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Introduction

Social development in early childhood is a space where socialization takes place, where the child
develops relationships with others and where he or she behaves socially to recognize his or her own
abilities and limitations. Social development contributes to the formation of the child's self and helps the
child learn the nature of social contexts such as family, school, etc., as well as the basic dynamics of
building relationships with others (Howes & James, 2002; Karatas, 2019). Social skills, on the other hand,
can be defined as a set of behaviors that increase an individual's conformity to the environment displayed
in the socialization process. Social skills are behaviors that are accepted by others, enable positive
responses to be obtained, and protect against negative responses (Cartledge & Milburn, 1978; Elliot et
al., 1993). Studies show that social skills have important positive effects on individuals. Social skills have
shown positive relationships constructive interaction between the child and parents and other adults
(Ozyiirek et al., 2014; Segrin & Taylor, 2007), motivation (Kéycegiz & Ozbey, 2019), school readiness (Ziv,
2012), understanding of emotions and social problem solving (Dereli, 2008; Dereli-Iman, 2013), self-
esteem (Riggio et al., 1990), relationship quality and well-being (Demir, Jaafar, Bilyk & Mohd Ariff, 2012),
relationship building and maintenance (Deniz et al., 2005), self-efficacy, life satisfaction, hope, happiness,
environmental wisdom and quality of life (Segrin & Taylor, 2007). Socially accepted behaviors are directly
associated with fewer mental health problems and higher self-esteem (McCoy et al., 2009). Social skills
enable individuals to protect their rights in appropriate and constructive ways (Kinik & Odaci, 2019). They
contribute to the maintenance of basic values, such as sharing social skills in preschool years, being
respectful, initiating and maintaining relationships with others (Dereli-lman, 2014). In addition, it was
found by McClelland and Morrison (2003) that social skills are closely related to the learning abilities of
preschool children aged 3 to 4 years. A lack of social skills often causes children to miss positive
opportunities and experience negative consequences such as rejection (Gresham & Elliot, 1987). Children
who receive earlier social skills support are more emotionally mature, exhibit appropriate behaviors, and
are more competent in social interactions than their peers who do not experience this (Bakken, Brown &
Dowking, 2017). The occurrence of behavior problems in preschool is a factor in later life and so it is
important to develop social skills in early childhood because they ensure that problem behaviors are
reduced through the acquisition of positive behaviors.

In the early stages of life, development depends on interactions with the immediate environment
(Bronfenbrenner & Morris, 2007). Because social development is based on communication and
interaction, one of the best ways to understand children's social development in children is to assess
children's relationships with adults (Howes & James, 2002). Parents are functional role models in the
child's social development process, both as a parent-child relationships and as part of the spouse
subsystem (Parke & Buriel, 1998). Parental involvement in child-related activities and positive behaviors
such as appreciation have been found to have a positive relationship with children's prosocial behaviors
(Gryczkowski et al., 2018). Social skills are behaviors that are acquired later and are not innate. For this
reason, it isimportant to acquire and develop these behaviors with the support of parents (Karatas, 2019).
At this point, the concept of mindfulness in parenting can be mentioned in the development of children's
social skills. Mindfulness in parenting is a concept that has been frequently researched in recent years and
contributes to building constructive and functional parenting behaviors and the associated quality of the
parent-child relationship (Duncan et al., 2009; Han et al., 2019). It is the state of mindfulness in the
relationship between the parent and their child (Duncan, 2007). It is the parent's nonjudgmental
acceptance of themselves and their child, showing compassion, being aware of their feelings and
thoughts, listening carefully to the child, and acting responsibly without being reactive (Bogels et al., 2010;
Duncan et al., 2009; Siegel, 2010). Studies have shown that mindfulness has positive effects on the parent,
the child, and the parent-child relationship. It reduces somatic complaints, depressive, anxious, and angry
behaviors in mothers. This allows mothers to realize that they can regulate their internal experience and
change their behavior toward their child (Potharst et al., 2017). A negative relationship has been found
between maternal mindfulness and infant social-emotional problems (Braeken et al., 2017). As the level
of mindfulness in parenting increases, the parent's negative criticism of him/herself (Moreira &
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Canavarro, 2018) and the level of anxiety decreases (van den Heuvel et al., 2015). The flexibility and
sensitivity that mindfulness brings to parenting contributes to the child's well-being (Duncan et al., 2009).
Mindfulness in parents affects emotional and executive problems in their children, peer problems in a
negative way, while prosocial behaviors have an indirect and positive effect (Siu et al., 2016). When
examining the literature, it is found that parental mindfulness plays a positive role in the parent-child
relationship, and it is believed that it can affect children's social skills. The spousal relationship is another
factor that believed to influence children's social skills.

The relationship of spouses and their behavior toward each other affect children and influence child
development (McCoy et al., 2009). For instance, parental conflict has been positively associated with
children's internalization and externalization disorders (Davies & Cummings, 1998; Xuan et al., 2018). In
cases where the relationship between spouses is negative, it has been found that children are not
accepted by their peers, boys exhibit problematic behavior, and girls exhibit passive behavior (Sahin,
2015). Marital harmony and satisfaction are positively related to children's social skills and social
competence (Aydin, 2018; Ozbey, 2013). The social skills of children of spouses who use constructive
conflict resolution skills in the marital relationship are high (Hosokowa & Katsura, 2017; McCoy et al.,
2009). Marital functionality, positive emotions, warmth, and pleasure in the relationship are positively
associated with child adjustment (Stroud et al., 2015). Mindfulness in the marital relationship is a concept
that has been increasingly researched in recent years and has positive contributions to the relationship
between spouses. Interpersonal mindfulness in marriage is when an individual is in a state of mindfulness
in their relationship and interaction with their partner. It can be explained as accepting unconditionally
oneself and one's spouse while communicating with one's spouse, being aware of one's feelings and
thoughts, and being aware of one's behaviors toward one's spouse (Erus, 2019). Mindfulness helps
spouses determine where their minds are moving (Atkinson, 2013). It helps spouses reduce their stress
and improve their conflict resolution and communication skills (Gambrel & Piercy, 2015). While studies
examining the impact of negative characteristics related to the marital relationship on children are
common, studies examining positive characteristics are limited (Vaez et al., 2015). Research highlights the
need to identify how children acquire positive behaviors, such as social skills, in the context of the marital
relationship (McCoy et al., 2009). However, new research is also needed on what features of healthy
marriages shape child adjustment through parenting (Stroud et al., 2015). The contribution of mindfulness
in marriage to the marital relationship is well known. However, there is no research findings on the
relationship between mindfulness in marriage and children's social skills. Focusing on the dimensions of
marriage and parenting is considered an effective way to improve children's social adjustment (Hosokowa
& Katsura, 2017). The purpose of this study is to examine the relationship between mindfulness in the
marital relationship and the parent-child relationship to children's social skills simultaneously. It has been
observed that social skills have been examined in terms of gender in previous studies (Abdi, 2010;
Giltekin-Akduman et al., 2015). Within the scope of this study, it is aimed to re-examine social skills in
children based on gender and thus to form a scientific basis for their use in social skills training. Below are
the research questions for the purpose of the research:

1. Do children's social skill levels differ in terms of gender?

2. Do children's social skills show a significant relationship with mindfulness in marriage and
mindfulness in parenting?

3. Are mindfulness in marriage and mindfulness in parenting significant predictors of social skills in
children?

Method
Research Model

In this study, it is aimed to determine the characteristics of the relationships between certain
characteristics of the study group by using the correlational research model (Bly(ikozturk et al., 2019).
The data were collected using appropriate and criterion sampling methods. Being married and having 3-
7 children are the criteria of the research.
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Study Group

In this study, data were collected from married parents living in Istanbul and having children aged 3-7
years. 307 participants had joined. Before the data collection, ethics committee approval was obtained
from the Social Sciences Scientific Research Ethics Committee of Yildiz Technical University (Issue No:
73613421-604.01.02-E.2005060306 06/05/2020). Data collection tools were delivered to the participants
by hand and via Google Forms. Participants were reached through the researcher's social environment
and social media. However, 28 data that were incomplete or incorrect and did not meet the criteria were
not included in the study. Demographic information of the study group has been shown in Table 1.

Table 1.

Demographic Characteristics of Parents
Variable Frequency (f) Percentage (%)
Gender
Female 258 92.5
Male 21 7.5
Age
23-30 63 22.5
31-40 189 67.7
41-51 27 9.7
Income Level
3,000 and under 23 8.2
3.001-5.000 68 24.4
5.001-7.000 48 17.2
7.001-9.000 57 20.4
9.001-10.000 38 13.6
10,000 and above 45 16.1
Education Status
Primary 19 6.8
High School 58 20.8
University 171 61.3
Master 24 8.6
Doctorate 7 2.5
Number of Children
1 child 107 38.4
2 children 136 48.7
3 children 30 10.8
4 children and up 6 2.2
Children's ages
3 years 32 11.5
4 years old 69 24.7
5 years 115 41.2
6 years old 48 17.2
7 years old 15 5.4
Genders of children
Girl 140 50.2
Boy 139 49.8
Sum 279 100.0

Table 1 shows the frequency and percentage values of the participants' demographic information. The
married individuals who participated in the study, 258 (92.5%) were women and 21 (7.5%) were men. By
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age range, 63 (22.5%) of the individuals were between 23-30 years old, 189 (67.7%) were between 31-40,
and 27 (9.7%) were between 41-51 years old. Their average age was 34.34 years. By income level, 23
(8.2%) of the individuals had 3,000 and less, 68 (24.4%) had 3,001-5,000, 48 (17.2%) had 5,001-7,000, 57
(20.4%) had 7,001-9,000, 38 (13.6%) had 9,001-10,000 and 45 (16.1%) had 10,000 and more. According
to their educational background, 19 (6.8%) of the individuals had an elementary school degree, 58 (20.8%)
had a high school degree, 171 (61.3%) had a college degree, 24 (8.6%) had a master's degree, and 7 (2.5%)
had a doctorate degree. Regarding the number of children, 107 (38.4%) of the individuals had one child,
136 (48.7%) had two children, 30 (10.8%) had three children, and 6 (2.2%) had four or more children. Of
the children evaluated in the survey, 140 (50.2%) were girls and 139 (49.8%) were boys.

Data Collection Tools

Personal Information Form: The Personal Information Form was created by the researcher to obtain
the demographic characteristics of the participants. The demographic characteristics to be collected are
age, gender, educational status, monthly income of the family, gender of the child, age of the child.

