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Article Information Abstract
@ CrossMark The purpose of this research, conducted with a qualitative approach, is to reveal the
views of pre-service teachers about the measurement and Assessment process in
DOI:10.29299/kefad.1279827 distance education. The study group of the research consists of 40 volunteer pre-

service teachers in the Gazi University. A semi-structured interview form was used for
the purpose of the research. According to the findings of the study, regarding the
Revised: ~ 23.11.2023 theme of difficulties encountered in the distance education process, pre-service
Accepted:  01.12.2023 teachers stated that too many homeworks were given, and homeworks or exams were
difficult and the instructions were insufficient. When the suggestions for quality in
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distance education are examined, their suggestions regarding exam security come first
Keywords: in relation to the measurement and assessment process. On the theme of the
Distance Education, advantages of distance education were examined, it was stated that during the
measurement and assessment process, the pre-service teachers were less stressed in the
practices of a course in distance education. On the theme of the advantages of face-to-
face education were examined, it was determined that the pre-service teachers stated
Pre-Service Teacher that the measurement results were reliable. In the light of the results of the research,

some suggestions for distance education are presented.

Measurement and
Assessment,

Uzaktan Egitimde Ol¢gme ve Degerlendirme Siirecine Yonelik Ogretmen
Adaylarinin Goriisleri ve Onerileri

Makale Bilgileri Oz
@ CrossMark Nitel yaklasimla ele alinan bu arastirmanin temel amaci egitim gretim sisteminin icinde
hem 6grenci hem de gelecegin 6gretmenleri olarak yer alan 6gretmen adaylarinin, uzaktan
DOI: 10.29299/kefad.1279827 egitimde 6lgme ve degerlendirme siirecine yonelik goriiglerinin ortaya cikarilmasidir.

Aragtirmanin galisma grubunu Gazi Universitesinde egitimine devam eden goniillii 40

Yiikleme: 09.04.2023 Ogretmen adayr olusturmustur. Arastirmanm amacina yonelik yari yapilandirilmis bir

Diizeltme: ~ 23.11.2023 goriisme formu kullamilmistir. Aragtirmanin temel bulgularina gore uzaktan egitim
Kabul: 01.12.2023 siirecinde karsilasilan glicliikler temasma yonelik olarak &gretmen adaylari dlgme ve

degerlendirme siirecinde ¢ok fazla ddev verildigini, verilen 6devlerin veya smavlarin zor ve
Anahtar Kelimeler: yonergelerinin yetersiz oldugunu belirtmislerdir. Ogretmen adaylarmin uzaktan egitimde

kaliteye doniik dnerileri incelendiginde ise lgme ve degerlendirme siirecine iligkin olarak
. kopya ve smav giivenligine iligkin Onerileri en basta gelmektedir. Uzaktan egitimin
Olgme ve Degerlendirme avantajlar1 temasina yonelik bulgular incelendiginde ise 6l¢gme ve degerlendirme siirecinde
Ogretmen adaylarinin uzaktan egitimde bir dersin uygulamalarinda daha az strese
girdiklerini, 6dev ve sinavlarindan daha yiiksek puanlar alabildiklerini belirtmislerdir. Yiiz
ylize egitimin avantajlar1 temasma yonelik bulgular incelendiginde 6gretmen adaylarinin
Olgme ve degerlendirme siirecine yonelik ise dlgme sonuglarmin giivenilir olduguna
yonelik avantajinin oldugu yoniinde goriis bildirdikleri tespit edilmistir. Arastirmanin
sonuglar1 1s1ginda uzaktan egitime yonelik birtakim &neriler sunulmustur.

Uzaktan Egitim
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Giris

Uzaktan egitim, Ogretmen ve Ogrencinin ayni mekanda veya ayni zaman diliminde
bulunmadigr durumlarda egitim-6gretim faaliyetlerinin ¢ogunlukla bilgi iletisim teknolojilerinden
faydalanilarak yiiritiildiigii bir egitim sistemi modelidir (Isman, 2011; King, Young, Drivere-
Richmond ve Schrader, 2001). Sherry (1995) uzaktan egitimin Ogrencileri okula degil, okulu
Ogrencilere getirdigini belirtmistir. Bu yolla verilen egitim yiiz ylize verilen egitimin kimi
iistiinliiklerine sahip olmasa da kimi smirliliklarini giderebilmektedir. Ozellikle yiiz yiize egitimin
verilemedigi zorunlu durumlarda uzaktan egitim, egitim sisteminin vazgecilmez bir 6gesi olmustur.
Ornegin 2020'nin mayis ayinda Diinya Bankast Grubu (World Bank Group Education) tarafindan
yayimlanan raporda belirtildigi gibi, o yilin Nisan ay1 sonunda 180 {iilke okullarmi kapatmis ve
diinyadaki 6grencilerin yaklasik %85'i yiiz ylize egitime katilmay1 birakmisti. Bu zorunlu durum
lizerine tiim diinyada uzaktan egitim, yerini gliclendirmistir. 2023'iin subat ayinda {ilkemizde
meydana gelen Kahramanmaras merkezli deprem afeti sonucunda 10 ilimiz dogrudan etkilense de
kalan 71 ildeki etkileri nedeniyle Yiiksekdgretim Kurulu (YOK) tarafindan 2022-2023 egitim ve
Ogretim yili bahar déneminin uzaktan Ogretim yoluyla tamamlanmasimin uygun olduguna karar

verilmistir (YOK, 2023).

Ozellikle lisansiistii egitim diizeylerinde kullanilmaya asina olunan uzaktan egitim
uygulamalar1 yakin bir dénem 6ncesinde bahsedilen zorunlu durumlarla iliskili olarak temel egitimde
dahil olmak {iizere egitimin her diizeyinde kullanilmistir. Yasanan bu doneminin sona ermesi
durumunda dahi uzaktan egitimin, sagladig: biiyiik kolayliklarla, artik egitim sistemimizde Snemli
bir yer edindigi goriilmiistiir. Ancak uzaktan egitimde en ¢ok zorluk yasanan konulardan birinin

olgme ve degerlendirme siireci oldugu diisiiniilmektedir.

Alanyazinda uzaktan egitim ile ilgili goriislerin incelendigi kimi arastirmalarda Slgme ve
degerlendirme siireci {izerinde herhangi bir goriis toplanmadigi calismalar bulunmaktadir (Kaleli-
Yilmaz ve Giiven, 2015; Karatepe, Kiiciikgencay, ve Peker, 2020; Mercan, 2018). Buna karsin uzaktan
egitimde Ogrenci ve Ogretmenlerin uzaktan egitimde ol¢gme ve degerlendirme siirecine yonelik
goriislerinin incelendigi ¢alismalar (Balaman ve Hanbay-Tiryaki, 2021; Basaran, Dogan, Karaoglu ve
Sahin, 2020; Kurnaz, Kaynar, Sentiirk-Barisik ve Dogrukok, 2020; Ozdogan ve Berkant 2020; Ozgiﬂ,
Ceran ve Yildiz, 2020; Saleh ve Meccawy, 2021;) yer alsa da 6gretmen adaylariyla yapilan calismalara
(Duman, 2020; Aksu-Diinya, Sahin ve Aybek, 2021; Erzen ve Ersen, 2020; Tiirkiiresin, 2020) az sayida
rastlanilmigtir. Uzaktan egitimde 6lgme ve degerlendirme siirecine iliskin hem uzaktan egitim yoluyla
dersler almig 6grencilerin ileride uygulayic olarak 6gretmen olacag: diisiiniildiigiinde bu bireylerin

bakis agisinin ele alinmasinin alanyazina katk: saglayacag: diistiniilmektedir.

Bu arastirma ile hem o6grenci hem de gelecegin Ogretmenleri olarak yer alan 6gretmen

adaylarinin, uzaktan egitimde Olgme ve degerlendirme siirecine yonelik goriiglerinin ortaya

510



KEFAD Cilt 25, Say1 1, Nisan, 2024

¢ikarilmasinin  6grenci-6gretmen bakis agisinda bir koprii gorevi {istlenecegi diisiiniilmektedir.
Uzaktan egitimde 6lgme ve degerlendirme siirecinin, egitim ve 6gretim sisteminin iginde 6grenci
olarak yer alan ve sonrasinda 6gretmen olarak yer alacak 6gretmen adaylarimin bakis agisi ile ele
almmasinin uzaktan egitim siireci agisindan, 6lgme ve degerlendirme siirecinin farkli yonlerden

irdelenmesi konusuna 6nemli katki saglayacag: diisiiniilmektedir.

Bu arastirmanin amaci 6lgme ve degerlendirme dersini almis 6gretmen adaylarinin uzaktan
egitim siirecinde O6lgme ve degerlendirmeye iliskin goriislerini incelemektir. Ancak Ogretmen
adaylarinin uzaktan egitim sisteminde Ol¢me ve degerlendirme siirecinin bir pargasi olarak
goriiglerinin almmas1 g6z oniinde bulundurulsa da daha derinlemesine goriisleri ortaya ¢ikarmak
amaciyla katilimcilardan uzaktan egitim siirecinin biitiinii iizerinden de goriislerinin elde edilmesi
amaclanmistir. Bu dogrultuda 6gretmen adaylarina ana soru ve sondaj sorularinin oldugu goriisme
formu uygulanarak veri yazili bir sekilde toplanmistir. Ana temalar gozetilerek kodlamalar yapilmis
ve ortaya ¢ikan alt tema ve alt temalar altinda gozlenen birimler ile 6grenci goriisleri organize edilmis
olup her bir durum dogrudan alintilanan Ogrenci goriisleri ile detayli olarak sunulmustur.

Arastirmanin amaci dogrultusunda asagidaki arastirma sorularina cevap aranmaistir:

1. Ogretmen adaylarmin uzaktan egitim siirecinde hem biitiinsel hem de &lgme ve

degerlendirme agisindan karsilastiklar: giicliiklere iliskin goriisleri nelerdir/nasildir?

2. Ogretmen adaylarmin uzaktan egitim siirecinde hem biitiinsel hem de &lgme ve
degerlendirme agisindan kalitenin arttirilmasina yonelik ¢6ziim Onerileri konusunda

goriisleri nelerdir/nasildir?

3. Ogretmen adaylarinin uzaktan egitim siirecinde hem biitiinsel hem de o6lcme ve
degerlendirme agisindan uzaktan egitimin avantajlari/iistiinliikleri olarak belirttikleri

goriisleri nelerdir/nasildir?

4. Ogretmen adaylarinin hem biitiinsel hem de 6lcme ve degerlendirme agisindan yiiz yiize
egitimin uzaktan egitime gore avantajlarma/iistiinliiklerine iliskin = goriisleri

nelerdir/nasildir?
Yontem
Arastirmanin Modeli

Bu calisma ile uzaktan egitim sisteminde Ol¢gme ve degerlendirmeye iliskin goriislerin
derinlemesine ortaya c¢ikarmak adina katilimcilarin uzaktan egitim siirecinin biitiinii {izerinden
goriislerinin elde edilmesi amaglanmistir. Bu calismanin amacit dogrultusunda, derinlemesine ve
ayrintili bir anlayisa sahip olmak adina nitel arastirma desenlerinden olgubilim arastirma deseni
kullanilmistir (Yildirim ve Simsek, 2013). Boylelikle 6gretmen adaylarinin uzaktan egitime ve uzaktan
egitimde 6lgme ve degerlendirmeye iliskin algilari, bu algilara iliskin acgiklamalar1 ve deneyimleri

ortaya koyulmustur.
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Calisma Grubu

Arastirmanin c¢alisma grubunu 2022-2023 Egitim—ogretim yilinda Gazi Universitesi Gazi
Egitim Fakiiltesinde egitimine devam eden 26’s1 kadin (%65), 14’11 erkek (%35) toplamda 40 goniillii
dgretmen aday1 olusturmustur. Katilimeilarin cogunlugu Tiirkge 6gretmenligi (f: 18, %45) ve Ingilizce
ogretmenligi (f:12, %30) boliimiindeyken, digerleri simif 6gretmenligi (f:4, %10), tarih 6gretmenligi (f:4,
%10), ilkogretim matematik 6gretmenligi (f:1, %2,5) ve kimya ogretmenligi (f:1, %2,5) boliimiindeki
O0gretmen adaylaridir. Ayrica ¢alismaya katilan 6gretmen adaylarmin biiyiik bir kismi 3. smif (£:30,
%75), kalan kismui ise 4. siuf (£:10, %25) 6grencilerinden olugsmaktadir. Calisma grubu olusturulurken
Olciit olarak katihmcilarin uzaktan egitime katilmis ve “Egitimde 6l¢gme ve degerlendirme” dersini
almis olmalar1 dikkate alindig: i¢in amagsal 6rnekleme yontemlerinden ol¢iit 6rnekleme yontemi ile

calisma grubu olusturulmustur.
Veri Toplama Siireci

Bu calismada hem arastirma amaci temel alinarak hem de bireylerin goriislerini,
deneyimlerini ve duygularini ifade edebilme agisindan daha giiclii oldugu diisiiniilerek veri toplama
yontemlerinden goriisme teknigi kullanilmistir (Yildirim ve Simsek, 2013). Goriismelerde arastirma
problemlerine yanit aramak iizere ¢alisma kapsaminda gelistirilen goriisme formunda toplam dort
yar1 yapilandirilmis madde bulunmaktadir. Goriisme formunun disinda her bir 6grencinin cinsiyet,
yas, boliim, sinif ve genel not ortalamasina iliskin bilgilerinin toplanmasina yonelik demografik bilgi
formuyla elde edilmistir. Bu goriisme formu ile demografik bilgi formu e-posta yoluyla 6grencilere
yollanmis ve cevaplamalari igin verilen ii¢ giinliik siirenin ardindan yine e-posta yoluyla goriisler elde

edilerek veri toplama siireci sonlandirilmistir.
Verilerin Analizi

Ogretmen adaylarindan e-posta yoluyla elde edilen veriler analiz edilirken 6ncelikle goriisme
formlar1 numaralandiriip formlara verilen cevaplar madde bazinda diizenlenmistir. Diizenlenen her
bir maddeye iliskin goriislerin olusturdugu metinlere dayali, icerik analizi yapilmak {izere,
aragstirmacilar tarafindan okunarak temalar ve alt temalar 6nsel olarak belirlenmistir. Calismada
verilerin daha derin bir sekilde ele alinip yorumlanmasi igin kullanilan igerik analizinde temel amag,
elde edilen verilere iliskin en agiklayici kavramlara ve bunlar arasindaki iligkilere ulasmaktir (Yildirim
ve Simsek, 2013). Arastirma kapsaminda temalar ve alt temalarin belirlenmesi ve verilerin uygun

olarak diizenlenmesiyle bulgular yorumlamaya hazir hale getirilmistir.

