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Abstract: This study was designed as basic interpretive qualitative study and aimed to uncover the opinions of
teachers about the impact of the integration of refugee students in primary, secondary, and high school schools in Rize
into the Turkish education system on the quality of education. 17 teachers and 4 school principals selected according
to the convenience sampling method participated in the study. The findings revealed that the teachers consider the lack
of language skills as the biggest problem that refugee students faced in the education. It was indicated that the lack of
language skills negatively affected academic achievement, and the students isolated themselves from the classroom,
which also caused problems in social cohesion. It is possible to say that students who did not have language problems
stood out in class participation and established good friendships with Turkish students. Teachers emphasized having
difficulty with parents and the main reason for this problem was shown as language deficiencies. The teachers stated
that language-learning of families would increase the success of students and that language-learning courses could be
provided for families.
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07 Temel yorumlayici nitel arastirma olarak tasarlanan bu ¢alismada Rize ilinde bulunan ilkokul, ortaokul ve lise
diizeyindeki okullarda 6grenim géren miilteci 6grencilerin Tiirk egitim sistemine uyumu ve bu siirecin egitim kalitesine
etkisi ile ilgili 6gretmenlerin goriislerinin incelenmesi amaglanmistir. Calismaya uygun 6rnekleme yontemine gore
secilen 17 6gretmen ve 4 okul yoneticisi katilmistir. Arastirma sonuglarina gore 6gretmenler miilteci 6grencilerin
egitim siirecinde karsilastig1 en biiyiik problemin dil eksikligi oldugunu belirtmistir. Dil eksikliginin akademik basarry1
olumsuz etkilemesinin yaninda grencinin kendini siniftan soyutladigini ve bu durumun sosyal uyum konusunda da
sorunlara yol agtig1 ifade edilmistir. Dil problemi yasamayan Ogrencilerin ders katiliminda 6ne ¢iktigini ve Tirk
ogrenciler ile iyi arkadasliklar kurdugunu soylemek miimkiindiir. Ogretmenler zaman zaman velilerle iliskilerinde
sorun yasadiklarint ve bu sorunun temel sebebinin de yine dil eksikliginden kaynaklandigini vurgulamslardir.
Ogretmenler, ailelerin dil 6grenmesinin 6grencilerin bagarisim artiracagmi belirterek ailelere yonelik dil egitiminin

saglanmasi gerektigini belirtmislerdir.

Anahtar Kelimeler: Miilteci 6grenciler, uyum, go¢ ve egitim, egitim politikalari, egitimde kalite
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Introduction

Education, one of the basic human rights, is the most important
key to development in terms of providing opportunities. It
leads to the development of desirable qualities in humans
(Barrett, Chawla-Duggan, Lowe, Nickel, & Ukpo, 2006).
Education is an important guide to adapting to developments
without any obstacles (Dogan, 1999). It develops the skills of
searching for and applying valid arguments in a scientific
context (Osborne, Erduran, Simon, & Monk, 2001). A modern
political community is established through common education
(Waters & Leblanc, 2005). It is necessary to increase the
welfare and happiness of society and to support social and
cultural development. While giving direction to social change,
education is also affected by social change (Senel, 1982).
Political, economic, technological, and social developments
and educational institutions need to restructure over time
(Karaca, 2008). Schools, which are the cornerstone of
education in society, make an effort to adapt to this
development (Nayir, 2013). The development of human
resources through a planned education brings developments in
the field of production and service (Kayadibi, 2001).
Therefore, investing in human resources brings various
responsibilities such as investing in the right time to the right
person in accordance with resource management principles.

The education culture of the society is formed over time.
Education, which should be sensitive to culture, is always in

development (Karagelik & Ata, 2020). The culture, which
varies from society to society, affects even the parenting styles
of families (Akgiin & Bag, 2020). For this reason, the methods
developed in the field of child education should be put forward
by considering cultural differences and new problems should
be avoided (Giines, 2014). A teacher who is sensitive to culture
and considers personal differences can establish quality
relationships with students (Karagelik & Ata, 2020). However,
there are some innate characteristics and personal differences
(Geng, 2016). Considering the innate characteristics of people
and the values of the society they live in; individual differences
can be stated as one of the concepts that forms social identity.
Regardless of their social identity, every student has the right
to receive equal education while adopting the rules and values
of the culture in educational institutions, which is important
for socialization (Ada & Kiiciikali, 2016). Efforts should be
made to raise a physically and mentally healthy young
generation that looks to the future with confidence and to reach
the future of historical and cultural heritage (Geng, 2016).

Immigration and Quality in Education

As a society, the intention of education should be agreed and
an education system that aims to develop people holistically
should be established. Quality in education is the response of
educated people to the expectations of society with certain
knowledge, skills, and behaviors (Balkul & Ersoy, 2018).
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Education quality shapes student behavior and attitudes, paves
the way for dramatic economic gains, and affects the job
market (Hanushek, 2005). Graduates who cannot reach
academic proficiency may cause financial problems, while
also causing society to face poor quality products and services
(Yildiz & Ardig, 1999). Human capital is needed for the
realization of economic growth in a country (Afsar, 2009).
Development of knowledge, skills, and abilities of individuals
is enabled with education, which is necessary for economic
growth (Dogrul, 2009). For this reason, it is possible to reduce
unemployment and poverty in countries by raising the level of
education (Caligkan, Karabacak, & Megik, 2013).

Tolerance and understanding of peace, which are very
important in terms of socialization, are also crucial for a
peaceful and healthy country (Tosun, Yorulmaz, Tekin, &
Yildiz, 2018). People who migrate to different regions or
countries by leaving their lands of birth due to economic,
political, or social problems encounter different cultures,
traditions, and customs. According to the 1951 Geneva
Convention, member states should provide refugee children
with the educational opportunities they apply to their citizens
(Barkin, 2004). Education is used as a tool to ensure the social
adaptation of refugee students. Therefore, countries should
plan for the educational needs necessary for the education of
refugee children within the education system (Borii & Boyaci,
2016). Co-education is essential for the establishment of a
modern political community and schools play a key role
(Waters & Leblanc, 2005). The level of education in the
migrated region affects both the refugee children and the
children in the migrated region (Eres, 2015).

Education is critical for refugee children who have
difficulties in our country (Gencer, 2017). The problems
experienced by these children who are exposed to migration
while adapting to the new situation are also reflected in their
education (Nar & Giindiiz, 2008). For the education of Syrian
children in our country, the 'Project of Supporting the
Integration of Syrian Children into the Turkish Education
System' has been initiated (Cak, Bayrakdar, & Akis, 2021).
The most important aspect of this project is to teach Turkish
language (Ustin & Alimcan, 2021). The difficulties
experienced in understanding the language of the country they
settled in, establishing social relations, and adapting to the
school are observed by the teachers and efforts are made to
solve the problems (Tosun, Yorulmaz, Tekin, & Yildiz, 2018).
In this direction, it is thought that well-equipped teachers
working in public schools and providing support to teachers
will contribute to education. Otherwise, refugee children may
be misled (Sahin, 2020). Preventing refugee students from
being misled should be considered as an opportunity to
overcome social and cultural crises that may be encountered in
the future. The present study aimed to examine the quality of
education in terms of various dimensions in the integration of
refugee students to the Turkish education system. The
perspectives of teachers and school administrators on policy
and practices regarding refugee students in schools and dealing
with the difficulties experienced in educational process with
their reasons were also addressed through the lens of teachers.