Preschool and Kindergarten Behavior Scale: Preschool and Kindergarten Behavior Scale-2 was
developed by Merrell (1995). Turkish adaptation study was made by Ozbey and Alisinanoglu (2009). PKBS-
2 aims to determine the social skills and problem behavior levels of children between the ages of 4 and 6.
The scale consists of two separate scales: Social Skills Scale and Problem Behavior Scale. Within the scope
of this research, Social Skills Scale was used. The Social Skills Scale consists of 23 items and three sub-
dimensions. It is a 4-piece Likert type scale. Cronbach Alpha internal consistency coefficients of the Social
Skills Scale was found .92 for the Social Cooperation dimension, .88 for the Social Independence and Social
Acceptance Skills dimension, .88 for the Social Interaction dimension and .94 for the entire scale. The
Social Cooperation dimension measures compatibility in the child's interactions with peers and adults,
and the behaviors of fitting into the group. The Social Independence and Social Acceptance Skills
dimension measures the child's ability to separate from peers and adults without anxiety and to act alone.
The Social Interaction dimension contains substances aimed at the sensitivity of the child towards others.
The internal consistency coefficients were obtained .89 for the whole scale, .83 for social cooperation, .81
for social independence and social acceptance skills subscale, and .79 for social interaction in this study.

The Mindfulness in Parenting Questionnaire: The Mindfulness in Parenting Questionnaire (MIPQ) was
developed by McCaffrey et al. (2017) to make a psychometric assessment of the mindfulness of parents
with children between the ages of 2-16. The scale consisting of 28 items is of the 4-point Likert type. It
consists of two dimensions: Mindful Discipline and Being in the Moment with the Child. An increase in the
score on the scale indicates that the level of mindfulness in the relationship between the parent and their
child has increased. The Turkish version of the scale was created by Goérdesli et al. (2019). The adjustment
study was conducted with 297 parents who had children between the ages of 3 and 18. The final scale
consists of 24 items and two factors: parental self-efficacy and moment with child. The internal
consistency coefficient Cronbach's alpha was calculated as .83 for the entire scale, .73 for the Parental
Self-Efficacy dimension, and .87 for the Being in the Moment with Child dimension. The internal
consistency coefficients were obtained .92 for the entire scale, .84 for being present with the child, and
.90 for parent self-efficacy in the study.

Mindfulness in Marriage Scale: The Mindfulness in Marriage Scale was developed by Erus and Deniz
(2018) to measure the interpersonal mindfulness levels of married individuals in their relationships with
their spouses. The scale consists of 12 items and is of the Likert type of 5. The increase in scores on the
scale indicates that the level of mindfulness in the individual's relationship with his or her spouse is
increasing. The validity and reliability studies of the scale were conducted with two different groups. For
the exploratory factor analysis and reliability calculations, 384 married individuals were reached, and for
the confirmatory factor analysis, 162 married individuals were reached. According to the exploratory
factor analysis, the scale consists of a single dimension and this dimension explains 42.70% of the total
variance. According to the results of reliability analysis, the Cronbach Alpha Internal Consistency
Coefficient of the scale was found to be .87 and .85 for two separate study groups. The internal
consistency coefficient was obtained .81 in this study.
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Data Analysis

The SPSS 22 program (Statistical Package for the Social Sciences) was used for the analysis. First, the
frequency and percentage values of the demographic characteristics of the participants were calculated.
To determine the normality distributions of the variables, the values of kurtosis and skewness were
examined. Table 2 shows the values for kurtosis and skewness of the variables in the study.

Table 2.
Kurtosis and Skewness Coefficients of Variables
N Skewness Kurtosis
Social Skills 279 -.765 231
Mindfulness in Marriage 279 -.828 .342
Mindfulness in Parenting 279 -.668 .013

As shown in Table 2, the values of skewness and kurtosis of the variables were between -1 and +1.
Cokluk et al. (2018) explain that the coefficients of skewness and kurtosis between +1 and -1 indicate the
normality of the distribution. Moreover, according to the central limit theorem, a normal distribution is
assumed for large samples (n> 30) (Field, 2009). Based on all this information, the variables were assumed
to have a normal distribution and parametric tests were used. Independent sample t-Test was performed
to determine whether social skills were differentiated according to the gender of the children.

Multiple linear regression analyses were conducted to determine the prediction of social skills in terms
of mindfulness in marriage and mindfulness in parenting. Before the regression analysis was conducted,
some assumptions were tested. When testing the sample size based on these assumptions, the formula
N> 50+8m (m, number of independent variables) is used. The fact that the number of data included in the
analysis is 279 satisfies this assumption. Another assumption is the presence of multicollinearity.
Multicollinearity refers to a high (r > .90) relationship between variables. To examine the relationships
between the variables, Pearson moments multiplicative correlation analysis was used. In this study, the
correlation ratio between the variables was found to be between .41 and .51. To test for multicollinearity,
the tolerance and VIF values of the independent variables are examined. A tolerance value of less than
.10 and a VIF value of greater than 10 indicates multicollinearity (Pallant, 2017). The tolerance values for
mindfulness in marriage and mindfulness in parenting were 740 and the VIF values were 1.352. Thus,
multicollinearity assumptions were met. Durbin-Watson test was performed to test autocorrelation. The
Durbin-Watson value was 1.918 and there was no autocorrelation (Kalayci, 2005).

Another assumption about the suitability of the data for regression analysis is the outliers.
Mahalanobis, Cook's distances and leverage value, Casewise Diagnostic Output and Scatter Plot were
examined to determine the outliers. When examining Mahalanobis distances, since there are two
independent variables, the value of 13.82 is taken as reference. The critical value for Cook's distance was
.014; the leverage was found to be 0.0215 (Field, 2009). A data was detected that exceeded the required
reference value for Mahalanobis distance, Cook's distance, and leverage. When examining the scatter plot
and casewise diagnostic output, it was found two data. Finally, the output of Casewise Diagnostic was
examined to determine the outliers (Pallant, 2017). The two data in the scatter plot were also included in
the. As a result of all tests three data were accepted as outliers and were not included in the regression
analysis. Multiple linear regression analysis was performed on a total of 276 data.

Findings
1. Findings for the Examination of Social Skills in terms of the Gender of the Child

The result of T-test was performed to determine whether social skills differed by child gender are
presented in Table 3.

As can be seen in Table 3, a difference was found between the social skill scores of girls and the social
skill scores of boys (t= 2.319, p< .05). Accordingly, the social skills scores of girls are significantly higher
than boys.
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Table 3.

Findings of t-Test Analysis Examining Social Skills in Terms of Gender
Gender N Place. Ss df t p
Girl 140 3.50 .342 277 2.319 .021
Boy 139 3.40 .372

2. Correlation Coefficients and Descriptive Statistics between Social Skills, Mindfulness in Marriage
and Mindfulness in Parenting

Pearson correlation analysis was performed to determine the relationships between social skills,
mindfulness in marriage and mindfulness in parenting. The correlation coefficients and descriptive
statistics are presented in Table 4.

Table 4.
Correlation Coefficients and Descriptive Statistics between Social Skills, Mindfulness in Marriage, and
Mindfulness in Parenting

Variables 1 2 3

1. Social skills -

2. Mindfulness in marriage A3%* -

3. Mindfulness in parenting A1** S51%* -

Mean 79.44 50.77 81.31

Standard deviation 8.28 6.20 9.97
**p< .01

Table 4 shows the relationships between mindfulness in parenting, mindfulness in marriage, and social
skills. It is known that the correlation coefficient takes values between -1.00 and +1.00. Values between
.00- .30 indicate a low relationship, values between .30- .69 indicate a medium correlation, and values
between .70 and above indicate a high correlation (Cokluk et al., 2018). Accordingly, moderately positive
significant relationships were found between social skills and mindfulness in marriage (r=.43; p< .01) and
mindfulness in parenting (r= .41; p< .01). A moderately significant positive relationship was found
between mindfulness in marriage and mindfulness in parenting (r=.51; p< .01). When the mean of the
variables was examined, 79.44 points were calculated for social skills, 50.77 for mindfulness in marriage,
and 81.31 for mindfulness in parenting.

3. Findings on Mindfulness in Parenting and Mindfulness in Marriage Predicting Children’s Social
Skills

The result of multiple linear regression analysis was made to determine the degree of prediction of social
skills in terms of mindfulness in parenting and mindfulness in marriage. are presented in Table 5.

Table 5.
Regression Analysis of Mindfulness in Marriage and Mindfulness in Parenting Predicting Children’s Social
Skills

Variables Standard Partial  Binary
B Error Beta t p R R

Constant 1.745 172 10.166  .000

Mindfulness in parenting .233 .052 .270 4.430 .000 .259 .229

Mindfulness in Marriage .220 .041 .324 5.312 .000 .306 274

R=.521 R?=.271 F=50.816 p< .001

As can be seen in Table 5, the variables mindfulness in marriage and mindfulness in parenting
significantly predicted social skills (p=.000). It was found that 27% of the total variance in social skills was
explained by mindfulness in marriage and mindfulness in parenting. To determine the order of significance
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of the predictive variables, beta values were considered. According to the results, mindfulness in marriage
is a higher predictor of social skills than mindfulness in parenting. According to the B coefficient, one unit
increase in the mindfulness variable in marriage corresponds to a .233 unit increase in social skills. One
unit increase in mindfulness in parenting indicates a .220 unit increase in social skills. This tested model
proved to be statistically significant (Sig.= .000). The regression formula for the model obtained is given
below.

Social Skills= (.223*Mindfulness in parenting) +(.220*mindfulness in marriage) +(1.745)
Discussion & Conclusion

According to the results of the study in which parents rated their children's social skills, girls' social
skills scores were significantly higher than boys' scores. When examining the literature, studies with
similar results were found (Abdi, 2010; Groves, 2005; Gultekin-Akduman et al., 2015; Walker, 2002).
However, it was also found that social skills scores did not differ significantly with respect to gender (Van
Horn et al., 2007). The high social skills scores of girls can be explained by cultural characteristics. When
the characteristics of social skills are examined, it is found that they mean interaction and relationship
with others. Interaction and relationship require emotional exchange (Riggio et al., 1990). From various
research findings, men share fewer emotions depending on their gender role (Abdi, 2010; Chaplin et al.,
2005; Deniz et al., 2005; Hovsepian, 2005). Evolutionary psychology suggests that females and males may
differ significantly in their social behaviour. Females are found to place more importance on social
relationships than males and are more likely to form relationships (Archer, 1996). The high social skill
scores of girls can also be explained in terms of children's language development characteristics. It is
known that girls have more vocabulary than boys in early childhood and they start speaking earlier
(Tumkaya, 2018). Kogak et al. (2014) found that girls' language skills were higher than boys. Parents'
gender perceptions may also explain the finding. Eccles et al. (1990) found that gender role stereotypes
of parents evaluate the competence of girls and boys differently. In this study, the fact that parents had
an attitude of expecting their daughters to be more harmonious, tolerant, and kind in the society may
have been reflected in their answers, resulting in higher social skill scores of girls. Therefore, the tendency
of girls to interact and share emotionally and the gender perceptions of parents may explain the higher
social skill scores of boys.

