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The Use of the Internet and Web 2.0 Tools among EFL Instructors

Ingilizce Okutmanlarinin Web 2.0 Araclari ve Internet Kullanimlary

Ahmet Gazi OZEL"
Arda ARIKAN™"

Abstract: In language learning and teaching, the Internet and Web 2.0 tools present resources and
opportunities for both students and teachers mainly because of these tools’ communicative potentials. The
purpose of this study was to investigate the use of the Internet and Web 2.0 tools among EFL instructors
and examine their perceptions in respect to the use of the Internet and Web 2.0 tools for teaching
purposes. Data was gathered via a questionnaire developed in cognisance of the related literature and of
expert opinion. The questionnaire was distributed on-line to EFL instructors (n=112) at various
universities in Turkey. The resulting data was analyzed using SPSS 20.0 and reported employing
descriptive statistics, frequencies, means, percentages and standard deviations. The results showed that
EFL instructors had positive attitudes towards the use of the Internet and Web 2.0 tools. Although they
had positive thoughts concerning Web 2.0 tools, they were not using these tools in a sufficient manner in
their teaching and were not pleased with the degree of opportunity their schools gave them to learn about
the Internet.
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Oz: Dil 6greniminde ve dgretiminde, internet ve Web 2.0 araglart hem dgrenciler hem de 6gretmenler icin
muazzam kaynaklar ve firsatlar sunar. Bu baglamda, bu calismanin amaci ingilizce okutmanlarinin inter-
net ve Web 2.0 araglart kullanimlarini arastirmak ve onlarin 6gretim amagclart i¢in internet ve Web 2.0
araglar1 kullanimina karsi olan tutumlarint incelemektir. Veri toplamak igin arag¢ olarak ilgili literatiirden
ve uzmanlarin gorliglerinden yararlanilarak bir anket gelistirilmistir. Anket Tiirkiye’deki farkli iniversite-
lerde ¢alisan okutmanlara (n=112) online olarak gonderilmistir. Elde edilen veriler SPSS 20.0 programi
kullanilarak analiz edilmistir ve betimsel istatistik, frekanslar, ortalama, yiizdeler ve standart sapma
kullanilarak rapor edilmistir. Caligmanin sonuglarina gére ingilizce okutmanlarinin internet ve Web 2.0
araglar1 kullanimmna karsi pozitif tutumlarmin oldugu sonucuna varilmistir. Okutmanlarin Web 2.0
araclarma yonelik pozitif tutumlar1 olmasina karsin bu araglar1 kendi dgretimlerinde yeterince kullan-
madiklar1 ve internet hakkinda bilgi edinmek i¢in kendi calistiklar1 okullarin onlara sagladiklar: imkanlar-
dan memnun olmadiklar1 sonucu ortaya ¢ikmustir.
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Introduction

Online learning environments supply learners with opportunities to develop their language skills
in a way that supports a student-centered approach that can be established in all fields and at all
levels of education (Arikan 2008a; Arikan 2008b). In the field of education, numerous
innovative tools and approaches have emerged in a way that integrates technology into the
learning and teaching processes (Kassim & Ali 2007). Influential Internet tools provide students
with opportunities that lead them to authentic social communication and meaningful input
(Rashtchi & Hajihassani 2010). Today, the main aim of foreign language teaching is to provide
a learner-centered environment where learners use the target language to interact with others
while simultaneously expanding their own communicative competence (Lee 2005). Hence,
online learning environments help the students to control their own learning according to their
needs (Caner 2009).

The use of Internet-based resources in educational environments has been steadily increasing
over the years, mainly due to their availability as they can generally be accessed free of charge
(Motteram & Sharma 2009). Similarly, Dovedan, Seljan, and Vuckovi¢ (2002, 75) discuss some
of the following advantages of using the Internet for educational purposes:

1. twenty-four hour access to materials;

2. data that can be easily changed, edited, added, or exchanged and compared among
different users;

communication happening outside the existing place and time;

the ease of adjusting exercises and drills to different knowledge levels;

the development of new and existing technology skills usage;

extending skills for individual research and team work;

7. achievement of social awareness.

o0k w

Web 1.0 vs. Web 2.0 Tools

Web 1.0 refers to those static web pages with hyperlinks to other pages and resources. As Web
1.0 sites are static, personal and not interactive, they are generally termed the readable web
which does not permit the readers’ spoken or written additions. Among Web 1.0 tools, personal
web sites and online encyclopedias are the most common popular examples that have been used
all around the world. Unlike Web 2.0 tools which allow the users to create and to share
information, Web 1.0 tools are known to be limited because of their passivity in communication
(Motteram & Sharma 2009) while Web 2.0 tools provide authentic and collaborative learning
environments through enabling socialization, collaboration, creativity, authenticity and sharing
(Peachey 2009).