Method
Research Design

Due to integration of refugee students into the Turkish
education system was investigated within the scope of quality
in education, qualitative research method was preferred in this
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study. Basically, as an interpretive qualitative study, the study
focused on teachers' perspectives on the academic, social, and
cultural states of and difficulties encountered by refugee students.
Merriam (2002) poses that basic interpretive qualitative study has
several characteristics such as striving to understand participants’
understandings, perspectives or views about a situation or a
phenomenon, having an inductive nature in terms of data analysis
emphasizing common patterns, embracing rich descriptions since
the focus is on how participants make meaning out of a situation
or phenomenon rather than the structure and essence of inner
experiences as it is the case in the phenomenological inquiry. The
researcher is the primary instrument in mediating the meaning in
basic interpretive qualitative study (Merriam, 2002). The primary
goal of the present study was to reveal the perspectives of the
participants about integration process of the refugee students
rather than their experiences, and to uncover common themes
about this process.

Study Group

Convenience sampling method, one of the purposeful sampling
methods was employed to determine the participants actively
working at the time of the research. The reason for preferring
convenience sampling method is that the researchers worked in
province where the research was conducted and were able to
contact with teachers for face-to-face interviews. Participants
consisted of 17 teachers and 4 school administrators teaching at
primary and secondary schools in Rize during the 2022-2023
academic year. The demographic characteristics of the study
group are given in Table 1.

21 participants (14 females and 7 males) took part in the study.
In terms of ages, three were between the ages of 25-35, 10 were
between the ages of 36-45 and eight were between the ages of 46-
55. Three of the participants have master's level education and 18
have undergraduate level education. Six of the participants work
in primary schools, six work in secondary schools, and nine work
in high schools. While 17 of the participants work as teachers,
four of them have administrative duties. Five participants have 5-
10 years of experience, seven participants have 11-20 years of
experience, and nine participants have 21-30 years of experience.
When examined by field of study, six of the participants are
primary school teachers, one is a science teacher, one is an it
teacher, one is a guidance counselor, two are religious culture and
moral knowledge teachers, one is a Turkish language teacher,
three are Arabic teachers, three of them are language teachers,
three are literature teachers, one is history teacher, one is English
language teacher and one is vocational high school teacher.

Data Collection Tool

In the study, semi-structured interview questions were prepared to
collect data. The interview questions were prepared by writing
down the draft questions after reviewing the relevant literature
and consulting two experts working in education administration
and Turkish language teaching fields. Piloting the interview form
applied to a participant contributed to reshaping the draft
questions. As aresult of the pilot interview two probes were added
and one question was reorganized to clarify. Face-to-face
interviews were conducted to examine the views of the
participants on the situation and phenomenon in question.
Participants were asked for demographic information such as
gender, age, education level, school type, title, seniority, and field
of study. Participants’ views on the phenomenon of migration and
refugee education under the title of quality in education were
obtained through the interview questions. Interviews with the
participants were conducted on a voluntary basis. Voices were
recorded during the interviews, the data was stored, and the
recorded data were converted into text to prepare the data for
analysis.
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Table 1. Demographic characteristics of the study group

Gender Age Education level School type Title Seniority Field of study
1 Female 36-45 Ba* Primary school Teacher 11-20 Primary school teacher
2 Female 36-45 Ba Primary school Teacher 11-20 Primary school teacher
3 Male 46-55 Ba Middle school Teacher 21-30 Science teacher
4 Male 36-45 Ba Middle school Vice principal 11-20 IT teacher
5 Female 36-45 Ba Primary school Teacher 11-20 Primary school teacher
6 Female 46-55 Ba Middle school Vice principal 21-30 Guidance counselor
7 Male 36-45 Ba Primary school Teacher 11-20 Primary school teacher
8 Male 46-55 Ma** Middle school Principal 21-30 Zzlclﬁle?us culture and moral knowledge
9 Female 36-45 Ba Middle school Teacher 11-20 Turkish language teacher
10 Female 36-45 Ba High school Teacher 5-10 Arabic language teacher
11 Male 46-55 Ma Primary school Principal 21-30 Primary school teacher
12 Female 25-35 Ma High school Teacher 5-10 Literature teacher
13 Female 25-35 Ba Middle school Teacher 5-10 Zzlclﬁle?us culture and moral knowledge
14 Female 46-55 Ba Primary school Teacher 21-30 Primary school teacher
15 Female 36-45 Ba High school Teacher 21-30 History teacher
16 Male 36-45 Ba High school Teacher 11-20 English language teacher
17 Female 46-55 Ba High school Teacher 21-30 Literature teacher
18 Female 46-55 Ba High school Teacher 21-30 Arabic language teacher
19 Female 36-45 Ba High school Teacher 5-10 Vocational high school teacher
20 Female 25-35 Ba High school Teacher 5-10 Arabic language teacher
21 Male 46-55 Ba High school Teacher 21-30 Literature teacher
*Bachelor’s Degree, **Masters’ Degree
Findings

Data Analysis

Inductive data analysis, one of the characteristics of
interpretive qualitative research (Merriam, 2002), was
conducted by the researchers who are the primary instrument
to interpret the meaning the participants created (Merriam,
2002). More specifically, content analysis was preferred in
which themes were reached by using the data, coded under the
categories, and the findings were interpreted (Cohen, Manion
& Morrison, 2007). Firstly, draft themes were obtained out of
the data collected through voice recordings. Then, the draft
themes were revised. The themes were obtained inductively by
establishing a relationship between the codes. The codes were
associated and combined under a common concept. Then,
basic categories were determined using the axis coding
method. MAXQDA 11 software was used to analyze the data.
The data of the participants are reported with their code names
(P1, P2, etc.).

Validity and Reliability

For qualitative research, validity means conveying the
researched subject as close to reality as possible (Cho & Trent,
2006, p. 319). In this context, it was ensured that the current
research findings were conveyed by using direct quotations
obtained from the participants. Guba (1981) used the concepts
of plausibility and transferability instead of validity and
consistency and confirmability instead of reliability for
qualitative research. In this study, convenience sampling was
used and a detailed description of both the participants and
research process and results to ensure transferability, data were
analyzed by two researchers for consistency and expert
opinion was taken for confirmability.

Ethical Approval and Process

Each participant was informed about the purpose of the study,
the confidentiality of personal information, and their rights in
the study process. The data obtained will not be used for
purposes other than the present study. Interview records and
transcripts of the records are kept confidential.

In this section, the findings on the phenomenon of migration
and the integration of refugee students into the Turkish
education system at the point of ensuring quality in education
are presented within the framework of the opinions and
experiences of teachers and school administrators. The
findings obtained in the current study were presented in a
hierarchical structure consisting of themes, sub-themes, and
codes. Themes, sub-themes, and codes of the research, which
examines the quality of education in the integration of refugee
students into the Turkish education system, were obtained
based on the induction method. The findings were supported
by direct quotations from the participants.

Policy and Practices

Within the scope of the answers given to the interview questions
directed to the participants, the theme of policy and practices was
created, and the sub-themes and codes related to the theme are
shown in Table 2.

Table 2 showed the policy and practices, policies and practices
related to society, and policy and practices in education sub-
themes. Regarding the sub-theme of policies and practices related
to society, the codes of living in a different region, lack of studies
on policy and practices, unawareness of the policies, support for
policies, attitude of the society, general status of the country,
integration of refugees into society, peaceful country codes were
obtained. On the other hand, in the sub-theme of policies and
practices in education, the codes of cooperation, solution for the
lack of materials, continuity of coeducation, seminars for
teachers, improvement efforts, and language education were
obtained.

The opinions of the participants on the sub-theme of policies
and practices related to society, obtained from the research, are as
follows:

I think that there is no household or person left that the

government cannot reach. Our government is

extremely self-sacrificing in this regard, and it shows
this in numbers. The European Union promised to send

us help in the care of refugees. They sent 10% - 15%

but did not send the rest, and despite this, when we look

at the figures, around four million dollars were spent.