Yildirim ve Simgek’in (2013) belirttigi gibi, nitel arastirmalarda gegerligin bir gostergesi olarak
arastirmacinin arastirdigl olguyu/durumu oldugu gibi, dogal seyrinde; yani olabildigince yansiz
gozlemlenmesi ve yorumlanmasi ele alinir. Mutluer (2023) dis gegerlik i¢in ayrintili betimleme
yapilirken, 6znel yargilarini veya yorumlarimi katmaksizin gdriisme siirecinden toplanan bulgular

dogrudan alint1 yaparak raporlastirmaya vurguda bulunmustur. Bu aragstirmada da bulgular kisminda
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katilimcilarin  goriisleri herhangi bir yolla aktarilmadan dogrudan kendi yazdiklarindan alinti
yapilarak verilmesi gecerlik ¢alismalar1 dahilinde goriilmektedir. Nitel arastirmalarda giivenirligin bir
gostergesi olarak ise iki kodlayicinin (aragtirmacinin) yapmis oldugu kodlamalar {izerinden
Krippendorff Alfa katsayis1 hesaplanmistir. Krippendorff Alfa; gézlemciler, kodlayicilar, puanlayicilar
veya tipik olarak yapilandirilmamis fenomenler arasinda ayrimlar yapan veya bunlara hesaplanabilir
degerler atayan Ol¢iim araglar1 arasindaki uyusmayi Ol¢gmek icin gelistirilmis bir giivenilirlik
katsayisidir (Hayes ve Krippendorff, 2007). Elde edilen 0,81 Krippendorff Alfa degeri, 0,80'den yiiksek
olup kodlayicilar arasi giivenirligin ve dolayisiyla gecerligin yiiksek oldugunun bir gostergesi olarak

ele alinmistir (De Swert, 2012).
Arastirmanin Etik Izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yoénergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul ad1 = Mugla Sitk1 Kogman Universitesi

Sosyal ve Begeri Bilimler Arastirmalar: Etik Kurulu

Etik degerlendirme kararinin tarihi= 26.05.2022

Etik degerlendirme belgesi say1 numarasi= 220074
Bulgular

Bu calismada ilgili literatiir taranarak ve yar1 yapilandirilmis goriisme formundan elde edilen
veriler incelenerek goriisler 6nceden belirlenmis ve dort ana tema altinda ele alinmistir. Bu ana
temalar uzaktan egitim siirecinde karsilasilan giigliikler, uzaktan egitimde kalitenin arttirilmasina
yonelik  Oneriler, uzaktan egitimin avantajlar/iistiinliikleri ve yiiz yiize egitimin
avantajlari/iistiinliikleri olarak belirlenmis olup s6z konusu ana temalara dayali gozlenen alt temalar

Sekil 1’de sunulmustur:
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Degerlendirme
Azalmasi &

Teknik Sorunlar Degerlendirme

Kaynak Eksikligi Sistemsel Hatalar Teknik ?Jcl;uknlardan

Sekil 1. Olusturulan tema ve alt temalar
Sekil 1 incelendiginde her bir ana tema altinda cesitli alt temalarin ortaya ¢iktig1 gozlenmistir.
Burada gozlenen alt temalarmn biiyiik bir kism1 da birimler bazinda ifade edilmis olup her bir ana

tema altinda detayli olarak ifade edilmistir. Bu dogrultuda her bir ana tema sirastyla sunulmustur.
Uzaktan Egitim Siirecinde Karsilasilan Giigliikler

Uzaktan egitim siirecinde 6lgme ve degerlendirmeye iliskin 6grenci goriislerinin ele alindig:
ana temalardan biri “uzaktan egitim siirecinde karsilasilan giiglitkler” olarak ele alinmistir. Alt

temalar ve alt temalar altinda gozlenen birimler Tablo 1’de sunulmustur:
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Tablo 1. Uzaktan egitim siirecinde karsilagilan giicliiklere iliskin 6gretmen adaylar: goriislerinin birimlere gore

ifade sikl1g
Ana tema Alt tema Birim Ifade siklig
Kisa ders siiresi 5
5 Ogretim siireci (42) Etkilesim / iletisim eksikligi (interaktif 11
E egitim)
é Uygjulama eksikligi 10
< Mot.lv.asyc.)n kaybi 10
= Geribildirim 7
= Olc¢me araclar / Cok fazla 6dev olmasi 12
g yontemleri (46) Odevlerin/smavlarin zor olmast 12
g Odevlerde/sinavlarda yonerge 10
5 yetersizligi
;% Smav guvenligi/kopya 8
i Sinavlarda zaman 4
:..g Teknik sorunlar (36)  Yetersiz teknolojik ekipman 4
Gl Sistemsel sorunlar 6
§ Internet baglanti kopuklugu/eksikligi 19
Acsl ve ariza
= Genel teknik sorunlar 7
Kaynak eksikligi (6)* - 6

*pirimlere ayrilamadigi i¢in sadece ifade sikligina yer verilmistir

Tablo 1 incelendiginde uzaktan egitim siirecinde karsilasilan giicliikler ana temasina dayali olarak

“Ogretim stireci”, “Ogretim araclari/yontemleri”, “teknik sorunlar” ve “kaynak eksikligi” alt

temalarinin ortaya ¢iktig1 gozlenmistir.

Ogretim siirecine iliskin giicliikler: Ogrencilerin 6gretim siirecinde karsilastiklar1 giicliikler

incelendiginde etkilesim/iletisim eksikliginin 6n plana c¢iktigr gozlenmektedir. Ogrenciler sinif

ortaminda dgretim gérememenin ve bununla birlikte 6gretim {iyesi ve akranlariyla 6gretim siirecine

katki sunma konusunda yeterli iletisimi saglayamamanin getirdigi giigliikleri ele almuslardir. Bu

dogrultuda 6ne ¢ikan bazi 6grenci goriisleri asagida sunulmustur:

“Etkilesime gecmek, diisiinerek dgrenmek gibi yonlerden eksik kaldik. Ogrendigimiz ya da
eksigimizin oldugu alanlar1 saptama ve {izerine yogunlasmada zorlandigimizi diisiiniiyorum.
Bununla beraber 6l¢me ve degerlendirme konusu da derslerde aktif soru sorma ve sinava
kaldi. Ogretmenlerin de ogrencileri tanima ve degerlendirme konusunda zorlandigini
diisiiniiyorum.

“Genel bir ifadeyle iletisimsizlik. Onceden ne yaptigimizi, yapacagimizi siirekli konusurduk.
Okulda inanilmaz bir bilgi akis1 s6z konusuydu. Bu bilgi akis1 sayesinde bir¢ok sey 6greniyor
ve eksikliklerimizi kesfediyorduk. Su an ise durum bunun tam tersi ne yazik ki. Eksiklikleri
kapatmak bir yana fark bile edemeden dénem bitiyor.”

“Uzaktan egitimin en sevmedigim yani akran &gretimine vurdugu darbe. Okulda yalnizca
hocalarimdan degil arkadaslarimdan da 6grendigim seyler vardi. Ayni sekilde benden de
onlarin 6grendigi seyler vardi. Bu noktada kesintiye ugradik. En sevmedigim yani bu oldu
diyebilirim.”

Ogretim siireci alt temasi altinda siklikla gozlenen bir diger husus motivasyon kaybidir.

Ogrenciler bu siirecte gerek sinif ici etkilesimden uzak olmaktan gerek bilgisayar basinda vakit
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gecirmekten kaynakli birtakim nedenlere baghh olarak motivasyon kaybi yasadiklarmni ifade

etmislerdir. Motivasyon kaybina iliskin baz1 6grenci goriisleri asagida sunulmustur:

“Beni en ¢ok zorlayan sey derslerde motivasyonumu ve odagimu siirekli olarak toplamaya
calismakti. Bilgisayar basinda otururken bir siire sonra ilgimi kaybetmeye bashiyordum.
Bilgisayar ekranini dakikalarca izlemek uykumun gelmesine sebep oluyordu. Bu bakimdan
derslerden pek verim alamadim.”

“Yasadigim en biiyiik zorluk kesinlikle motivasyon eksikligiydi. Yiiz-ylize egitim boyunca,
okul atmosferinde bulunmak, arkadaslarimin igerisinde olmak, 6gretim elemanlariyla daha
yakin olmamiz ve sosyal agidan gelisme firsat1 bana biiyiik motivasyon kaynagi oluyordu. Bu
siireg icerisinde, siirekli olarak evde bulunmak, tiim bu bahsettigim olanaklardan mahrum
kalmama neden oldu.”

Bunun yaru sira uzaktan egitim siirecinde 6gretim siireci agisindan 6grencilerin belirttigi
onemli giiclitklerden biri de uygulama eksikligi olarak ortaya g¢ikmuistir. Ogrenciler uzaktan egitim
siirecindeki uygulamalarin yiiz yiize egitim siirecindeki gibi etkili olamamasindan veya derste gerekli
uygulamalarin yiiriitiilememesinden dolay1 zorlandiklarini belirtmis olup s6z konusu Ogrenci

goriislerinden bazilar asagidaki gibidir:

“Ben bu donem okul deneyimi dersi de aliyorum. Bu derste bir lisenin derslerine girip konu
anlatmam gerekiyordu. Sinifta yiiz yiize anlatmak ile bilgisayar basinda bunu yapmak
gercekten ¢ok farkliydi. Mesela 25 kisilik simiftan en fazla 10 kisi derse katild1 ve bunun da en
fazla 3 tanesi derse katildi. Bu da beni ¢ok zorlayan konulardan biri oldu.”

“Ingilizce Ogretmenligi boliimiinde okudugum icin derslerin 6devleri / smavlar1 genellikle
uygulama seklinde oluyor. Yiiz yiize yapmaya alistigimiz uygulamalar1 online olarak smurh
etkilesim ile yapmaya ¢alismak beni zorladi.”

“Demo yapmam gereken derslerde gercek smif ortami olmadig: icin zorluklar yasadim.”

Biitiin bunlarin yani sira Ogretim elemanlarindan yeterli geribildirimin alinamamasi
dgrencilerin giigliik olarak ele aldig1 bir diger husus olarak ortaya gikmigtir. Ogrenciler hem 6gretim
siirecinde eksik kaldiklar1 noktalarda hem de yaptiklar1 6dev ve katildiklar1 sinav uygulamalarina

dayali 6l¢me sonuglarina iliskin geri bildirim alamadiklarini ifade etmislerdir:

“Uzaktan egitimde smavlar ya da Odevler internet iizerinden oldugu i¢in yanhslarimiz
gorebilecek kagitlar ya da cevaplar1 alamiyoruz. Bu siiregte diisiik not aldigim derslerden
yanlislarimin nerede oldugunu gérememek benim i¢in bir giigliik oldu.”

“Vize notunu olusturmak i¢in verilen 6dev veya calismadan sonra herhangi bir feedback
alamadigim dersler oldu. Daha sonrasinda vizedekine benzer veya ayni formatta verilen bir
calismayr ne sgsekilde yapmam gerektigi konusunda c¢ok =zorluk c¢ektim. Ciinkii ilk
hazirladigimin iyi mi kétii mii oldugunu bilmiyordum.”

Son olarak ders siirelerinin kisa olmasi1 6grencilerin belirttikleri giicliiklerden birisi olarak
gozlenmistir. Genel olarak Ogrenciler ders siirelerinin kisa olmasindan dolayr gerekli verimi
alamadiklarini belirtmiglerdir:

“Derslerin ytiz-ytlize yapildig: siire ile uzaktan egitim boyunca verilen derslerin siiresi esit

degildi. Biz 6grencilerin normal sartlarda alabileceginden ¢ok daha azini almak durumunda
kaldik. Bu da 6l¢me sirasinda, 6grenciler olarak aleyhimize islemis oldu.”

“En sevmedigim yani ise, ders siiresinin kisa olmasi. Maalesef baz1 dersler igin yeterli verimi
alamadim. Yiiz yiize egitimde 2 saat bile yetmezken 40 dakika maalesef tam 0grenme icin
eksik kald1.”
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Ol¢me araglar1 / yontemlerine iliskin giicliikler: Olgme araglari/yontemleri alt temasi incelendiginde
ogrencilerin giicliik olarak belirttigi konular arasinda 6devlerin fazla olmasi ve édevlerin/smavlarin

zor olmast hususlarinin 6n plana ¢iktig1 gozlenmektedir.

Uzaktan egitim siirecinde Odevlere agirlik verildigi, verilen O6devlerin kapsaminin genis
oldugu ve dolayisiyla 6devlerin yetistirilmesinde giicgliik yasandigi yoniinde &grenci goriislerinin

ortaya ¢iktig1 gozlenmis olup birkag tanesine asagida yer verilmistir:

“Verilen 6devler genelde ¢ok ayrintili oluyor ve buna bagh olarak ddev hazirlama siiresi de
¢ok uzun oluyor. Verilen 6devlerin igeriginin yogunlugundan dolay1 bir ders i¢in giinlerce
bazen haftalarca ugrasmak zorunda kalryorum. Derslerin sayisinin da ¢ok oldugu ve her ders
i¢cin bu kadar zaman ayrilip ugrasildig: diisiiniilecek olursa bu siirecte yasadigim en onemli
glicliik bu oldu.”

“Derslerde tiim yiikiin bize verilmesi. Her ders arkasinda bir ¢ok 6dev yaptik ve bu da siirekli
bir 6devle zamanimizin ge¢mesine sebep oldu ve ¢ok yorucu bunaltic1 gegti.”

“Bir donem icinde sayisiz farkli dersin vize ve final degerlendirmelerinin neredeyse hepsinin
uzun ve ugrastirict 6devler yoluyla yapilmasi ve bunun getirdigi stresin yarattig: tedirginlikle
yaptigim Odevlerin bazen eksik veya olmasi gerekenden kotii olmasi, bunun da notlarimi
etkilemesi.”

Olgme araglari/yontemleri alt temasi altinda 6ne cikan konulardan bir digeri 6devlerin veya
sinavlarin yiiz yiize egitim siirecinde oldugundan daha zor olmasidir. Ogrencilerin bir kism1 uzaktan
egitim siirecinde olmaktan kaynakl olarak ddevlerin/sinavlarin daha zor oldugunu belirtmektedir. Bir
kism1 ise genel olarak Odevlerin veya sinavlarin yogunlugundan kaynakli olarak oOl¢me
araglari/yontemleri agisindan zorlandiklarmni belirtmis olup O6grenci goriislerinden birkag tanesi
asagida orneklendirilmistir:

“Uzaktan egitim doneminde pandemiden dolay1 olusan stresli ve zorlu bir siiregte 6grenci

motivasyonunun azaldigini ve bir bilgisayar yoluyla 6grenmek zorunda kaldigimiz ders

igerikli bir¢cok konuyu hesaba katarak soylityorum ki, bazi derslerde verilmis olan vize/final
calismalar: 6gretilenin ¢ok daha Gtesini kaplayan calismalardi.”

“Uzaktan egitim oldugu i¢im sorularin/ 6devlerim daha zor verildigini diisiiniiyorum.