The introduction of the Internet in language education began with Web 1.0 tools, and
eventually progressed to Web 2.0 tools. English as a Foreign Language (EFL) research has
shown that blogs, wikis, and podcasts are the most frequently used Web 2.0 tools today (Kartal
& Arikan 2011). Due to the current widespread use of social media platforms such as Facebook
and Twitter, it is also necessary to consider the impact of social networking sites. Web 2.0 tools
not only provide authenticity and collaboration but they also assist in teaching language skills as
they give students control over their learning. As Dawley (2007, 208) states, “blogs and wikis
are being used by many instructors to support the writing process, assist reflection in learning,
provide student empowerment, and to promote the idea of students as experts in their own
learning process”. A secondary advantage of using blogs in the language learning process is
that students can incorporate written texts, graphics, audio files, videos and links to this
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platform (Hernandez-Ramos 2004), which in turn enables them to practice not only their writing
but also their reading and listening skills. Podcasts, in turn, are helpful tools in developing
listening skills (Kavaliauskiene & Anusiene 2009). Kavaliauskiene and Anusiene (2009) state
that students can listen to a podcast and read its script at the same time, and then may record a
response to the topic and submit this, and a written journal to their teacher. The teacher then can
listen to the recording and provide feedback. By using podcasts in this way, it is possible to
improve fluency in students’ listening, reading, speaking, pronunciation and vocabulary
(Kavaliauskiene & Anusiene 2009), making this truly a multi-purpose learning platform. When
engaging in an open interactive dialogue, it is not possible to separate these distinct language
skills, as they are all employed simultaneously. Therefore, Web 2.0 tools such as blogs and
podcasts can be used in the integration of language skills in order to increase and enhance
authentic communication.

The prevalence of technology in the classroom has contributed to a shift in traditional
teacher roles within learning environments. In constructivism based instruction, students are at
the center of the learning environment while the instructors act as a guide or a facilitator (Allen
2008). The habits of the traditional classroom must be discarded as teachers undertake the difficult
task of showing students how to attain knowledge and personal enlightenment versus merely
absorbing it. Students today are intensely interested in technology mainly because they are born
into this Internet culture. Prensky (2001, 1) refers to them as “digital natives” and states that
“they are all ‘native speakers’ of the digital language of computers, video games, and the
Internet”. Hence, it is imperative for teachers to be able to speak the same language with these
‘digital natives’. Each generation brings its own technological advancements and it is imperative
for teachers to expand their knowledge and skills accordingly so that they can keep abreast of
modern trends such as ‘podcasting’ (Motteram & Sharma 2009).

Previous research on Web 2.0 tools shows that Web 2.0 tools are not popular among EFL
learners (see Table 1). Studies conducted with future teachers have shown that the use of the
Internet and Web 2.0 tools is not common, but little is known concerning to what extent EFL
instructors are aware of the existence of these tools. Hence, much research is needed to
investigate the use of the Internet and Web 2.0 tools amongst EFL instructors. Therefore the
main purpose of the study is to explore the use of the Internet and Web 2.0 tools among EFL
instructors. Corresponding with the aim of the study, answers to the following research questions
were requested:

1. How often do EFL instructors use the Internet and Web 2.0 tools?

2. What is the level of EFL instructors’ proficiency in computer and the Internet use?

3. What are the EFL instructors’ perceptions towards the use of the Internet and Web
2.0 tools in language instruction?

Table 1. Related studies in the field of English language teaching

Studies Participants Findings
Cahyani and Teachers | The types of technology used by the teachers, ranking from the highest
Cahyono (2012) frequency, are notebooks/computers, tape recorders, multimedia and
websites.
Teachers have positive attitudes towards technology use in the classroom.
Cephe and Prospective | Prospective teachers have positive feelings about the use of Web 2.0
Balgikanli (2012) teachers | tools.
Gilakjani and Teachers | Introducing technology resources does not assure teachers’ use of these
Leong (2012) resources in language teaching.
The importance of training for teachers, and their need for explanation,
guidance and assistance are emphasized.
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Khassawneh
(2012)

Teachers

Most of the teachers had positive attitudes and a willingness to use the
Internet, but their integration of the Internet into their teaching was very
inadequate.