But as | said, this should not be seen as an expense,

because these are now our brothers and sisters. (P13)
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Table 2. Sub-themes and codes related to the theme of policies and practices.

Theme Sub-themes Codes
° » Living in a different region
5 »  Lack of studies on policy or practices
L »  Unawareness of the policies
&8 > rihe p
2 IR > Support for policies
2 8 8 § > Attitude of society
S S5 > General status of the country
Q © » Integration of refugees into society
ie] o
S > Peaceful country
> - »  Partnership
= = E S > Solution for lack of material
& g 8= > Continuity of co-education
283 > Seminar for teachers
£a® » Improvement effort
» Language education

They also need to be registered. There is an
uncontrolled migration. For example, they come to
Tiirkiye. They come to the city they want to live in. This
also needs to be blocked. We want a conscious and
controlled distribution. We have such students who
have not come to school for a year. Because there is no
job. They have to go wherever their father finds a job.

We have the registration, but we cannot reach the

parent. Unfortunately, there is such a lack of control. |

demand that this be prevented. (P19)

The opinions of the participants on the policy and practices
in education sub-theme obtained from the research are as
follows:

To learn Turkish, there must be education again.

Maybe there can be courses opened by Public

Education Centers for parents, in school conditions.

There may be chat courses there. These courses may

not necessarily be like teaching “A” letter but aim to

bring them into society. They may even be particularly
attracted to a craft course. (P8)

Turkish proficiency courses were also opened at

primary and secondary school levels. | want these

courses to continue. For example, recently, an eighth-
grade student came and did not know any Turkish, and

I was calling and communicating with another Syrian

student. Since there is no such program, | placed him

in any eighth-grade class. There will be a certain
period until he learns Turkish and how much will he be
able to learn on his own? After that, he will begin to
study. Currently, the education he received without
learning Turkish is very limited. This issue could have

been resolved faster this way and 1 think it should go

with that and get resolved faster this way. (P3)

Within the scope of the answers given to the interview
questions directed to the participants, the theme of undesirable
behaviors was created, and the sub-themes and codes related
to the theme are shown in Table 3.

Table 3 demonstrated the sub-themes of the education
dimension and the social dimension related to the theme of
undesirable behaviors of the participants. The codes of
undesirable behaviors and lack of education related to the sub-
theme of the education dimension were revealed. In the social
dimension sub-theme, the codes of those not having any bad
behavior, personal problems, the effect of culture and religion,
war, communication problems, family, and adaptation
problem were obtained.

The opinions of the participants on the education
dimension sub-theme obtained from the research are as
follows:

In this way, we have a very problematic refugee

student. He resists a lot about dressing, does not listen

to the lesson, is interested in something different in the

lesson, or sleeps. (P8)

Second, let's say the kids made a problem. In this case,

the control of the families is very good, and the problem

does not continue. We cannot rule out this problem in

Turkish children. The same behavior continues, and the

family takes ownership. | don't know, maybe this is

because they live as refugees in another country, but
there the problem goes away. Unfortunately, it

continues in the child who comes from a place with a

low socio-cultural level. He is already convincing his

own family in his language. (P19)

Table 3. Sub-themes and codes regarding the undesirable behaviors theme

Theme Sub-Themes Codes
§5

» =3 > Undesirable behaviors
8 = > Lack of education
S S £
g 0o
>y c > Not having any bad behavior
—_ o
=] ‘5 > Personal problems
= é > The influence of culture and religion
S = > War
5 T »  Communication problem

8 »  Family

@ >  Compatibility problem
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Table 4. Sub-themes and codes related to the course tools theme

Theme Sub-theme Codes
@
g »  Solutions to the material problem
2 I > No lack of material
28 =
&
5
8 5 » No resources required
g >  Arabic materials
o

The opinions of the participants on the social dimension
sub-theme obtained from the research are as follows:

I have never had such a problem with my other refugee
students. One of our students has just arrived and does
not speak Turkish very well. It's not negative behavior,
but we just can't adapt to the lesson because he doesn't
understand us. He drops out of class because he doesn't
understand. | can't say that this is a negative behavior
either. (P8)

I have not witnessed any undesirable behavior on

behalf of my class. The children that I and my friends

work with are also very well brought up on a moral

point of view. That's why we didn't have such a

problem. (P14)

Within the scope of the answers given to the interview
questions directed to the participants, the theme of course tools
were created. Table 4 shows sub-themes and codes related to
the created theme.

Table 4 displayed the sub-themes of materials and
resources related to the theme of course tools of the
participants. The codes for the solutions to the material
problem related to the sub-theme of materials and the absence
of material deficiency have been reached. In the sub-theme of
resources, the codes for the non-obligatory resources and
Arabic materials were obtained.

The opinions of the participants on the sub-theme of materials
obtained from the research are as follows:

We do not have any problems due to the branch, but let's
say that there are materials that must be taken in courses
such as technology design. There, too, the economy comes
into play. There is a problem because the financial
situation of those who come here is troubled. But somehow
the teachers help them knowing their situation. Sometimes
the teacher is helped by communicating with the
shopkeepers. Sometimes, the problem is solved by
contacting the administration. So again, it's up to the
public. (P2)

We have visual cards, we can express. Or | use the smart

board too much. The child understands because there is

quite a visual on the smart board. We have a chess course

at school. We think you understand chess too. His teacher

is also very agreeable. | don't have any difficulty in getting

other resources, his father gets the resources. (P7)

The opinions of the participants on the sub-theme of sources
obtained from the research are as follows:

While | was teaching them Turkish voluntarily, | sought a

resource on how to teach Turkish to a foreign student and

no one helped me. | heard that someone from the

university was teaching Syrians. | don't know him, but |

told someone who knows him. Finally, I searched and
found a book. (P15)

We do not take any other resources other than textbooks.

This is not mandatory and is optional. In this exam system,

where the child has difficulty understanding Turkish, we

do not demand that they carry the question whether they

can take a source or not. Since it is not compulsory,

teachers continue their education regardless of resources.

(P3)

Within the scope of the answers given to the interview
questions directed to the participants, the theme of the teaching
process was created. Table 5 shows sub-themes and codes related
to the theme created.

Table 5 showed the sub-themes of the participants’ attitude
towards the course and academic achievement related to the
teaching process theme. The codes of in-class behaviors,
compliance with the course, and the opinions of school
administrators related to the sub-theme of attitude towards the
course were reached. In the sub-theme of academic success,
participation in the Arabic course and the effect of the language
barrier to participation codes emerged.

The opinions of the participants about the attitude towards the
lesson sub-theme obtained from the research are as follows:

As | said, there is no problem for those who come to
Tiirkiye beforehand, they can express themselves. I have
female students in 7th grade. They raise their hands,
attend class, make jokes, laugh, and have good
communication with their friends. But those who have
come to Tiirkiye for the last two years are also having
difficulties. When 1 ask, they cannot pronounce,
understand, comprehend, or give us feedback. This is how
trouble arises. (P2)

Table 5. Sub-themes and codes related to the teaching process theme

Theme Sub-Theme Codes

. § 8 = > In-class behaviors

g E gé’, 2 > Adaptation to the lesson

S 8 = > School administrators' opinion

(=2

= —

= € 9 T .