The interpersonal mindfulness of the participants in the marital relationship predicted the social skills
of their children. According to family systems theory, the family consists of subsystems (spouse, siblings,
mother-father-child) and the interactions of these subsystems with each other (Minuchin, 1974). It is
emphasized that it is important to understand the functions of the family and family subsystems to better
understand the individual from a developmental point of view (Minuchin, 1985). Children are influenced
by the interrelationship and communication between their parents as much as they are influenced by
their parents (Cox & Paley, 1997; Erel & Burman, 1995; Vaez et al., 2015). The quality of the marital
relationship has an impact on the social behavior of children (Chen et al., 1994). Children of parents who
attempt to constructively resolve conflict in the marital relationship exhibit more socially acceptable
behaviors (Hosokowa & Katsura, 2017; McCoy et al., 2009). On the other hand, it is seen that the children
of married parents who show destructive behaviors in conflicts have internalization and externalization
disorders (Davies & Cummings, 1998; Struge-Apple et al., 2006). In terms of parent, family, and child
functioning, it is considered useful to reduce destructive conflict in the marital relationship and to
consciously act with mindfulness (Lucas-Thompson et al., 2020). Mindfulness in marriage promotes
effective communication between spouses (Wachs & Cordova, 2007). They accept and empathize with
their partner without judging (Gambrel & Piercy, 2015). They develop conflict resolution skills by
organizing their thoughts in a functional way (Mogahdam & Kazerooni, 2017). The individual who has
interpersonal mindfulness in marriage uses emotional skills more effectively towards his partner thanks
to increased level and quality of attention (Wachs & Cordova, 2007). Socially skilled individuals
demonstrate behaviors of initiating and maintaining effective communication, accepting others, and
responding positively in interpersonal relationships (Gresham & Elliot, 1987). They can recognize their
emotions and regulate them during the interaction process (Arslan et al., 2011). Children are sensitive
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toward the marital relationship (Davies & Cummings, 1998). Thus, they can be influenced by the positive
contributions of interpersonal mindfulness in marriage to the marital relationship, and this effect may be
reflected in their social skills. These reflections can be interpreted in terms of the spillover hypothesis. As
parents' satisfaction with their marriage increases, their investment in their children also increases
(Oosterhouse et al., 2019). While dysfunctional marriages may inhibit parents' sensitivity and adjustments
necessary to create a safe developmental environment for their children (Oosterhouse et al., 2019), the
positive emotions, warmth, and satisfaction that emerge as a result of a functioning marriage also affect
the parent-child relationship, and this effect is quite robust (Stroud et al., 2011). Affects and forms of
communication experienced in the spouse subsystem have an expansive effect, and parents reflect this
on the parent-child subsystem (Rinaldi et al., 2003; Stroud, 2015; Sturge-Apple et al., 2006). When the
findings of this study are considered in the context of the spillover effect, the behaviors of participations
related to mindfulness in marriage could improve their children's social skills.

Mindfulness in parenting was found to be a significant predictor of children's social skills. Mindfulness
in parenting eliminates dysfunctional parenting behaviors and develops better relationship quality with
the child (Duncan et al., 2009; Pratschers et al., 2019). This includes clear and unbiased attention to
interactions with the child (Bogels et al., 2010). By focusing their attention, parents can listen to their
children and better understand their communication with the child (Siegel, 2010). They consciously follow
not only verbal expressions, but also body language, tone of voice, physical or emotional cues (Duncan et
al., 2009). It can be said that mindfulness in parenting allows for effective use of communication skills. It
involves acting more carefully in the context of parenting and using appropriate methods when interacting
with the child (Wang et al., 2018). Social skills include appropriate behaviors that maintain interaction to
build positive relationships with others, while excluding behaviors that interrupt or end interaction
(McClellan & Katz, 1993). This includes communication skills such as active listening and distinguishing
between verbal and nonverbal expressions (Avcioglu, 2007). It has been found that there is a positive and
significant relationship between parents' communication skills and their children's social skills (Koycegiz
& Ozbey, 2019). In this context, mindfulness in parenting can contribute to the child's social skills in the
communication dimension through effective communication with the child.

Mindfulness in parenting involves the parent's acceptance of themselves and their child (McCaffrey et
al., 2017). Parent's acceptance of their child means that the child realizes his/her limits, does not try to
change his/her behavior, and especially accepts himself/herself (Gordon, 2013). When the parent does
not judge himself and his child, he is free from prejudices and inclusive; thus, ensuring healthy interaction
with the child (McKee et al., 2017). Desirable behaviors within the scope of social skills are mostly realized
by receiving the acceptance of others (Eisenberg et al., 1983). Interpersonal relationships in early
childhood are especially based on the acceptance of children by their peers (Lindsey, 2002). The child can
accept peers who are different from him and maintain interaction with them by accepting them in
adulthood (McClellan & Katz, 1993). The acceptance of the child by the mother and father shows a positive
relationship with the prosocial behaviors of the child (Giilay & Onder, 2011) and the socially adequate
behaviors in the child (Chen, 1994). In the parent-child relationship, the child's feeling accepted may be
reflected in their social relationships. Thus, mindfulness in parenting can be explanatory of the child's
social skills in the acceptance dimension with the parent's acceptance of himself and his child.

Thanks to mindfulness, parents become aware of habits, strong emotions, and automatic reactions
that are activated under stress (Bogels et al., 2014). When parents are mindful of parent-child
interactions, they can clearly perceive their feelings and thoughts before reacting (Dumas, 2005). In this
way, parents can express their feelings and thoughts less reactively (Zhang et al., 2019). They gain the
ability to express their negative emotions constructively. Expressing negative emotions in a non-
destructive way is a necessity for children's socialization process (Dumas, 2005). Parents' ability to
regulate and control emotions is significantly positively related to children's social skills (Ozabaci, 2006).
Children of parents who can express their emotions without being hurtful and who support the acquisition
of autonomy are more involved in the social environment (Engels et al., 2002). Skills such as self-regulation
and emotion regulation have an important place in children's socialization. Social skills in early childhood
include the behaviors of recognizing, controlling, and expressing anger and rage without hurting them
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(Avcioglu, 2007; Kinik & Odaci, 2019; McClellan & Katz, 1993). It is expected that parents who are less
stressed and free from automatic responses during this time will be better role models for children who
acquire self-regulation skills (Corthorn & Milicic, 2016). The fact that they used self-regulation and
emotion regulation skills in the context of mindfulness in parenting could have a positive impact on their
children's social skills in this dimension.

One of the components of mindfulness in parenting is parents' compassion for themselves and their
child (Duncan et al., 2009). Parental self-compassion means being more sensitive to one's own failures
and difficulties, being more kind to oneself, and being less critical (Gouveia et al., 2016). With mindfulness
in parenting, parents can learn to approach themselves and their child with compassion (Duncan et al.,
2009). Instead of running away from their own and their child's negative and challenging emotions and
experiences, parents are with them (Neff & Germer, 2018; Siegel, 2010). Self-compassion also contributes
to social relationships (Umphrey & Sherblom, 2014) and social commitment (Neff & Germer, 2018).
Parents' acceptance and warmth toward their children shows a positive relationship with children's social
skills (Bayindir et al., 2017). Parents being compassionate, sensitive, and observing the child shows a
relationship with children's healthy interaction with their peers (Engels et al., 2002). Being attracted to
others, caring about their feelings, and helping each other are also among the social skills (McClellan, Katz,
1993). Thus, parents' compassion for themselves and their children leads them to feel calmer in parenting
and to show more warmth to their children; this may affect their social skills in the dimension of emotional
interaction.

As a result of the research, it was found that interpersonal mindfulness in marriage and interpersonal
mindfulness in parenting together significantly predict children's social skills. According to the ecological
systems theory, family factors directly affect child development. In the context of the family, the child
acquires the ability to adapt to different social environments (Bronferbrenner, 1986). Considering that
the marital relationship also influences the family, it can be said that the marital relationship is effective
in children's acquisition of social skills (Bronferbrenner & Commis, 2007). According to social learning
theory, children can experience emotional, cognitive, and behavioral learning through observation and
imitation (Bandura & McClelland, 1977). Parents and other adults are important role models for children's
learning processes (Bandura, 1969). In this study, mindfulness in marriage and mindfulness in parenting
predicts social skills in children can be explained by the concept of social modeling based on social learning
theory and the environmental impact of ecological system theory. The fact that the child's parents are
role models both in the relationship they establish with themselves as parents and in the relationship with
their spouse by empathizing and expressing their feelings and thoughts can allow the child to learn these
things through observation and experience and to transfer them to their own social skill processes.

In this study, mindfulness in marriage and mindfulness in parenting significantly predict children's
social skills. One of the most important requirements for a healthy individual is to establish healthy
relationships with others. Social skills form the basis for children's present and future personality and
interpersonal relationships. In this study, mindfulness in marriage and mindfulness in parenting were
found to be effective in influencing children's social skills. Parents' behavior occupies an important
position in their children's development. In this study, a new and different perspective on explaining
children's social skills was offered by examining the relationship between spouses and the parent-child
relationship together.