Kartal and Arikan
(2011)

Prospective
teachers

While social networking, online music, and e-mails are the most widely
used tools by prospective teachers, podcasts and blogs are the least used.

Rahimi and
Yadollahi (2011)

Sahin-Kizil (2011)

Teachers

Teachers

Teachers used digital portable devices more than computer or network
tools in the classroom and they used technology mostly in the teaching of
oral skills.

ICT use decreases with age and teaching experience and younger teachers
integrate technology into their teaching more than older teachers.

The most extensively used ICT tools are the gradebook, the Internet,
software for repetitive practice, processing text, interactive exercises and
PowerPoint Presentations.

Teachers had positive attitudes towards the use of ICT for educational
purposes.

Solmaz and
Bekleyen (2011)

Teachers

Teachers mostly followed resources from websites, forums and social
networks, dictionaries, magazines and blogs respectively.

Dogoriti (2010)

Teachers

E-mail, chatting software, blogs and online resources are found to be
rarely used by EFL teachers

Younger teachers are more likely to use ICT applications.

Most teachers have a positive attitude towards the use of ICT in foreign
language teaching and learning.

Horzum (2010)

Teachers

Most teachers were aware of Facebook, MSN and VSS but blogs and
podcasts were not widely used in the classroom.

Saklavci (2010)

Teachers

Teachers very frequently use the Internet but mainly not for instructional
purposes.

Although teachers had positive perceptions of the Internet, they do not
use it for their lessons.

Kilekgi (2009)

Prospective

Although prospective teachers have positive opinions towards the use of

Avrikan (2008)

Shin and Son
(2007)

Al-Asmari (2005)

Prospective
teachers

Teachers

Teachers

teachers | the Internet, their computer skills are inadequate.
Usluel, Mazman | Prospective | Podcasts are the least popular tools used by student teachers while wikis
and Arikan (2009) | teachers | are the most popular.

In general, Web 2.0 tools are not popular in student teachers’ lives.
Through the Internet, prospective teachers reported that their reading
skills improved the most (88.9%) and their speaking skills the least
(44.6%).

Prospective EFL teachers may not have realized the potential of the
Internet for the improvement of their oral skills.

Most teachers use the Internet for their teaching purposes, and their aim
was mostly to prepare teaching materials.

Web surfing activities were found to be used most frequently.

Teachers agreed on the effectiveness of the Internet in EFL teaching.
Teachers used the Internet for more personal than instructional purposes.
They used mainstream Internet services such as e-mailing and the World
Wide Web.

They had positive perceptions towards the use of the Internet as a
pedagogical tool.

Al-Mekhlafi
(2004)

Teachers

Although they show positive attitudes, EFL teachers are not currently
using the Internet while teaching.

Arkin (2003)

Teachers

Although most teachers believe in the usefulness of technological
resources, familiarizing the teachers with these resources does not
guarantee their use in language instruction.

In accordance with the above review of the related literature, this study aimed to determine the
perceptions of EFL instructors towards the use of the Internet and specific Web 2.0 tools in their
learning and teaching. More specifically, the instructors’ personal characteristics, their knowledge
and use of the Internet and Web 2.0 tools, proficiency in using the computer and the Internet
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applications and their perceptions of the Internet and Web 2.0 tools for teaching purposes are
studied.

Methodology

For the purposes of the study, a quantitative approach was followed. A descriptive research
design was utilized to achieve the objectives of the study. Descriptive statistical techniques
(frequencies, percentages, means, and standard deviations) were used to determine the level of
the Internet and Web 2.0 tools used by the language instructors.

Participants

The participants were selected in accordance with a convenience sampling procedure.
Participants were reached either by e-mail or through contacting them using their Facebook
profiles. All of the respondents were working at Schools of Foreign Languages at different
universities. Almost 72% percent (n=80) of the participants were females which is to be
expected within the context of university-level schools in Turkey.