“Yiiz ylize iken gayet ortalama olarak yapilabilecek siavlar sirf online oldugu i¢in normalin

iki li¢ kat1 zorlukta ve kisitlikta soruldu”

Olgme araglari/yontemlerinin uygulanma asamasindaki yonerge yetersizligi 6grencilerin
siklikla belirttigi giiglitklerden biri olarak ortaya g¢ikmaktadir. Ozellikle ddevlerin nasil yapilacag
noktasinda 6grencilerin zorlandiklar: ve &grenciler arasinda 6dev yapma noktasinda farklilasmalarin

oldugu belirtilmistir. Cevrimigi sinavlarda 6grencilerin dogrudan sorularla karsilasmasi noktasinda

glicliikler yasadiklari belirtilmis olup bazilar1 asagida sunulmustur:

“Olgme kisminda bazi hocalarimizin verdigi ddevler net ifade edilmedigi igin soruyu
anlamakta sinifla ortak bir yargiya varamiyorduk ve bu durum herkesin aym 6devi farkh
igeriklerle yapmasina sebep oluyordu. Bu durumdan dolay1 édevden bagimsiz olarak genis
bir yelpazeyi ve hocamizin istediginin iki {i¢ kat1 yapan 6grenciler 90 100 gibi notlar aliyor
fakat soruda ifade edilen seyi yapanlar ise 40 50 gibi digerlerine oranla daha diisiik bir nota
maruz kaliyordu. Ayni sekilde konu igerikleri kaynaklarda bulunamadig: i¢in hocamiz derste
bahsedecegini sdylityordu fakat bazi noktalar: agiklamamaisti.”
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“Hocalarimizin degerlendirme (6dev) yaparken bununla ilgili bir yonerge paylasmasinin
gerekli oldugunu diislinliyorum. Bazi dersler icin 6devde istenenleri toplu bir sekilde
paylasmak yerine, her hafta parca parca agiklandigi zaman goziimiizden kagabiliyor ve aksilik
yaganabiliyor.”
“Cevrimi¢i sinavlarda yonerge verilmeden direkt sorularla karsilasip, neyi ne sekilde
yapacagimi bilemedigim durumlar oldu.”
Uzaktan egitim siirecinde Olgme uygulamalar1 noktasinda Ogrencilerin belirttikleri
glicliiklerden biri de sinav giivenliginin yetersizligi dolayisiyla kopya olasiliginin yiiksek olmasidir.
Ogrenciler kopya ¢ekme durumlarindan dolay: bilenle bilmeyeni ayirmayan diisiik giivenirlikte

Olcme sonuglarinin gozlenmesinden kaynakli giigliikler yasadiklarini belirtmislerdir. S6z konusu

duruma iliskin bazi 6grenci goriislerine asagida yer verilmistir:

“Sistem iizerinden yapilan smavlarda bir¢ok 6grencinin kopya g¢ekmesi sonucu notlarda
haksizliklarin olusmasi uzaktan egitimde Ol¢me ve degerlendirmeye yonelik en O6nemli
glicliiklerden biridir.”

“Bu konuda yasadigim en ciddi gliclitk uzaktan egitimle baglayan ve inamilmaz derecede
yayginlasan sinavlarda kopyalasma furyasi oldu diyebilirim. Kopya c¢ok kolaylastigi ve
yayginlastigi icin 6zellikle ¢oktan se¢meli testlerin kullanildig1 basar1 dl¢iimlerinde gergekten
basarili olanlarla kopyayla yiiksek not alanlar arasindaki ¢izginin ¢ok bulaniklastigin
diisiiniiyorum. Bagsarimin 6l¢tilmesindeki en biiyiik giigliik bu oldu diyebilirim.”

“Bu slire¢ boyunca, yapilan smavlarin gozetim altinda olmamas: aslinda bir agidan iyi
olmadigini diistiniiyorum ¢iinkii bilen ve bilmeyen ogrenciler dogru bir sekilde
ayrilamadigini diisiiniiyorum. Sonug olarak, degerlendirmelerde hata pay1 daha fazla karisti
ve Ogrenciler hak ettikleri notlardan daha fazla ya da daha eksik notlar aldilar.”

Son olarak bu alt tema altinda gozlenen giigliiklerden birinin de smav veya 6devler icin
taninan siirenin yetersiz olduguna dair goriislerdir. Bu dogrultuda gozlenen 6rnek goriisler asagida
yer almaktadir:

“Baz1 derslerin sinav siirelerinin yeterli olmamasi. Tiirkce 6gretmeni adaylari olarak bazi
derslerin smavlarinda ¢okca yazi yaziyoruz. El yazisi ile yazip smmavinin kagidini sisteme
ylikledigimiz dersler de oldu. Sinav siiresi yeterli olmadiginda hem sorular1 cevaplandirmak
hem de fotografini sisteme yiiklemek zor olmaktaydi. Bu sebeple sorular1 cevaplayacagimiz
siireden kisip smnav kagidimizin fotografini ¢ekmekteydik. Bu da puanlarimizi bir miktar
dastarda.”

“Sinavlar ve 6devler i¢in verilen kisith stire”

Teknik sorunlara iliskin giicliikler: Teknik sorunlar alt temas1 incelendiginde 6grencilerin belirgin
bir sekilde en sik ele aldiklar1 konunun internet baglanti kopuklugu veya eksikligi ve teknik ariza
oldugu goriilmektedir. Ozellikle smavlarda veya sunum esnasindaki baglanti kopukluklari veya
bilgisayarin arizalanmasi gibi aksakliklar 6grenciler tarafindan ifade edilmistir. Bunun yani sira bu
durumun derse katilimi da etkiledigi de belirtilmistir. S6z konusu bir takim 6grenci goriisleri asagida
sunulmustur:

“Internet kesilmesi, bilgisayar donmas: gibi badireleri yasamama stresiyle girdigimiz

sinavlarda ana odak noktam sinavdan ¢ok bu sorunlar oldu ve verimli bir sekilde sinavlarimi
¢ozemedim.”

518



KEFAD Cilt 25, Say1 1, Nisan, 2024

“En sevmedigim yani ise derslerde yasadigim internet baglantis1 sorunlar1 idi. Zaten uzun
siire bilgisayarin basinda olmak yeterince zor iken bir de baglanti dolayisiyla yasadigim
donmalar, dersten ¢ikip tekrar girmek derslere katilma istegimi azaltt1.”

“Cevrimici dersler olmasi sebebiyle internet, bilgisayar ve telefon gibi araglarin her zaman
hazirda beklemesi gerekmekte. Bazen olan internet kesintileri nedeniyle ya da bilgisayarimda
olan ariza sebebiyle derslere katilamadigim durumlar oldu. Ozellikle yoklamaya énem verilen
bir ders ise bu durum problem yaratabiliyor”

“Koyde yasadigim icin elektrik ve internet kesintileri ¢ok oluyor. Bu da derslere katilimimi

etkiliyor. Baz1 hocalar canli katilima da not verdikleri i¢in bu beni ¢ok etkiledi.”

Teknik sorunlar alt temasi altinda ele alan giigliiklerden biri de sistemsel sorunlarin oldugu
yoniindedir. Uzaktan egitimin yiiriitiildiigii sistemin yogunlugu kaldiramamas: veya genel olarak

sistemin isleyisinden kaynakl teknik sorunlarin oldugu yoniinde gortisler bildirilmis olup asagida bu

goriislerden bazilarina yer verilmistir:

“Universitemiz uzaktan egitimle ilgili gereken bilgileri vermeye calisti. Fakat bu sistemin
isleyisi daha kapsamli bir sekilde Ogrencilere ve Ogretim {iyelerine anlatilmasi gerekirdi.
Ciinkii sistemle ilgili baz1 sorunlar yagsandi. Universitemiz ¢ok kalabalik oldugundan ve
uzaktan egitim ile ilgilenen yetkililer herkese ulasamayacagindan bu sorunlarin ¢oziimii icin
hocalarimiz ve bizler elimizden geldigince kendi ¢abalarimizla ¢oziimler iiretmeye ¢alistik.”

“Internet ve teknoloji kaynakl aksakliklar sebebiyle sinavlarda almam gerekenden daha
diisitk puan almak oldu. Sinavlar esnasinda sistemin yogunlugu kaldiramayip ¢okmesi benim
de cevaplarimi eksik ya da yanlis isaretlememe sebebiyet verdi.”

Teknik sorunlar altinda gozlenen bir diger husus yetersiz teknolojik ekipmandir. Ogrenciler
bilgisayara ulasilabilirlik konusunda gticliik yasadiklarini belirtmektedir:

“Evimde ders veren iki ve ders alan iki kisinin (ben de dahil olmak {izere) bulunmasindan
dolay1 yasanan yogun trafik ve teknolojik alet yetersizligi”

“Odevimi yapabilmek i¢in bilgisayarimin olmayisi beni hayli zorlad1 ve yipratti.”
Teknik sorunlar alt temas: altinda gozlenen biitiin bu birimlerin yani sira bazi 6grenciler
detaylandirmadan sadece teknik sorunlar yasadiklar1 yoniinde veya bagka teknik sorunlar oldugu

yoniinde goriis bildirmis olup bazilar1 asagida sunulmustur:

“Bazi1 teknik problemlerden dolayi derslere katilmakta ve smavlarda bazi zorluklar yasadim”

“Uzaktan egitimde yapilan online smavlarda teknolojik problemler nedeniyle gerginlikler
yasaylp bu ruh halimi smav performansima yansitigim zamanlar oldu. Bu durum da
degerlendirilmemi olumsuz yonde etkiledi.”

“Teknolojiyi iyi kullanamamamdan kaynakli sorunlar canli sunumlarin da basarisiz
gecmesine yol act1.”

Kaynak eksikligi: Uzaktan egitim siirecinde karsilasilan giigliikler temasi altinda gozlenen alt
temalardan biri de kaynak eksikligi olarak belirtilmistir. égrenciler kaynaklara ulasma konusunda
zorluklar yasadigini Dbelirtmis olup c¢ogunlukla 6dev yapma konusundaki kaynak eksikligi
vurgulanmistir. S6z konusu 6grenci goriislerinin birkagina asagida yer verilmistir:
“Degerlendirme siireglerinde kullanmak {izere kaynak sikintis1 ¢ok¢a yasadim. Cogu dersten
herhangi bir kitap onerisi veya kaynak paylasim1 yapilmadi.”

“Odev konusu hakkinda ¢ok az kaynak olmasina ragmen sahip oldugumuz siurliliklara gore
degerlendirilmemem.”
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Uzaktan Egitimin Kalitesinin Artirilmasina Yonelik Oneriler

Uzaktan egitim siirecinde 6lgme ve degerlendirmeye iliskin 6grenci goriislerinin ele alindig:
ana temalardan biri “uzaktan egitimin kalitesinin arttirilmasina yonelik oneriler” olarak ele alinmistir.
Bu ana tema altinda kodlamalar yapilmis olup alt temalar ve alt temalar altinda gozlenen birimler

Tablo 2’de sunulmustur:

Tablo 2. Uzaktan egitimin kalitesinin artirilmasina yonelik onerilere iliskin 63retmen adaylari goriislerinin
birimlere gore ifade sikli1

Ana tema Alt tema Birim Ifade siklig1
Ogretim siireci (9) Geribildirim verilmesi 4
Firsat esitliginin 5
= saglanmasi
5 Olgme araglari/yéntemleri (36) Odeve dayali dlgme 5
"8 Sinava dayali 6l¢gme 2
@“ Odev ve smava dayal 2
E Olgme
) Odevlerin siirece yayilmasi 4
£ Odevlerin 3
B ¢oklugu/zorlugunun
g - azaltilmast
*3 :ﬂé Smmavlarda daha uzun 7
N zaman verilmesi
D 0 . sus
Kopya/sinav giivenligi 11
Degerlendirme (5)* - 5
Sistemsel hatalar (6)* - 6

*birimlere ayrilamadig1 i¢in sadece ifade sikligina yer verilmistir
Tablo 2 incelendiginde Uzaktan egitimde kaliteye doniik oneriler ana temasmna dayali olarak

“dgretim siireci”, “Ol¢me araclari/yontemleri”, “sistemsel hatalar” ve “degerlendirme” alt temalarinin

ortaya c¢iktig1 gozlenmistir.

Ogretim siireci: Ogretim siireci alt temasi incelendiginde firsat esitliginin saglanmasi yoniinde
ogrencilerin oneri sunduklar1 gézlenmistir. Ogrenciler firsat esitligi acisindan teknik destegin
saglanmasi, internet erisiminin saglanmasi veya kaynak eksikliginin giderilmesi gibi hususlar1 ele
almislar veya genel ifadelerle firsat esitligi olmasi yoniinde goriis bildirmislerdir. S6z konusu
goriislerden bazilar1 asagida yer almaktadir:

“Oncelikle internet agmin ve cihazlarin firsat esitligi acgisindan her &grenciye sunulmasi
gerekir.”

“Ogrencilerin kaynak eksikligi giderilmeli (ders icin gerekli olan kaynaga ulasamayan

ogrenciler igin)”

“Firsat esitligi saglanmasini 6neririm.”

Ogretim siireci agisindan dgrencilerin 6nerilerinden bir digeri de gerekli geribildirimin
saglanmasi goniindedir ve bazi goriislere asagida yer verilmistir:

“Olgme ve degerlendirmeler dogrultusunda geri bildirim verilmesini &nemsiyorum. Bu siireci
nerede yanlis yaptigimizi bilerek tamamlamamiz gerektigini diisiiniiyorum.”
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“Verilen 6devlerde notlar verildikten sonra ¢ok sasirdigim durumlar oldu. Cok emek vererek
yaptigim bir 6devden diisiik puan alip sebebini hala bilmedigim bir ders var. Hocalarimiz
odevi degerlendirirken tabiki bir¢ok 6dev degerlendirildigi icin agiklama yazmasi miimkiin
degil fakat yanlis olan yeri 6rnegin kirmizi renkle tarasa en azindan nerede yanls yaptigimizi
biliriz ve diizeltiriz.”

Ol¢me araclari/yontemleri: Olcme araglari/yontemlerine iliskin Oneriler alt temasi incelendiginde
diger alt temalar arasinda bu alt temanin 6ne giktig1 gozlenmistir. Olgme araglari / ydntemleri alt
temast altindaki Onerilerde ise kopya/sinav giivenligi konusunun one ¢iktigi gozlenmistir. Bazi
Ogrenciler smav giivenligi kaygisindan dolayr 6dev verilmesi yoniinde oneride bulunurken bazi
ogrenciler 6dev yerine denetimli sartlar altinda smav uygulamalarini Onermistir. S6z konusu

goriislerin bazilarmna asagida yer verilmistir:

“Sinavlar 6gretmenlerin katilim1 ve 6grencilerinde kamerayla baglantilar1 yoluyla olursa daha
az kopya olaylar1 olabilir.”