§ g3 »  Participation in Arabic class

[ ;:3 2 »  Effect of language barrier to participation
o
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Table 6. Sub-themes and codes related to the integration of refugee students

Theme Sub-theme Codes
® =5 > Current integration status
S 5% »  The influence of culture on the integration process
= 38 > Perspectives
% % £ > Cultural conflict
5 S o = »  Learning and adaptation problems in the environment
s ° = > Previous learning
g 35 >  Compatible students
= b 2 »  Teacher attitude in integration
- » _Integration of parents

It is very difficult at first; they do not participate and

are only in the role of listeners. After a certain period

of time, as their understanding and interpretation of

Turkish improve, they can adopt a different attitude and

attend the lesson. A little more like this; When the

teacher asks a question, they can answer. They can put
themselves in the background during the lesson. (P3)

The opinions of the participants regarding the academic
achievement sub-theme obtained from the research are as
follows:

And since | am an Arabic teacher, | do not have a

problem with the children, | get along in every way.

More often, they contact me, they come to me when

something happens, or when the parents come, we get
help from the guidance service. (P6)
Because they have a weak interest in the lesson, they

fail the exams. Class participation is not at the desired

level. (P1)

Within the scope of the answers given to the interview
questions directed to the participants, the theme of integration
of refugee students was created. Table 6 shows sub-themes and
codes related to the theme created.

Table 6 displayed the sub-themes of cultural integration
and academic integration related to the theme of integration of
refugee students. The current integration status, the effect of
culture on the integration process, perspectives, and cultural
conflict codes related to the sub-theme of cultural integration
were obtained. In the sub-theme of academic integration, the
codes of learning and adaptation problems in the environment,
previous learning, compatible students, teacher attitude in
integration, and parents' integration were obtained.

The views of the participants on the sub-theme of cultural
integration obtained from the research are as follows:

Integration has not been achieved in any way. I look at

this situation from a human and emotional perspective.

The situation of the children in my school is very dire
in this regard. | do not think that we are in a planned
and programmed, problem-solving action. Maybe it's

somewhere else and that's what | think because |
haven't seen it. (P15)

The children of the families who came early studied
here, progressed a lot, and socialized. The malicious
ones are always a nuisance, and they are ubiquitous.
But we see that those who have been trained here are
healthier. The integration of those who came here as
young men was more difficult. We see that the
integration of those who are in the field, that is, in
working life, is better. But of course, the integration of
those who wander around and remain uninterested
becomes more difficult and slower. The compatibility of
these people is a problem. (P21)

The opinions of the participants on the academic
integration sub-theme obtained from the research are as
follows:

We were training in difficult conditions. You are
educating Turkish children. You are trying to teach
Syrian children as well. Because after all, they are also
our students, but it requires a lot of effort. (P14)

Their integration is very good. | do not observe that our
student is having a lot of problems. Since | am the
principal of the school, | cannot see all the students, but
sometimes when | meet that student, | do not see that he
is having a problem. But | don't know how it works with
him or with his friends. (P17)

When | enter the classroom, | call out by name; There
is absolutely no stereotyped judiciary like the Syrian.
there is no discrimination in any way, and | don't think
any of my friends look at it that way either. I can even
say that it is positive discrimination. We, as teachers,
try to integrate them. There may be language problems
in some courses, but we are happy with their effort,
dedication, and determination to struggle. We can also
be positive. (P13)

Within the scope of the answers given to the interview
questions directed to the participants, the language barrier
theme of refugee students was created. Table 7 shows sub-

themes and codes related to the theme created.

Table 7. Sub-themes and codes related to the language barrier theme of refugee students

Theme Sub-theme Codes
° »  Turkish at home and in the family
S &2 » Interaction with Turkish
3 E §> 8 > Turkish courses
53 S35 > Turkish education
PR » The necessity of language education
fe)) [«5)
55 .
2y 2 »  Experience in Tiirkiye
S= 5 > Those who do not know
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Table 8. Sub-themes and codes related to quality in education

Theme Sub-theme Codes
4
2 >
2T 3
v = ..
23 8 > No negativity
==&
= © T ©
> @©
2 o
IS
S
3 o .
= 22 = > Readiness
= O H
B =232 » Decreased quality
— L
®©
>
(@4
L
S = > Interaction with different cultures
DO - .
c 5 » Language deficiency
3%

Table 7 displayed the participants' language education and
other sub-themes related to the theme of integration of refugee
students. The codes of Turkish at home and in the family,
interaction with Turkish, Turkish courses, Turkish education,
and the necessity of language education related to the sub-
theme of language education were obtained. In the other sub-
theme, the codes of those who have no experience and
knowledge of Tiirkiye were obtained.

The opinions of the participants on the sub-theme of
language education obtained from the research are as follows:
| say to the family that you will speak Turkish at home,
you need to learn it too. Families need to be open and
willing to this situation. Afterward, a seminar and
training can be given. But it will be learned on the job.
That's why they need to be more involved in society.

(P4)

The best environment in which a language can be

learned is the laboratory where the language is found.

Refugee students can learn the language in their

classroom and school environment. If the Turks abroad

learn a foreign language in a short time in the places

where they are, it is necessary for them to learn a

foreign language in this environment. Learning takes

place in the natural environment of the language by
establishing a dialogue with the students. (P1)

Otherwise, these students should normally be offered a

separate Turkish course. It can be opened in schools,

under the Ministry of National Education, Directorates

of National Education or Public Education Centers.

Because such a course should be opened for

newcomers and those who do not speak Turkish at all.

(P2)

The opinions of the participants on the other sub-theme
obtained from the research are as follows:

But some ten-year-olds were born in Tiirkiye. They

have transcended most things and are at ease and have

adapted to the culture. If there is an interruption now,

if it is over, those who come will somehow adapt. But

every time he comes, the wheel starts to turn again and

that's when trouble arises. (P2)

Within the scope of the answers given to the interview
questions directed to the participants, the theme of quality in
education was obtained from the data. Table 8 shows sub-
themes and codes related to the created theme.
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Table 8 showed the sub-themes of not adversely affecting
the quality of education, inability to provide quality, and
language education related to the theme of quality in
education. The code of no negativity related to the sub-theme
of not adversely affecting quality was obtained. In the sub-
theme of not providing quality, readiness, and quality
reduction codes were reached. In the sub-theme of language
education, the codes of interaction with different cultures and
language deficiency were obtained.

The opinions of the participants on the sub-theme of not
adversely affecting the quality obtained from the research are
as follows:

It is necessary to distinguish between the quality of our
education system. Because my two Syrian students in
the eleventh grade are among the most successful
students in the class. Since they have been here for a
long time, they also have a high level of language
proficiency in Turkish and I cannot say that they have
reduced our education quality because their perception
level is also very high. Since | am a vocational course
teacher for other students, | think they have the
infrastructure and | cannot say that they have reduced
our education quality. However, | cannot say that they
have increased the quality and | try to keep them at the
class level, and we do not have any problems. (P8)

The opinions of the participants on the sub-theme of not
providing the quality obtained from the research are as
follows:

I am speaking for my student whose class | am teaching,
and | am also a primary class teacher. He's a
hardworking student, he studies very well, and he only
has three weak points. It's not in very bad condition
either. Although he does not have a high level of
proficiency in Turkish. They've been here for 7-9 years
and haven't had any problems and seem to have
adapted very well. (P16)

They negatively affect our education system; | cannot

say that they are integrated. We have a lot of discipline

problems in this regard. Their academic success is not

at the desired level. We have exceptional students who

have been successful. But success should not be

overstated. (P1)

The opinions of the participants on the sub-theme of
language education obtained from the research are as follows:
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Since they have problems with the language, we have a

little more difficulty with them rather than the benefit.

We have difficulties in lecturing and comprehending

what is being told. (P2)

When they see students with a slightly different

structure in terms of quality, the children want to learn

a foreign language. English is taught in our country,

but since these students come from Syria, there is a

tendency towards the Arabic language. (P20)

When the findings of the research are examined, it is seen
that the quality of education is affected by various factors in
the integration of refugee students into the Turkish education
system. It is seen that the prominent ones among these factors
are education policies, socialization, attitudes of internal and
external stakeholders regarding education, course materials,
economic situation, teaching process, language, and readiness.