Data Gathering Instrument

In order to collect data from the instructors concerning their attitudes towards the use of the
Internet and Web 2.0 tools, a questionnaire was employed. The questionnaire was adapted with
minor changes by reviewing the related studies in the field (Al-Asmari 2005; Usluel, Mazman
& Arikan 2009). By reviewing questionnaires in the related literature and writing new items the
pool of questions were prepared. Then, the items were reviewed and categorized according to
the purposes of the study. After this phase, the questionnaire was examined by four experts
working as Assistant Professors (n=2) and Associate Professors (n=2) of English as a Foreign
Language. It was a self-administered questionnaire and consisted of three parts. The first part
was designed to determine the frequency of Internet and Web 2.0 tools use in a week amongst
the participants. The next section aimed to learn about the participants’ proficiency in using
some of the computer and the Internet applications. Finally, the third part aimed to determine
the participants’ perceptions of the use of the Internet and of Web 2.0 tools for teaching
purposes.

For the validity of the survey questions, the above mentioned four experts assessed the
clarity of each of the items. Considering the experts’ opinions and feedback, some of the items
were improved and the necessary editing was done. The reliability of the survey used in this
study was calculated using Cronbach’s alpha value via SPSS 20.0 and it was found to be .933
which is considered acceptable and highly reliable in similar studies. Participants responded to
eight Likert-type items concerning their use of Web 1.0 and Web 2.0 tools. A mean score based
on a 5-point response scale ranging from 1 (I don’t really use) to 5 (21+ hours) was used to
represent the level of the use of the Internet and Web 2.0 tools by EFL instructors.

Data Analysis

The survey data were analyzed using SPSS 20.0 and reported employing appropriate measures
and procedures. To do that, frequencies and percentages are calculated.

Findings

The Internet and Web 2.0 Tools Use among EFL Instructors

Table 2 shows the percentages, frequencies and mean scores related to EFL instructors’ weekly
use of Web 1.0 and Web 2.0 tools.



318

Ahmet Gazi OZEL & Arda ARIKAN

Table 2. EFL instructors’ weekly use of Web 1.0 and Web 2.0 tools

I don’t (1-5 (6-10 (11-20 @1+
really use hours) hours) hours) hours)
f % f % f | % f % f | % Mean S D.
Electronic-mail 0 0 35 313 28 25 | 17 152 32 | 286 | 341 1.204
Newsgroupsand | oo ,c9 49 438 15 134 9 8 10 89 230  1.199
forums
SearchEngines 0 0 32 286 27 241 22 196 31 27.7 346 1177
Instant 45 402 36 321 4 36 12 107 15 134 225 1423
Messaging
Blogs 46 411 38 339 14 125 45 8 | 204 1203
Podcasts 64 571 31 277 9 8 4 36 4 36 168 1013
Wikis 35 313 42 375 15 134 8 11 98 227 1260
Soc'a's::'eeswork 7 63 36 321 20 179 16 143 33 295 328 1.351

Considering the mean scores, it was found that search engines (3.46), e-mails (3.41) and social
network sites (3.28) were the most frequently used tools amongst EFL instructors. On the other
hand, the least frequently used tool was the podcast (1.68) which is followed by blogs (2.04).
These results suggest that Web 2.0 tools are not popular when compared with Web 1.0 tools.

The Level of EFL Instructors’ Proficiency in Computer and the Internet Use

The EFL instructors were asked to specify their proficiency in using selected computer and the
Internet applications. Participants responded to items on a 5-point Likert-type scale ranging
from 5 (Very Knowledgeable) to 1 (Don’t Know It). The overall mean for the instructors’
proficiency in computer and the Internet applications was 3.77, which alludes to a rather high
level of proficiency.