“Bir¢ok kisinin siavlarda kopya cektigini, 0devlerde baska kaynaklardan adeta kopyalama
yaptiklarini diistiniiyorum. Bu nedenle 6dev vermek yerine sinav yapilmaliyd1 ve siavlarda
kamera zorunlulugu getirilmeliydi. “

“Ogrencileri 6dev araciligiyla degerlendirmek kopya gekme ihtimallerini minimuma
distirebilir.”

“1. Kopya cekilmesini onlemek i¢in tedbirler almak. 2. Yapilan &devleri bazi programlar
araciligiyla tarayip benzerlik oranlarina bakmak.”

Olgme arag/yontemleri alt temasi incelendiginde &grencilerin smav siiresine iligkin cesitli

oneriler sunduklar1 ve genellikle smavlarda daha uzun siire verilmesi yoniinde goriis belirttikleri

gozlenmistir. S6z konusu goriislerden birkagi asagida sunulmustur:

“Online sinav yapilirken belki biraz daha uzun zaman verilebilir.”
“Sorularin zorluklarina gore siire verilmelidir.”
“Zaman kisitliligi bulunmamalidir.

“Siirelerde ideal ayarlama yapilabilir.”

Olgme araglari/ alt temas altindaki hususlardan biri de hangi yéntemin kullanilmas: gerektigi
yoniindedir. Ogrencilerin biiyiik bir kism1 dlgme siirecinin sadece ddeve dayali yapilmasi yéniinde
Oneri sunarken iki ifadede ise sinava dayali yapilmas: onerilmistir. Yine benzer sekilde iki ifadede de
hem 6dev hem de smava dayali olarak bireylerin 6l¢iilmesi dnerilmistir. Bu {i¢ birim birbiriyle iliskili

oldugu icin birlikte ele alinmis olup her bir hususa iliskin 6grenci goriislerine asagida yer verilmistir:

“Online sinav yerine ddevler verilebilir.”

“Bu siirecte dlgme ve degerlendirmeyi 6dev vasitasiyla yapmak daha giivenli, saglikli ve
dogru olacaktir diye diigiiniiyorum.”

“QOgrencileri 6dev yoluyla degerlendirmek yerine smavlar yoluyla degerlendirmek daha etkili
olur.”

“Tamamen c¢oktan se¢meli smavlar ya da tamamen uzun paragraflar yazmay: gerektiren
Odevler yerine kisa cevapli olan, bilgiyi, kavrama derecesini ve calismislig1 6lgen smavlarin
hazirlanmasini.”

“Cevrimici smavlarin sebep oldugu dezavantajlar1 dengeleyebilmek icin puanlarimiz
%50’sinin  bir sinavla %50’sinin de bir 6devle belirlenmesini isterdim. Bu durum hem
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ogrenciler hem de 6gretmenlere ekstra is yiikiine sebep olabilir fakat daha adil bir puanlama
olabilecegini diisiiniiyorum.”

“Uzun 6devler veya sinav yerine donem igerisinde kisa 6devler + sinav yapilabilir”

Olgme araglari/ydntemleri alt temasina dayali olarak ddevlerin siirece yayilmast ve édevlerin
coklugunun/zorlugunun azaltilmas: yoniindedir. Ogrenciler 6devlerin tek seferde verilmesi yerine
siirece yayillmasina ve Odevlerin igeriklerinin hafifletilmesine yonelik Oneriler sunmuslardir. Bu
dogrultuda sunulan 6nerilerden bazilarina sirasiyla her bir birim i¢in asagida yer verilmistir:

“Tek bir donemde Odev yigilmasi yasanmamasi agisindan ve c¢alismalarin daha titiz
hazirlanabilmesi igin 6devler donem boyunca araliklarla verilebilir.”

“Tek seferde tek bir 6dev ya da smnav uygulamasi yerine haftalik gorevler verilip en son
siirecte de bir sinav uygulanarak hem 6grenmenin takibi hem de degerlendirilmesi daha adil
bir sekilde yapilabilir.”

Degerlendirme: Degerlendirme alt temasma yonelik goriisler incelendiginde genellikle grencilerin
degerlendirme olgiitlerinin neler olduguna dair bilgilendirilmelerinin uygun olacag: ve belli dlciitler
cercevesinde degerlendirmelerin yapilmasi yoniinde oneriler sunduklar1 gozlenmistir. Ele alinan

Ogrenci goriislerinden bazilarina asagida yer verilmistir:

“QOgrenci basarisiin &lgiilmesinde birden fazla kriterin kullanilmasini”

“Degerlendirilecek ¢alisma, hangi kistaslara gore degerlendirilecek bunun bilgilendirmesi agik
ve net olsa 6grenci daha verimli ¢calismalar iiretebilir.”

“Her 0grenci i¢in bir gozlem formu diizenlenmelidir. C)gretmenler bu gozlem formuna gore
ogrencileri ders stireci boyunca degerlendirip buna gore puan verebilir.”

Sistemsel hatalar: Sistemsel hatalar alt temasi ele alindiginda 6grencilerin iiniversitenin kullandig:
uzaktan egitim alt yap: sistemi agisindan cesitli oneriler sunduklar1 gézlenmistir. Ogrenci goriisleri
incelendiginde sistemdeki hatalarin olabildigince aza indirgenmesi, sistemin hizlandirilmas: ve

gelistirilmesi yoniinde goriislerin ortaya ¢iktig1 gozlenmis olup bazilar asagida sunulmustur:

“Sistemde meydana gelen hatalar en aza indirilmeye calisilmalidir.”

“Kullanilan uygulama (teams, guzem, zoom) {izerinde gelismeler ve hizlandirmalar yapilmasi
gerekir.”

“Guzem ortami gelistirilmeli ve her smftaki Ogrencilerin birbirleriyle rahatca iletisim
kurabilecegi Chat gruplari olusturulmali.”

Uzaktan Egitimin Avantajlar1

Uzaktan egitim siirecinde 6lgme ve degerlendirmeye iliskin 6grenci goriislerinin ele alindig:
ana temalardan biri “uzaktan egitimin avantajlar’” olarak ele alinmigtir. Bu ana tema altinda

kodlamalar yapilmis olup alt temalar ve alt temalar Tablo 3'te sunulmustur:
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Tablo 3. Uzaktan egitimin avantajlarina iliskin 63retmen adaylar: goriiglerinin birimlere gore ifade siklig

Ana tema Alt tema Birim Ifade siklig1
~ Ders kayitlarina - 25
£ES erigebilirlik (25)*
% E -g Yiiksek notlar (6)* - 6
S % % Stres/heyecanin - 9

azalmasi (9)*

*birimlere ayrilamadig1 icin sadece ifade sikligina yer verilmistir
Tablo 3 incelendiginde uzaktan egitimin avantajlar1 ana temasina dayali olarak “Ders
kayitlarina erisebilirlik”, “stres/heyecanin azalmasi”, ve “yiiksek notlar” alt temalarinin ortaya ¢iktig

gozlenmistir.

Ders kayitlarina erisebilirlik: Uzaktan egitimin avantajlar1 temas: incelendiginde ders kayitlarina
erigebilirlik hususunun &ne c¢iktigi gozlenmistir. Ogrenciler dersleri kagirdiklarinda veya derste
anlayamadiklar1 noktalarda doniip ders kayitlarindan tekrar izleyebilmenin uzaktan egitimin en

onemli avantaji oldugunu dile getirmistir. Bu dogrultuda bazi 6grenci goriisleri asagida sunulmustur:

“En avantajli yan1 kacirdigimiz derslerin tekrarlarina bakabilmemiz oldu. Derste anlatilan
konular1 anlamasak bile tekrardan izleme sansimiz oldugundan tekrardan dikkatlice
dinleyebildik.”

“Uzaktan egitimin benim igin en 6nemli artis1 ¢cok yogun oldugum ya da hasta oldugum
zamanlarda derslere katilamadigim igin ders tekrarini istedigim zaman ve istedigim kadar
izleyebilmek oldu. Anlamadigim noktalarda tekrar tekrar izleyebildim, not alamadigimda da
geriye sarip notlarimi tamamlayabildim.”

“Katilamadigim dersleri sonradan dinleyebilme sansimin olmasi, dersleri tekrar dinleyip
anlamadigim yerleri ¢ozebilmek, dersleri tekrar dinleyerek not tutabilmek”
Yiiksek notlar: Ogrenci goriisleri degerlendirildiginde yiiksek notlar alt temasinin uzaktan egitimin

avantajlarindan biri olarak ortaya ¢iktig1 gézlenmistir. Ogrencilerin bir kismi dersten yiiz yiize egitime

gore daha yiiksek notlar alabildigini belirtmislerdir:

“Derslerde yiiksek not almak daha kolay oldu ¢iinkii ¢ogu 6gretmenimiz sinav yapmak yerine
O0dev verdi ve 6dev yapmak smavlardan ¢ok daha kolay. Dolayisiyla yiiksek not almak da
kolaylast1.”

“Ogretmenlerin Slgme ve degerlendirme konusunda daha esnek ve eli bol davranmasi
sayesinde Ogrenciler bu stresli donemi ortalama diistirme kaygisindan uzak bir sekilde
gecirdi.”
“Daha yiiksek notlar almak bir avantajdi1”
Stres/Heyecanin azalmasi: Uzaktan egitimin avantajlari temasi altinda gozlenen alt temalardan biri
de stres veya heyecanin azalmasiyla iliskilendirilmistir. Ogrenciler bu siirecte calismalarini uzaktan

yliriitmenin stres veya heyecan azalttigini ifade etmiglerdir. Bu dogrultudaki 6grenci goriislerinden

bazilar1 asagida sunulmustur:

“Sunum ve demolar1 smif icinde yapmak heyecani artirirdi ve viicut dili géz temas: gibi
kriterler de puanlamaya dahil edilirdi. Ekran basinda oturarak sunum yapmak bu agidan
daha rahat oluyor.”

“Stnavlarin biiyiik cogunlugunun 6dev seklinde olmasi sebebiyle, sinav stresi yasanmamasi.”
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“Calismalarimi bask: altinda hissetmeden, kendi istegim dogrultusunda, ¢ekincem olmadan
diizenlemek ve bu kararlarimi yiiriirliigii koymak en sevdigim tarafiydi.”

Yiiz yiize Egitimin Avantajlar

Uzaktan egitim siirecinde 6l¢me ve degerlendirmeye iliskin 6grenci goriislerinin ele alindig:
ana temalardan biri “yiiz yiize egitimin avantajlar1” olarak ele alinmistir. Bu ana tema altinda

kodlamalar yapilmis olup alt temalar ve alt temalar altinda gozlenen birimler Tablo 4’te sunulmustur:

Tablo 4. Yiiz yiize e§itimin avantajlarma iliskin 6gretmen adaylar: goriislerinin birimlere gore ifade siklig1

Ana tema Alt tema Birim ifade siklig1
% Ogretim stireci (25) Interaktif Ogrenme ve 13
‘;j iletisim imkanlar1
g Geribildirim 9
> . .
2 alinabilmesi
é Zaman 3
;*OED Olgme sonuglarmin giivenirligi - 12
SA Py
§ Degerlendirme (9) Adillik 7
IS Genel /diger 3
> Teknik sorunlardan uzak(5)* - 5

*pirimlere ayrilamadigi i¢in sadece ifade sikligina yer verilmistir
Tablo 4 incelendiginde yiiz ylize egitimin avantajlar1 ana temasina dayali olarak “6gretim
siireci”, “Ol¢me sonuglarinin gilivenirligi”, “degerlendirme” ve “teknik sorunlardan uzak” alt

temalarinin ortaya ¢iktig1 gozlenmistir.

Ogretim siireci: Yiiz yiize egitimin avantajlar1 ana temasi altinda dgretim siireci alt temasinin 6ne
cktigi gdzlenmistir. Ofretim siireci alt temasi altinda 6ne c¢ikan husus ise interaktif 6grenme ve
iletisim imkanlaridir. Ogrenciler yliz ylize egitim siirecindeki sinif i¢i 6grenme ortamlarinin daha
etkin oldugunu ve gerek Ogretim tiyesiyle gerek akranlariyla olan kolay iletisim imkanlarinin
o0grenme siireclerinde onemli yer tuttugunu belirtmislerdir. Bu dogrultuda ele alinan bazi 6grenci
goriisleri asagida sunulmustur:

“Smif i¢i derse katilimlar 6grencilerin daha aktif olmasini ve konuyu daha iyi pekistirmesini
saglar. Fakat online egitim bunu pek de miimkiin kilmamaktadir.”

“Ogrenci arkadaslarimizla daha rahat iletisim kurabiliyoruz bu da &grenmemizi olumlu
yonde etkiliyor.”

“Yiiz ylize egitim daha sicak ve gergekgi bir ortamda gergeklesiyor. ® Ogrenciler olarak daha
genis olanaklara sahip oluyoruz. Bilgi kaynagi olan Ogretmenleri her an gorme ve iletisim
kurma imkanimiz oluyor. “

Ogretim siireci alt temast altinda yer alan hususlardan biri de geribildirimin alinabilmesidir.
Ogrenciler yiiz yiize egitim siirecinde geri bildirim alabilme imkanlarimin daha iyi oldugu yoniinde
goriis belirtmislerdir. S6z konusu goriislerden bazilar1 asagida yer almaktadir:

“Yiz ylize Ogretimdeki Olgme ve degerlendirmeleri hocamizla daha aktif bir sekilde
konusabiliyor ve daha hizli doniit alabiliyorduk.”

“Ayrmtili bir sekilde vize kagidima ya da ddev kagidima bakip degerlendirme kriterlerini
gorebilmek.”
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“Yiiz yilize oldugumuz smavlarin ardindan, bazi derslerde hocalarimiz ile smavin
degerlendirmesini yapabiliyorduk, hatta baz1 derslerde sinavda nerede yanlis yaptigimizi bile
gorebiliyorduk.”

Ogretim siireci alt temasi altinda 6grencilerin goriis bildirdigi konulardan biri de zaman ile
iliskilendirilmis olup ders siiresinin daha uzun olmasi 0grenme siirecinde avantaj olarak ele

almmustir. Zaman iliskin goriisler asagida sunulmustur:

“Derslerde zaman kisitlamasinin bulunmamasi.”

“Stire sikintis1 yasanmiyordu.”

“Ders saatinin daha fazla olmas1”
Ol¢me sonuclarinin giivenirligi: Yiiz yiize egitimin avantajlari temasi altinda ortaya c¢ikan alt
temalardan biri 6lgme sonuglarinin giivenirligi ile ilgilidir. Ogrencilerin biiyiik bir kismi kopya
hususuna deginmistir. Bu dogrultuda 6grenci goriislerinin yiiz yiize egitim siirecindeki smav
uygulamalarinda kopya riskinin daha diisiik oldugu dolayisiyla 6l¢me sonuglarinin daha giivenilir
oldugu yoniinde oldugu gozlenmistir. Bunun yani sira genel olarak da 6l¢gme sonuglarinin daha
glvenilir oldugu yoniinde goriisler belirtilmis olup yliz yiize egitimin avantajlar1 olarak sunulmustur.