Conclusion, Discussion, and Recommendations

This study aimed to reveal the perspectives of teachers and
school administrators about the integration of refugee students
at primary and secondary school levels into the Turkish
Education system with regard to the quality of education.
While investigating the positive and negative effects of
refugee children on the education system in terms of their
individual development and adaptation to social activities, the
experiences in this process were revealed. As a result of
interviews with participants, it was observed that the current
integration status of refugee students differed according to
school levels. The results within the scope of the research were
discussed and suggestions were provided.

Findings from the interviews primarily revealed current
policies and practices regarding the education of refugee
students. It is possible to state that no consensus on policies
and practices related to society. It is argued that with the
support of policies, many practices have been implemented in
our country for refugees such as financial aid. On the one hand,
it is stated that this aid should not be seen as an expense upon
supporting the financial aid. Similarly, in the literature, it is
thought that these students should be given scholarships (Nayir
& Cetin, 2019). Contrary to these views, it is stated that too
many refugees are allowed to enter the country and that
refugees harm the country's economy (Ozdemir & Oner
Ozkan, 2016). It is evident in the current study that there is no
order in immigration and this uncontrolled lack of control
causes many problems such as attendance according to
participants’ views. Basar, Akan and Cift¢i (2018) note that
not taking any action against these students due to a lack of
legal legislation causes student absenteeism and there are
problems in assessment and evaluation. Similarly, it is
concluded that the frequent relocation of refugee students
negatively affects the education process, and teachers and
school administrators are unprepared for these students
(Akdeniz, 2018). While the reason for this might be the large
number of classrooms and the effort to develop a program, it
is also thought that teachers may be afraid of taking extra
responsibility. On the other hand, increasing the duties and
responsibilities of teachers negatively affects the teaching
process in schools (Erdem, 2017).

Considering the opinions about policies and practices in
education in the current study, language barrier was considered
as a critical problem. Teachers expect courses to be opened for
both refugee students and refugee families to solve the
language problem. It is possible to say that a refugee student
with a language problem is deprived of education by remaining
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passive in the lessons. For this reason, the necessity of Turkish
courses in the regions where refugee children are present has
been emphasized (Yenen & Ulucan, 2020). In addition, it was
stated that refugee families should be involved in society and
attend courses within their knowledge and skills. The
perpetuation of language problems makes it very difficult for
refugee families who have to leave their own countries to
establish a social bridge with the society they live in (Akinci,
Nergiz & Gedik, 2015). In this context, it is evident that the
findings of the current study are in congruent with the findings
of the related studies in literature.

In the current study, the theme of undesirable behaviors
was divided into two sub-themes as the educational dimension
and the social dimension. In the education dimension, some of
the participants stated that they were faced with a problem
student, while other participants stated that they did not have
any problems with refugee students, and in case of such a
problem, refugee families were interested in solving the
problem. When compared to refugee students, the problems
created by Turkish students could not be solved for much
longer. It is evident that environmental and social differences,
educational infrastructure, and equipment of refugee families
cause some undesirable behaviors in the classroom (Delen,
2019). While some of these behaviors are listed as
disobedience, lack of attention, and aggression, it is stated that
the majority of parents have a positive attitude toward
education (Ozoru¢ & Sigirtmag, 2022). Teachers and school
administrators are needed to solve the undesirable behaviors
of some refugee students who are excluded by their peers,
witness the death of their relatives, or have family problems
(Karaaga¢ & Giiveng, 2019). It can be stated that there are
behavioral differences among refugee students, and these
differences are directly related to socioeconomic status, moral
problems, and family interests. However, there are also
undesirable behaviors in the social dimension. Refugee
students experience difficulties while learning prosocial
behaviors and distinguishing the appropriate environment for
this behavior (Giilliice, 2020). Refugee students who cannot
adapt to the school culture are also students who occasionally
resort to violence, speak inappropriately, or damage school
items (Sarter, 2020). Similar to the literature, it is possible to
say that there are teachers who encounter students with
problem behaviors and that those students continue their
education under the supervision of counseling teachers. It is
expected that school psychological counselors, who have to
make a serious effort to create a healthy school culture, will
break this negative perception (Kagnici, 2017). There might
also be Turkish students who cause some refugee boys to
exhibit undesirable behaviors, so environmental factors might
be quite effective in the emergence of these behaviors.
However, it is possible to say that there are also teachers who
do not face any problems in the social field apart from the
language problem. Participants stated that morally well-
educated refugee children did not engage in any undesirable
behavior at school and in the classroom. The reason for this
result may arise from the characteristic of refugee students. It
is possible to say that some refugee students are shy and
introverted (Yurdakul & Tok, 2018).

It is possible to say that some teachers did not demand
materials as it is not compulsory to buy materials or resources,
no need for extra material in some branches, or using visual
cards and smart boards instead of materials. It is known that
teachers, school administrations, or shopkeepers provide
support to students who are unable to buy materials due to
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financial problems when requested. On the other hand, some
refugee families might be in a position to meet the material
cost. It was stated that teachers who were trying to solve the
language problem between themselves and refugee students
sought to obtain resources for learning Arabic, but they could
not find such a resource with their efforts. According to
equality of opportunity, which is one of the basic principles of
Turkish National Education, all opportunities offered in
education should be delivered to every child (Keskinkili¢ Kara
& Sentiirk Tiysiizer, 2017). For this reason, all opportunities
offered by the Ministry of National Education are used equally
for every student. However, it was stated that the necessary
training, material, and technical support could not be provided
to the teachers who made great efforts to meet the needs of
refugee students (Roxas, 2010). It is known that refugee
families generally have low economic status and live in
crowded houses while working population is low (Ertus,
2017). For this reason, any resource requested by teachers
causes refugee parents to find themselves in a financially
difficult situation.

Another dimension compared in the study is related to the
teaching process. Considering the attitude of refugee students
toward the course, it is evident that there are significant
differences between students who were born in Tiirkiye or who
have been in Tiirkiye since a young age and those who entered
Tiirkiye at a later age. It is known that students who have come
to Tiirkiye in recent years have problems with communication
and participation in the course, as well as teachers who state
that the interest in the course is good in former students and
that these students do not have any problems in expressing
themselves. When the literature is examined, it is stated that
refugee students, who feel like students for the first time and
realize that their visibility has increased, gain self-confidence
over time and try to take the floor in the lessons and participate
in the interaction in the classroom (Yilmaz & Giinel, 2022). It
is also possible to say that the language problem should be
eliminated for participation in the course. For this reason,
teachers state that refugee students should go through a
language education before being included in the education
system (Tosun, Yorulmaz, Tekin, & Yildiz, 2018). Refugee
students, who are more active in Arabic lessons compared to
other lessons, try to solve their problems in social life,
especially by communicating with their Arabic teachers.
Similarly, refugee students are stated to be more successful in
Arabic and memorization-based courses compared to other
courses (Tunga, Engin, & Cagiltay, 2020).