Table 3. Computer and the Internet Proficiency

, Not . Very
Don 'gknow Knowledge- Know it but | Knowledge- Knowledge-
it not using able
able able
f % f % % F % f % Mean S. D.
Word processing | 0 0 0 0 2 1.8 | 59 | 527 51 455  4.43 633
Spreadsheets 4 ' 94 214 19 17 51 455 17 152 352  1.021
(e.g. Excel)
Graphics 5 45 29 259 27 | 241 42 375 9 8 3.18 1.052
Presentation 0O 0 5 45 13 116 50 446 44 393 418 .81l
software
Podcasts 7 6.3 34 304 35 313 25 223 11 9.8 2.99 1.086
Wikis 3 2.7 22 196 | 36 | 321 39 348 12 @ 107 3.31 .995
Receive and send e-
mail (with 0 0 0 0 0 0 231205 | 89 795 479 405
attachments)
Createawebpage | 25 223 44 393 20 | 179 12 107 11 9.8 2.46 1.229
Use search engines | 0 0 1 0.9 0 0 23 1205 88 786 4.76 483
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On-line chat rooms | 3 2.7 13 116 52 464 14 125 30 26.8 349 1.090

Instant messaging | 1 | 0.9 2 1.8 21 188 40 357 48 429 417 .861

On-line forums,
blogs
Download
films/music and
save them for future
use

TOTAL 3.77

2 | 18 6 54 44 393 |39 348 | 21 188 3.63 .910

1] 09 4 36 20 179 |39 | 348 | 48 429 415 .902

As shown in Table 3, the highest level of ability was in the domain of “receiving and sending e-
mail” (4.79). All of the participants indicated their proficiency as “Knowledgeable” (20.5%) or
“Very Knowledgeable” (79.5%). With a 4.76 mean score, using search engines follows, 99.1%
of the participants reported their level as “Knowledgeable” (20.5%) or “Very Knowledgeable”
(78.6%), and only one instructor (0.9%) identified himself/herself as “Not Knowledgeable”.
Word processing (98.2% “knowledgeable” or “very knowledgeable”), presentation software
(83.9% “knowledgeable” or “very knowledgeable™), instant messaging (78.6% “knowledgeable”
or “very knowledgeable”), and downloading films/music and saving them for the future (77.7%
“knowledgeable” or “very knowledgeable) were the applications with which the participants
had a high level of proficiency.

Another lower level of proficiency was found to be in creating a web page (2.46). Twenty-
two point three percent of the participants indicated that they don’t know how to create a web
page. Fifty-seven point two percent responded as either “Not knowledgeable” (39.3%) or “Know
it but not using” (17.9%).

EFL Instructors’ Perceptions of the Use for Teaching Purposes of the Internet and Web
2.0 Tools

EFL instructors were asked to respond to 33 items concerning their perceptions of the use for
teaching purposes of the Internet and Web 2.0 tools. They reported their level of agreement/
disagreement on a 5-point Likert-type scale ranging from 5 (Strongly Agree) to 1 (Strongly
Disagree). As shown in Table 4, the summated mean of the 33 items measuring the instructors’
attitudes towards the use of the Internet and Web 2.0 tools was 3.82. This indicates that on the
whole, participants had a positive perception of the Internet and Web 2.0 tools.

Table 4. Mean scores of EFL instructors’ perceptions of the Internet and Web 2.0 tools

N Minimum | Maximum Mean ' Std. Deviation
112 2.61 479 3.82 452

Results Related to the Internet Use

The participants’ responses to the items aimed to establish their attitudes towards the Internet
showed that they had a high level of positive agreement. As shown in Table 5, over 90% of the
instructors reported a high level of agreement to the questionnaire items, 2, 3, 8, 9, 10 and 18.
Not only were the attitudes of the instructors towards the Internet high, but 87.5% also agreed
with the item “I’m using the Internet to teach”. For the questionnaire’ first item, “use of the
Internet increases my social prestige”, 53.6% agreed, but 38.4% were unsure and 8% were in
disagreement. In the questionnaire’ sixth item, participants were asked whether their school
provided opportunities for them to teach with the Internet, and 53.6% said “yes”, 21.4% were
unsure, and 25% said “no”. The questionnaire’ fifth item aimed to discover whether the
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participants’ schools provided opportunities for them to learn about the Internet, and 33.9% said
“yes”, 37.5% were unsure, and 28.6% said “no”. From these results, it can be concluded that
although instructors have positive attitudes towards the Internet and they use it in their classes,
they are not satisfied with the opportunities that they are offered to learn about the Internet. This
may be interpreted as a desire for more training in respect to the Internet. Ninety-two percent of
the participants also agreed with item number 8 “EFL teachers should be educated/trained to
use the Internet for instructional purposes”.

