part of the data set and the codes and themes extracted from the said part were sent to two 

different experts and they were asked to code. By comparing the codes of the experts with the 

codes of the researchers, the discrepancies were resolved and the themes were finalized. 

[Reliability=Agreement / (Agreement+Disagreement)] formula developed by Miles and 

Huberman (1994) was used to determine the reliability of the coding. As a result of the 

calculation, the reliability value was found to be 92%. The fact that the result of the 

abovementioned formula is over 70% indicates that the analysis is reliable (Miles & Huberman, 

1994). 

2.5. Research Ethics and Validity and Reliability 

In the research, the following procedures were carried out within the scope of scientific research 

ethics: 

• Before starting the research, ethics committee permission was obtained from a university’s 

scientific research ethics committee to conduct the research. 

• The scope of the research was clearly explained to the participants included in the research, 

and it was ensured that the participants were informed about the research. 

• The recordings taken while collecting the research data were used only for this research. 

• The names of the participants in the research, the cities they resided in and the institutions 

they worked in were kept confidential. 

In order to ensure the validity and reliability of the research, the following procedures were 

carried out: 

• In the process of designing the semi-structured interview form used in the collection of 

research data, the opinions of experts who are competent in qualitative research were taken. 

• The data collected during the research process were filed based on the original forms. 

• The opinions of experts were taken regarding one-fourth of the codes and themes formed 

during the qualitative analysis process. 

The reliability formula developed by Miles and Huberman (1994) was used to determine the 

reliability of the coding made during the analysis process. 

 

 



Polat, Ozgul & Bayram 

 104 

3. RESULT  

In the research, the views of social studies teachers on how citizenship education should be 

given were examined in depth. In this context, the perception of the phenomenon of citizenship 

of the social studies teachers, their views on the role of social studies course in citizenship 

education and their views on what path to follow in citizenship education in social studies 

course were examined. 

3.1. Findings Obtained in the Scope of the Perception of Citizenship of the Social Studies 

Teachers 

In the study, the perception of social studies teachers about the phenomenon of citizenship was 

researched. The findings obtained in this context are shown in Figure 2. 

Figure 2. Findings reached within the scope of the perception of citizenship of the social studies 

teachers. 

 

As seen in Figure 2, the findings reached in the research were combined under the themes of 

belonging, having a home, unity, shelter and banding together. The findings within the scope 

of these themes are as follows: 

It was determined that some of the participants in the research perceived the phenomenon of 

citizenship as an element of belonging. One of the most striking expressions providing the 

aforementioned finding was presented by T3. T3 expressed his/her perception on the subject by 

saying “Citizenship means that a person belongs to a place, a country, a land.” T10 also 

expressed his/her opinion with similar sentences. T10 said “Every person wants to belong 

somewhere. A human being wants to belong to a community. Here, I think citizenship means 

belonging to a community.” and revealed that he/she perceived the phenomenon of citizenship 

as being a member of a community. Another participant who associated citizenship with 

belonging was T6. This participant (T6) said “Citizenship is derived from the word city (state 

in ancient times). So, it means belonging to a country. It means internalizing a homeland. In 

my opinion, citizenship means being a part of a homeland.” and embodied his perception on 

the subject. T6 continued “In addition, citizenship also enables people to have an identity by 

belonging to a place. That is why it is what makes us human.’’ and expressed the importance 

he/she attributed to the phenomenon of citizenship. 

It was determined that one of the teachers participating in the research perceived citizenship as 

having a home. The teacher mentioned is T5. T5 presented his/her perception in this context 

with the following words: 
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“Homeland means the home of a person. It means the house of his/her ancestor. Citizenship then 

means being the owner of that home. The holiest place of a person is his/her home. He/she is born 

at home, he/she feeds himself/herself at home. He/she becomes happy at home, sad at home. He/she 

dies at home. I mean, the homeland is the place where people do everything. For this reason, I will 

say that homeland is the home of a person. Home is also very important. In fact, one's home is one 

of the most important things in life.” 

It was determined that the perception of citizenship of some participants and the phenomenon 

of citizenship were based on unity. As a matter of fact, T8 said “Citizenship means unity. If 

people are united, they become citizens. They become brothers. So they develop their homeland. 

That is why being united is the root of being a citizen, in my opinion." and embodied the 

phenomenon of citizenship. T9 also presented his/her perception of the phenomenon of 

citizenship in a similar way. T9 said “You know, when we were kids, we used to sing in games 

- one for all, all for one - I think citizenship is something like that. Unity means power. 

Citizenship is also the source of power. Therefore, citizenship is equivalent to being united.”  

and s/he expressed that s/he perceived citizenship as unity. 