56z konusu goriislerden bazilarina asagida yer verilmistir:

“QOgrenciler hep beraber ayni ortamda smav olduklari igin kopya ihtimalini énlemek daha
kolayd1”

“Online smav soz konusu oldugunda ne kadar tedbir alinsa da kopya tamamen
onlenemeyebiliyor. Kagit iizerinde smif ortaminda uygulanan sinav her zaman her acgidan
daha giivenilir oluyor.

“Test seklinde olan degerlendirmelerde su an olusan kopya ¢ekme olay1 neredeyse hic yoktu
ve bu sayede bireyler dersleri gercekten calisarak 6greniyordu.”
Degerlendirme: Yiiz ylize egitimin avantajlarindan bir digeri de degerlendirme ile iliskilendirilmistir.
Ogrenci goriisleri incelendiginde degerlendirmeye yonelik ifadelerin biiyiik bir kisminin adillik ile

iligskilendirildigi gozlenmis olup bu durum yiiz yiize egitimin avantajlar1 olarak belirtilmistir. Bu

dogrultuda sunulan 6grenci goriislerinden bazilarina asagida yer verilmistir:

“Yiiz ylize egitimde uzaktan egitime gore daha adil bir degerlendirmeye tabi tutulmaktadir.
Ogrenciler belirli bir emegin puanlanmasi sonucu geger not almaktadir. Uzaktan egitimde ise
bir kisim emek vererek ¢alismalarini yiiriitiirken bir kisim sadece mis gibi yaparak geger not
almaktadir.”

“Herkes ayn1 anda ve ayn1 ortamda degerlendirildigi igin daha adil bir ortam.”
“Yiiz ylize 6gretimde ¢ogunlukla sinav yapildig: icin 6lgme ve degerlendirmenin daha adil
oldugunu diisiiniiyorum.”

Adil degerlendirmenin yani sira degerlendirme siirecine iliskin bazi avantajlar daha

belirtilmis olup bu avantajlar asagida sunulmustur:

”C)grenciler bire bir tanindig1 icin daha dogru degerlendirme yapailabilir.”

“Ogretmenler yiiz yiize oldugu icin 6grencilerin performansimi her agidan daha iyi &lgiip
degerlendirebiliyorlardi.”

“Binlerce 6dev yapmak yerine vize ve final ile degerlendirilme yapilmasi yiiz ylize egitimin
en biiyiik artisidir.”
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Teknik sorunlardan uzak: Yiiz yiize egitimin avantajlarindan biri de teknik sorunlardan uzak olmas:
yoniindeki goriislerdir. Bu dogrultuda sunulan goriislerden bazilarina asagida yer verilmistir:

“Yiiz yiize 6gretimde smav aninda teknik bir problem yasama s6z konusu olmadig i¢in daha
az stresli”

“Olusabilecek teknolojik aksakliklara imkan vermemesi”

“Elektrik, internet kesintisi gibi sorunlarin olmamas1”

Tartisma ve Sonug

Bu arastirma yar1 yapilandirilmis goriisme formundan elde edilen veriye dayali olarak
yliriitiildigii icin ana temalar onceden belirlenmis olup alt temalar 6grenci goriislerinden elde edilen
verinin igerik analizi ile olusturulmustur. Arastirmada belirlenen “Uzaktan Egitim Siirecinde
Karsilasilan Gligliikler” temasina yonelik elde edilen bulgular 15181nda 6gretmen adaylarinin biiyiik
bir kismi internet baglanti kopuklugu, eksikligi veya arizalardan kaynaklh zorluklar yasadiklarmi
belirtmislerdir. Buna paralel olarak Graham ve Jones (2011) uzaktan egitimde, teknoloji kullaniminin
zorlugu, daha uzun hazirlik siiresi gerektirmesi ve teknik destek eksikligi gibi konularin, uzaktan
egitime katilmin oniinde bir engel oldugunu belirtmistir. Bununla birlikte Ogretim siirecinde
etkilesim/iletisim eksikligi, uygulama yapilmasi gereken durumlarda uygulamalarin uygun olarak
gergeklestirilememesi ve motivasyon kaybi siirecte karsilasilan giicliiklerin basinda geldigi ortaya
¢ikarilmistir. Basaran ve arkadaslari (2020), yaptiklar: arastirmada uzaktan egitimin faydali yonlerinin
oldugunun belirtildigini ancak ozellikle etkilesimin kisith olmasi ve dgrencilerin derse aktif katihm
saglayamamasi konularinda eksikliklerinin bulundugunu vurgulamistir. Olgme degerlendirme
siirecine yonelik olarak ¢ok fazla 6dev verildigini, verilen 6devlerin veya smavlarin zor oldugunu ve
yonergelerinin yetersiz verildigini belirtmislerdir. Olgme ve degerlendirmeye yonelik diger goriigler
igerisinde smav giivenligi/kopya ve verilen zamana yonelik giigliiklerin yasandigina yonelik gortisler
ortaya ¢ikarilmustir. Erzen ve Ceylan’in (2020) 6gretmen adaylariyla yaptig1 calismadaki katihmcilarin
onemli bir kismi kopya ¢ekme olasiliginin 6rgiin egitimden fazla oldugunu belirtmislerdir. Benzer bir
bulgu olarak Saleh ve Meccawy (2021) tiniversite Ogrencileriyle yaptig1 calismadaki katilimcilarin
¢ogunlugu uzaktan egitim programlarinda kopya ¢ekmenin ytiiz yiize egitime gore daha sik oldugunu

distindiiklerini bildirmislerdir.

Calisma kapsamindaki “Uzaktan egitimde kaliteye doniik oneriler” temasina yonelik bulgular
incelendiginde ise 0gretmen adaylarmin goriislerinin biiyiik bir kisminin dlgme ve degerlendirme
siirecine yonelik oldugu goriilmiistiir. Bu siirece iliskin olarak kopya ve smnav giivenligine iliskin
onerileri de en basta gelmektedir. Ogretmen adaylariin bu 6nerileri uzaktan egitimde karsilagtiklar:
glcliikler ile paralellik gostermistir. Sinavlarda daha uzun zaman verilmesi ve verilen 6devlerin
zorlugunun veya sayisinin azaltilmasina yonelik Oneriler vermislerdir. Bu oneri Aksu - Diinya ve
arkadaslarinin (2021) yaptiklar: arastirmada katilimcr gruptaki 6grencilerin uzaktan egitimde yapilan
smav siiresinin yeterliligi iizerinde daha diisiik memnuniyete sahip olduklarina yonelik ulastiklar:

sonuglar ile tutarlilik gostermektedir. Kopya ¢ekilmesinin oniine gegilmesi igin tedbir olarak alinan
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smav stirelerinin kisitlanmasi uygulamasinin birtakim giigliikleri de beraberinde getirmekte oldugu
goriisiine dayali olarak sinav siiresine gerekenden daha az siire verilmemesine dikkat edilmelidir.
Kopya ve sinav giivenligine iliskin Oneriler dogrultusunda alan yazindaki kimi c¢alismalarin
bulgularinin dikkate alinmasi dnerilmektedir. Ornegin Michael ve Williams (2013) uzaktan egitim
yoluyla yapilan sinavlarda coktan se¢meli madde tiirlerindeki soru sayisinin azaltilmasimi ve
kompozisyon tipi maddelerin kullanilmasini, ayrica her seferinde farkli bir soru gosteren sinav
yazilimlarini kullanmak gibi Oneriler sunmus ve dgretmenlerin, ddevleri/sinavlar: gergekten kimin

yaptigini belirlemek i¢in 6grencilerin seviyesine asina olmasi gerektigini belirtmistir.

Arastirmada belirlenen “Uzaktan egitimin avantajlar1” temasma yonelik bulgular
incelendiginde ise 6gretmen adaylarinin ¢ogunlugu ders kayitlarina erisebilmeyi uzaktan egitimin
onemli bir avantaji oldugu goriisiinii bildirmislerdir. Bu goriis egitim sistemi icinde uzaktan egitimin
onemli bir yer edindigi goriisiinii dogrudan desteklenmektedir (Isman, 2011). Olgme ve
degerlendirme siirecine yonelik ise Ogretmen adaylarinin uzaktan egitimde bir dersin
uygulamalarinda daha az strese girdiklerini, 0dev ve smavlarindan daha yiiksek puanlar
alabildiklerini belirtmislerdir. Sonug olarak bu 6gretmen adaylarinin uzaktan egitimin avantajlarina
yonelik gortisleri degerlendirildiginde Sherry’nin (1995) belirttigi gibi uzaktan egitimin 6grenmeyi
yayginlastirdigi, merkezilestirilmis okul modelinden daha merkezi olmayan esnek bir modele
degistirdigi olgusunu desteklemektedir. Bununla birlikte bu goriislere dayali olarak Ogretmen
adaylarinin da uzaktan egitime yonelik olumlu yaklagsmalarina ve algilarma etkisi olabilecegi
distntilmektedir. Oyle ki, Mercan (2018) calisma grubunu fen edebiyat fakiiltesi dgrencilerinden
olusturdugu arastirmasinda, Ogrencilerin biiyiik bir kisminin uzaktan egitime yonelik olumlu
yaklasimlara sahip oldugu bulgusuna ulasmistir. Benzer sekilde Kaleli-Yilmaz ve Giiven (2015), fen
bilgisi 6gretmeni adaylariyla yiiriittiigii ¢calismada, katiimcilarin uzaktan egitime yonelik algilarin
metaforlar yoluyla incelemis ve katilimcilarin higbirinin olumsuz metafor {iretmedigi raporlayarak
uzaktan egitim uygulamalar1 hakkinda bilgi sahibi olmanin uzaktan egitime yonelik olumlu alg:

gelistirmede etkili oldugunu belirtilmistir.

Calismada belirlenen “Yiiz yilize egitimin avantajlar1” temasina yonelik bulgular
incelendiginde ise 6gretmen adaylari, interaktif 6grenme ve iletisim imkanlarina yonelik avantajli
olunabilecegini belirtmislerdir. Bu bulguya paralel olarak Kurnaz ve arkadaslar1 (2020)
arastirmalarindaki katiimer 6gretmenlerin biiyiik ¢ogunlugunun 6grencilerin dersteki tartismalara
katilma durumunun yiliz ylize egitimde, uzaktan egitime gore daha iyi oldugu goriistinii
destekledikleri sonucuna ulasmigtir. Ayrica yiiz yilize egitimin bir takim teknik sorunlardan uzak
oldugu belirtilmistir. Yiiz yiize egitimin bu {istiinliigli uzaktan egitimin bir smurliligi olmaktan
cikarilmalidir. Benzer olarak Basaran ve arkadaslar1 da (2020) uzaktan egitimde alt yapi, firsat
esitsizligi, icerik, materyal anlaminda gelistirilmesi ve iyilestirilmesi gerektigini belirtmistir. Olgme ve

degerlendirme siirecine yonelik ise 6l¢gme sonuglarinin giivenilir olmasina yonelik avantajinin oldugu
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yoniinde goriis bildirmisleridir. Zan ve Zan (2020) lisans Ogrencileri ile yaptig1 arastirmasinda da
katilimailarin yiiz yiize egitimde simavlarin ve degerlendirmesinin daha hakkaniyetli oldugunu ancak
uzaktan egitimde 6l¢me degerlendirmenin sikintili oldugunun vurgusunu yaptiklarini belirtmistir. Bu
dogrultuda uzaktan egitimde 6l¢me ve degerlendirmede kopyanin Oniine gegilmesi i¢in dnlemlerin
alinmas1 Onerilmektedir. Valizadeh (2022) {iniversite Ogrencileri yaptig1 ¢alisma ile katihimcilarin
cevrimi¢i Ogrenme programlarinda kopya g¢ekmeye iliskin algilarimi, kopya ¢ekmenin yollarini,
nedenlerini arastirmis ve kopya cekmeyi en aza indirmek icin bazi &nerileri vurgulamugtir. Tlgili
aragtirmanin bulgularina gore Ogrencilerin cevaplar1 kopyalayip yapistirmak igin bazi arama
motorlarint kullandiklarini, arkadaslarina sorarak ve kisisel ders notlar1 ile ders kitab1 kullanarak
kopya cektikleri sonucuna varilmis ve kopya ¢ekmeyi 6nlemek igin 6grencilerin, sistemin kopyala ve
yapistir Ozelliklerini devre disi birakmasinmi Onerdikleri goriilmiistiir. Bununla birlikte Valizadeh
(2022), 6gretmenlerin her 6grenci i¢in farkli sinavlar olusturulmasi, sinav esnasinda tiim 6grencilerden
web kameralarin1 baslatmalarini istenmesi, alternatif degerlendirme yontemlerin kullanilmasi,

kompozisyona dayali sorular hazirlanmasina yonelik oneriler sunulmustur.

Basarili bir uzaktan egitim igin en onemli faktor, kendine giivenen, deneyimli, ara¢ geregleri
yaratici bir sekilde kullanan ve 6grencilerle yiiksek diizeyde etkilesimi siirdiiren ilgili bir 6gretmendir
(Sherry, 1995). Buna ek olarak Garrison (1990) uzaktan egitim siirecinin kalitesi ve biitlinliigliniin,
siirekli ve 0gretmen ile 6grenci arasindaki iki yonlii iletisime bagh oldugunu belirtmistir. Basaran ve
arkadasglar1 (2020) uzaktan egitim ile yapilan 6gretim uygulamalarinin etkin olabilmesi ve amaca
ulasabilmesi i¢in etkilesimi artirmanin 6nemli oldugunu belirtmistir. Etkilesimin artirilmasinda geri
bildirim verilmesi ©6nemli bir katki saglamaktadir. Dolayisiyla geri bildirim mekanizmasin
gelistirecek her tiirlii etkinliklerden yararlamlmalidir. Ornegin Kurnaz ve arkadaslarin (2020) uzaktan
egitim uygulamalarinda interaktif 6dev kontrol yontemleri gelistirilmesi ve kullanilmasina yonelik

Onerisi de bu kapsamda ele almabilir.