This study has some limitations with the innovations it brings to the literature. The first is that it is
based on a cross-sectional model. Longitudinal studies can be designed to determine whether the
variables examined in this study vary depending on time. Second, it was based on the screening model.
The screening model does not provide insights into cause-effect relationships. Experimental research can
be conducted to obtain data on how mindfulness in marriage and mindfulness in parenting explain social
skills. Third, the study was conducted with parents of children aged 3-7 years. Future research can
examine the social skills of children in different specific age groups in terms of mindfulness in marriage
and mindfulness in parenting. Fourth, this study examined the independent variables of mindfulness in
marriage and mindfulness in parenting. In future studies, variables such as co-parenting and marital
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conflict could be added. Thus, it can be examined different variables that influence children's social skills.
Fifth, this study explains the social skills of children with normal development. In the future, other studies
can be designed to include children with developmental difficulties or behavioral problems in the sample.
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Tiirkge Siirimui

Giris

Erken cocukluk doneminde sosyal gelisim alani; cocugun diger cocuklar ile iliskilerini gelistirdigi
sosyallesmenin gerceklestigi, kendi kapasitesini ve sinirlarini goérebilmek igin sosyal davranislarda
bulundugu bir alandir. Sosyal gelisim hem ¢ocugun benlik olusumuna katki saglar hem de aile, okul vb.
sosyal baglamlarin dogasini, digerleri ile iliski kurmanin temel dinamiklerini 6grenmesine yardimci olur
(Howes & James, 2002; Karatas, 2019). Sosyal beceriler ise bireyin sosyallesme sirecinde gostermis
oldugu cgevresiyle olan uyumunu artirici davranislar bitiini olarak tanimlanabilir. Sosyal beceriler digerleri
tarafindan kabul edilen, olumlu tepkileri almayi saglayan, olumsuz tepkileri almaktan koruyan
davranislardir (Cartledge & Milburn, 1978; Elliot vd., 1993). Yapilan galismalar sosyal becerilerin birey igin
onemli pozitif etkileri oldugunu gostermektedir. Sosyal beceriler; cocuk ile ebeveynler ve diger yetiskinler
arasinda pozitif etkilesim (Ozyiirek vd., 2014; Segrin & Taylor, 2007) motivasyon (Kéycegiz & Ozbey, 2019),
okula hazirbulunusluk (Ziv, 2012), duygulari anlama ve sosyal problem ¢ézme (Dereli, 2008; Dereli-iman,
2013), 6z saygi (Riggio vd., 1990), iliski kalitesi ve iyi olus (Demir vd., 2012), iliskileri kurma ve stirdiirme
(Deniz vd., 2005), 6z yeterlik, yasam doyumu, umut, mutluluk, cevresel bilgelik ve yasam kalitesi ile pozitif
iliskilidir (Segrin & Taylor, 2007). Sosyal olarak kabul goren davranislar dogrudan daha az psikolojik
problem ve yliksek 6z saygi ile iliskilidir (McCoy vd., 2009). Sosyal beceriler bireyin haklarini uygun ve yapici
yollarla korumasini saglamaktadir (Kinik & Odaci, 2019). Okul 6ncesi donemde sosyal beceriler paylasma,
saygili olma, digerleri ile iliski baslatma ve sirdirme gibi temel degerlerin korunmasina katki
saglamaktadir (Dereli-iman, 2014). Ayrica, McClelland ve Morrison (2003) tarafindan sosyal beceri okul
oncesi donemde 3-4 yaslarindaki cocuklarda 6grenme becerileri ile yakindan iliskili bulunmustur. Sosyal
becerilerin eksikligi cogunlukla ¢ocuklarin pozitif firsatlari kagirmalarina neden olurken reddedilme gibi
negatif sonuglarla karsilasmalarina neden olmaktadir (Gresham & Elliot, 1987). Daha erken yaslarda sosyal
becerilerine yonelik miidahaleler géren gocuklar, gérmeyen akranlarina gore duygusal olarak daha olgun,
uygun davranislar sergileyen bireylerdir ve sosyal etkilesimlerde daha yetkindirler (Bakken vd., 2017). Okul
oncesi donemde davranis problemleri gostermek ileriki yasam dénemleri icin bir risk faktéradir ve
bundan dolayl erken g¢ocuklukta sosyal becerilerin gelistirilmesi énemlidir. Clinkii olumlu davranislar
kazandirarak problem davranislarin azalmasini saglamaktadir.

Yasamin erken evrelerinde gelisim yakin cevre ile olan etkilesimlere baghdir (Bronfenbrenner & Morris,
2007). Sosyal gelisim iletisim ve etkilesime dayali oldugu icin ¢ocuklarda sosyal gelisimi anlamanin en iyi
yollarindan biri, ¢ocuklarin yetiskinlerle olan iliskilerini degerlendirmektir (Howes & James, 2002).
Ebeveyn; gerek ebeveyn-gocuk iliskisinde gerek es alt sisteminin bir pargasi olarak cocugun sosyal gelisim
sirecinde islevsel bir rol modeldir (Parke & Buriel, 1998). Anne babalarin ¢ocukla ilgili etkinliklere
katiimlarinin, takdir etme gibi pozitif davranislarinin ¢ocuklarin prososyal davranislari ile pozitif iliski
gosterdigi bulunmustur (Gryczkowski vd., 2018). Sosyal beceriler, dogustan getirilen degil sonradan
kazanilan davranislardir. Bu nedenle ebeveynlerin destegi ile bu davranislarin kazandirilmasi ve
gelistiriimesi 6nemlidir (Karatas, 2019). Bu noktada c¢ocuklarin sosyal becerilerinin gelisiminde
ebeveynlikte bilingli farkindalik kavramindan s6z edilebilir. Ebeveynlikte bilingli farkindalik, yapici ve
islevsel ebeveyn davranislarini ve buna bagli kaliteli ebeveyn c¢ocuk iliskisini kurmaya yardim eden, son
yillarda sikhkla arastirilan bir kavramdir (Duncan vd., 2009; Han vd., 2019). Ebeveynin cocuguyla
iliskisindeki bilingli farkindalik halidir (Duncan, 2007). Ebeveynin kendini ve c¢ocugunu yargisizca
kabullenmesi, sefkat gostermesi, duygu ve disiincelerinin farkinda olmasi, cocugunu dikkatle dinlemesi
ve tepkisel olmadan sorumlu davranislarda bulunmasidir (Bégels vd., 2010; Duncan vd., 2009; Siegel,
2010). Yapilan galismalar bilingli farkindaligin ebeveyne, ¢cocuga ve ebeveyn-cocuk iliskisine olumlu
katkilari oldugunu gostermistir. Annelerin somatik sikayetlerini, depresif, kaygili ve 6fkeli davranislarini
azaltmaktadir. Boylece anneler i¢gsel deneyimlerini diizenleyebilecegini ve cocuguna yonelik davranislarini
degistirebilecegini fark edebilirler (Potharst vd., 2017). Annenin bilingli farkindaligi ile bebeklerin sosyal
duygusal problemleri arasinda negatif iliski bulunmustur (Braeken vd., 2017). Ebeveynlikte bilingli
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farkindalik diizeyi arttikga ebeveynin kendisine yonelik olumsuz elestirileri (Moreira & Canavarro, 2018)
ve kaygl seviyesi azalmaktadir (van den Heuvel vd., 2015). Ebeveynlikte bilingli farkindalk sayesinde
olusan esneklik ve duyarlik, gocugun iyi olusuna katki saglamaktadir (Duncan vd., 2009). Ebeveynlerde
bilingli farkindalik ¢ocuklarinda duygusal ve yurutiici problemler, akran sorunlarina negatif yonde etki
ederken prososyal davranislara dolayl ve pozitif etki etmektedir (Siu vd., 2016). Alanyazin incelendiginde
ebeveyn bilingli farkindaliginin ebeveyn ¢ocuk iliskisindeki roliiniin pozitif oldugu gérilmekte ve cocuklarin
sosyal becerileri Uzerinde etkili olabilecegi diistiniimektedir. Cocuklarin sosyal becerilerini etkiledigi
distndlen bir diger etken ise esler arasindaki iliskidir.

Esler arasindaki iliski ve birbirlerine yonelik davraniglar ¢ocuklara yansimaktadir ve ¢ocuk geligsimini
etkilemektedir (McCoy vd., 2009). Ornegin; ebeveyn catismasi ¢ocuklarin i¢sellestirme ve digsallastirma
bozukluklariile pozitif iliski gostermektedir (Davies & Cummings, 1998; Xuan vd., 2018). Esler arasi iliskinin
negatif oldugu durumlarda g¢ocuklarin akranlari tarafindan kabul edilmedikleri, erkek ¢ocuklarin problem
davranislar kiz cocuklarinin pasif davranislar gosterdikleri goriilmistir (Sahin, 2015). Evlilik uyumu ve
doyumu cocuklarda sosyal beceri ve sosyal yetkinlikle pozitif iliski gdstermektedir (Aydin, 2018; Ozbey,
2013). Evlilik iliskisinde yapici ¢atisma ¢6zme becerileri kullanan eslerin ¢ocuklarinin sosyal becerileri
yiksek olmaktadir (Hosokowa & Katsura, 2017; McCoy vd., 2009). Evliligin islevselligi, iliski icinde olumlu
duygular, sicaklik ve zevk olmasi ¢ocuk uyumu ile pozitif iligkilidir (Stroud vd., 2015). Evlilik iliskisinde
bilingli farkindalk son yillarda arastirilmaya baslanan ve es iliskisine olumlu katkilari olan bir kavram olarak
ortaya ¢ikmaktadir. Evlilikte kisilerarasi bilingli farkindalik, bireyin esiyle olan iliskisinde ve etkilesiminde
bilingli farkindalik halinde olmasidir. Esle iletisim kurarken hem kendisini hem esini kosulsuz bir sekilde
kabul etmesi, duygularinin ve diislincelerinin farkinda olmasi, esine karsi géstermis oldugu davranislarinin
farkinda olmasi seklinde agiklanabilir (Erus, 2019). Bilingli farkindalik eslerin zihinlerinin ne yonde
ilerledigini saptamalarina yardim eder (Atkinson, 2013). Eslerin streslerini azaltmalarini, gatisma ¢ozme ve
iletisim becerilerini artirmaktadir (Gambrel & Piercy, 2015). Evlilik iliskisine yonelik olumsuz 6zelliklerin
cocuklar Gzerindeki etkilerinin arastirildigi calismalar siklikla gorilirken olumlu 6zellikleri arastiran
cahismalarin sinirh oldugu gorilmektedir (Sahin, 2015; Vaez vd., 2015). Yapilan arastirmalar ¢ocuklarin
evlilik iliskisi baglaminda sosyal beceri gibi olumlu davranislari nasil kazandiklarini belirlemeye yonelik
ihtiyaci vurgulamaktadir (McCoy vd., 2009). Bununla birlikte hangi 6zelliklerdeki saghkh evliliklerin
ebeveynlik yoluyla ¢ocugun uyumunu sekillendirdigi konusunda da yeni arastirmalarin yapiimasi gerekli
goriilmektedir (Stroud vd., 2015). Evlilikte bilingli farkindaligin evlilik iliskisine olan katkilari bilinmektedir.
Ancak evlilikte bilingli farkindaligin ¢ocuklarin sosyal becerileri ile olan iligkisine ydnelik arastirma
bulgularina rastlanmamistir. Evlilik ve ebeveynlik boyutlarina es zamanh odaklanmanin ¢ocuklarin sosyal
uyumlarini gelistirmek icin etkili bir yol oldugu dusinllmektedir (Hosokowa & Katsura, 2017). Bu
calismanin amaci, evlilik iliskisi ve ebeveyn-cocuk iliskisinde bilingli farkindaligin es zamanli olarak
cocuklarin sosyal becerileriyle olan iliskisinin incelemesidir. Sosyal becerilerin 6nceki arastirmalarda
cinsiyet agisindan incelendigi gorilmistir (Abdi, 2010; Giltekin-Akduman vd., 2015). Bu ¢alisma
kapsaminda ¢ocuklarda sosyal becerilerin cinsiyete dayali olarak yeniden incelenmesi ve bdylece sosyal
beceri egitimlerinde kullanilmasi i¢in bilimsel dayanak olusturmasi amaclanmaktadir. Asagida
arastirmanin amacina yonelik arastirma sorulari verilmistir:

1.) Cocuklarin sosyal beceri diizeyleri cinsiyet agisindan farklilasmakta midir?