It was found that the participant with the code T4 in the research perceived citizenship as a 

shelter. The striking statements of T4 providing the aforementioned finding are as follows: 

“People always look for a shelter in life. Citizenship is that shelter. No matter what a person 

experiences, knowing that there is a shelter in which he/she can be safe makes one feel strong. When 

a person feels weak or feels lonely, he/she can enter this shelter and rest. I think the most beautiful 

shelter is citizenship. A shelter where you can enter unquestioningly.” 

It was observed that some participants in the study expressed the phenomenon of citizenship in 

the form of banding together. For example, one of the participants, T1, embodied his/her 

thoughts as follows: “Doesn't citizenship mean being a stakeholder of the homeland? Yes. So, 

citizenship means that all stakeholders band together.” Another participant, T14 said “In my 

opinion, citizenship is banding together.’’ and T17 said “Citizenship means banding together. 

What else could it be? To unite. Being a part of a whole.” 

Within the scope of the findings in the research, it was determined that the perception of social 

studies teachers about the phenomenon of citizenship varied. On the other hand, it was 

determined that all social studies teachers participating in the research attributed deep and 

comprehensive meanings to the phenomenon of citizenship and also considered it important for 

human life. 

3.2. Findings Obtained Within the Scope of Social Studies Teachers' Opinions on the Role 

of Social Studies Course in Citizenship Education 

In the research, the opinions of social studies teachers on the role of social studies course in 

citizenship education were investigated. The findings are shown in Figure 3. As seen in Figure 

3, the findings reached within the scope of the opinions of social studies teachers on the role of 

social studies course in citizenship education were brought together under the themes of 

citizenship course, ideal human training course, and useful staff training course. The findings 

within the scope of these themes are as follows: 

It was determined that most of the participants in the study expressed the role of social studies 

course in citizenship education as a course for citizenship education in primary and secondary 

school programs. One of the most striking opinions in this context was expressed by participant 

T13 as follows: 

“Social studies is already the citizenship course itself. Therefore, there is no need to even think about 

the role of this course (social studies) in citizenship education. When we look back at history, the 

reason for the emergence of social studies is citizenship education. It is still so today. It will also be 
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the same in the future. When it comes to citizenship course, everyone immediately thinks of social 

studies. This has always been the case both in Turkey and in the world. It will always be in this way.” 

Figure 3. Findings reached within the scope of social studies teachers' opinions on the role of social 

studies course in citizenship education. 

 

The participant with the code T2 also expressed a similar opinion. T2 said “Don't we already 

teach social studies to raise citizens? Yes, we do. Then, the importance and role of social studies 

should be considered in terms of citizenship course.” T2 also said “Open and look at social 

studies books. Everything is about citizenship education. No matter what you look at, you 

always encounter citizenship issues in the books.” and he evaluated the social studies textbooks 

in terms of citizenship education. Another participant, T7 said “I think social studies is already 

citizenship education. It is citizenship education itself. In fact, its origin is in citizenship 

education." 

It was determined that some participants expressed the role of social studies course in 

citizenship education as social studies being the ideal human training course. In fact, T11 said 

“I think it is enough to look at the definition of social studies to answer this question. What 

does it say in the definition? It says that social studies is an ideal citizen training course. I think 

this is the best answer.’’ T11 also said “What do we teachers (social studies teachers) do? We 

teach to raise quality, rightminded, good citizens. This is the role of social studies.”  and 

embodied his/her opinion on the subject within the scope of the mission undertaken by social 

studies teachers. The participant with the code T15 expressed his/her opinion on the role of 

social studies course in citizenship education in a similar way. T15 said “This (the role of social 

studies course in citizenship education) is very clear to me. Social studies is the lesson of raising 

the people desired by the society and the state. This is very clear.” and he/she expressed his/her 

point of view on the subject very clearly. 

T12, one of the participants in the research, expressed the role of social studies course in 

citizenship education by expressing social studies in the form of a useful staff training course. 

The statements of T12 in this context are as follows: 

“In my opinion, social studies is a staff training course. Why do I say it is a staff training course? 

Because we always call it an active citizen training course for social studies. Who is this active 

citizen? I think I need to clarify. For example, we provide students with a lot of skills. We don't just 

bring them in knowledge or value. We provide a lot of skills that can be used in life. That is why I 

say that. Social studies is a staff training course. In the future, these students will deal with different 

fields. They will be the staff of different fields. Here we train staff for different fields. I mean, we are 

preparing the infrastructure.” 
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According to the findings obtained in the research, it was determined that social studies teachers 

considered social studies course as the basic course of citizenship education. In addition, it was 

revealed that social studies teachers thought of social studies course as a tool to form the 

individual profile desired by the society and the state, and also as a course that equips primary 

and secondary school students with various skills for their future orientation. 