When the participants were asked about the integration
level of refugee students, which is one of the most important
aims of the study, some participants stated that integration was
not achieved in any way and there was no problem-solving
action. Children born or raised in Turkish culture might be
more inclined to adapt and make progress in their education. It
has been observed that people who came to Tiirkiye at a young
age have language problems and cultural conflicts. However,
the participants stated that the integration of students who were
not open to change and uninterested was very difficult. The
related research show that students who have difficulty in the
cultural adaptation process experience culture shock (Zavalsiz
& Giindag, 2017). In this context, it is stated that Syrian
families need more support to learn the sociocultural status of
their new country (Martzoukou & Burnett, 2018). While it is
necessary to develop policies for the integration of refugees to
ensure social order, it can be stated that the first condition for
the solution to this problem is language courses (Cetin, 2016).
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It was stated that refugee students did not have a clear
knowledge of the level of integration, but there was no
problem with adaptation in general. Contrary to our findings,
there are also studies indicating that refugee students have a
problem with integration with Turkish students and there is an
alignment among themselves (Sarier, 2020). The participants
stated that there were situations where positive discrimination
as opposed to negative discrimination was experienced by
refugee students and that they made a great effort to integrate
those students. In cases where the adaptation problem
continues, it is possible to say that this situation is usually
caused by the language barrier. Because language-related
issues bring problems with adaptation (Ozeng & Saat, 2019).
Opinions on language teaching related to the integration of
refugee students were also obtained in the study. Refugee
children need to be in Turkish-speaking environments to learn
Turkish. Arabic is often spoken at home for refugee students
who struggle to communicate in Turkish at school. The
Arabic-speaking of refugee parents not only negatively affects
their social life, but also complicates their children's education
life. Refugees need to learn Turkish to establish healthy social
relations, take an active part in social life, and achieve
academic success (Akdeniz, 2018). When related studies are
examined, it is evident that refugees generally have a positive
attitude towards Turkish (Akkaya, 2013). People who are
willing to learn Turkish or who have to learn Turkish might
have achieved this to a large extent. The refugees who speak
Turkish are observed to be less exposed to social exclusion and
that especially those who have a profession are a value to our
country (Topgiil, 2016). Unlike our findings, it is stated that
serious progress has been made in the education of refugees in
Tiirkiye, and a holistic approach including long-term solutions
and social policy support is needed (Yaylaci, Serpil, &
Yaylaci, 2017). Policies to be regulated should be put forward
in line with the concepts of equality and rights.

When the sub-dimensions related to the theme of quality in
education are examined, it is revealed that the current language
knowledge of refugees affects the quality. The language
deficiencies of refugees are regarded as the most fundamental
problem by teachers (Erdem, 2017). It is stated that teachers
who think that refugee students affect the quality of education
negatively, experience a lot of discipline problems in this
regard, and language problem also affects academic success.
However, with the presence of students with different
language levels in the classroom, it is observed that teachers
cannot achieve the desired efficiency (Boylu & Pinar, 2019).
When the language problem is resolved, problems in terms of
the quality in education might disappear. Teachers who could
not adequately establish a dialogue with Syrian students state
that these children should be introduced to Turkish before
starting primary school (Kogoglu & Yelken, 2018). In some
studies, with a similar subject, it is emphasized that supporting
refugee students and families and providing a culture-based
education are very important for the development of language
(Avc, 2019). This is because the parents' inability to speak and
understand Turkish and the cultural exclusion negatively
affect the communication between the school and the parents
(Basar, Akan, & Ciftci, 2018).

The participants of the study generally expressed that
refugee students born or raised in Tiirkiye had fewer problems
in adapting to language and culture. Students who have been
living in Tiirkiye for a long time are observed to be generally
active in the classroom, successful in the lessons, and have a
very high level of perception. It is thought that refugees trying
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to integrate into society have a significant impact on increasing
the quality of education (Dolapci, 2020). It is possible to say
that those students do not reduce the quality of education, but
they do not have a positive effect on the quality. Moreover, it
is stated that Turkish students are willing to learn a new
language, as they have friends who speak Arabic. People who
have a positive attitude towards refugees do not distinguish
themselves (Palaz, Cepni & Kilcan, 2019). It is evident that
teachers who have refugee students in their classes are more
successful in communication and adaptation, which is a
requirement of inclusive education (Terzi, Gogen & Altun,
2019).

In general, it is evident that the main problem of refugee
students in our country is language deficiency. There is a
consensus that language deficiency negatively affects school
success. However, it is possible to say that as a result of
cultural and moral differences, there is a problem with
adaptation to school and conflicts may arise with Turkish
students. In line with these emerging problems, teachers
sometimes face difficulties, and they make a great effort to
overcome those difficulties. The needs have been determined
to increase the policies implemented to ensure the integration
of refugee students and to carry out strict supervision on
implementation. It is thought that parents will contribute to the
education of their children by emphasizing that they should be
involved in society and have responsibility rather than being
supported by aids.

Suggestions for new arrangements and the content of the
policies implemented were involved in the current study.
Undesirable behaviors and academic failures of refugee
students, and ways to take a more active part in the teaching
process to cope with negative emotions can be investigated in
future studies. In the interviews, it was concluded that some
students were integrated, while some students had significant
problems with adaptation. New studies can be carried out to
reveal the differences by making a comparison between the
students who are integrated and those who cannot be
integrated. In terms of suggestions for practice, teachers
should be informed and guided regarding the political
decisions taken for refugee students. Parent training programs
should be designed for the families of refugee students and the
adaptation problem should be resolved more smoothly.
Intensive Turkish language training programs should be
provided to overcome the language barrier. To prevent cultural
conflict and facilitate the adaptation process, policy makers
need to consider the orientation process in detail.

Author Contributions

During the research process, the first author of the study
contributed to the method, data analysis, findings, and
discussion sections of the study besides translation to English,
and the second author contributed to the method, discussion,
and conclusion sections.

Ethical Declaration

This study was conducted with the approval decision taken at
the Ethics Committee for Human Research in Social Sciences
(Protocol No. 2022/278) of Recep Tayyip Erdogan University,
dated 14.11.2022, at the 2022/278 meeting.

Conflict of Interest

The authors declare that there is no conflict of interest with any
institution or person within this study.

22

References

Ada, S., & Kiigiikali, R. (2016). Egitim ekonomisi ve
planlamasi. In Ada §, & Kiigiikali R. (Eds.), Tiirk egitim
sistemi ve okul yonetimi (p. 303). Am1 Yayincilik.

Afsar, M. (2009). Tirkiye’de egitim yatirimlar1 ve ekonomik
biiyiime iliskisi. Anadolu Universitesi SBS Dergisi, 9(1),
85-98.

Akdeniz, Y. (2018). Tiirkiye'de yasayan Suriyeli miilteci
ogrencilerin uyum sorunlar: Sanhurfa ili ornegi [Doctoral
dissertation]. Sakarya Universitesi.

Akgiin, E. (2020). Tirk kiltiiriinde aile ve ¢ocuk. In Akgiin,
E., & Bas, T. (Ed.), Kiiltiirler arasi perspektiften aile ve
cocuk (p. 1-20). Pegem Akademi.

Akinci, B., Nergiz, A., & Gedik, E. (2015). Uyum siireci
iizerine bir degerlendirme: Go¢ ve toplumsal kabul. Gog
Arastirmalart Dergisi, 1(2), 58-83.

Akkaya, A. (2013). Suriyeli miiltecilerin Tiirkce algilar.
EKEV Akademi Dergisi, 56, 179-190.

Avcey, F. (2019). Teachers’ opinions on the problems faced by
refugee students in preschool education
institutions. Language  Teaching and  Educational
Research (LATER), 2(1), 57-80.

Balkul, H. 1., & Ersoy, H. (2018). Ceviri egitiminde kalite.
Journal of Language Education and Research, 4(3), 201-
215.

Barkin, E. (2004). 1951 tarihli miilteciligin Onlenmesi
s6zlesmesi. Ankara Barosu Dergisi, (1), 331-360.

Barrett, A. M., Chawla-Duggan, R., Lowe, J., Nikel, J., &
Ukpo, E. (2006). The concept of quality in education: A
review of the ‘international’ literature on the concept of
quality in education. EdQual Working Paper No. 3, UK,
DIFD.