Table 5. Results relating to Internet use

S
an% Neutral =~ Agree and
Disagree Agree
% Mean
1. Use of the Internet increases my social prestige. 8 38.4 53.6 3,6339
rzﬁijJZE of the Internet increases my performance in 18 36 946 4,4107
3. The Internet is easy to use. 0 2.7 97.3 4,5625
5. My school provides opportunities for me to learn 28.6 375 339 31518
about the Internet.
6._ My school provides opportunities for me to teach o5 214 536 34821
with the Internet.
8. EFL teachers shquld be educated/trained to use the 18 6.3 92 4,5089
Internet for instructional purposes.
9. Using the Internet saves time and effort. 2.7 4.5 92.9 4,5268
10. T_he Intern(_et offers opportunities for learning new 0.9 36 955 45446
teaching techniques.
18. Internet use increases my students’ motivation. 0 2.7 97.3 4,4196
21. I’'m using the Internet in my teaching. 5.4 71 875 4,1875

Results Related to Language Skills

Participants were asked about teaching language skills, vocabulary, grammar, and the target
culture through using the Internet. Their agreement on finding the resources for the teaching of
vocabulary had the highest score (82.1%). In descending percentage they also claimed that
using the Internet to find resources for the teaching of reading (76.8%) and for listening
(73.2%). Almost seventy-six percent also agreed that the Internet could be used to integrate the
language skills. Using the Internet to find resources for the teaching of writing had the lowest
level of agreement (58.9%) amongst all the skills.

Table 6. Results related to language skills

Strongly
- Strongly
Dlzf;%ree Neutral = Agree and
Disagree Agree
% Mean
4.1 espec.lally use the Internet to find resources to 36 19.6 76.8 4,0357
teach reading.
7.1 especw}lly use the Internet to find resources to 98 25 65.2 3,7411
teach speaking.
11. The Internet is most useful for integrating skills. 5.4 18.8 75.9 4,0089
13. | especially use the Internet to find resources to 4.5 22.3 73.2 3,9375
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teach listening.

16. | especially use the Internet to find resources to
teach culture.

19. | especially use the Internet to find resources to
teach vocabulary.

22. | especially use the Internet to find resources to
teach writing.

26. | especially use the Internet to find resources to
teach grammar.

8.9 24.1 67 3,8482

2.7 15.2 82.1 4,0446

8.9 32.1 58.9 3,6964

8.1 20.5 715 3,9196

Results Related to Web 2.0 Tools

The questionnaire items shown in Table 7 concerned the Web 2.0 tools used by the participants.
Almost eighty-five percent of the participants agreed that using Web 2.0 tools makes teaching
more interesting and 82.1% claimed that using Web 2.0 tools increases student motivation.
Results also show that 69.6% agreed upon using Web 2.0 tools while teaching the culture, while
28.6% were not sure about it. Those who believed that the use of Web 2.0 tools increases
cooperation among students make up 62.5% of the participants while 35.7% of them were not
sure. This may indicate that some of the instructors are not fully aware of the functions of Web
2.0 tools that are conducive to cooperative learning.

Table 7. Results related to the use of Web 2.0 tools

Strongly Strongly
Disagree Neutral Agree
and and
Disagree Agree
% Mean

12. The use of Web 2.0 tools increases cooperation 18 35.7 625 3.0018
among students.
iiitLYYeEb 2.0 tools should be used to teach the target 18 28.6 69.6 2.0018
17. Using Web 2.0 tools makes teaching more 0 15.2 84.8 42054
interesting.
20. The_ use of Web 2.0 tools increases my students 0 17.9 821 41607
motivation.

Results Related to the use of blogs

In the questionnaire’ twenty-third, twenty-fourth, and twenty-fifth questions, the participants
were asked about blogs. Of the participants, 59.8% showed a positive attitude, and 33.9% were
neutral to the item “blogs should be used to teach reading”. For the teaching of writing via
blogs, 53.6% were positive and 41.1% were not sure, which shows that a considerable number
of instructors do not have information about the role of blogs in teaching writing. Although over
50% of the participants agreed that blogs should be used to teach reading and writing, only
31.2% reported that they actually used blogs in their teaching.