2.) Cocuklarin sosyal becerileri ile evlilikte bilingli farkindalik ve ebeveynlikte bilingli farkindalk
anlamli iliski gostermekte midir?

3.) Evlilikte bilingli farkindalik ve ebeveynlikte bilingli farkindalik gcocuklarda sosyal becerilerin anlamli
yordayicilar midir?

Yontem
Arastirma Modeli

Bu galismada, iliskisel arastirma modeli kullanilarak ¢alisma grubunun belirli 6zellikleri arasinda iliskilerin
niteliklerinin saptanmasi amaclanmistir (Blylkozturk vd., 2019). Veriler uygun ve olgciut 6rnekleme
yontemleri kullanilarak toplanmistir. Evli olmak ve 3-7 arasi ¢ocuk sahibi olmak arastirmanin olgitleridir.
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Calisma Grubu

Bu arastirmada Istanbul ilinde yasayan ve 3-7 yas arasi ¢ocuk sahibi olan evli ebeveynlerden veri
toplanmistir. Veri toplama siirecine baglamadan &nce Yildiz Teknik Universitesi Etik Kurulundan (Say1 No:
73613421-604.01.02-E.2005060306, 06/05/2020) izin alinmistir. Veri toplama araglari katilimcilara elden
ve Google Formlar aracihgiyla ulastirilmistir. Katilimcilara arastirmacinin sosyal ¢evresi ve sosyal medya
Gzerinden ulasilmistir. Toplamda 307 katilimcidan veri toplanmistir. Ancak eksik, hatal ve olgitleri
kargilamayan 28 veri aragtirmaya dahil edilmemistir. Arastirma grubuna ait demografik bilgiler Tablo 1'de
verilmistir.

Tablo 1.

Arastirmaya Katilan Ebeveynler ile ilgili Demografik Bilgiler

Degisken Frekans (f) Yizde (%)
Cinsiyet

Kadin 258 92.5
Erkek 21 7.5
Yas

23-30 63 22.5
31-40 189 67.7
41-51 27 9.7
Gelir Diizeyi

3.000 ve alti 23 8.2
3.001-5.000 68 24.4
5.001-7.000 48 17.2
7.001-9.000 57 20.4
9.001-10.000 38 13.6
10.000 ve Ustl 45 16.1
Egitim Durumu

ilkégretim 19 6.8
Lise 58 20.8
Universite 171 61.3
Yiiksek Lisans 24 8.6
Doktora 7 2.5
Cocuk Sayisi

1 gocuk 107 38.4
2 gocuk 136 48.7
3 ¢ocuk 30 10.8
4 cocuk ve Ustl 6 2.2
Cocuklarin Yaslar

3 yas 32 11.5
4 yas 69 24.7
5 yas 115 41.2
6 yas 48 17.2
7 yas 15 5.4
Cocuklarin Cinsiyetleri

Kiz 140 50.2
Erkek 139 49.8
Toplam 279 100.0

Tablo 1'de katilimcilarin demografik bilgilerine iliskin frekans ve ylizdelik degerleri verilmistir.
Arastirmaya katilan evli bireylerin 258’i (%92.5) kadin, 21’i (%7.5) erkektir. Yas araligina gore bireylerin
63’0 (%22.5) 23-30, 189'u (%67.7) 31-40, 27’'si (%9.7) 41-51 yaslari arasindadir. Yas ortalamalari ise
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34,34'tir. Gelir dlizeyine gore bireylerin 23’si (%8.2) 3.000 ve alti, 68'i (%24.4) 3.001-5.000, 48’i (%17.2)
5.001-7.000, 57’si (%20.4) 7.001-9.000, 38'i (%13.6) 9.001-10.000 ve 45’i (%16.1) 10.000 ve Usti gelir
diizeyine sahiptir. Egitim durumuna gore bireylerin 19’u (%6.8) ilkogretim, 58’i (%20.8) lise, 171’i (%61.3)
Universite, 24’0 (%8.6) ylksek lisans ve 7’si (%2.5) doktora mezunudur. Cocuk sayisina gore bireylerin
107’si (%38.4) bir, 136’s1 (%48.7) iki, 30’u (%10.8) l¢ ve 6'sI (%2.2) dort ve Usti cocuk sahibidir. Bireylerin
arastirma kapsaminda degerlendirdikleri cocuklarinin 140’1 (%50.2) kiz, 139’u (%49.8) erkektir.

Kullanilan Veri Toplama Araglari

Kisisel Bilgi Formu: Kisisel bilgi formu katihmcilarin demografik 6zelliklerini elde edebilmek amaciyla
arastirmaci tarafindan olusturulmustur. Elde edilmek istenen demografik 6zellikler yas, cinsiyet, egitim
durumu, ailenin aylik geliri, gocugun cinsiyeti ve ¢ocugun yasi seklindedir.

Anaokulu ve Anasinifi Davranis Olgedi (PKBS-2): Merrell (1995) tarafindan gelistirilen Anaokulu ve
Anasinifi Davranis Olgegi'nin Ozbey ve Alisinanoglu (2009) tarafindan yapilan Tiirkce uyarlama versiyonu
kullaniimistir. PKBS-2, 4-6 yas arasindaki cocuklarin sosyal beceri ve problem davranis dizeylerinin
belirlenmesini amaglamaktadir. Olcek Sosyal Beceri Olgegi ve Problem Davranis Olgegi olmak {izere iki ayri
dlcekten olusmaktadir. Bu arastirma kapsaminda Sosyal Beceri Olgegi kullaniimistir. Sosyal Beceri Olgegi
23 maddeden ve (i¢ alt boyuttan olusmaktadir. Dértlii Likert tipinde bir dlgektir. Sosyal Beceri Olgegi’nin
Cronbach Alfa i¢ tutarlihk katsayilari; sosyal is birligi boyutu igin .92; sosyal bagimsizlik ve sosyal kabul
becerileri boyutu icin .88, sosyal etkilesim boyutu i¢in .88 ve 6lgegin tamami igin .94 olarak bulunmustur.
Sosyal is birligi boyutu cocugun akranlariyla ve yetiskinlerle olan etkilesimlerinde uyumluluk, gruba uyma
davranislarini 6lgmektedir. Sosyal bagimsizlik ve sosyal kabul becerileri boyutu ¢ocugun akranlari ve
yetiskinlerden kaygi duymadan ayrilabilmesini, tek basina eylemde bulunabilmesini 6l¢mektedir. Sosyal
etkilesim boyutu ise ¢ocugun baskalarina yonelik duyarliigina yoénelik maddeler icermektedir. Bu
¢alismada elde edilen i¢ tutarlilik katsayilari dlgegin tamami igin .89, sosyal is birligi icin .83, sosyal
bagimsizlik ve sosyal kabul becerileri alt icin .81 ve sosyal etkilesim icin .79’dur.

Ebeveynlikte Bilingli Farkindalik Olcedi: Ebeveynlikte Bilingli Farkindalik Olcegi, 2-16 yas araliginda
cocugu olan ebeveynlerin bilingli farkindaliklarinin psikometrik degerlendirmesini yapabilmek amaciyla
McCaffrey ve digerleri (2017) tarafindan gelistirilmistir. 28 maddeden olusan Glcek doértla Likert tipindedir.
Farkindalikh Disiplin ve Cocukla Anda Olma olmak iizere iki boyuttan olusmaktadir. Olgekten alinan puanin
artmasi ebeveynin ¢ocuguyla olan iliskisindeki bilingli farkindalik dizeyinin arttigini géstermektedir.
Olgegin Tiirkce uyarlamasi Gérdesli ve digerleri (2019) tarafindan yapilmistir. Uyarlama ¢alismasi 3 ve 18
yas arasinda gocugu olan 297 ebeveyn ile yapilmistir. Olgegin son hali 24 maddeden ve Ebeveyn Oz
Yeterligi ve Cocukla Anda Olmak (izere iki faktorden olusmaktadir. Cronbach Alfa i¢ tutarlk katsayisi
dlgegin tamami icin .83, Ebeveyn Oz Yeterligi boyutu icin .73 ve Cocukla Anda Olma boyutu icin .87 olarak
hesaplanmistir. Cocukla Anda Olma boyutu ebeveynin ¢ocuguyla etkilesim kurdugu slire boyunca kendi
icsel deneyimlerinin farkina varip varmadigini élgmektedir. Ebeveyn Oz Yeterligi boyutu ise ebeveynin
cocuguna karsi bilingli farkindalikli davranislarda bulunup bulunmadigini 6lgmektedir. Bu ¢alismada elde
edilen i¢ tutarhhk katsayilari 6lgegin tamami igin .92, ¢cocukla anda olma igin .84 ve ebeveyn 6z yeterligi
icin .90’dr.