Basar, M., Akan, D., & Cift¢i, M. (2018). Miilteci 6grencilerin
bulundugu siniflarda 6grenme siirecinde karsilasilan
sorunlar. Kastamonu Egitim Dergisi, 26(5), 1571-1578.
https://doi.org/10.24106/kefdergi.427432

Borii, N., & Boyaci, A. (2016). Gé¢gmen Ogrencilerin egitim-
Ogretim ortamlarinda karsilastiklari sorunlar: Eskigehir ili
ornegi. Electronic Turkish Studies, 11(14), 123-158.
http://dx.doi.org/10.7827/TurkishStudies.9818

Boylu, E., & Pmar, C. A. L. (2019). Suriyeli miilteci ¢ocuklara
yabanct dil olarak Tirk¢e Ogretenlerin yasadiklar
durumlara iliskin = gorisleri. Gazi Egitim  Fakiiltesi
Dergisi, 39(2), 895-936.
https://doi.org/10.17152/gefad.421069

Cak, D., Bayrakdar, S., & Akis, E. (2021). Tirkiye'deki
Suriyeli kadin ve c¢ocuklarin sosyo-ekonomik agidan
entegrasyon sorunu: Durum tespiti ve ¢oziim Onerileri. In
M. Karakas, & D. Cak, (Eds.). Gog¢ ve etkileri (p. 91).
Pegem Akademi.

Caliskan, S., Karabacak, M., & Megik, O. (2013). Tiirkiye’de
egitim-ekonomik biiylime iliskisi: 1923-2011 (Kantitatif
bir yaklasim). Yonetim Bilimleri Dergisi, 11(21), 29-48.

Cetin, 1. (2016). Tiirkiye’de suriyeli siginmacilarin sosyal ve
kiiltiirel entegrasyonu. Sosyoloji Dergisi, (34), 197-222.

Cho, J. & Trent, A. (2006). Validity in qualitative research
revisited.  Qualitative  Research, 6(3), 319-340.
https://doi.org/10.1177/1468794106065006

Cohen, L., Manion, L., & Morrison, K. (2007). Research
methods in education (6th Ed.). Routledge.

Delen, A., & Ercoskun, M. H. (2019). Yabanci uyruklu
ogrencilerin bulundugu ilkokullarda istenmeyen dgrenci



https://doi.org/10.24106/kefdergi.427432
http://dx.doi.org/10.7827/TurkishStudies.9818
https://doi.org/10.17152/gefad.421069
https://doi.org/10.1177/1468794106065006

Quality in education: Integration of refugee students into the Turkish education system

davranislarinin nitel agidan incelenmesi. Milli Egitim
Dergisi, (48), 299-322.

Dogan, D. D. 1. (1999). Egitimde kalite ve akreditasyon
sorunu: egitim fakiilteleri {izerine bir deneme. Kuram ve
Uygulamada Egitim Yonetimi, 20(20), 503-519 .

Dogrul, A. N. (2009). Ekonomik biiyiimede egitim
harcamalarinin etkisi: panel veri analizi. Dumlupinar
Universitesi Sosyal Bilimler Dergisi, (25), 175-184.

Dolapey, E., & Kavgac, H. (2020). Ogretmenlerin ¢ok kiiltiirlii
Ozyeterlik algis1 ve okul iklimi ile miilteci 6grencilere
yonelik tutumlart arasindaki iliskilerin incelenmesi.
Marmara Universitesi Atatiirk Egitim Fakiiltesi Egitim
Bilimleri Dergisi, 52(52), 687-706.
http://dx.doi.org/10.15285/maruaebd.669692

Erdem, C. (2017). Sinifinda miilteci 6grenci bulunan sinif
Ogretmenlerinin yasadiklar1 6gretimsel sorunlar ve ¢oziime
dair Onerileri. Medeniyet  Egitim Aragtirmalart
Dergisi, 1(1), 26-42.

Eres, F. (2015). Tirkiye’de gbé¢men egitimi sorunsali ve
goemen egitiminde farkliligin yonetimi. Cankirt Karatekin
Universitesi Sosyal Bilimler Enstitiisii Dergisi, 6(2), 17-30.

Ertus, G. (2017). Suriyeli siginmaci ¢ocuklarin Tiirk egitim
kurumlarinda karsilastiklart sorunlar. [Master thesis].
Istanbul Aydin Universitesi.

Geng, S. Z. (2016). Egitim siirecinde aile okul ve toplum.
Pegem Akademi.

Gencer, T. E. (2017). Go¢ ve egitim iligkisi {lizerine bir
degerlendirme: Suriyeli ¢cocuklarin egitim gereksinimi ve
okullagma siire¢lerinde karsilastiklar giigliikler. Journal of
International  Social Research, 10(54), 838-851.
http://dx.doi.org/10.17719/jisr.20175434652

Guba, E. G. (1981). Criteria for assessing the trustworthiness
of naturalistic inquiries. Educational Communication and
Technology Journal, 29(2), 75-91.
https://doi.org/10.1007/BF02766777

Giilliice, E. S., & Uyanik, G. (2020). Anaokuluna devam eden
Suriyeli ¢ocuklarin sosyal becerilerinin psikometrik
ozelliklerine gore incelenmesi. Milli Egitim Dergisi,
49(227), 315-344.

Gilines, A. (2014). Kisilik ve karakter gelisiminde ¢ocukluk
swrre. Nesil Matbaacilik Yayincilik.

Hanushek, E. A. (2005). The economics of school quality.
German Economic Review, 6(3), 269-286.

Kagnict, D. Y. (2017). Suriyeli miilteci ¢ocuklarin kiiltiirel
uyum siirecinde okul psikolojik danigmanlarina diisen rol
ve sorumluluklar. flkégretim Online, 16(4), 1768-1776.
https://doi.org/10.17051/ilkonline.2017.342990

Karaagag, F. C., & Giiveng, H. (2019). Resmi ilkokullara

devam eden Suriyeli miilteci 0Ogrencilerin egitim
sorunlari. OPUS International Journal of Society
Researches, 11(18), 530-568.

https://doi.org/10.26466/0pus.530733

Karaca, E. (2008). Egitimde kalite arayiglar1 ve egitim
fakiiltelerinin yeniden yapilandirilmasi. Dumlupinar
Universitesi Sosyal Bilimler Dergisi, (21), 61-80.

Karagelik, S., & Ata, S. (2020). Kiiltiire duyarli 6gretmenlik
ve aile danigmanhigi. In E. Akgiin (Ed.) Tiirk kiiltiiriinde
aile ve ¢ocuk (pp. 157-176). Pegem Akademi

Kayadibi, F. (2001). Egitim kalitesine etki eden faktorler ve
kaliteli egitimin tretime katkisi. Journal of Istanbul
University Faculty of Theology, 3, 71-94.

Keskinkilic Kara, S. B., & Sentiirk Tiiysiizer, B. (2017).
Siginmact  Ogrencilerin  egitimi  silirecinde  yasanan

23

sorunlara iligkin yonetici, 0gretmen ve veli goriisleri.
Akademik Sosyal Arastirmalar Dergisi, 5(44), 236-250.

Kogoglu, A., & Yelken, T. Y. (2018). Suriyeli 6grencilere
Tiirkce dil becerileri kazandirma siirecinde ilkokul Tiirkce
dersi  Ogretim  programlar1 ile ilgili = 6gretmen
gorisleri. Egitimde Nitel Arastirmalar Dergisi, 6(2), 131-
160. https://doi.org/10.14689/issn.2148 - 2624.1.6¢2s7m

Martzoukou, K., & Burnett, S. (2018). Exploring the everyday
life information needs and the socio-cultural adaptation
barriers of Syrian refugees in Scotland. Journal of
Documentation, 74(5), 1104-1132.
https://doi.org/10.1108/JD-10-2017-0142

Merriam, S. B. (2002). Introduction to qualitative research. In
Merriam S. B. and associates (Eds.), Qualitative research
in practice: Examples for discussion and analysis (pp. 3-
17). Jossey-Bass.