Sherry (1995) yiiz yiize egitimin verilemedigi durumlarda uzaktan egitim programlar1 gibi
etkili yontemlerin yoklugunda, okullarin kapanmasinin ¢ocuklar ve gengler {izerinde bir¢ok zararli
etkiye sebep olacagimi vurgulamistir. Bu calismanin sonuglari, yiiz yiize egitimin verilemedigi
durumlarda egitimin vazgecilmez unsuru olan uzaktan egitimin uygulamalariin bir¢ok iistlinliigii
olmasina ragmen olgme ve degerlendirme siirecinde adilliin ve giivenirli§in saglanmasinin gerekli
oldugunu gostermistir. Ancak ¢evrim ici yapilacak smnavlarda dogru/yanlis ve ¢oktan se¢gmeli sinavlar
gibi geleneksel smavlar, dgrencilerin kopya cekmelerine daha fazla firsat saglar. Ogrencilerin
degerlendirilmesinde Ozalkan (2021) siire¢ odakli degerlendirmenin ve Ogrencileri bilginin pasif
alicilarindan bilgi uygulayicilarina tasiyabilecek alternatif yontemlerin kullanimiyla boyle sorunlarin
iistesinden gelebilecegini belirtmistir. Arastirmanin bulgular1 biitiinsel olarak incelendiginde
O0gretmen adaylarinin 6lgme ve degerlendirme siirecindeki goriislerinin birtakim farkliliklar

gosterdigi sonucuna ulasilmistir. Katilimcilarin bir kismi degerlendirme siirecinin 6deve dayali
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olmasini, bir kismi smava dayali olmasini Onerirken her ikisinin de kullanilmasi konusunda
goriislerini bildirmistir. Benzer sekilde Zan ve Zan'in (2020) yaptig1 arastirmasinda farkli goriisler
ortaya ¢tkmis ancak dgrencilerin yaklasik yarisinin ara smav ve final sinavi degerlendirmelerinde
ddev veya proje calismalarini tercih ettigi sonucuna ulagmistir. Ote yandan bu arastirmanin sonuglari
yapilan sinavlarda adilligin ve giivenirligin saglanmasi konusunda gortislerin kismen ortak oldugu
sonucuna varilmistir. Dolayisiyla uzaktan egitimde 6lgme ve degerlendirme siirecinin hem sinava
dayalt hem de 6deve dayali olarak cesitlendirilmesi ve bunlar i¢in de gerekli dnlemlerin almmasi
onerilmektedir. Bu dogrultuda uygulayicilara Rowe’un (2004) ¢evrimigi yapilacak sinavlarda kopya
veya intihali 6nlemenin ¢ok zor oldugunu vurgulayarak yine de akademik olarak diiriist olmayan bu

davranislari en aza indirmenin yollarini siraladig: calismasinin incelenmeleri 6nerilmektedir.
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Introduction

Distance education is an education system model in which educational activities are carried
out mostly by using information and communication technologies when the teacher and the student
are not in the same place or in the same time period. (i@man, 2011; King, Young, Drivere-Richmond
and Schrader, 2001). Sherry (1995) stated that distance education brings the school to the students, not
the students to the school. Although the education provided in this way does not have some of the
advantages of face-to-face education, it can overcome some of its limitations. Distance education has
become an indispensable element of the education system, especially in compulsory situations where
face-to-face education cannot be provided. For example, as stated in the report published by the
World Bank Group Education in May 2020, by the end of April of that year, 180 countries closed their
schools and approximately 85% of the students in the World gave up participating in face-to-face
education. Due to this mandatory situation, distance education has strengthened its place all over the
world. Although 10 of our provinces were directly affected as a result of the Kahramanmaras-centered
earthquake disaster that occurred in our country in February 2023, it was decided by the Council of
Higher Education (YOK) that it would be appropriate to complete the spring semester of the 2022-
2023 academic year through distance education due to its effects on the remaining 71 provinces (YOK,

2023).

Distance education applications, which are especially used at postgraduate education levels,
have recently been used at all levels of education, including basic education, in connection with the
compulsory situations mentioned. Although this compulsory period has ended, it is observed that
distance education has took a prominent place in our education system with the great conveniences it
provides. However, it is thought that measurement and assessment process is one of the crucial issues

prone to include some troubles.

In the literature, there are some studies about the distance education in which no opinions are
gathered based on the measurement and assessment process. (Kaleli-Yilmaz ve Giiven, 2015;
Karatepe, Kiiciikgengay, ve Peker, 2020; Mercan, 2018). On the other hand, although there are studies

examining the views of students and teachers about the measurement and assessment process in
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distance education (Balaman ve Hanbay-Tiryaki, 2021; Basaran, Dogan, Karaoglu ve $ahin, 2020;
Kurnaz, Kaynar, Sentiirk-Barisik ve Dogrukok, 2020; Ozdogan ve Berkant 2020; Ozgﬁl, Ceran ve
Yildiz, 2020; Saleh ve Meccawy, 2021), there are few studies conducted with prospective teachers
(Duman, 2020; Aksu-Diinya, Sahin ve Aybek, 2021; Erzen ve Ersen, 2020; Tirkiiresin, 2020).
Considering that students who have taken courses through distance education will become teachers as
practitioners in the future, it is believed that addressing the perspectives of these individuals
regarding the measurement and assessment process in distance education will contribute to the

literature.

This research is expected to serve as a bridge between the student-teacher perspective by
revealing the views of the pre-service teachers, who are both students and prospective teachers,
regarding the measurement and assessment process in distance education. It is thought that
discussing the measurement and assessment process in distance education from the perspective of
pre-service teachers teachers in the education system as students and potential teachers of the future
will make a significant contribution to investigation of the measurement and assessment process in

distance education from different aspects.

The purpose of this research is to examine the views of pre-service teachers who have taken
the measurement and assessment course, regarding measurement and assessment in the distance
education process. However, although it is taken into consideration that the views of pre-service
teachers are taken as a part of the measurement and assessment process in the distance education
system, it is also aimed to obtain the views of the participants over the entire distance education
process in order to reveal more in-depth opinions. In this regard, the data was collected in written
form by applying an interview form with main questions and probing questions to the prospective
teachers. Coding was made considering the main themes, and then sub-themes and units under each
sub-theme were revealed. With the resulting sub-themes and units observed under each sub-theme,
student views were organized, and each situation was presented in detail with directly quoted student
opinions. In line with the purpose of the research, answers were sought to the following research

questions below:

1. What are the views of pre-service teachers regarding the difficulties they encountered in
the distance education process, both holistically and in terms of measurement and

assessment?

2. What are the views of pre-service teachers regarding their suggestions for improving the
quality in terms of both holistically and in terms of measurement and assessment in the

distance education process?
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3. What are the views of pre-service teachers regarding the superiorities of distance
education, both holistically and in terms of measurement and assessment, in the distance

education process?

4. What are the views of pre-service teachers regarding the superiorities of face-to-face
education over distance education, both holistically and in terms of measurement and

assessment?
Methodology
Research Design

This study aimed to obtain the views of the participants over the entire distance education
process in order to reveal their opinions on measurement and assessment in the distance education
system in depth. For the purpose of this study, phenomenological research design, one of the
qualitative research designs, was used in order to have an in-depth and detailed understanding
(Yildirirm and Simsek, 2013). Thus, pre-service teachers' perceptions of distance education and
measurement and assessment in distance education, their explanations and experiences related to

these perceptions were revealed.
Study Group

Study group consists of the 26 female (65%) and 14 male (35%) individuals continuing their
education at Gazi University, Faculty of Education, during the 2022-2023 academic year. The majority
of the participants were enrolled in Turkish language teaching (n: 18, 45%) and English language
teaching (n: 12, 30%) departments, while others were from primary school teaching (n: 4, 10%), history
teaching (n: 4, 10%), primary school mathematics teaching (n: 1, 2.5%), and chemistry teaching (n: 1,
2.5%) departments. Additionally, a large portion of the participants were in their 3rd year (n: 30, 75%),
while the remainder were in their 4th year (n: 10, 25%) of teacher training program. The study group
was formed using the criterion sampling method as a criterion, considering that the participants have
attended in distance education and have taken the "Measuremant and Assessment in Education”
course. Therefore, the purposive sampling method, specifically the criterion sampling method, was

used to form the study group.
Data Collection Process

In this study, the interview technique was used considering both the research purpose and the
strength of allowing individuals to express their views, experiences, and feelings (Yildirim and
Simsek, 2013). In the interviews conducted, there were a total of four semi-structured questions in the
interview form developed within the scope of the study to seek answers to the research problems. In
addition to the interview form, demographic information regarding each student's gender, age,
department, grade, and overall grade point average was obtained through a demographic information

form. This interview form along with the demographic information form was sent to the students via
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e-mail, and after a three-day period provided for them to respond, the opinions were obtained via e-

mail again, concluding the data collection process.
Data Analysis

While analyzing the data obtained from the pre-service teachers via e-mail, the interview
forms were numbered and the answers given to the forms were organized on an item basis. The
themes and sub-themes were determined a priori by the researchers by reading the texts based on the
texts formed by the opinions on each item, for content analysis. The main purpose of the content
analysis, which is used in the study to analyze and interpret the data in a deeper way, is to reach the
most descriptive concepts related to the data obtained and to build the relationships between them
(Yildirim and Simsek, 2013). Within the scope of the research, the findings were made ready for

interpretation by determining the themes and sub-themes and organizing the data appropriately.

As Yildirim and Simsek (2013) stated, as an indicator of validity in qualitative research, the
researcher's observation and interpretation of the phenomenon/situation as it is, in its natural course,
that is, as unbiased as possible, is considered. For external validity, Mutluer (2023) emphasized
reporting the findings collected from the interview process by quoting directly without adding
subjective judgments or interpretations while making detailed descriptions. In this study, it is seen
within the validity studies that the opinions of the participants in the findings section are quoted
directly from their own writings without being transferred in any way. As an indicator of reliability in
qualitative research, Krippendorff Alpha coefficient was calculated based on the coding made by two
coders (researchers). Krippendorff's Alpha is a reliability coefficient developed to measure agreement
between observers, coders, raters, or measurement instruments that make distinctions between or
assign calculable values to typically unstructured phenomena (Hayes and Krippendorff, 2007). The
Krippendorff Alpha value of 0.81, which is higher than 0.80, is taken as an indicator of high inter-
coder reliability and therefore high validity (De Swert, 2012).

Ethical Approval of the Research

All the rules specified in the "Directive on Scientific Research and Publication Ethics of Higher
Education Institutions" were followed. None of the actions specified under the second section of the

Directive, "Actions Contrary to Scientific Research and Publication Ethics", have been carried out.

Ethics committee permission information: Name of the ethics review board = Mugla Sitki Kogman

University Social and Human Sciences Research Ethics Committee
Date of the ethics assessment decision = 26.05.2022

Ethical assessment certificate number = 220074
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Findings
In this study, the opinions were predetermined and discussed under four main themes by
reviewing the relevant literature and analyzing the data obtained from the semi-structured interview
form. These main themes are the difficulties encountered in the distance education process,
suggestions for improving the quality of distance education, superiorities of distance education and
superiorities of face-to-face education, and the sub-themes observed based on these main themes are

presented as follows:

Difficulties Encountered in St e b

Advantages/Superiorities
of Distance Education

Advantages/Superiorities

the Quality of Distance

the Distance Education of Face-toFace Education

Education
r ™ r ™ r ™ r "
. . Accessibility to .
Teaching process Teaching process course recordings Teaching process
r ™ r ™ r ™ r "
. . Reliability of
Teaching Teaching .
e e e = measurement
tools/methods tools/methods EREBISIES
results
— UEe LT — Assessment — Reduged — Assessment
problems stress/excitement
r ™ r ™ r "
== Lack of resources == Systematic errors —t ]
Y technical problems

Figurel 1. The created themes and sub-themes
When Figure 1 is analyzed, it is observed that various sub-themes emerged under each main
theme. Most of the sub-themes observed here are expressed on the basis of units and are expressed in

detail under each main theme. Accordingly, each main theme is presented respectively.
Difficulties Encountered in the Distance Education Process

One of the main themes in which student views on measurement and assessment in the
distance education process are discussed is "difficulties encountered in the distance education

process”. The sub-themes and the units observed under the sub-themes are presented in Table 1:
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Table 1. Frequency of expression of pre-service teachers’ opinions about the difficulties encountered in the
distance education process according to units

Main theme Sub-theme Unit Expression
frequency
Short course duration 5
c Teaching process ~ Lack of interaction/communication 11
= (42) (interactive education)
§ lack of hands-on experience 10
k5 Loss of motivation 10
q‘é Feedback 7
fE Teaching tools Prominence of too many assignments 12
"g /methods (46) Difficulty level of assignments/exams 12
g % Inadequacy  of  instructions  in 10
5 é’ exams/assignment
%’ o Exam security/cheating 8
'§ Duration in exams 4
S Technical Inadequate technological equipment 4
§ problems (36) Systemic problems 6
& Internet disconnection or absence and 19
§ technical malfunctions
£ General technical problems
A Lack of resources - 6

(©6)*

* Since it cannot be divided into units, only the frequency of expression is included

When Table 1 is analyzed, it is observed that the sub-themes of "teaching process", "teaching

non

tools/methods", "technical problems" and "lack of resources" emerged based on the main theme of

difficulties encountered in the distance education process.

Difficulties related to the teaching process: When the difficulties encountered by the students in the
teaching process are analyzed, it is observed that lack of interaction/communication comes to the
forefront. Students addressed the difficulties of not being able to teach in the classroom environment
and not being able to provide sufficient communication with the lecturer and peers’ inability to
contribute to the teaching process. Some prominent student opinions in this direction are presented

below:

“I believe that we lacked aspects such as interacting and learning by thinking. I think we had
difficulty in identifying and focusing on the areas we learned or lacked. In addition, the issue
of measurement and assessment was left to active questioning and testing in the lessons. I
think teachers also have difficulties in recognizing and evaluating students. “

“In general terms, miscommunication. Before, we used to talk about what we were doing,
what we were going to do. There was an incredible flow of information at school. Thanks to
this flow of information, we were learning a lot and discovering our shortcomings. Now,
unfortunately, the situation is the opposite. The semester ends before we even realize, let
alone close the gaps.”

“The aspect of distance learning that I dislike the most is the blow it delivers to peer
instruction. In school, I not only learned from my teachers but also from my friends. Similarly,
they learned from me as well. We were interrupted in this regard. I can say that this was the
part I disliked the most.”
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Another frequently observed issue under the theme of instructional process is the loss of
motivation. Students have expressed experiencing a loss of motivation during this process due to
various reasons, stemming from being distant from classroom interactions to spending time in front of

the computer. Below are some student opinions regarding the loss of motivation:

“The most challenging thing for me was trying to stay motivated and focused in class. When I
was sitting in front of the computer, I started to lose interest after a while, and watching the
computer screen for minutes at a time made me sleepy. In this respect, I did not get much
efficiency from the lessons.”

“The biggest challenge I experienced was definitely lack of motivation. During face-to-face
education, being in the atmosphere of the school, being among my friends, being closer to the
lecturers and the opportunity to develop socially were great motivators for me. During this
process, being at home all the time deprived me of all these.”

In addition, another significant challenge students have pointed out regarding the
instructional process in distance education is the lack of hands-on experience. Students have
expressed struggling due to the ineffectiveness of remote learning applications compared to face-to-
face instruction or the inability to carry out necessary practical activities during classes. Some student
opinions regarding this issue are as follows:

“This semester, I'm also taking a school experience course. In this course, I had to go into a

high school classroom and teach topics. It was really different doing this face-to-face in the

classroom compared to doing it on the computer. For example, out of a class of 25 students, at

most 10 of them attended the class, and out of those, only 3 actively participated. This was one
of the most challenging aspects for me.”