Evlilikte Bilingli Farkindalik Olgedi: Evlilikte Bilingli Farkindalik Olcegi evli bireylerin esleri ile
iliskilerindeki kisilerarasi bilingli farkindalik dizeylerini 6lgmek amaciyla Erus ve Deniz (2018) tarafindan
gelistirilmistir. Olgek 12 maddeden olusmaktadir ve besli Likert tipindedir. Olgekten alinan puanlarin
yiikselmesi bireyin esiyle olan iliskisindeki bilincli farkindalik diizeyinin arttigini géstermektedir. Olcegin
gecerlik ve glvenirlik ¢aligmalari iki ayri grup ile ylratilmastir. Agimlayici faktér analizi ve glvenirlik
hesaplamalari igin 384 evli bireye, dogrulayici faktor analizi igin 162 evli bireye ulasiimistir. Agimlayici
faktér analizine gore olgek tek boyuttan olusmakta ve bu boyut toplam varyansin %42.70'ini
aciklamaktadir. Giivenirlik analiz sonuclarina gore élgegin Cronbach Alfa i¢ Tutarlik Katsayisi iki ayri calisma
grubu icin .87 ve .85 olarak bulunmustur. Bu calismada elde edilen i¢ tutarhlik katsayisi .81'dir.
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Veri Analizi

Verilerin analizinde SPSS 22 (Statistical Package for the Social Sciences) programindan faydalanilimistir.
ilk olarak katilimcilara ait demografik 6zelliklerin frekans ve yiizde degerleri hesaplanmistir. Degiskenlere
iliskin normallik dagilimlarini belirlemek amaciyla basiklik ve ¢arpiklik degerleri incelenmistir. Tablo 2'de
arastirmanin degiskenlerine ait basiklik ve carpikhk degerleri belirtilmistir.

Tablo 2.
Degiskenlerin Basiklik ve Carpiklik Katsayilari
N Basiklik Carpikhk
Sosyal becerileri 279 -.765 231
Evlilikte bilingli farkindahk 279 -.828 .342
Ebeveynlikte bilingli farkindalik 279 -.668 .013

Tablo 2’de yer aldigi Gzere degiskenlerin garpiklik ve basiklik degerleri -1 ile +1 arasinda bulunmustur.
Cokluk ve digerleri (2018) basiklik ve carpiklik katsayilarinin +1 ile -1 arasinda olmasinin dagilimin
normalligini gosterdigini aciklamaktadir. Ayrica merkezi limit teoremine gére biylk érneklemlerin (n>30)
normal dagilim gosterdikleri varsayilmaktadir (Field, 2009). Tum bu bilgiler dahilinde degiskenlerin normal
dagihm gosterdigi kabul edilmis ve parametrik testler kullaniimistir. Sosyal becerinin gocuklarin
cinsiyetlerine gore farklilasma gosterip gostermedigini belirlemek amaciyla bagimsiz 6rneklem t-Testi
yapilmistir.

Sosyal becerinin evlilikte bilingli farkindalik ve ebeveynlikte bilingli farkindalik degiskenleri agisindan
yordanmasini belirlemek amaciyla ¢oklu dogrusal regresyon analizi yapilmistir. Coklu dogrusal regresyon
analizi yapilmadan 6nce regresyon analizine iliskin bazi varsayimlar test edilmistir. Bu varsayimlardan
orneklem baylkluga test edilirken N> 5048m (m, bagimsiz degisken sayisi) formalu kullaniimaktadir.
Analize dahil edilen veri sayisinin 279 olmasi bu varsayimi karsilamaktadir. Bir diger varsayim coklu ortak
dogrusallik olup olmadigidir. Coklu ortak dogrusallik degiskenler arasindan yiiksek (r> .90) iliskiyi ifade
etmektedir. Degiskenler arasi iliskileri incelemek amaciyla Pearson korelasyon analizi kullanilmigtir. Bu
arastirmada degiskenler arasi korelasyon iliskisi .41 ile .51 arasinda bulunmustur. Degiskenler arasi yiksek
dizeyde iliski bulunmadigi icin goklu ortak dogrusallik varsayiminin karsilandigi gérilmektedir.

Coklu ortak dogrusalligi test etmek igin bagimsiz degiskenlere ait Tolerans ve VIF degerlerine
bakilmaktadir. Tolerans degerinin .10’dan kiguk, VIF degerinin 10’dan biyilk olmasi ¢oklu ortak
dogrusalligi gostermektedir (Pallant, 2017). Bu calismada evlilikte bilingli farkindalk ve ebeveynlikte
bilingli farkindalik icin Tolerans degerleri 740, VIF degerleri ise 1.352’dir. Otokorelasyonu test etmek icin
Durbin-Watson testi uygulanmistir. Durbin-Watson degeri 1.918’dir ve otokorelasyon yoktur (Kalayci,
2005).

Verilerin regresyon analizine uygunlugu ile ilgili bir diger varsayim ug degerlerdir. U¢ degerleri
belirlemek amaciyla Mahalanobis, Cook’s mesafeleri ve Leverage degeri, Casewise Diagnostic ciktisi ve
sacilim grafigi incelenmistir. Mahalanobis mesafeleri incelenirken bu arastirmada iki bagimsiz degisken
ver aldigi icin 13.82 degeri referans alinmistir. Bu arastirmada Cook’s mesafesi icin kritik deger 0.014;
Leverage degeri icin .0215 olarak bulunmustur (Field, 2009). Yapilan testlere gére Mahalanobis, Cook’s
mesafeleri ve Leverage degeri icin gerekli referans degerlerini asan bir veri tespit edilmistir. Sagihm grafigi
ve casewise diagnostics ciktisi incelendiginde ise iki ug veri bulunmustur. Tim testler sonucunda (g veri
ucg deger olarak kabul edilmis ve regresyon analizine dahil edilmemistir. Coklu dogrusal regresyon analizi
toplam 276 veri ile yapilmistir.

Bulgular
1. Sosyal Becerinin Cocugun Cinsiyeti Acisindan incelenmesine Yonelik Bulgular

Sosyal becerinin ¢ocuklarin cinsiyetlerine gore farklilasip farklilasmadigini tespit etmek amaciyla
yapilan t-Testi sonuglari Tablo 3’te sunulmustur.
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Tablo 3.

Programin icerik Ogesine iliskin Temalar

Cinsiyet N Ort. Ss df t p
Kiz 140 3.50 .342 277 2.319 .021
Erkek 139 3.40 372

Tablo 3’te goruldUgi tizere kiz gocuklarinin sosyal beceri puanlari ile erkek ¢ocuklarinin sosyal beceri
puanlari arasinda fark bulunmustur (t= 2.319, p< .05). Buna gore kiz ¢ocuklarinin sosyal beceri puanlari
erkek ¢ocuklara gére anlamli olarak daha fazladir.

2. Sosyal Beceri, Evlilikte Bilingli Farkindalik ve Ebeveynlikte Bilingli Farkindalik Arasindaki
Korelasyon Katsayilar ve Betimsel istatistikler

Sosyal beceri, evlilikte bilingli farkindalik, ebeveynlikte bilingli farkindalik arasindaki iliskileri belirlemek
amaciyla Pearson korelasyon analizi gergeklestirilmistir. Korelasyon katsayilari ve betimsel istatistikler
Tablo 4’te sunulmustur.

Tablo 4.
Sosyal Beceri, Evlilikte Bilingli Farkindalik ve Ebeveynlikte Bilingli Farkindalik Arasindaki Korelasyon
Katsayilari ve Betimsel istatistikler

Degiskenler 1 2 3

1. Sosyal beceri -

2. Evlilikte bilingli farkindahk A3E* -

3. Ebeveynlikte bilingli farkindalik ALE* 51%* -
Ortalama 79.44 50.77 81.31
Standart sapma 8.28 6.20 9.97
**p<.01

Tablo 4’te ebeveynlikte bilingli farkindalk, evlilikte bilingli farkindalik ve sosyal beceri arasindaki
iliskilere yer verilmistir. Korelasyon katsayisinin -1.00 ile +1.00 arasinda degerler aldigi bilinmektedir. .00-
.30 arasi degerler disuk, .30-.69 arasi degerler orta, .70 ve Ustl degerler ise ylksek diizey iliskiyi
gostermektedir (Cokluk, Sekercioglu ve Biylkoztirk, 2018). Buna goére sosyal beceri ile evlilikte bilingli
farkindalk (r=.43; p< .01) ve ebeveynlikte bilingli farkindalk (r=.41; p< .01) arasinda pozitif ydonde orta
diizeyde anlamli iliskiler bulunmustur. Evlilikte bilingli farkindalik ile ebeveynlikte bilingli farkindalk (r=
.51; p< .01) arasinda pozitif yonde orta diizeyde anlamli iliski bulunmustur. Degiskenlerin ortalamalarina
bakildigi zaman sosyal beceri 79.44, evlilikte bilingli farkindalik 50.77, ebeveynlikte bilingli farkindahk
81.31 puan olarak hesaplanmistir.

3. Ebeveynlikte Bilingli Farkindalik ve Evlilikte Bilingli Farkindaligin Sosyal Beceriyi Yordamasina
iliskin Bulgular

Sosyal becerinin ebeveynlikte bilingli farkindalik ve evlilikte bilingli farkindalik acisindan yordanma
derecesini belirlemek icin yapilan ¢oklu dogrusal regresyon analizine iliskin Tablo 5‘te sunulmustur.

Tablo 5.
Evlilikte Bilingli Farkindalik ve Ebeveynlikte Bilingli Farkindaligin Sosyal Beceriyi Yordamasina iliskin
Regresyon Analizi

Degiskenler Standart

B Hata Beta t P Kismi R ikiliR
Sabit 1.745 172 10.166 .000
Ebeveynlikte Bilingli farkindalk .233 .052 .270 4.430 .000 .259 .229
Evlilikte Bilingli Farkindalik .220 .041 324 5.312 .000 .306 274

R=.521 R?=.271 F=50.816 p<.001
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Tablo 5’te goriildiigli Gzere evlilikte bilingli farkindalik ve ebeveynlikte bilingli farkindalik degiskenleri
sosyal beceriyi anlaml olarak yordamaktadir (p= .000). Sosyal beceriye ait toplam varyansin %27’sinin
evlilikte bilingli farkindalik ve ebeveynlikte bilingli farkindahk tarafindan agiklandigi bulunmustur.
Yordayan degiskenlerin énem sirasini belirlemek icin Beta degerlerine bakilmistir. Buna gore evlilikte
bilingli farkindalik ebeveynlikte bilingli farkindaliga goére sosyal becerinin daha éncelikli bir yordayicisidir.
B katsayisina gore evlilikte bilingli farkindalik degiskeninde meydana gelen bir birim artis sosyal beceride
.233 birim artisi ifade etmektedir. Ebeveynlikte bilingli farkindalikta meydana gelen bir birim artig ise
sosyal beceride .220 birim artigi gdstermektedir. Test edilen bu modelin istatistiksel olarak anlamli oldugu
bulunmustur (p=.000). Elde edilen modele iligskin regresyon formlii asagida yer almaktadir.