Nar, B. (2008). Gdogiin egitime ve egitim yonetimine etkileri
(Master thesis). Sakarya Universitesi.

Nayir, F. (2013). Egitimde kalite gelistirme siirecinde okul
degerlendirmenin rolii. Celal Bayar Universitesi Sosyal
Bilimler Dergisi, 11(2), 119 — 134.

Nayir, F., & Kuru Cetin, S. (2019). Ogretmen adaylarinin
miiltecilere yapilan egitim yardimlarina iliskin goriisleri,
Uluslararas: Tiirk Egitim Bilimleri Dergisi, 7(12), 62-76.
https://doi.org/10.46778/goputeb.510400

Osborne, J., Erduran, S., Simon, S., & Monk, M. (2001).
Enhancing the quality of argument in school science.
School Science Review, 82(301), 63-70.

Ozdemir, F., & Oner-Ozkan, B. (2016). Tiirkiye’de sosyal
medya kullanicilarinin Suriyeli miiltecilere iliskin sosyal
temsilleri. Nesne Psikolojisi Dergisi, 4(8), 227-245.

Ozeng, E. G., & Saat, F. (2019). Sinif 6gretmenlerinin Suriyeli
ogrencilerin egitiminde karsilastigi sorunlar. International
Journal of Active Learning, 4(2), 60-74.

Ozorug, N., & Sigirtmag, A. D. (2022). Okul o6ncesi
Ogretmenlerinin miilteci ¢ocuklarin egitim siirecinde
kargilagtiklar1 sorunlara iliskin goriisleri. Milli Egitim
Dergisi, 51(233), 237-258.
https://doi.org/10.37669/milliegitim.779155

Palaz, T., Cepni, O., & Kilcan, B. (2019). Ortaokul
Ogrencilerinin miilteci 6grencilere yonelik diisiincelerinin
ve tutumlarmin  belirlenmesi. Electronic ~ Turkish
Studies, 14(3), 1661-1684.
http://dx.doi.org/10.29228/TurkishStudies.22631

Roxas, K. (2010). Who really wants “the tired, the poor, and
the huddled masses” anyway?: Teachers’ use of cultural
scripts with refugee students in public
schools. Multicultural Perspectives, 12(2), 65-73.

Sahin, H. (2020). Go¢ olgusu, miilteci ¢ocuklarin egitimi ve
Suriyeli miilteci ¢ocuklarin Tiirk egitim sistemine
entegrasyon stireci. Uluslararasi Tiirkce Edebiyat Kiiltiir
Egitim (TEKE) Dergisi, 9(1), 377-394.

Sarier, Y. (2020). Tirkiye’de miilteci 6grencilerin egitimi
lizerine bir meta-sentez calismasi: sorunlar ve ¢oziim
onerileri. Egitimde Yeni Yaklagimlar Dergisi, 3(1), 80-111.

Senel, A. (1982). Iikel topluluktan uygar topluma gecis
asamasmda ekonomik toplumsal diisiinsel yapilarin
etkilegimi. Ankara Universitesi Siyasal Bilimler Fakiiltesi
Yayinlari.

Terzi, R., Gogen, A., & Altun, B. (2019). Miilteci dgrencilere
yonelik tutumlarin gesitli degiskenlere gore incelenmesi:
Revize edilmis miilteci &grencilere yonelik tutum
Olgegi. Sakarya University Journal of Education, 9(3),
476-494.



http://dx.doi.org/10.15285/maruaebd.669692
http://dx.doi.org/10.17719/jisr.20175434652
https://doi.org/10.1007/BF02766777
https://doi.org/10.17051/ilkonline.2017.342990
https://doi.org/10.26466/opus.530733
https://doi.org/10.1108/JD-10-2017-0142
https://doi.org/10.46778/goputeb.510400
https://doi.org/10.37669/milliegitim.779155
http://dx.doi.org/10.29228/TurkishStudies.22631

N. Babayigit & 1. Karsantik / Erzincan Universitesi Egitim Falkiiltesi Dergisi, 26(1)

Topgiil, S. (2016). Sosyal dislanma ve go¢: Miilteci isciler
ornegi. Sosyoloji Dergisi, 33(33), 269-289.

Tosun, A., Yorulmaz, A., Tekin, 1., & Yildiz, K. (2018).
Miilteci Ogrencilerin egitim sorunlari, egitim ve din
egitiminden beklentileri: Eskisehir 6rnegi. Eskisehir
Osmangazi Universitesi Sosyal Bilimler Dergisi, 19(1),
107-133. https://doi.org/10.17494/0gusbd.457087

Tunga Y., Engin G., & Cagiltay, K. (2020). A literature review
on the issues encountered in educating Syrian children in
Turkey. Inonu University Journal of the Faculty of
Education, 21(2), 317-333.
https://doi.org/10.17679/inuefd.535845

Ustiin, A. & Alimcan, D. (2021). Suriyeli Cocuklarmn Tiirk
Egitim Sistemine Entegrasyonunun Desteklenmesi
Projesi'ne (Piktes) yonelik Ogretmenlerin  goriisleri.
Journal of Social, Humanities and Administrative
Sciences, 7(36), 165-179.
http://dx.doi.org/10.31589/JOSHAS.520

Waters, T., & LeBlanc, K. (2005). Refugees and education:
Mass public schooling without a nation-state. Comparative
Education Review, 49(2), 129-147.

Yaylacy, F. G., Serpil, H., & Yaylaci, A. F. (2017). Paydaslarin
goziinden miilteci ve siginmacilarda egitim: Eskisehir
ornegi. Akdeniz Egitim Arastirmalar: Dergisi, 22, 101-117.

Yenen, E. T., & Ulucan, P. (2020). Uzman goriisleri
dogrultusunda Tiirkiye’de yasayan miilteci g¢ocuklarin
sorunlarina yonelik ¢6ziim onerileri. Nevsehir Haci Bektas
Veli  Universitesi SBE Dergisi, 10(1), 292-305.
https://doi.org/10.30783/nevsoshilen.632175

Yildiz, G., & Ardig, K. (1999). Egitimde toplam kalite
yonetimi. Bilgi Dergisi, (1), 73-82.

Yilmaz, A. P., & Giinel, E. (2022). Sosyal bilgilerde kiiltiire
duyarlt egitim uygulamalari: miilteci 6grencilerle
etkilesim.  Egitim ve Bilim, 47(212), 121-159.
http://dx.doi.org/10.15390/EB.2022.11338

Yurdakul, A., & Tok, T. N. (2018). Ogretmen gbziiyle
gdemen/miilteci  dgrenci. Adnan Menderes Universitesi
Egitim Fakiiltesi Egitim Bilimleri Dergisi, 9(2), 46-58.

Zavalsiz, Y. S., & Giindag, E. (2017). Yabanci Uyruklu
Ogrencilerin  sosyo-kiiltiirel entegrasyonu (Karabiik
Universitesi 6rnegi). ITOBIAD: Journal of The Human &
Social Science Researches, 6(5), 3168 — 3192.

24


https://doi.org/10.17494/ogusbd.457087
https://doi.org/10.17679/inuefd.535845
http://dx.doi.org/10.31589/JOSHAS.520
https://doi.org/10.30783/nevsosbilen.632175
http://dx.doi.org/10.15390/EB.2022.11338