“Since I'm studying English Language Teaching, the assignments/exams for my courses are
usually in the form of practice. Trying to carry out the practical activities we're accustomed to
doing face-to-face online with limited interaction was challenging for me.”

“T faced difficulties because there was no real classroom environment for the lessons where I
needed to do demonstrations.”

In addition to all these, not receiving sufficient feedback from the instructors was another
issue that the students addressed as a difficulty. Students stated that they could not receive feedback
both on the points where they were deficient in the teaching process and on the points about
measurement results based on the assignments they did and the exam practices they participated in:

“In distance education, since exams or assignments are conducted online, we cannot obtain

papers or answers to see our mistakes. Not being able to see where I went wrong in the exams
where I received low grades during this process was a difficulty for me.”

“There were courses where I did not get any feedback after the homework or study given to
create the midterm grade. Later on, when a similar or identical format assignment was given
for the midterm, I struggled a lot with how to approach it. This was because I didn't know
whether the first one I prepared was good or not.”

Lastly, the short course duration was observed as one of the difficulties mentioned by the
students. In general, students stated that they could not get the necessary efficiency due to the short

course duration:
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“The duration of classes in face-to-face settings was not equal to the duration of classes given
during distance education. We, as students, ended up receiving much less than what we could
normally receive. This worked against us during assessments.”

“What I disliked the most was the short duration of the classes. Unfortunately, I could not get
enough efficiency for some lessons. While even 2 hours is not enough for face-to-face
education, 40 minutes is unfortunately insufficient for full learning.”

Difficulties related to measurement tools/methods: When examining the sub-theme of assessment
tools/methods, it is observed that among the difficulties mentioned by students, the prominence of

having too many assignments and the difficulty level of assignments/exams stands out.

During the distance education process, it has been observed that there is a focus on
assignments, the scope of the given assignments is extensive, and consequently, students face

difficulty in completing the assignments. Here are a few student opinions on this matter:

“Assignments are usually very detailed, and as a result, the preparation time for assignments
becomes quite long. Because of the density of the content of the assignments, I sometimes
have to work on them for days or even weeks for a single course. Considering the high
number of courses and the amount of time spent on each course, this has been the most
significant challenge for me during this process.”

“The burden of all the work being assigned to us in the courses. We have had to do numerous
assignments for each course, which has resulted in our time being constantly consumed by
assignments, making it very exhausting and overwhelming.”

“The assessment of almost all the midterm and final assessments of numerous different
courses within a semester being done through long and challenging assignments, and the
anxiety created by the stress associated with it, sometimes results in my assignments being
incomplete or of lower quality than they should be, which in turn affects my grades.”

One of the prominent issues under the sub-theme of measurement tools/methods is that
assignments or exams are perceived to be more difficult than in face-to-face education. Some students
mention that assignments/exams are harder due to being in a distance learning process. Others
express difficulties in terms of measurement tools/methods primarily because of the overall intensity
of assignments or exams. Below are a few examples of student opinions:

“During the period of distance education due to the pandemic, in a stressful and challenging

time, student motivation decreased. Speaking from the perspective of having to learn many

subject matters via computer, I must say that some of the midterm/final assignments given in
certain courses were far more comprehensive than what was taught.”

“I think that because of distance education, the questions/assignments are given more
difficultly.”

“The exams that could have been fairly manageable in face-to-face settings are now posed
with two to three times the difficulty and constraints solely because they are online.”

One of the difficulties frequently mentioned by students is the inadequacy of instructions
during the implementation phase of measurement tools/methods. Particularly, students struggle with
how assignments should be completed, and it has been noted that there are variations among students
in terms of completing assignments. Difficulties have been reported regarding students encountering

questions directly in online exams, and some of these are outlined below:
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“Due to some instructors not clearly stating the assignments in the measurement part, we
couldn't come to a common understanding of the question with the class, resulting in
everyone doing the same assignment with different contents. Because of this situation,
students who expanded the scope beyond the assignment, even two or three times what the
instructor wanted, were getting grades like 90 or 100. However, those who did what was
stated in the question were receiving lower grades like 40 or 50 compared to the others.
Similarly, since the topic contents couldn't be found in the sources, our instructor would say
s/he would mention them in class but didn't explain some points.”

“I believe it is necessary for our instructors to share guidelines when evaluating assignments.
Instead of explaining the requirements for assignments collectively in the courses, when the
guidelines are explained in fragments each week, we can overlook them and encounter
difficulties.”

“There have been times in online exams where we were faced directly with questions without
any instructions, leaving us unsure of what to do or how to proceed.”

One of the difficulties stated by the students in terms of measurement practices in the distance

education process is the high probability of cheating due to the inadequacy of exam security. Students

stated that they experienced difficulties due to the observation of measurement results with low

reliability that do not distinguish between those who know and those who do not know due to

cheating. Some of the students' views on this situation are given below:

“One of the most significant challenges in measurement and assessment in distance education
is the unfairness in grades resulting from many students cheating during exams conducted
through the system.”

“] can say that the most serious difficulty I experienced in this regard was the copying in
exams, which started with distance education and became incredibly widespread. Because
cheating has become so easy and widespread, I think the line between those who are really
successful and those who get high grades by cheating has become very blurred, especially in
achievement assessments using multiple-choice tests. I can say that this has been the biggest
difficulty in measuring my success.”

“Throughout this process, I actually believe that the lack of supervision during exams was not
entirely beneficial because I feel that it was difficult to differentiate between students who
knew the material and those who didn't. As a result, there was a greater margin of error in
assessments, and students received grades that were either higher or lower than they
deserved.”

Finally, one of the difficulties observed under this sub-theme is the views that the time

allotted for exams or assignments is insufficient. Sample opinions observed in this direction are given

below:

“One of the difficulties observed is the inadequacy of exam durations for certain subjects. As
Turkish language teacher candidates, we often have to write extensively in exams for some
courses. There were instances where we had to write by hand and then upload the exam
paper onto the system. When the exam duration was insufficient, it was challenging to both
answer the questions and upload the photo of our exam paper. Consequently, we had to
sacrifice some of the time allocated for answering questions in order to take a photo of our
exam paper, which slightly lowered our scores.”

“The limited time given for exams and assignments.”
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Difficulties related to technical issues:

When examining the sub-theme of technical issues, most frequently mentioned issues are internet
disconnection or absence and technical malfunctions. Especially, disruptions such as connection drops
or computer malfunctions during exams or presentations have been expressed by students.
Additionally, it has been noted that this situation also affects class participation. Below are some

student opinions on the matter:

“In the exams we took with the stress of experiencing problems such as internet outages and
computer freezes, my main focus was on these problems rather than the exam and I could not
solve my exams efficiently.”

“My least favorite part was the internet connection problems I experienced during the lessons.
It was already hard enough to be on the computer for a long time, but the freezes I
experienced due to the connection, leaving the class and re-entering the class reduced my
desire to participate in the lessons.”

“As they are online courses, tools such as internet, computer and phone need to be available at
all times. There have been occasions when I have not been able to attend classes due to
internet outages or a malfunction in my computer. This can be a problem especially if it is a
course where attendance is important.”

“Due to living in a rural area, I often experience power outages and internet disruptions. This
affects my participation in classes. Some instructors also grade based on live participation,
which affected me a lot.”

One of the difficulties addressed under the sub-theme of technical issues is the presence of
systemic problems. Opinions have been expressed regarding technical issues stemming from the
inability of the distance education system to handle the workload or general operational issues with
the system. Below are some of these opinions:

“Our university tried to provide the necessary information about distance education.

However, the functioning of this system should have been explained to students and faculty

members in a more comprehensive way. Because there were some problems with the system.

Since our university has large population and officials responsible for distance education

cannot reach everyone, we and our professors tried to find solutions to solve these problems
as much as we could with our own efforts.”

“Due to internet and technology-related disruptions, I got lower scores than I should have on
exams. The system crashing due to overload during exams also caused me to miss or
incorrectly mark my answers.”

Another issue observed under technical problems is inadequate technological equipment.
Students report experiencing difficulties in accessing computers:

“Heavy traffic and lack of technological equipment due to the fact that there are two people
teaching and two people receiving lessons (including me) in my home”

“Not having a computer to do my homework assignments was very difficult and frustrating
for me.”

In addition to all these units observed under the sub-theme of technical issues, some students
have expressed views indicating either that they have experienced technical issues without
elaborating on details or that there are other technical issues. Some of these views are presented

below:
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“] have faced some difficulties in attending classes and exams due to certain technical
problems.”

“During online exams in distance education, there were times when I experienced tensions
due to technological problems and reflected this mood on my exam performance. This
situation negatively affected my assessment.”

“The problems arising from my inability to use technology properly led to unsuccessful online
presentations as well.”

Lack of resources: One of the sub-themes observed under the difficulties encountered in distance

education is the lack of resources. Students have reported experiencing difficulties in accessing

resources, with the lack of resources for homework being emphasized mostly. Below are some student

opinions on this matter:

“I faced a lot of resource shortages for use in the assessment processes. For most courses, there
were no book recommendations or resource sharing.”

“Despite the scarcity of resources on the subject of assignments, they were not evaluated
according to our limitations. .”

Suggestions for Improving the Quality of Distance Education

One of the main themes in which student views on measurement and assessment in the

distance education process were discussed was "suggestions for improving the quality of distance

education”. Coding was made under this main theme and the sub-themes and the units observed

under the sub-themes are presented in Table 2:

Table 2. Frequency of expression of pre-service teachers’ views regarding suggestions for improving the quality
of distance education by units

Main theme Sub-theme Unit Expression
frequency
Teaching process (9) Giving feedback 4
Ensuring equal 5
opportunity
Measuring tools/methods (36)  Assignment-based 5
measurement
Exam-based measurement 2
Assignment and exam- 2
based assessment
Distribution of 4

Suggestions for improving the quality of distance
education

assignments throughout
the process

Reducing the 3

multiplicity/difficulty of

assignments

Giving longer time to 7

exams

Cheating/exam security 11
Assessment (5)* - 5
Systemic errors (6)* - 6

*since it cannot be divided into units, only the frequency of expression is included.
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When Table 2 was examined, it was observed that the sub-themes of "teaching process",
"measurement tools/methods", "systemic errors" and "assessment" emerged based on the main theme

of recommendations for quality in distance education.

Teaching process: When the teaching process sub-theme was examined, it was observed that students
made suggestions to ensure equality of opportunity. Students discussed issues such as providing
technical support, providing internet access or eliminating the lack of resources in terms of equality of
opportunity, or expressed their opinions in general terms in favor of equality of opportunity. Some of
these opinions are listed below:

“First of all, the internet network and devices should be provided to every student in terms of
equal opportunities.”

“Students' lack of resources should be eliminated (for students who cannot access the
resources required for the course)”

“I recommend providing equal opportunities.”
Another suggestion from the students in terms of the teaching process is to provide the
necessary feedback, and some of their opinions are given below:

“I attach importance to giving feedback in line with measurements and assessments. I think
we need to complete this process knowing where we went wrong.”

“There were times when I was very surprised after the assignments were graded. There is a
lesson in which I got a low score from an assignment that I worked hard on and I still don't
know why. While our teachers are evaluating the assignment, it is of course not possible for
them to write an explanation because many assignments are evaluated, but if they highlight
the wrong part with red color, for example, we will at least know where we made a mistake
and correct it.”

Measurement tools/methods: When the sub-theme of suggestions regarding measurement
tools/methods was examined, it was observed that this sub-theme stood out among the other sub-
themes. It was observed that the issue of cheating/exam security came to the fore in the suggestions
under the sub-theme of measurement tools/methods. While some students suggested giving
assignment due to exam security concerns, some students suggested giving exams under supervised
conditions instead of assignment. Some of these opinions are given below:

“There may be fewer cheating if the exams are conducted through the participation of
teachers and their students through camera connection.”

“I think many people cheat in exams and literally copy assignments from other sources. For
this reason, instead of giving assignment, exams should have been held and cameras should
have been made compulsory in exams.

“Assessing students through assignment can minimize the chances of cheating.”

"1. To take steps to prevent cheating. 2. Scanning the assignments through some programs and
looking at the similarity.”

When the sub-theme of measurement tools/methods was examined, it was observed that
students offered various suggestions regarding the exam duration and generally expressed their

opinion that the exams should be given longer. A few of these opinions are presented below:

“Perhaps a little longer time may be given when taking an online exam.”
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“Time should be given according to the difficulty of the questions.”
“There should be no time constraint.”

“Ideal adjustments can be made in terms of the durations.”

One of the issues under the measurement tools/ sub-theme is which method should be used.
While most of the students suggested that the measurement process should be based only on
assignment, two statements suggested that it should be based on exams. Similarly, in both statements,
it is suggested that individuals be measured based on both assignment and exams. Since these three
units are related to each other, they are discussed together and student opinions on each issue are

presented below:

“Assignments may be given instead of online exams.”

“In this process, I think it will be more accurate to conduct measurement and assessment
through assignments.”

“It would be more effective to evaluate students through exams rather than through
assignments.”

“Instead of entirely multiple-choice exams or assignments that require writing long
paragraphs, short-answer exams measuring knowledge, comprehension, and study level can
be prepared. .”

“In order to balance the disadvantages caused by online exams, I would like 50% of our scores
to be determined by an exam and 50% by an assignment. This may cause extra workload for
both students and teachers, but I think it can be a fairer scoring.”

“Instead of long assignments or exams, short assignments and exams can be done during the
semester.”

Based on the sub-theme of measurement tools/methods, the aim is to spread the assignments
throughout the process and reduce the multiplicity/difficulty of the assignments. Students offered
suggestions for spreading the assignments throughout the process rather than giving them all at once
and lightening the content of the assignments. Some of the suggestions offered in this regard are
presented below for each unit, respectively:

“Assignments can be given periodically throughout the semester in order to avoid an

accumulation of assignment in a single semester and to prepare the studies more
meticulously.”

“Instead of a single assignment or exam at a time, weekly assignments are given and an exam
is administered at the end, so that both the tracking and assessment of learning can be done
more fairly.”

Assessment: When the opinions regarding the assessment sub-theme were examined, it was observed
that it would be appropriate for students to be informed about the assessment criteria and that they
offered suggestions for assessments within the framework of certain criteria. Some of the student

opinions discussed are given below:

“Using more than one criterion in measuring student success”

“If the work to be evaluated and the criteria by which it will be evaluated were clearly
informed, the student would be able to produce more productive work.”