Tartisma ve Sonug

Arastirmada ebeveynlerin ¢cocuklarinin sosyal becerilerini degerlendirmelerine yénelik bulgulara gére
kizlarin sosyal beceri puanlari erkeklerden anlamh olarak daha yiksek ¢ikmistir. Alanyazin incelendiginde
benzer sonuglarin yer aldigi calismalara rastlanmistir (Abdi, 2010; Groves, 2005; Giiltekin-Akduman vd.,
2015; Walker, 2002). Ancak sosyal beceri puanlarinin cinsiyet acgisindan anlamh farklilik géstermedigi de
bulunmustur (Van Horn vd., 2007). Kiz ¢ocuklarinin sosyal beceri puanlarinin yiiksek olmasi kiiltiirel
ozellikler ile agiklanabilir. Sosyal becerilerin 6zelliklerine bakildigi zaman digerleri ile etkilesim ve iliski
icinde olmayi beraberinde getirdigi gorilmektedir. Etkilesim ve iliski icinde olmak ise duygusal paylagimi
gerektirmektedir (Riggio, vd., 1990). Farkli arastirma sonuglarinda da toplumsal cinsiyet rollerine bagli
olarak erkeklerin daha az duygusal paylasimda bulunduklari gériilmektedir (Abdi, 2010; Chaplin vd., 2005;
Deniz vd., 2005; Hovsepian, 2005). Evrimsel psikoloji; kadinlar ve erkeklerin sosyal davranislari agisindan
belirgin sekilde farklilasabildigini 6ne sirmektedir. Kadinlarin erkeklere gore sosyal iliskilere daha fazla
o6nem atfettikleri, iliski kurmaya daha yatkin olduklari gériilmektedir (Archer, 1996). Kiz gocuklarinin sosyal
beceri puanlarinin yiiksek ¢ikmasi g¢ocuklarin dil gelisimi 6zellikleri agisindan da agiklanabilir. Erken
¢ocukluk déneminde kiz gocuklarinin kelime dagarciginin erkek ¢ocuklarina gére daha fazla oldugu ve
konusmaya daha erken basladiklari bilinmektedir (Timkaya, 2018). Kogak ve digerleri (2014) kiz
cocuklarinin dil becerilerinin erkek ¢ocuklarina gore daha gelismis oldugunu bulmuslardir. Ebeveynlerin
toplumsal cinsiyet algilari da elde edilen bulguyu aciklayabilir. Eccles ve digerleri (1990) ebeveynlerin
cinsiyet rol kalip yargilarina gore kiz ve erkek cocuklarinin yeterliklerini farkli degerlendirdiklerini
bulmustur. Bu ¢alismada ebeveynlerin kiz gocuklarinin toplum iginde daha uyumlu, hosgorull ve nazik
olmalari bekleyen bir tutum icinde olmalari verdikleri yanitlara yansiyarak kiz ¢ocuklarinin sosyal beceri
puanlarinin daha yiksek olmasini saglamis olabilir. Dolayisiyla kiz gocuklarinin etkilesim iginde olmaya,
duygusal paylasimda bulunmaya yoénelik egilimlerinin olmasi ve ebeveynlerin toplumsal cinsiyet algilari
sosyal beceri puanlarinin erkek ¢ocuklarindan fazla olmasini agiklayabilir.

Katihmcilarin evlilik iliskisinde kisilerarasi bilingli farkindaliklari g¢ocuklarinin sosyal becerilerini
yordamistir. Aile sistemleri teorisine gore; aile kendi iginde alt sistemlerden (es, kardes, anne-baba-cocuk)
ve bu alt sistemlerin birbirleriyle olan etkilesimlerinden meydana gelmektedir (Minuchin, 1974). Bireyin
gelisimsel agidan daha iyi anlasiimasi igin ailenin ve aile alt sistemlerinin islevlerinin anlasiimasinin 6nemli
oldugu vurgulanmaktadir (Minuchin, 1985). Cocuklar, anne babalarindan etkilendikleri kadar anne
babalarinin birbirleriyle kurduklari karsilikli iliski ve iletisimden de etkilenmektedirler (Cox & Paley, 1997;
Erel & Burman, 1995; Vaez vd., 2015). Evlilik iliskisinin kalitesi gocuklarin sosyal davranislari izerinde etkili
olmaktadir (Chen vd., 1994). Evlilik iliskisinde ¢atismalari yapici bir sekilde ¢cozmeye calisan ebeveynlerin
cocuklari sosyal kabul géren davranislar gostermektedir (Hosokowa & Katsura, 2017; McCoy vd., 2009).
Buna karsin ¢atismalarda yikici davranislar gosteren evli ebeveynlerin ¢ocuklarinda ise igsellestirme ve
digsallastirma bozukluklarinin oldugu gérilmektedir (Davies & Cummings, 1998; Struge-Apple vd., 2006).
Ebeveynin, ailenin ve cocugun islevselligi agisindan evlilik iliskisinde yikici catismalarin azaltilmasi ve bilingli
farkindalkli davranilmasi faydah gorilmektedir (Lucas-Thompson vd., 2020). Evlilikte bilingli farkindalik
esler arasinda etkili iletisimi saglamaktadir (Wachs & Cordova (2007). Esini yargisiz bir sekilde kabul
etmekte ve empati kurmaktadir (Gambrel & Piercy, 2015). Dusincelerini islevsel bir sekilde organize
ederek catisma ¢6zme becerilerini gelistirmektedir (Mogahdam & Kazerooni, 2017). Evlilikte kisilerarasi
bilingli farkindalik sahibi olan birey, artan dikkat diizeyi ve kalitesi sayesinde esine karsi duygusal becerileri
daha etkili kullanmaktadir (Wachs & Cordova, 2007). Sosyal becerikli bireyler; kisilerarasi iliskilerde etkili
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iletisimi baslatma ve siirdirme, digerlerini kabul etme, olumlu cevap verme davranislarini gosterirler
(Gresham & Elliot, 1987). Etkilesim strecinde duygularinin farkina varip bunlari diizenleyebilirler (Arslan
vd., 2011). Cocuklar, evlilik iliskisine duyarlidirlar (Davies & Cummings, 1998). Bu sayede sezgisel bir
sekilde evlilikte kisilerarasi bilingli farkindalgin evlilik iliskisine olan pozitif katkilarindan etkileniyor ve bu
etki onlarin sosyal becerilerine yansiyor olabilir. Bu yansima yayilma hipotezi agisindan yorumlanabilir.
Ebeveynlerin evliliklerine iliskin memnuniyetleri arttikca c¢ocuklarina yonelik yatirimlari artmaktadir
(Oosterhouse vd., 2019). islevselligini yitiren evlilikler ebeveynlerin ¢ocuklarina giivenli bir gelisim ortami
olusturmak igin gerekli olan duyarliliklarini ve uyumlarini ketleyebilirken (Oosterhouse vd., 2019); evlilik
islevselligi sonucunda ortaya ¢ikan pozitif duygular, sicaklik ve memnuniyet ebeveyn gocuk iligkisine
yayllmakta ve bu etki olduk¢a saglam olmaktadir (Stroud vd., 2011). Es alt sisteminde yasanan
duygulanimlar ve iletisim bicimleri yayilmaci etkiye sahiptir ve ebeveynler bunu ebeveyn-¢cocuk alt
sistemine alt sistemine yansitmaktadirlar (Rinaldi vd., 2003; Stroud, 2015; Sturge-Apple vd., 2006). Bu
arastirmanin bulgulari yayllma etkisi baglaminda disindlirse arastirmaya katilan evli bireylerin evlilik
bilingli farkindalikla ilgili davranislari ¢cocuklarin sosyal becerilerini gelistiriyor olabilir.

Ebeveynlikte bilingli farkindaligin cocuklarda sosyal becerinin anlamli bir yordayicisi oldugu
bulunmustur. Ebeveynlikte bilingli farkindalik islevsiz ebeveyn davranislarini ortadan kaldirarak gocukla
daha kaliteli bir iliski gelistirmeyi saglamaktadir (Duncan vd., 2009; Pratschers vd., 2019). Cocukla
etkilesime yonelik acik ve tarafsiz bir dikkati icerir (Bogels vd., 2010). Ebeveynler dikkatlerini odaklayarak
cocuklarini etkin bir sekilde dinleyebilir ve ¢ocukla olan iletisimi daha dogru anlayabilirler (Siegel, 2010).
Sadece sozel ifadeleri degil beden dili, ses tonu, fiziksel ya da duygusal isaretleri de farkindalikla takip
ederler (Duncan vd., 2009). Ebeveynlikte bilingli farkindahgin, iletisim becerilerinin etkin kullanimini
sagladig soylenebilir. Ebeveynlik baglaminda daha dikkatli davranarak c¢ocukla etkilesimde uygun
yontemleri kullanmaktir (Wang vd., 2018). Sosyal beceriler digerleriyle olumlu iliskiler kurmak igin
etkilesimi devam ettirecek uygun davranislari igine alirken etkilesimi sekteye ugratan ya da sonlandiran
davranislari disarida tutmaktadir (McClellan & Katz, 1993). Sosyal beceriler de aktif dinleme, sozel ve s6zel
olmayan ifadeleri ayirt etme gibi iletisim becerilerini kapsamaktadir (Avcioglu, 2007). Ebeveynlerin iletisim
becerileri ile ¢ocuklarinin sosyal becerileri arasinda pozitif yonde ve anlamli iliski oldugu saptanmistir
(K6ycegiz & Ozbey, 2019). Bu baglamda ebeveynlikte bilingli farkindalik ebeveynin cocuguyla etkili iletisim
kurarak iletisim boyutunda ¢ocugun sosyal becerilerine katki saghyor olabilir.