3.3. Findings Obtained Within the Scope of Social Studies Teachers' Opinions on the Way 

to Be Followed While Conducting Citizenship Education in Social Studies Course 

In the research, the opinions of social studies teachers on the way to be followed while giving 

citizenship education in social studies course were examined. The findings are shown in Figure 

4. 

Figure 4. Findings obtained within the scope of the opinions of social studies teachers on the way to be 

followed in while giving citizenship education in social studies course. 

 

As can be seen in Figure 4, the findings obtained within the scope of the opinions of social 

studies teachers on the way to be followed for citizenship education in the social studies course 

were combined under the themes of the use of appropriate content, the use of different teaching 

methods-techniques, the use of rich equipment sets, and the emphasis on value education. The 

findings within the scope of these themes are as follows: 

It was determined that some of the teachers who participated in the research emphasized that 

appropriate course contents should be used while giving citizenship education in the social 

studies course. For example, T16 expressed his/her opinion on this issue with the following 

words: 

“Citizenship education is extremely important. Therefore, it is necessary to use the right content. We 

normally only use the books of the Ministry of National Education. I think this is not enough. I find 

the content of the textbooks insufficient in this respect (citizenship education). I think that the content 

on citizenship should be increased. Especially in the fourth grade. Because the student in the fourth 

grade has a fresher brain. He/She gets what you give. Therefore, the content should be enriched in 

the fourth-grade books.” 

The participant with the code T3 also used similar expressions. T3 said “The question of what 

we will teach in citizenship education is important. What to teach depends on the content. This 

means that while giving citizenship education, it is necessary to prepare and use content 

suitable for raising citizens.’’ and he/she drew attention to the importance of the content of 

citizenship education in the social studies course. 

It was determined that some of the participants had the opinion that different teaching methods-

techniques should be used while giving citizenship education in the social studies course. The 
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most striking opinion in this context was expressed by T6. T6 expressed his/her point of view 

on the subject as follows: 

“It is necessary to use ways that work in education. A good teacher should know well which method 

to use. First, he/she needs to know the student. What are the student's needs? How is the student's 

character? How can a student be taught? We need to know all of these. For example, there are some 

students. They memorize. No matter what you do, you cannot make them stop memorizing. For 

example, another type of student learns as s/he speaks in class. You need to know all of these. Why? 

Because if you are going to give citizenship education, you need to know these.” 

T9 expressed his/her opinion in this context as follows: “Diversity is good when teaching. 

Different techniques can be used. It should not always be direct instruction. Especially not in 

citizenship education.’’ T9 also said “For example, we can use techniques in which the student 

is more involved. Thus, we save the student from memorization.’’ and he/she emphasized that 

active learning models can be used while giving citizenship education in social studies course. 

It was determined that a few teachers in the research had the opinion that rich equipment sets 

should be used while giving citizenship education in social studies course. T14, one of the 

aforementioned participants, said, “If quality education is to be given, all kinds of materials 

must be available. If there is a lack of material while explaining a subject, effective teaching 

cannot be achieved. The situation is the same in citizenship education. If a subject is to be 

taught, we should have enough material.’’ and he/she expressed his/her opinion that 

experiencing an effective education process is directly proportional to having sufficient tools 

and equipment. As another participant, T8 said “You must have tools that you can use in the 

classroom so that the education can achieve its purpose. I am not talking about a smart board 

or a projector. With these, very limited activities can be done.” and he/she expressed her 

opinion on the subject. He/she also said “If you are going to talk about an event, you must have 

miniatures, topographical maps, a hall and costumes for re-enactment.” and embodied the 

tools that he/she considered to be used during citizenship education in the social studies course. 

It was determined that two participants had the opinion that values education should be 

emphasized while giving citizenship education in the social studies course. One of the 

aforementioned participants, T1, expressed his/her point of view on the subject as follows: 

“Citizenship education means value education. We give a lot of value education in social studies. As 

a matter of fact, good value education is given in social studies. However, this is not enough. I think 

that a good citizen should have all material and moral values. In my opinion, the main way to follow 

in citizenship education is to focus on values education. The more the students internalize our values, 

the more effective citizens they can become.” 

The other participant who thought that value-oriented citizenship education should be taken as 

a basis in the social studies course was T10. T10 said "Social studies is a citizenship education 

course anyway. In the social studies course, we teach students everything that a citizen should 

have. But for good education, we should emphasize our values.’’ T10 also said, “There is a 

reason why I say that we should emphasize values. A citizen must have values above all else. 

In my opinion, this is the main feature that a person should have.” and he/she based her opinion 

on striking statements. 