“An observation form should be prepared for each student. According to this observation
form, teachers can evaluate students throughout the lesson and give additional score
accordingly."
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Systemic errors: When the sub-theme of systemic errors was considered, it was observed that the
students offered various suggestions in terms of the distance education infrastructure system used by
the university. When the student opinions were examined, it was observed that the errors in the
system should be minimized as much as possible, and the system should be accelerated and
improved. Some of them are presented below:

“Errors occurring in the system should be minimized.”

“Improvements and accelerations need to be made on the application used (teams, zoom).”

“An atmosphere of mystery should be developed and Chat groups should be created where
students in every class can communicate with each other easily.”

Advantages of Distance Education

One of the main themes in which student opinions regarding measurement and assessment in
the distance education process were discussed is "Advantages of distance education". Coding was
made under this main theme and the sub-themes and units presented in Table 3:

Table 3. Frequency of expression of pre-service teachers’ views regarding the advantages of distance education

by units

Main theme Sub-theme Unit Expression frequency
2 g Accessibility to course - 25

&0 é 5 recordings (25)*

£ 5 3 High grades (6)* - 6

> T 2

T =3 Reduced - 9

< o

stress/excitement (9)*

*since it cannot be divided into units, only the frequency of expression is included.

Table 3 is examined, it is observed that based on the main theme of the advantages of distance
education, the sub-themes of "Accessibility to course recordings”, "reduced stress/excitement”, and

"high grades" emerged.

Accessibility to course recordings: When the theme of the advantages of distance education is
examined, it is observed that the issue of accessibility to course recordings comes to the fore. Students
stated that the most important advantage of distance education is that they can go back and watch the
lectures again from the recordings when they missed the lectures or did not understand the points in

the lecture. In this regard, some student opinions are presented below:

“The most advantageous aspect was that we could review the lessons we missed. Even if we
did not understand the topics explained in the lecture, we were able to listen carefully again
because we had the chance to watch them again.”

“The most important advantage of distance education for me was that I could watch the
rehearsals whenever and as much as I wanted, since I could not attend classes when I was
very busy or sick. I was able to watch it over and over again at points I didn't understand, and
when I couldn't take notes, I was able to rewind and complete my notes."

“Having the chance to listen to the lectures that I could not attend later, being able to listen to
the lectures again and solve the parts that I did not understand, and being able to take notes
by listening to the lectures again.”
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High grades: When student opinions were evaluated, it was observed that the sub-theme of high
grades emerged as one of the advantages of distance education. Some of the students stated that they
were able to get higher grades in the course compared to face-to-face education:

“It was easier to get high grades in classes because most of our teachers gave assignment

instead of exams, and doing assignment is much easier than exams. Therefore, getting high
marks has become easier.”

“Thanks to teachers being more flexible and generous in measurement and assessment,
students passed this stressful period without worrying about lowering their GPA.”

“Getting higher grades was an advantage”
Reduced Stress/Excitement: One of the sub-themes observed under the theme of advantages of
distance education is associated with the decrease in stress or excitement. Students stated that
carrying out their studies remotely during this period reduced stress or excitement. Some of the
student opinions in this regard are presented below:

“Making presentations and demos in class would increase excitement, and criteria such as

body language and eye contact were also being included in the scoring. In this respect, it
becomes more comfortable to give a presentation while sitting in front of the screen.”

"Since the majority of exams are in the form of assignment, there is no exam stress."

“My favorite part was organizing my work without feeling under pressure, in line with my
own wishes, without any reservations, and putting these decisions into effect.”

Advantages of Face-to-Face Education

One of the main themes in which student opinions regarding measurement and assessment in
the distance education process were discussed was "advantages of face-to-face education". Coding
was made under this main theme, and the sub-themes and units are presented in Table 4.

Table 4. Frequency of expression of pre-service teachers’ views regarding the advantages of face-to-face
education by units

Main theme Sub-theme Unit Expression frequency

o Teaching process (25) Interactive learning 13

8 and  communication

Ie) opportunities

g g Getting feedback 9

% 'g Time 3

3 2 Reliability of measurement - 12

%D o results (12)*

§ Assessment (9) Fairness 7

'<‘E3 General/other 3
Free from technical problems(5)* - 5

*since it cannot be divided into units, only the frequency of expression is included.

When Table 4 is examined, it is observed that the sub-themes "teaching process"”, "reliability of

measurement results"’, "assessment” and "free from technical problems" emerged based on the main

theme of the advantages of face-to-face education.

Teaching process: It was observed that the teaching process sub-theme stood out under the main

theme of the advantages of face-to-face education. The prominent issue under the teaching process
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sub-theme is interactive learning and communication opportunities. Students stated that the in-class
learning environments in the face-to-face education process were more effective and that easy
communication opportunities with both the faculty member and their peers played an important role
in their learning processes. Some student opinions in this regard are presented below:

“Participation in in-class lectures enables students to be more active and reinforce the subject
betterbut online education does not make this possible.”

“We can communicate more easily with our fellow students, which positively affects our
learning.”

“Face-to-face education takes place in a warmer and more realistic environment. As students,
we have wider opportunities. We have the opportunity to see and communicate with teachers,
who are sources of information, at any time. “

One of the issues under the teaching process sub-theme is the ability to receive feedback.
Students stated that they had better opportunities to receive feedback during face-to-face education.
Some of these opinions are listed below:

“We could talk more actively with our teacher about measurement and assessment in face-to-
face education and get feedback faster.”

“Being able to look at my midterm or assignment paper in detail and see the assessment
criteria.”

“After the face-to-face exams, we were able to evaluate the exam with our teachers in some
courses, and in some courses, we could even see where we made mistakes in the exam.”

One of the issues that students expressed their opinions about under the teaching process sub-
theme was related to time, and the longer course duration was considered as an advantage in the

learning process. Opinions regarding time are presented below:

“There are no time restrictions in classes.”
“There was no shortage of time.”

“More class hours”

Reliability of measurement results: One of the sub-themes that emerged under the theme of
advantages of face-to-face education is related to the reliability of measurement results. Most of the
students mentioned the issue of cheating. In this regard, it has been observed that student opinions
are that the risk of cheating is lower in exam practices in the face-to-face education process and
therefore the measurement results are more reliable. In addition, opinions were expressed that the
measurement results were generally more reliable and were presented as advantages of face-to-face
education. Some of these opinions are given below:

“Since students took the exam together in the same environment, it was easier to prevent the
possibility of cheating.”

“When it comes to online exams, no matter how many precautions are taken, cheating may
not be completely prevented. The exam administered on paper in a classroom environment is
always more reliable in every respect.

“There was almost no cheating in the assessments that were in the form of tests, and in this
way, individuals learned the lessons by actually studying.”
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Assessment: Another advantage of face-to-face education is associated with assessment. When
student opinions were examined, it was observed that most of the statements regarding assessment
were associated with fairness, and this was stated as the advantages of face-to-face education. Some of
the student opinions presented in this regard are given below:

“Face-to-face education is evaluated more fairly than distance education. Students receive a

passing grade as a result of grading a specific effort. In distance education, some people work
hard and get passing grades while others just pretend.”

“It is a fairer environment because everyone is evaluated at the same time and in the same
environment.”

“l think measurement and assessment are fairer since exams are mostly conducted face-to-
face.”

In addition to fair assessment, some other advantages regarding the assessment process are

stated and these advantages are presented below:

“Since the students are known personally, a more accurate assessment can be made.”

“Since teachers were face to face, they were able to better measure and evaluate students'
performance in every aspect.”

“The biggest advantage of face-to-face education is that it is evaluated through midterms and
finals instead of doing thousands of assignments.”

Free from technical problems: One of the advantages of face-to-face education is that it is free from

technical problems. Some of the opinions presented in this regard are given below:

“In face-to-face teaching, it is less stressful as there is no technical problem during the exam.”
“It does not allow for possible technological disruptions”

“No problems such as electricity or internet outages”

Discussion and Conclusion

Since this research was conducted based on data obtained from a semi-structured interview
form, the main themes were determined in advance and the sub-themes were created by content
analysis of the data obtained from student opinions. In light of the findings regarding the theme of
"Difficulties encountered in the distance education process" determined in the research, most of the
pre-service teachers stated that they experienced difficulties due to internet connection disconnection,
lack or malfunctions. In parallel, Graham and Jones (2011) stated that issues such as difficulty in using
technology, requiring longer preparation time and lack of technical support are obstacles to
participation in distance education. However, it has been revealed that lack of
interaction/communication during the teaching process, failure to carry out applications appropriately
when applications need to be made, and loss of motivation are the main difficulties encountered in the
process. Basaran et al. (2020) emphasized in their research that distance education has beneficial
aspects, but it has shortcomings, especially in terms of limited interaction and students' inability to
actively participate in the course. They stated that they were given too much assignments for the
assessment process, that the assignments or exams were difficult and that the instructions were

inadequate. Among other opinions regarding measurement and assessment, opinions were revealed
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that there were difficulties regarding exam security / cheating and the time given. A significant
portion of the participants in Erzen and Ceylan's (2020) study with pre-service teachers stated that the
possibility of cheating was greater than in formal education. As a similar finding, the majority of
participants in the study conducted by Saleh and Meccawy (2021) with university students reported
that they thought cheating was more common in distance education programs than in face-to-face

education.

When the findings regarding the theme of "Recommendations for quality in distance
education” within the scope of the study were examined, it was seen that most of the opinions of the
pre-service teachers were related to the measurement and assessment process. Regarding this process,
recommendations regarding cheating and exam security come first. These suggestions of pre-service
teachers were parallel to the difficulties they encountered in distance education. They gave
suggestions for giving longer exam time and reducing the difficulty or number of assignments given.
This recommendation is consistent with the results of Aksu - Diinya et al.'s (2021) study, which found
that students in the participating group had lower satisfaction with the adequacy of the exam time in
distance education. Based on the opinion that the practice of restricting exam times, which is taken as
a precaution to prevent cheating, brings with it some difficulties, care should be taken not to give the
exam time less than the necessary. In line with the recommendations regarding cheating and exam
security, it is recommended that the findings of some studies in the literatiire should be taken into
consideration. For example, Michael and Williams (2013) offered suggestions such as reducing the
number of questions in multiple-choice item types and using essay-type items in exams conducted
through distance education, as well as using exam software that displays a different question each
time, and suggested that teachers need to be familiar with the level of the students in determining

who is actually doing the assignments/exams

When the findings regarding the theme of "Superiorities of distance education" determined in
the research were examined, the majority of pre-service teachers stated that access to course
recordings was an important advantage of distance education. This view directly supports the view
that distance education has an important place in the education system (Isman, 2011). Regarding the
measurement and assessment process, they stated that pre-service teachers were less stressed during
the implementation of a course in distance education and were able to get higher scores on their
assignment and exams. As a result, when these pre-service teachers' views on the advantages of
distance education are evaluated, it supports the fact that distance education expands learning and
changes it from the centralized school model to a more decentralized flexible model, as stated by
Sherry (1995). However, based on these views, it is thought that it may also have an impact on pre-
service teachers' positive approaches and perceptions towards distance education. In fact, Mercan
(2018) found that a large proportion of students had positive attitudes towards distance education in

his study, in which the study group consisted of students from the faculty of art and sciences.
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Similarly, Kaleli-Y1lmaz and Giiven (2015), in their study with science pre-service teachers, examined
the participants’ perceptions of distance education through metaphors and reported that none of the
participants produced negative metaphors, stating that having information about distance education

practices was effective in developing a positive perception towards distance education.

When the findings regarding the theme of "Superiorities of face-to-face education” determined
in the study were examined, pre-service teachers stated that they could be advantageous in terms of
interactive learning and communication opportunities. In parallel with this finding, Kurnaz et al.
(2020) concluded that the majority of the participating teachers in their study supported the view that
students' participation in class discussions is better in face-to-face education than in distance
education. It has also been stated that face-to-face education is free from some technical problems.
This superiority of face-to-face education should not be a limitation of distance education. Similarly,
Basaran et al. (2020) stated that distance education should be developed and improved in terms of
infrastructure, inequality of opportunities, content and materials. Regarding the measurement and
assessment process, they stated that it has the advantage of making the measurement results reliable.
In their research with undergraduate students, Zan and Zan (2020) stated that the participants
emphasized that exams and assessment are more equitable in face-to-face education, but that
measurement and assessment are problematic in distance education. In this regard, it is recommended
to take precautions to prevent cheating in measurement and assessment in distance education. In his
study of university students, Valizadeh (2022) investigated the participants' perceptions of cheating in
online learning programs, the ways and reasons for cheating, and emphasized some suggestions to
minimize cheating. According to the findings of the relevant research, it was concluded that students
used some search engines to copy and paste answers, cheated by asking their friends and using
personal lecture notes and textbooks, and it was observed that students recommended disabling the
copy and paste features of the system to prevent cheating. However, Valizadeh (2022) offers
suggestions for teachers to create different exams for each student, ask all students to start their

webcams during the exam, use alternative assessment methods, and prepare essay-based questions.

The most important factor for successful distance education is an attentive teacher who is self-
confident, experienced, uses materials creatively, and maintains a high level of interaction with
students (Sherry, 1995). In addition, Garrison (1990) stated that the quality and integrity of the
distance education process depends on continuous and two-way communication between the teacher
and the student. Basaran et al. (2020) stated that it is important to increase interaction in order for
teaching practices with distance education to be effective and achieve the goal. Giving feedback makes
an important contribution to increasing interaction. Therefore, all kinds of activities that will improve
the feedback mechanism should be used. For example, Kurnaz et al.'s (2020) suggestion for the
development and use of interactive assignment control methods in distance education applications

can also be considered in this context.
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Sherry (1995) He emphasized that in the absence of effective methods such as distance
education programs when face-to-face education cannot be provided, the closure of schools will cause
many harmful effects on children and young people. The results of this study have shown that
although distance education, which is an indispensable element of education when face-to-face
education cannot be provided, has many advantages, it is necessary to ensure fairness and reliability
in the measurement and assessment process. However, in online exams, traditional exams such as
true/false and multiple-choice exams provide more opportunities for students to cheat. In the
assessment of students, Ozalkan (2021) stated that such problems can be handled with the use of
process-oriented assessment and alternative methods that can move students from passive recipients
of information to practitioners of information. When the findings of the research were examined
holistically, it was concluded that pre-service teachers' opinions on the measurement and assessment
process showed some differences. While some of the participants suggested that the assessment
process could be based on assignment, some suggested that it could be based on exams, they
expressed their opinions on the use of both. Similarly, in the research conducted by Zan and Zan
(2020), different opinions emerged, but it was concluded that approximately half of the students
preferred assignment or project work in midterm and final exam assessments. On the other hand, the
results of this research concluded that opinions are partially common regarding ensuring fairness and
reliability in the exams. Therefore, it is recommended to diversify the measurement and assessment
process in distance education as both exam-based and assignment-based, and to take the necessary
precautions for these. In this regard, it is recommended that practitioners examine Rowe's (2004)
study, which emphasizes that it is very difficult to prevent cheating or plagiarism in online exams and

lists ways to minimize these academically dishonest behaviors.
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