Ebeveynlikte bilingli farkindalik, ebeveynin kendini ve c¢ocugunu kabul etmesini icermektedir
(McCaffrey vd., 2017). Ebeveynin gocugunu kabuli g¢ocugunun sinirlarini fark etmesi, davranislarini
degistirmeye calismamasi ve oOzellikle kendini kabul etmesidir (Gordon, 2013). Ebeveyn kendini ve
cocugunu yargilamadigi zaman 06n yargilardan arinik ve kapsayici olmakta; boylece cocukla saghkli
etkilesimi saglayabilmektedir (McKee vd., 2017). Sosyal beceriler kapsaminda istendik davranislar da
cogunlukla digerlerinin kabulini almakla gerceklesmektedir (Eisenberg vd., 1983). Erken cocukluk
doéneminde kisilerarasi iliskiler 6zellikle cocuklarin akranlari tarafindan kabuliine dayanmaktadir (Lindsey,
2002). Cocuk kendinden farkli olan akranlar ve vyetiskinleri kabul ederek onlarla etkilesimi
sirdirebilmektedir (McClellan & Katz, 1993). Annenin ve babanin ¢ocugunu kabull, ¢ocugun prososyal
davranislarini yordamakta (Giilay & Onder, 2011) ve ¢ocukta sosyal olarak yeterli davranislar ile pozitif
iliski gostermektedir (Chen, 1994). Ebeveyn cocuk iliskisinde, cocugun kabul edildigini hissetmesi sosyal
iliskilerine yansiyor olabilir. Boylece ebeveynlikte bilingli farkindalik, ebeveynin kendini ve cocugunu kabul
etmesiyle cocugun kabul boyutunda sosyal becerilerini aciklayici olabilir.

Bilincli farkindalik sayesinde ebeveyn; stres altinda aktiflesen aliskanliklarinin, gii¢li duygularinin ve
otomatik tepkilerinin farkina varir (Bogels vd., 2014). Ebeveynler, ebeveyn ¢ocuk etkilesiminde bilingli
farkindalkli olduklari zaman bir tepkide bulunmadan 6nce duygu ve dislincelerini net bir sekilde
algilayabilir (Dumas, 2005). Bu sayede ebeveynler duygu ve dislincelerini daha az tepkisel ifade edebilirler
(zhangvd., 2019). Olumsuz duygularini yapici bir sekilde ortaya koyma becerisi kazanmaktadirlar. Olumsuz
duygulari yikici olmayan sekillerde ifade etmek cocuklarin sosyallesme siregleri icin bir gerekliliktir
(Dumas, 2005). Ebeveynin duygularini diizenleyebilme ve kontrol etme becerileri ¢ocuklarin sosyal
becerileri ile anlamli pozitif iliski gdstermektedir (Ozabaci, 2006). Duygularini zarar verici olmadan ifade
edebilen ve 6zerklik kazanimini destekleyen ebeveynlerin gocuklari sosyal ortamlara daha fazla katihm
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gostermektedirler (Engels vd., 2002). Cocuklarin sosyallesmelerinde 6z diizenleme ve duygu diizenleme
gibi becerilerin &nemli bir yeri bulunmaktadir. Erken gocukluk déneminde sosyal beceriler; 6fke ve kizginlk
duygularini fark etme, kontrol etme ve bu duygulari zarar verici olmadan ifade etme davraniglarini
kapsamaktadir (Avcioglu, 2007; Kinik & Odaci, 2019; McClellan & Katz, 1993). Bu donemde daha az stresli
ve otomatik tepkilerden siyrilmis ebeveynlerin cocuklarin 6z diizenleme becerilerini kazanmalari igin daha
iyi bir rol model olmasi beklenmektedir (Corthorn & Milicic, 2016). Ebeveynlikte bilingli farkindalik
kapsaminda 6z diizenleme ve duygu diizenleme becerilerini kullanmis olmalari gocuklarinin bu boyuttaki
sosyal becerilerini olumlu yénde etkiliyor olabilir.

Ebeveynin kendine ve g¢ocuguna yonelik sefkat gostermesi ebeveynlikte bilingli farkindahgin
bilesenlerinden biridir (Duncan vd., 2009). Ebeveynin kendine sefkat gostermesi kendi basarisizliklarina ve
gicliklerine daha duyarl olmasi, kendine daha nazik davranmasi ve daha az elestirel olmasi demektir
(Gouveia vd., 2016). Ebeveynlikte bilingli farkindalik ile ebeveyn kendine ve cocuguna sefkatle yaklasmayi
o6grenebilir (Duncan vd., 2009). Ebeveyn kendisinin ve ¢ocugunun olumsuz ve zorlayici duygu ve
deneyimlerinden kagmak yerine onlarla birlikte olur (Neff & Germer, 2018; Siegel, 2010). Ayrica 6z sefkat
sosyal iliskilere (Umphrey & Sherblom, 2014) ve sosyal baglliga (Neff & Germer, 2018) katkida
bulunmaktadir. Ebeveynlerin ¢ocuklarina kabul ve sicaklik gostermeleri cocuklarin sosyal yeterlikleri ile
pozitif iliski gostermektedir (Bayindir vd., 2017). Ebeveynin sefkatli, duyarli olmasi, ¢ocugunu izlemesi
cocuklarin akranlari ile saghkli etkilesim kurmalari ile iliski géstermektedir (Engels vd., 2002). Baskalarina
ilgi duymak, onlarin duygulari ile ilgilenmek ve yardimlasmak sosyal becerilerin de kapsamindadir
(McClellan & Katz, 1993). Dolayisiyla ebeveynlerin kendilerine ve c¢ocuklarina yonelik sefkatleri
ebeveynlikte daha sakin hissetmelerini, cocuklarina daha fazla sicaklik gostermelerini saglayarak; sosyal
becerilerine duygusal etkilesim boyutunda etki ediyor olabilir.

Arastirma sonucunda evlilikte kisilerarasi bilingli farkindalik ve ebeveynlikte kisilerarasi bilingli
farkindahgin birlikte gocuklarin sosyal becerilerini anlaml bir sekilde yordadigi sonucuna ulasiimistir.
Ekolojik sistem teorisine gore ailesel faktérler cocuklarin gelisimini dogrudan etkilemektedir. Cocuk, aile
baglaminda farkh sosyal ortamlara uyum saglayacagi beceriler kazanmaktadir (Bronferbrenner, 1986).
Evlilik iliskisinin de aileyi etkiledigi dikkate alininca ¢ocuklarin sosyal becerileri kazaniminda evlilik iliskisinin
etkili oldugu soylenebilir (Bronferbrenner & Commis, 2007). Sosyal 6grenme teorisine gore c¢ocuklar;
gozlem ve taklit yoluyla duygusal, biligsel ve davranigsal 6grenmeler yasayabilir (Bandura & McClelland,
1977). Ebeveynler ve diger yetiskinler cocuklarin 6grenme slreglerinde yer alan énemli rol modelleridir
(Bandura, 1969). Bu arastirmada evlilikte bilingli farkindaligin ve ebeveynlikte bilingli farkindahgin
cocuklarda sosyal beceriyi yordamasi ekolojik sistem kuraminin gevresel etki ve sosyal 6grenme teorisinin
sosyal model alma kavrami ile agiklanabilir. Cocugun ebeveynlerini hem ebeveyn olarak kendileriyle
kurduklari iliski baglaminda hem de es iliskisi baglaminda birbirleriyle etkili iletisim kurarken, empati
yaparken, duygularini ve duslincelerini ifade ederken rol model olmalari ¢ocugun gézlem ve yasanti
yoluyla bunlari 6grenmesine ve kendi sosyal beceri siireglerine aktarmasini sagliyor olabilir.

Bu arastirmada, evlilikte bilingli farkindalik ve ebeveynlikte bilingli farkindaligin ¢ocuklarin sosyal
becerilerini anlamh olarak yordadigi bulunmustur. Saglikli bir birey olmanin énemli kosullarindan biri
digerleri ile saglikl iliskiler kurabilmektir. Sosyal beceriler; cocuklarin simdiki ve gelecekteki kisiliklerine ve
kisilerarasi iliskilerine temel olusturmaktadir. Bu ¢alisma ile ¢cocuklarin sosyal becerilerinde evlilikte bilingli
farkindalik ve ebeveynlikte bilingli farkindahgin etkili oldugu gorilmistiir. Ebeveynler ¢ocuklarinin
gelisimindeki gostermis olduklari davranislarla 6nemli bir konumdadirlar. Bu arastirmada bilingli
farkindahg es iliskisi ve ebeveyn cocuk iliskisinde birlikte incelenerek cocuklarda sosyal becerilerin
actklanmasina yeni ve farkli bir bakis agisi sunmaktadir.

Bu galismanin alanyazina getirdigi yeniliklerle birlikte birtakim sinirliliklari bulunmaktadir. Kesitsel
modele dayali olmasi bunlardan birincisidir. Bu ¢alismada incelenen degiskenlerin zamana bagh olarak
degisiklik gdsterip gdstermedigini tespit etmek amaciyla boylamsal arastirmalar tasarlanabilir. ikincisi,
tarama modeli neden sonug iliskisi hakkinda bir bulgu vermemektedir. Evlilikte bilingli farkindalik ve
ebeveynlikte bilingli farkindaligin sosyal beceriyi nasil acikladigina dair veriler elde etmek i¢in deneysel
arastirmalar yiritilebilir. Uclinciisli, arastirma 3-7 yas arasi ¢cocuklarin ebeveynleri ile yiritilmistir.
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Gelecek arastirmalarda farkh spesifik yas gruplarindaki ¢ocuklarin sosyal becerileri evlilikte bilingli
farkindalik ve ebeveynlikte bilingli farkindalik agisindan incelenebilir. Dérdiinciisu, bu arastirmada evlilikte
bilingli farkindalik ve ebeveynlikte bilingli farkindalik bagimsiz degiskenleri arastiriimistir. Gelecek
arastirmalarda ortak ebeveynlik, evlilik catismasi, ebeveyn stresi gibi farkli degiskenler eklenebilir. Besinci
olarak bu arastirma normal gelisim gosteren cocuklarin sosyal becerilerini agiklamaktadir. Gelecek
arastirmalarda gelisimsel glicligli ya da davranissal problemler gésteren gocuklarin 6rnekleme dahil
edildigi farkli arastirmalar tasarlanabilir. Ebeveynlerin evlilikte ve ebeveynlikte bilingli farkindaliklarini
artiracak psikoegitim programlari hazirlanabilir.

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Yazar Katki Orani
Yazarlar, calismaya esit oranda katki sunmuslardir.
Etik Beyan

Bu ¢alismada “Yuksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde” bulunan tim
kurallara uyulmustur. “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden” higbiri yapilmamistir.

Catisma Beyani

Yazarlar bu ¢alisma kapsaminda herhangi bir kisi veya kurum ile ¢ikar ¢atismasi yasamamislardir.
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