Within the scope of the findings, it was revealed that the social studies teachers included in the 

research were of the opinion that the content suitable for citizenship education should be used 

while conducting citizenship education in the social studies course. In addition, it was 

determined that the participants thought that the teaching methods-techniques should be 

diversified in the processes of citizenship education and at the same time, they should have the 

necessary tools and equipment. On the other hand, it was determined that social studies teachers 

were of the opinion that effective citizenship education can be possible with comprehensive 

values education processes. 
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4. DISCUSSION and CONCLUSION 

Citizenship education is given through social studies course at primary and secondary schools, 

as it is related to social life. In fact, knowledge, skills and values related to social life are the 

subject of social studies course. Considering the fact that the knowledge, skills and values that 

the ideal citizen should have gained through the social studies course, the issue of how 

citizenship education should be given in the social studies course gains importance. The results 

obtained in this research, which was based on the opinions of social studies teachers, were 

discussed within the scope of the results of similar studies in the relevant literature and 

presented below. 

In the study, it was concluded that social studies teachers had a deep perception of citizenship. 

As a matter of fact, it was determined that the teachers attributed citizenship phenomenon 

meanings such as belonging, unity, banding together, and that they also considered citizenship 

as one of the most important needs for human beings. In the literature review, studies with 

results similar to those of this research were found. For example, the participants included in 

the study by Kadıoğlu et al. (2016) stated the phenomenon of citizenship as language unity, 

religious unity, common culture and laws that bind everyone. The participants of the study 

conducted by Martin and Chiodo (2007) associated the phenomenon of citizenship with 

expressions of benevolence, adherence to social rules, and being respectful. As a result of their 

study with prospective teachers, Değirmenci and Eskici (2019) determined that the participants 

associated citizenship with being responsible in general. Malkoç and Ata (2021), on the other 

hand, identified that social studies teachers considered citizenship as a way of establishing 

organic bonds with history and culture. 

In the present study, it was concluded that social studies teachers considered social studies as a 

course that is directly aimed at citizenship education and at the same time helping to raise 

qualified individuals. In the literature review carried out to discuss the abovementioned result, 

studies with similar results were found. Kuş and Aksu (2017), in their study with social studies 

teachers, determined that teachers considered social studies as a course whose main purpose is 

citizenship education. Memişoğlu (2014) concluded that social studies teachers considered 

social studies as a citizen education course and also as a course that adds knowledge, skills and 

values. In their study with prospective teachers, Deveci and Selanik Ay (2014) determined that 

the participants considered social studies as a course that facilitates life in citizen education and 

provides social order. Karasu Avcı et al. (2020) found that social studies teachers thought that 

social studies course adds value to students and raises effective citizens. 

In the present study, it was concluded that the social studies teachers were of the opinion that 

the content suitable for citizenship education should be used while providing citizenship 

education in the social studies course. In the study, it was also determined that social studies 

teachers thought that different teaching methods-techniques should be used in citizenship 

education and that they should have the necessary tools and materials. In addition, in the study, 

it was determined that social studies teachers were of the opinion that values education should 

be emphasized for effective citizenship education. Similarly, Bıçak and Ereş (2018) concluded 

in their study that teachers emphasized the importance of content in citizenship education. 

Memişoğlu (2014) determined that social studies teachers tried to provide diversity in 

classroom and out-of-class activities during the citizenship education process. Wilkins (2003) 

revealed in his study with teachers that contrary to this research, teachers limited citizenship 

education to classroom activities only. Pederson and Cogan (2000) concluded that citizenship 

education was carried out only with the direct instruction technique. Kuş and Aksu (2017) 

revealed that social studies teachers considered social studies as a course that helps to raise 

effective citizens by adding value. 
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As a result of the present research, it was concluded that the perception of social studies teachers 

regarding the phenomenon of citizenship varied. On the other hand, it was determined that the 

social studies teachers considered the main purpose of social studies as citizenship education 

and at the same time, they considered it as a course aimed at raising individuals that society 

needs. In the study, it was also concluded that the teachers were of the opinion that appropriate 

content and different teaching methods-techniques should be used, and value education should 

be emphasized while giving citizenship education in the social studies course. 

Various recommendations were made depending on the results of the research. These 

recommendations are listed below: 

• In-service training on how to give citizenship education can be provided for social studies 

teachers. 

• Social studies teachers can be provided with opportunities to use different teaching methods 

and techniques in citizenship education. 

• Social studies textbooks and the content of the social studies course curriculum can be revised 

within the scope of compliance with citizenship education. The abovementioned books and 

the curriculum can be enriched in terms of citizenship education based on values education. 

• Further researches can investigate the opinions of social studies teachers on citizenship 

education with bigger participant groups. 

• Further researches can be made on the opinions of social studies teachers on citizenship 

education with quantitative methodology. 

• Further researches can be made on the opinions of social studies teachers on citizenship 

education with mixed methods. 
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