Table 8. Results Related to the use of blogs

Strongly Strongly
Disagree Neutral Agree
and and
Disagree Agree
% Mean
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23. Blogs should be used to teach reading. 6.3 33.9 59.8 3,7321
24. I’'m using blogs in my teaching. 36.6 32.1 31.2 2,9464
25. Blogs should be used to teach writing. 5.4 41.1 53.6 3,6518

Results Related to the use of Podcasts

Seventy-four point one percent of the participants agreed that podcasts should be used to teach
listening and pronunciation. However, only 27.7% of the participants have previously recorded
and uploaded a podcast. Furthermore, only 34.8% of participants actually used a podcast in their
teaching. These results suggest that although the majority of the instructors think they know the
benefits of podcasts, they do not use them while teaching.

Table 9. Results related to the use of podcasts

Strongly Strongly
Disagree Neutral Agree
and and
Disagree Agree
% Mean

14. Podpa§ts should be used to teach listening and 09 o5 741 3,9911
pronunciation.
27. | have recorded and uploaded a podcast before. 51.8 205 27.7 2,6518
28. I’m using podcasts in my teaching. 38.4 26.8 34.8 2,9643

Results Related to Wikis

Of the participants, 50.9% stated that wikis should be used to teach reading, and only 32.2%
reported that wikis should be used to teach writing. Those that responded “neutral” were 43.8%
for reading and 54.5% for writing. This can be interpreted as meaning almost half of the
instructors are not sure about how wikis can be used in language teaching. Likewise, only
37.6% of the instructors indicated that they were using wikis in their teaching.

Table 10. Results related with the wikis

Strongly Strongly
Disagree Neutral Agree
and and
Disagree Agree
% Mean
29. Wikis should be used to teach reading. 5.4 43.8 50.9 3,5625
30. I’m using the wikis in my teaching. 32.1 30.4 37.6 3,0357
31. Wikis should be used to teach writing. 13.4 54.5 32.2 3,2321

Results Relating to Social Networks

Although 92% of instructors reported that they had an account on a social network site, just
about half of them (49.1%) stated that they were using social networks in their teaching. These
results suggest that the use of social networks is quite popular among instructors, although they
are not really used for teaching purposes.
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Table 11. Results related to social network sites

Strongly Strongly
Disagree Neutral Agree
and and
Disagree Agree
% Mean
32. | have an account on a social network site. 6.3 1.8 92 4,4643
33. I’'m using the social networks in my teaching. 32.1 18.8 49.1 3,3036

Discussion and Conclusion

This study aimed to determine the perceptions of EFL instructors towards the use of the Internet
and Web 2.0 tools. It was conducted with the participation of 112 EFL instructors from various
universities. The first research question aimed to find out how often EFL instructors use the
Internet and Web 2.0 tools. The results showed that the tools most widely used by EFL
instructors were search engines (3.46), e-mail (3.41) and social network sites (3.28). The least
frequently used tools were podcasts (1.68), blogs (2.04) and wikis (2.27). These results indicate
that EFL instructors do not use Web 2.0 tools as much as they use Web 1.0 tools.

In the second research question, the instructors were asked to state their level of proficiency
in using the computer and the Internet. In this part, fourteen items were included and the
participants specified for these items their proficiency. The summated mean was 3.77 which
indicated that instructors had on the whole a high level of proficiency. The highest level of
ability was in receiving and sending e-mail (4.79). The participants also indicated a high level of
proficiency in using search engines, word processing, and presentation software, instant
messaging and the downloading and storage of films/music. The participants’ lowest level of
proficiency was in SPSS (2.34) and in creating a web page on the WWW (2.46). When the
results of the second research question are discussed together with the results of the first
research question, it can be said that the instructors were employing e-mail and search engines
the most frequently and that they also had a high level of proficiency in the use of these tools.

To find an answer to the third research question, the participants responded to 33 items
concerning their perceptions of the use of the Internet and Web 2.0 tools for teaching. The
summated mean for the participants’ perceptions was 3.82, hence it can be concluded that they
had quite a positive perception of the Internet and of Web 2.0 tools. According to these results,
the instructors had a positive attitude towards Internet use and they stated that they used it in
their classes. However they were not satisfied with the offered opportunities to learn about the
Internet. The instructors agreed that Web 2.0 tools, namely blogs, podcasts, wikis and social
networking sites should be used in the teaching of language skills but most of them stated that
they were not using these tools in their teaching.

As a result, the current study showed that EFL instructors showed a positive attitude
towards the use of the Internet and Web 2.0 tools in language teaching. However, they are not
using these tools adequately in their teaching.
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